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Chapter 1: Introduction
The aims of this research project are to explore whether there is any correlation between poverty and wellbeing, in primary aged children. Additionally, it aims to capture the views of our current generation of practitioners and students in order to contribute to an informed research project regarding the true effects of poverty on wellbeing. Moreover, the project will explore; disadvantaged pupils’ motivations to learn and future aspirations and disadvantaged pupils’ engagement in rich experiences. Furthermore, the overall aim is to collate a range of primary and secondary data to gain a profound and comprehensive understanding of teaching to develop equity for all and provide an insight into future pedagogies and strategies that can be used in schools, in order for all children to meet Donaldson’s (2015) four purposes.

This area was chosen for research as mental health is a rising issue in Wales and closing the attainment gap between disadvantaged pupils and their peers is a national priority, Welsh Government (2017). Another research paper that has influenced the idea of this research is the Wellbeing of Future Generations Act, National Assembly for Wales (2015), as it aims for a more equal and resilient Wales, as currently the United Kingdom has the third highest level of inequality, Welsh Government (2017). A further reason for exploring this question is that the author has a keen interest in mental health and wellbeing, having studied psychology at A-Level. The author wishes to increase and improve her personal knowledge on how to nurture children correctly to provide stability in their early years. The study was carried out in a large primary school in West Wales over a period of two weeks.

The hypothesis of this research project, is that children who are born into disadvantaged backgrounds have inferior access to everyday resources, including nutrition and sanitation, leading to a poor start in life. Children are easily susceptible to diminished levels of wellbeing through bullying and judgement from those around them. Within education in the 21st century, teachers spend more time carrying out “parental” roles, such as ensuring children have eaten and have clean clothes, and less time teaching. Therefore, wellbeing should be put at the forefront of education due to the current mental health climate. It is important that children should not be disadvantaged in their future prospects by their home environment, as well-being can have a significant negative effect on academic attainment.

‘Poverty is when your resources are well below your minimum needs,’ Joseph Rowntree Foundation (JRF) (Unknown), and it is a ‘denial of human rights and human dignity,’ Unicef (2000). Poverty has been the subject of many debates over the past century, with variations in its definition, it is a complex phenomenon that has a wide range of contributing factors, Atkinson (1999) and Kakwani and Silber (2008), with the main two types being absolute and relative poverty. Absolute poverty is defined as being a measurement of the amount of money needed to meet an individual or family’s basic needs, United Nations Educational, Scientific and Cultural Organisation (UNESCO) (2017). This concept is rather limiting as there is no consideration with the wider quality of life, such as social needs and desires. This led to the development of relative poverty, which considers a range of economic status across society and people are considered to be poor if they fall below a certain standard of living set by society, UNESCO (2017). Poverty means ‘facing marginalisation – and even discrimination – because of your financial circumstances,’ JRF (Unknown). However, both of these concepts of poverty are too limited, as they exclude legitimate concerns, such as education, health and politics, Alcock (1997) and Atkinson (1999). There are many causal factors to poverty such as unemployment, lack of skills and high costs. All of these factors can lead to numerous problems such as alcohol or drug abuse, crime, low educational outcomes, homelessness and teenage pregnancy, which have been identified and noted through the primary research undertaken for this research project. For the purpose of this research project, financial and experiential poverty will be discussed.

Wellbeing is a growing area of research, Keyes, Schmotkin and Ryff (2002) and Seligman (2011), which is currently at the forefront of educational policies, National Assembly for Wales (2015). However, its definition remains vague and broad, Seligman (2011).  Historically, there have been two approaches to wellbeing, the Hedonic Tradition, which focused on happiness and life satisfaction, Kahneman, Diener and Schwarz (1999) and Lyubomirsky and Lepper (1999), as well as the Eudaimonic Tradition, which focused on the psychological functioning, Waterman (1993). Nowadays, it is considered to be a multi-dimensional approach, Diener (2009). Many define wellbeing as the quality of life, World Health Organisation (1997). Consequently, this has allowed wellbeing to be separated from the idea of health and emphasises that wellbeing can be viewed in both a positive and negative light, Herzlich (1973). Therefore, allowing quality of life to be a dimension of wellbeing, alongside Seligman’s (2011) concept of PERMA; Positive emotion, Engagement, Relationships, Meaning and Accomplishment. It can be seen that the concept of wellbeing is undeniably complex, and within a recent journal it has gained a new definition, an ‘equilibrium and the fluctuating state between challenges and resources,’ Dodge et al. (2012), as can be seen from the diagram below. For the purpose of this research project wellbeing will be explored as a holistic concept, as to how children display and control their emotions. 
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Picture taken from the International Journal of Wellbeing – page 230.

