Using the pupil profile given, identify how specific aspects of the child’s holistic development could be met within an educational setting. Underpin this with references to relevant theories, research and examples of excellent practice.
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Child development explains the process children go through from early childhood to adulthood. This essay will outline Ella’s holistic development, specifically how a teacher focusing on social, cognitive and physical elements could support her in an educational setting. The development of a child has a direct impact on how they learn, flourish and progress in an educational environment, hence why it is crucial to understand, and ultimately provide a supportive and engaging environment for each individual child. Ginsburg (2007) argues that play is crucial for supporting children’s holistic development. 
Based on Ella’s behaviours such as: hesitancy to separate from her mother, playing alone/silently alongside peers, and her reluctancy to join group activities like singing, point to her being in the early stages of development, where attachment and initial social interactions aren’t fully developed. According to the Attachment Theory (Bowlby, 1997), children form strong bonds with their mother as a base of security and trust. Therefore, Ella’s current behaviour could mean she feels content and safe with her mother. It is important to continue these feelings of security in a classroom setting. A practitioner could enable this by facilitating a secure, trusting environment. Practically, this could mean assigning Ella a consistent adult to be her point of contact in the classroom, helping her feel safer, and over time more comfortable to explore social interactions. Gaining this trusted relationship could encourage Ella to engage more with peers. 
Expanding on this, Ainsworth (1995) explained attachment styles following the Strange Situation experiment. Ella seems to be portraying an anxious-avoidant attachment style. Children portraying an anxious attachment style show “expressions of distress and despair during separation episodes” (Shaver and Mikulincer, 2013, p. 67). A teacher might want to create an environment that Ella consistently feels safe and supported in, to try and move her to secure attachment. This could include, for example, consistent routines, helping Ella label and understand emotions, or providing supportive teaching environments. 
Erikson’s (1977, p. 229) stages of psychosocial development suggest that Ella is currently going through the ‘initiative vs guilt’ crisis. Her tendency to play alone might signify she is comfortable with independence, however her hesitancy to join in singing and separating from her mother could suggest she’s still working through the confidence needed to initiate social interaction. Furthermore, the writer visited a school where they had classroom helpers. To help Ella feel a sense of initiative, a practitioner could assign her small helper roles within the classroom which might encourage initiative and therefore successfully complete the psychosocial stage of development. However, Sorell and Montgomery looked at Erikson’s theory from a feminist perspective and stated that he includes “assumptions about normal development that have a particular androcentric bias” (2009, p. 122). 
Ella playing silently alongside her peers and banging musical instruments instead of joining in during singing, could alternatively be explained by the Theory of Social Learning (Bandura, 1977). Bandura explains that children learn behaviours through observing others, which might indicate why Ella is watching and observing before feeling comfortable enough to join in herself. Additionally, this silent play is part of parallel play (Parten, 1932), where children play near others but not directly with them. This is often common in early childhood. It could be argued that Ella is currently at a normal stage of play for her age, as she is 4 years old. 
Furthermore, in the classroom teachers could use positive reinforcement. This is where they could praise Ella’s positive social behaviours, reinforcing her attempts to engage socially. John Dabell (2018) described Thorndike’s Law of Effect. This is the principle that behaviours followed by favourable consequences have a higher chance of happening again, while behaviours that lead to negative outcomes are less likely to happen again. 
Moving closely on from social development, understanding cognitive development in children is imperative. Teachers can promote a supportive, inclusive, adaptive learning environments and enhance each child’s cognitive growth. 
The theory of cognitive development believes children pass through four stages of development in early childhood. “These stages can be characterized as general plateaus of stability or equilibrium.” Piaget (1896, quoted in Jardine, 2006, p. 71). According to this theory, Ella is at the preoperational stage, which may provide valuable insight into how Ella’s cognitive development can be supported in the classroom. The four stages within this are; sensorimotor, preoperational, concrete and formal. Wadsworth (1996, quoted in Heo et al, 2011, p. 735) states “the sensorimotor child is initially egocentric in that he/she lacks differentiation between the self as an object and other objects.”  This stage is usually where children are developing symbolic thinking but are still egocentric and have limited logical thinking abilities. As stated in her profile, Ella engages in pretend play and enjoys listening to rhymes, which could indicate that she is beginning to develop symbolic thinking. However, her reluctance to join in with activities like singing, and her limited verbal communication may suggest that her cognitive and language development may be delayed in comparison to her peers. 
To further support Ella practically, a teacher could provide more opportunities for her to engage in symbolic play with structured prompts. This could encourage Ella’s use of language when expressing emotions and provide opportunities to engage in more complex pretend scenarios. 
Furthermore, Ella’s limited ability to understand how decisions affect herself and others, alongside her difficulty in negotiating conflicts without adult intervention, aligns with Piaget’s concept of egocentrism at the preoperational stage. Therefore, she might struggle with perspective-taking and understanding social dynamics, which could delay her social and cognitive development. 
The writer visited a school on her bridging day and observed teachers conducting role-play activities, which in this case could model perspective-taking and conflict resolution. For example, a teacher playing a game where children must express their feelings could help Ella develop an awareness of others’ emotions and perspectives. 
