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	What do I know already: During my time in college, I was able to complete my level 3 Children’s care, play, learning and development, where I was able to achieve a Merit in my overall grade. 
What have I learnt so far: Moving on from my college courses I knew I want to expand my knowledge in the Early years education and now I’ve nearly completed my level 4. 

	What do I want to develop:  Hopefully in the next 2 years of University I will have completed level 4,5 and 6 in early years education. 

	Objective 
 
 
	Actions 
	Resources 
 

	Target Date 
 
 

 
	Success criteria  
 


	  Level 1 of First aid training.
 
 
	To enable me to achieve this goal I will look online to see if there are any courses on the Welsh Government website and ask my university lecturer if they provide any first aid training courses which are suitable for me. 
	The first aid course is free from the first aid website UK.  
	My date to achieve this goal is 6 months as it gives me time to research the best possible courses for my future practice. 
	In order for any workforce to know that I have achieved this goal, I will be presented will a certificate that will state that I’m qualified in level 1 first aid training. 

	 Level 1 in safeguarding training. 
	To achieve this goal, the University provided courses which will enable me to achieve this goal. Another way of achieve this goal is asking my work placment if they provided any safeguarding courses. 
	The Welsh Government provided a free safeguarding training course. 
	My goal to achieve my level 1 in safeguarding will be around 1 day. This course lasts around 90 to 120 minutes. 
	In order to show that I have completed this courses, I will have earned a certficate that states I have earned my level 1 in safeguarding training. 

	To develop my knowledge on Bronfenbrenner Theory. 
	For me to achieve my knowledge on Bronfenbrenner Theory, I will look at resources from the Hwb University module page. Also, I will ask lectures for any resources they think that will benefit my knowledge and understanding. 
	I will use module to find resources and use google scholar. 
	My goal to achieve my knowledge on Bronfenbrenner Theory is around 1 week. I will do this by studying the important aspect of his theory. 
	To show the lectures that I have achieve this goal, in my next assignment I will achieve high mark in his theory. 

	 Level 1 in British sign language. 
	To achieve level 1 in British sign language I will ask my lectures if I can have the experiences to work in an additional needs work placement. 


	This course provides us with booklets that will support us to complete the course. 


	I will achieve this goal in around 1 year. 
	In order to show that I have completed this courses, I will have earned a certficate that states I have earned  level 1 in British sign language.