Throughout this research project a thorough investigation into the question will take place including; a literature review of current research, primary research within a primary school setting, including observations, interviews, questionnaires, as well as an analysis of the research methods chosen, and the ethics of researching with children. 

















Chapter 2: Literature Review

With the introduction of the Pupil Development Grant in 2012 and a strong focus on improving disadvantaged pupils’ educational outcomes, by closing the attainment gap between disadvantaged pupils and their more affluent peers, it could be argued that Wales has come a long way in tackling its financial and experiential poverty, Estyn (2013). However, there are still large inequalities in the resources and provision available for children from financially disadvantaged backgrounds, due to factors such as stereotyping, staff knowledge, emotional intelligence and funding, Poverty Analysis Discussion Group (2012). Such issues will be discussed in greater depth throughout this literature review, alongside the impact they have on the emotional wellbeing of the pupils, which has a crucial bearing on their future outcomes, Welsh Government (2017). The literature review will also critically explore; disadvantaged pupils’ motivations to learn and future aspirations and the involvement of disadvantaged children in their learning. The opinions of this literature review have come from educational researchers, aforementioned in the bibliography.

Disadvantaged pupils’ motivations to learn and future aspirations 
‘Poverty has a negative impact on children’s health; cognitive, social, emotional and behavioural development and educational outcomes,’ Treanor (2012). It is often related to underachievement from a very early age, Arshad et al. (2012), Estyn (2013) and Welsh Government (2017). Gorski (2016) discovered that a great deal of stereotyping towards disadvantaged families came not from their peers, but from their personal teachers, as some undermined children’s abilities and aspirations based on their home circumstances. It is key that stereotyping is not inbuilt, as it is damaging not only for the academic outcomes of children, but also for their emotional wellbeing and sense of security, Maslow (1943). Instead, schools should be encouraged to liaise with families, to develop an understanding of their needs. The notion of poverty often creates an ambiguity of future aspirations and scarcity of interest in any educational opportunity. This view alone creates a barrier for learning, as disadvantaged children are often organised to sit together and are issued work that does not challenge them, resulting in an environment lacking in inspiration, Ajegbo (2007). Therefore, depriving them of the appropriate cognitive stimulation, signifying that before starting their formal education, their future outcomes and aspirations could be dampened, Arshad et al., (2012) and Gorksi (2016). However, ‘being ‘poor’ does not denote a lack of commitment to one’s children, just as being ‘well-off’ certainly doesn’t in itself produce valuable support,’ (Pollard, 2014, p. 176). Every child’s circumstances simply needs to be understood by the teacher, as schools have an important role in reducing poverty related underachievement, Grigg (2015). 
According to Estyn, ‘disadvantaged children in primary schools are more likely to lack ambition and self-esteem,’ (2013, p. 1), perhaps due to the negative stressors they are exposed to. ‘Though a few stressors can be manageable for young children, there is a point where prolonged stress becomes toxic and neurobiological factors are affected,’ (Nurture UK, 2018, p. 8). This could be reflected in Maslow’s (1943) hierarchy of needs, highlighting that before gaining self-esteem, you must first have your physiological needs met, feel safe and gain a sense of belonging. Children should acquire trust, safety and acceptance of themselves, Greenhalgh (2004), as this allows for an appropriate climate to develop, learn and gain self-esteem. Childhood poverty ‘impedes the learning capacity of the child, which cannot be repaired later in life,’ (Minujin and Nandy, 2012, p. 43). Therefore, it is vital that there are core principles within all schools’ ethos, such as; trust, co-agency and inclusion, Hart et al (2004), as children thrive when they feel they are trusted to learn and challenge themselves, Pound (2014) and Whitebread and Coltman (2015). 
Conversely, Treanor (2012) suggests that ‘children living in poverty, and their parents, do have hopes and aspirations for their future but they lack knowledge on how to achieve them,’ Treanor (2012). Accordingly, practitioners need to listen to their pupils’ interests, work with the pupils and not around them, acknowledge their personal strengths and make equity part of the curriculum, in order to break the cyclical effects of poverty and motivate children to learn, Cochran-Smith (2004), which is in line with the work of Donaldson, (2015). This is imperative, as there is a clear association between early cognitive development and future employment prospects, Treanor (2012). Such views have been acknowledged in Scotland, which is committed to ‘improving children’s wellbeing and life chances,’ Treanor (2012). However, one must consider the author of this research’s rationale for writing this paper and the climate they reside in, due to their need to improve their country’s wellbeing, yet only producing brief guidance.  