Contrary to constructivist beliefs Kirschner, Sweller and Clark (2006) explain that whilst minimally guided or unguided teaching approaches are currently popular, they overlook aspects of how the human brain processes information. They argue that research over the last half-century has consistently shown that minimally guided instructions are less effective than teaching methods which provide strong guidance. Therefore, lessening the cognitive load. 
Ella’s profile describes that she finds it difficult to follow instructions, appears confused, and is reliant on adult direction. This may suggest cognitive overload, especially if she’s asked to perform tasks that require multitasking or have complicated instructions. Willingham highlights that “Memory is the residue of thought.” (2009, pg. 54), explaining that students will only remember what they think about. This highlights the importance of simplifying tasks to avoid overwhelming children and their working memory. In Ella’s case, this could be a key factor. Her cognitive development could be hindered if she has difficulty processing too much information at once, or if she hasn’t been given clear, obvious instructions. Willingham suggests simplifying instructions, allowing children to concentrate on one task at a time, and providing clear, focused tasks could reduce the overload on working memory. For instance, in the classroom a teacher might say “pick up the blocks” first, then move on to the next step, rather than giving a lengthy instruction like “pick up the blocks, count them, then put them away”. This approach could reduce the cognitive load, giving Ella a higher chance of success, over time building her confidence and strengthening her working and long-term memory.
Willingham also highlights the role of prior knowledge in learning. He explains that we make sense of new, abstract information by finding connections to existing, concrete knowledge that we already understand (2009, pg. 88). Ella’s limited vocabulary and difficulty with some mathematical tasks, indicate that she may be missing the foundational knowledge needed for this type of learning. A teacher could work on developing Ella’s prior knowledge by providing hands-on learning with repetitive practice.
Vygotsky believes that there is a fundamental role of social interaction in the development of cognitive skills. Ella’s ability to engage in independent learning is currently limited, as she has difficulty following classroom routines and initiating interactions with others. Although, with the right support she may be able to achieve more. This is where Vygotsky’s concept of the Zone of Proximal Development (ZPD) could be useful. This is the gap between what a learner can do independently and what they can achieve with guidance from an adult or more skilled peer (1978, p. 86). For example, Ella currently may not be able to negotiate solutions to conflicts without adult help, but with the support of an adult or more capable peer (being the More Knowledgeable Other), she might begin practicing skills independently. 
When the author visited a school on her cognitive bridging days, she viewed an activity with a direct link to this theory. ‘Chilli Challenges’ were observed, this is where children are trained to choose appropriate work levels for themselves and can change level when they feel ready. The school labelled the ‘stretch zone’, being the place to develop cognitive learning. By school X providing this type of activity, teachers are helping pupils move from where they are to where they can be, while building their independence and confidence. 
While Vygotsky’s idea of the ZPD and scaffolding are valuable, it is argued that his research is somewhat adult-centred and doesn’t fully consider the complexities of children’s lives. In some of his studies, he didn’t ensure the tasks given to children made sense in their lives, despite him recognising the importance of real-world learning contexts in other areas of his research (Matusov and Hayes, 2000, p. 235). 
Moving on to physical development, Gesell (1940) suggests all children follow the same stages of sequential development, but at their own pace. He stated that the development of children was determined by environment and genetics. As portrayed in Ella’s profile, she struggles with tasks like hopping on one foot or catching a bounced ball, according to Gesell, these could be part of a natural sequence where Ella’s nervous system may be progressing slower than others. 
Moreover, the Ecological Systems Theory explores the influence of a series of interconnected environmental systems, the microsysrem, mesosystem, exosystem, macrosystem (Bronfenbrenner, 1979). This may be a plausible explanation as to why Ella should engage in the physical environment of the classroom, play areas, and interactions with peers and teachers. Teacher’s having the knowledge of the interconnected systems, could give Ella further opportunities to practice physical activities. 
An interesting take within Gardner’s Theory of Multiple Intelligences includes Bodily-Kinesthetic Intelligence.  This refers to the coordination of your mind with your body (Gardner, 1983). Marenus (2024) explained that children with strong bodily-kinesthetic intelligence often are physically coordinated and will succeed in physical careers.  
Focusing on Ella holding a pencil with a ‘splayed’ grip, it could be beneficial for a classroom practitioner to focus on activities that could improve fine motor skills. The author visited school X and noticed a fine motor skill display board. This had locks, zips, string, doorbells, which could be useful for Ella. The importance of developing motor skills is linked directly to learning, as Gidion stated “Motor growth is highly influential to children’s learning ability” (2020, p.314). The Visual Motor Skills Test is interesting and possibly beneficial to Ella. This test is a way for teachers to find out the child’s fine motor skill profile, so they know when to intervene. More specifically, one’s ability to write, may reflect one’s fine motor skill profile. (2020, p. 314-315). 
In summary, this essay has explored a range of theories that could contribute to a child’s social, cognitive and physical development. Although these theories differ in their focus, they all emphasize the need for a holistic approach in education. Therefore, it is favourable that Ella’s teacher should consider different perspectives to create a well-rounded and holistic model of schooling. 
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