Importance of reflective practice within the early years and analyse different reflective models.
To begin with, the meaning of reflective practice is to analyse your own practice (Pacey, 2016).  Following this, all professionals should aim to change, develop, and improve their practice as this allows practitioners to recognise their achievements and their weaknesses. According to Reed and Canning (2012), when working as a professional in early years, having self-awareness is an important factor when reflecting on your own practice as this allows practitioners to be good critical thinkers and to be creative. Gunning (2022) believes that reflective practice allows practitioners to self-improve, this means practitioners will become more aware of the skills and the pedagogy approach. Developing through reflecting on their practice. Brock (2014) states that reflective practice should be seen as a holistic approach but also to have insight on other people’s views and opinions. With this in mind (Brock, 2014) also states that when reflective on your own practice it should feel meaningful and that you have achieved something. Furthermore, this process should then be continued to improve on your own professional practice and to apply on what you have learnt (Reed and Canning, 2012). 
Reflection plays a key role in professional practice as they are known for being one the main core values of professionalism (Brock 2014). Another factor is that reflection also plays a key role in professional training and allows us to develop our skills and knowledge through relevant training. As a practitioner in the early years having a set of factors to support reflection is crucial, as this will allow us to support children’s holistic development. These factors are promoting a range of disciplines, supporting children’s health and social care, Brock (2014) states that this plays a fundamental role in being a positive professional in the early years. Pacey (2016) agrees with (Brock, 2014) that through improving on your own reflection children’s individual needs will be met, their self-esteem will improve and provide opportunities that will support their holistic development. Reflection is not only important for children, but it also allows parents/carers to gain that form of trust and they will feel confident in the high care you are providing for their child (Pacey, 2016).  Following this, working with parents/carers and multi-agency is known as collaborative reflection. According to Durham University (No Date), collaborative reflections allow professionals to come together to plan, observe and to evaluate the practitioner practice. 
The importance of reflective practice in the early years enables us as practitioners to develop a critical understanding of the role and responsibility that are involved to ensure they are the best professional in the early years (Birth to 5 matter, 2021). High quality care provision in the early years is important as this means practitioners need to ensure that they consistently review their practice. According to Birth to 5 matter (2021), reviewing our practice allows us to not only look at our own practice but to look at why we are doing this aspect in our practice and if there are any better ways of developing our practice. Study prism (No Date) agrees with Birth to 5 matter (2021) that reflection in the early years is crucial as it allows practitioners to evaluate their practice on what they might need to change, while also looking at the positives to see what they have achieved and what they can continue doing in their practice. As an early year’s practitioner, we need to ensure that we set goals and targets for ourselves to evaluate and to see if we have achieved the goals and aims, we have set for ourselves (Study prism No Date). 
John Dewey’s theory of reflection emphasises the importance of reflection, he believes that reflection is an active process in making sure as a professional, we make sense of a situation that we are reflecting on (Dewey, 1933). Another factor is that Dewey also believed that teachers should evaluate every situation and why that outcome of the situation happened. According to Schmidt (2019), he states that Dewy believed that this process was called reflective thinking and that it should allow professionals to be meaningful towards a child’s education experiences. Following this, Dewy stated that a professional should have a deep understanding on why experiences in learning are important as this builds and sense of curiosity. Schmidt (2019) states that being open minded when reflecting on practice allows this as it will determine the consequences of the situation. Dewy had two types of actions which were routine action and reflective action. Routine action is known for guiding the issue and this included habits and tradition which is a set of rules required by law (Dewey, 1933). On the other hand, reflective action requires professionalism to constantly question the situation. 
Gibbs’s reflective cycle was developed by Graham Gibbs (1988); he developed a form of structure through learning from experiences. Another factor is, Gibbs developed this cycle to allow professionals to repeat experiences to see the strengths and weaknesses (Reflection toolkit). In other words, these experiences can be one-time experiences or a frequent experience you go through. In approaching Gibbs’s reflective cycle, it can be seen as a positive way of reflecting on practice because it has a form of questions to support practitioners to examine their weakness and strengths, when providing the best possible start for children in early years (Capital Nurse NHS, No Date). According to this source Gibbs’s reflective cycle askes questions such as to look at the strengths and weaknesses of the situation, this allows practitioners to look at both sides of the situation. Gibbs and Kolb’s theory both use a reflective learning cycle that support practitioners to evaluate their practice. Vince (2022) states that Kolb’s learning cycle looks at professional personal learning styles and holistic assessment as he believes this allows practitioners to learn about good leadership skills. Both reflective cycle’s continuities look at how practitioners can experiment, reflect, and learn through these experiences to improve (McLeod, 2024). Another similarity is that both reflective cycles look at a new situation or situations that keep recurring and to find a solution in these situations. An advantage that Kolb’s theory states, that Gibbs’s does not is that Kolb’s four stages of his reflective cycle only work if practitioners go through these stages step by step, to allow the practitioner to really examine the importance of this situation (McLeod, 2024).
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Part 3 
Perez (2019) states that professionalism has a different meaning to every individual as it has concept and perceptions to each different job role. Following this, CMAJ (2012) agrees that there is no clear definition of professionalism and that core values that support your practice will allow professionals to fulfil their job role. Farhadi et al (2021) argues that the meaning of being a professional is to understand role and behaviour to ensure that professionals can execute these expectations. Today, it is considered that being a professional means having certain qualifications and expertise, allowing professionals to develop their knowledge and skills (Chalke, 2013). McGillivray (2008) also agrees by mentioning that training and qualifications all support a professional to underpin the important values of being a professional. 
Another factor that Chalke (2013) suggests is that as an early year’s professional, supporting a child’s individuals needs and interests are one the most important aspects of meeting these core values. Research shows from Miller (2008) that to be a positive professional practitioner in the early years, we need to ensure that we meet children’s individual needs such as having leadership skills and organisation. This is to ensure that not only do all children feel supported but that parents feel that they can trust early year professionals, as this allows them to build a bond to ensure both professionals and parents are fulfilling a child’s needs. The EYWC (2021) and The EYA (2021) both state that for early years practitioners to perform their expectations, practitioners need to ensure they support a child’s holistic development. This is because research shows that the first five years of a child life are a critical period of brain development and holistic development. Another important factor to ensure is that practitioners support a child’s health and well-being, because these factors support a child’s brain and holistic development (Hyson and Tomlinson, 2014). Kelly (2015) claims that having a key professional for that child can allow a child to build a strong form of connection as this supports practitioners to analysis and observe what support the child may need. 
Is it a well-known fact that values play an important role in being a professional practitioner, Whitehouse (No Date) suggests that having a high-quality work mindset and having a positive attitude towards being an early year’s practitioner is key.  Furthermore, Whitehouse (No Date) also suggests that communication plays a key role in a practitioner’s values, noting that communication with and/or between other practitioners allows them to all support each other and bring collaborative ideas which best support the child. UWTSD (No Date) agrees with Whitehouse (No Date) that having respect for other practitioners, children and parents allows them to feel like they are being listened to and being valued. This is important because it allow the environment to be a comfortable place to ask questions and understand each role. According to UWTSD (No Date), a core value in the early years is being caring, this allows practitioners to feel a sense of compassion for the children and parents, as this allows them to feel that they can approach the practitioners for any problems. According to the Government Wales (2023) an enabling adult is one of the key principles for the new curriculum in Wales. An enabling adult should show children what expectations they want from children in the classroom and outdoor. All sources believe that building that form of attachment with a practitioner helps support a child holistic development, emotional and behavioural. 
Communication and relationship play a key role in professional practice, (Early learning HQ) state that effective communication is critical for the development of children. Another factor is that it allows professionals to build a positive relationship with children, families, and other practitioners. The WJEC (2023) agree that effective communication allows professionals to develop skills and knowledge that will support them to work effectively with children, families, and other practitioners. According the WJEC (2023) effective communication involves listening and understanding people’s views and opinions, which might be beneficial to our own practice. UWTSD (No Date) and WJEC (2023) both state that eye contact, body language and gestures play a main factor in effective communication as it allows children, families, and other practitioners to feel like that you are interested in engaging with them. Following this, if practitioners learn skills of effective communication this will allow children, families, and other practitioners to feel comfortable and to feel accepted in the childcare environment (WJEC, 2023). According to the Education department (2022) if an early year’s professional builds that relationship, they can reach the child’s individual needs which will allow that child to build that form of attachment which will support a child’s first one thousand days. Another reason is if children build that form of attachment with a professional that will support their learning and experiences (Education department, 2022). In order to be a positive early year’s professional building that form of connection with parents is a key factor as it makes them feel valued.  Following this if practitioners and parents build that bond, they can contribute to the child’s education that will support the child’s individual needs (Education department, 2022). 
According to Dyer (2016) understanding values and ethics ensure their practice allows children to express their emotions, and to support their well-being to ensure children feel included in the environment which will support their learning. Following this, practitioners will be able to observe what the child is interested in (Dyer, 2016). It is important to understand that having in-depth knowledge on why professional practice is important in the early years, because knowing your responsibility and understanding what you must do, is vital in supporting the child’s individual needs. Secondly, understanding policy and procedures because understanding what the workplace expects of you is important. Welsh Government (2020) state that all practitioners should be responsible for ensuring that all children and parents should be protected from harm. The first aspect to note is, practitioners should understand their school policy and procedures of safeguarding and what steps they should take to ensure all children are protected from harm (Welsh Government, 2020). The social services and well-being act (2014) have a policy put in place for any safeguarding issue to be reported. Another factor is that practitioners should ensure that all children feel safe and listened to, especially when there any concerns about the child being as risk (Welsh Government, 2020).