There is a complex relationship between poverty and wellbeing, Poverty Analysis Discussion Group (2012). ‘A lot of stigma is attached to poverty, which particularly affects young people while they are developing identities,’ (Arshad et al, 2012, p. 147). It is a child’s right to have freedom of expression, thought, belief and religion, under the United Nations Convention of the Rights of the Child, Unicef (Unknown). Consequently, by hampering their exposure to cognitive stimulation, due to the home circumstances, poverty is having a detrimental effect, not only the short-term wellbeing of children, but their long-term perception of self, as they are unlikely to develop a growth mind-set, Dweck (2014). Learners from financially deprived backgrounds are often exposed to negative stressors, such as; hunger, exhaustion, anxiety, lack of cleanliness and bullying, which not only make it challenging to concentrate, but can also stimulate the fight or flight response in the reptilian brain, which inhibits learning from taking place, Cremin and Burnett (2018) and Pollard (2014). This view has been supported by Treanor (2012) who suggested that ‘children born into poverty are also more likely to experience poorer mental health and lower subjective wellbeing.’ Schools can enhance the emotional wellbeing of children in poverty, not only by supplementing their material and physiological needs, but also by equipping them with emotional intelligence. ‘Emotional intelligence is the term used to describe the ability to experience and manage emotions productively,’ (Pound, 2014, p. 110). If competent, children should have better control of their emotions, which should prohibit the fight or flight response from being activated, allowing their wellbeing and cognitive capacity to improve. 

The involvement of disadvantaged children in their learning 
‘Inequality of wealth, income and material opportunities remain highly significant in determining life chances,’ (Feinstein et al., 2008). As previously mentioned, some teachers doubt the involvement of disadvantaged children in their learning, due to their perceived lack of aspirations, and therefore some schools do not adequately challenge such learners, Arshad et al. (2012). There have been numerous studies over hundreds of years that have depicted different learning theories as to how children learn.

A large proportion of well-known theorists believe that play has a significant impact in children’s learning, as it essentially allows children to be children and make connections through their explorations. The concept of learning through play was first developed by Froebel, who believed that play had a great impact on emotional wellbeing, as it allows children to develop at their own pace, Pound (2014). It was further developed by Dewey, who suggested that children learn best by doing, Pound (2014). This view is being implicitly promoted through Donaldson’s (2015) curriculum reform, with the focus on cross-curricular responsibilities, as children should have opportunities to replicate their skills in many educational opportunities. Therefore children, especially those who are perceived to be disadvantaged, should be given opportunities to learn through play, in order to develop their understanding of the world around them. ‘No strategy will be more effective and efficient than to give each and every child a good start in life,’ (Minujin and Nandy, 2012, p. 43). 

It must be noted that all children learn differently, therefore, not all children will benefit from kinaesthetic/hands-on experiences, Grigg (2015).  It is important for teachers to understand the ways in which all their pupils learn, as the ‘children who struggle at school are more likely to suffer poor diet, reduced life expectancy and low-paid employment or unemployment, compared to those who achieve well,’ (Grigg, 2015, p. 314). In order to give all children, especially those that are financially deprived, the best start in life, it is vital that practitioners make the curriculum accessible to all, and prioritise mental health treatment, support and prevention, Welsh Government (2016). Strategies such as Philosophy for Children (2019) and Mantle of Expert, Taylor (2016) are effective with a diverse range of children, as they are very engaging and allow children to develop their listening and reasoning skills from a very young age. They also give teachers a greater insight into the children themselves, which could inform their future planning. However, currently the narrowing curriculum, due to testing, destroys interest for many children, GL Assessment (2018). The disadvantaged children are further disadvantaged if they are subjected to a narrow curriculum, as they may not necessarily get wider experiences outside the classroom. Therefore, children need a broad and balanced curriculum, to give them a chance at doing well in life, GL Assessment (2018). ‘Education for diversity is crucial not just for the future well-being of our children and young people but for the survival of our society,’ (Ajegbo, 2007, p. 24). Diversity is vital, as we are currently teaching children for jobs that do not yet exist in society, therefore children should access a range of life skills from a broad curriculum, World Economic Forum (2016).

There is a ‘substantial gap in the school readiness of less well-off children,’ (Stewart and Waldfogel, 2017, p. 2). School readiness was a concept developed in England, in which parents should be preparing children with basic life skills in preparation for school, BBC (2014). It has been seen on the author’s teaching experiences, that those children that are eligible for Free School Meal (eFSM) are further behind in their basic skills, such as; toilet training, getting dressed and utilising cutlery. Wales have since taken on this term and developed it further to consider the school’s personal readiness for the diverse range of needs it will encounter. Donaldson (2015) has clearly developed this notion in his curriculum reform, with his individualised learning plans, to ensure that every child has the best start in life. ‘Early years are fundamental in preparing children for success in school and later life,’ (Stewart and Waldfogel, 2017, p. 6). On the other side of this debate, there is the contemplation of children’s readiness for secondary school and how well their primary education prepares them. Welsh Government (2018) found that individuals wellbeing significantly decreases from primary to secondary. The introduction of emotional intelligence and a pupil led curriculum, as seen by Donaldson (2015), should support a change in this. 