The first aspect to note is that partnership and multi-agency play a key role in working with practitioners as they support them by meeting a child’s individual needs and the child’s families (Kelly, 2016). Effective communication plays a key role in working with partnerships and multi-agencies, communication should be done effectively and regularly (Kelly, 2016). Buckler (2023) also agrees with this statement stating that collaborative work can be a positive factor to best support a child’s individual needs. Discussing the child’s individual needs through partnership and multi-agency will allow practitioners to give advice and support the child with their individual needs. It is a well-known fact that if multi-agencies work with practitioners and families, they can identify any additional needs a child may have, and this allows them to support children from an early age (Kelly, 2016). According to Buckler (2023), it is a legal requirement for all practitioners to work with families, children and multi-agencies as this requirement allows practitioners to observe any safeguarding issues a child may have or any additional learning needs. 
Observation is a key factor in a child’s development not only does it support us to examine children’s learning, but we can identify what the child expresses they need further support with. Secondly, as a practitioner we should respect and listen to the child’s views (Fawcett, 2016). It is a well-known fact that the main key elements of observation is watching and listening to the child to support their individual needs. To put it more simply, observation is about identifying the child strengths and weakness, by connecting with the child and building a bond of attachment (Fawcett, 2016). Practitioners can learn a lot through observation, and it can also be a good way of recognising safeguarding issues (Fawcett, 2016). According to the Department of Education (2021), professionals should develop a curriculum that aims to support children’s individual needs, as this will support them to identify any additional support a child may need. The observation planning cycle allows us to see the child as a unique child and how we can provide support that child’s individual needs. This system is based on Bronfenbrenner (1977) ecological system which focuses on the child, families/carers and community and how effective practice can allow us to build that form of attachment with that child and meet the child’s individual needs (Brith to 5 matter, no date). Both observation and planning cycles consider and value that every child has an individual path when it comes to learning (Brith to 5 matter, no date).

The United nation convention of the right of a child (2015) state that the purpose of this organisation is to ensure all children have rights and freedom, to be respected and also to have basic human rights. These rights are put in place to ensure we work together to ensure all children are provided with basic human rights (UNCRC, 2015). One of the most important considerations of this study, is stated in article three, noting that a child’s best interest and views should be the priority in all decisions that may affect the child’s individual needs. Article twenty-nine is to ensure that all practitioners enable all children’s talents and personalities to the fullest and should respect and child’s religion and culture (UNCRC, 2015).
Lastly, having good professional practice starts with effective communication, in return that enables practitioners to build that bond with children and families. Also, understanding how to meet a child’s individual needs is through observation and planning cycle, and this can also support any concerns of safeguarding. 
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