It must be mentioned that although a large proportion of poverty is explicitly linked to financial difficulties, poverty is a multidimensional phenomenon. It encompasses a wide range of issues such as; security, isolation, dignity and time. Bronfenbrenner’s (1979) ecological system is a prime model to explore this concept, as the child is at the centre of the systems, and all systems however direct or indirect have a bearing on that child. Therefore, suggesting that the likelihood of being affected by some category of poverty is high. It has been seen, by the author, that those from more affluent backgrounds are often deprived by parental time and relationships, due to their parents’ commitments to their significant occupations. People growing up in poverty are vulnerable in many ways, Estyn (2012). In order to succeed in increasing wellbeing of all of these individuals, Estyn (2013) have suggested that cluster schools should pool money together, in order to supply the appropriate resources. It should also be mentioned that not all families in poverty receive support from their local authorities as they may not qualify for the threshold of Free School Meals, this often leads to stress, Dickins (2019). 









Chapter 3: Methodology 
‘Research creates knowledge by setting questions that explore issues through actively engaging with the participants of research,’ (Fraser et al., 2005, p. 15). It is undertaken in the field of education as it is hoped that it will bring benefits to children, in terms of providing knowledge of their needs, as well as shaping appropriate provision for them, Fraser et al., (2005). However, as useful as educational research can be it can ‘confirm or upset expectations,’ (Fraser et al., 2005, p. 16) meaning that thorough analysis is needed to demonstrate the legitimacy. Within the context of this research project, it is hoped that the findings will benefit children from disadvantaged backgrounds through effective use of pedagogies to inspire and motivate, as well as improving overall wellbeing. With this in mind, whilst attempting to explore ‘The Effects of Poverty on Wellbeing in Primary Aged Children’ the author used a variety of both primary and secondary research methods, during the electives period, See Appendix 1. 

Interviews were carried out as they provided an opportunity to receive in-depth information about the school’s ethos and organisation. An advantage of interviews is that they are vastly flexible, and the discussion can be tailored according to the responses given, to allow for clarification, Bell (2010) which is limited in a questionnaire. However, there is a known ‘interviewer effect’ which means that participants give you data that may not be completely valid, as it is based on what they say, rather than what is done, Welsh Government (2015). A limitation found in this particular research project, was that because there were a large number of students exploring their research projects, the opportunities to collect data with specific staff members were limited, as interviews are time-consuming. Therefore, to support the author’s research and views of the school, a learning walk was held with pupils from Year 6, as well as ‘About You’ profiles with a sample of children, to gain their perspective of the school. ‘Children are often denied the right to speak for themselves either because they are held incompetent in making judgements or because they are thought of as unreliable witnesses about their own lives,’ (Qvortrup et al., 1994, p. 2). If we ignore children in our research, the findings presented are undermined, as a whole educational perspective has been overlooked, Fraser et al., (2005). It was the author’s opinion that interviews produce more valuable responses, but due to the time restrictions, questionnaires were better suited to get a larger set of data. 
Questionnaires were used, as mentioned above, as they have the potential to reach a larger audience, which in turn produces a larger quantity of data. They require less time to complete, which is favourable for the participants. Yet, as their completion is not monitored, the quality of the data may decline due to inconsistencies in participants understanding, with a risk of questionnaires being returned incomplete, Welsh Government (2015), which was a significant issue when analysing the nine questionnaires received. Due to the nature and context of this research project, the questionnaires were administered manually, by paper, making analysing task more laborious and inconsistent, Cohen et al (2007). In future, it would be beneficial to provide an online questionnaire via an iPad, in order to see the results clearly and have every question answered. 
Observations were also used to collate evidence throughout the whole school, from the Flying Start through to Year 6, including the nurture settings. Prior to carrying out any observations, it was ensured that there were clear objectives, linked to the sub questions, in order to focus the intentions and notes. Observations are valuable as they are undertaken in a natural setting and creates a more realistic overview of the school’s organisation, Cohen et al. (2007). They can also be explored from multiple perspectives, which should eliminate bias, Welsh Government (2015). However, it was difficult to write the notes as the observations were taking place, meaning vital information may have been lost in translation. 
Through using approaches that collect mainly qualitative data, it was a challenge to analyse the findings and find significance in the data, as limited quantitative data was collected, meaning that the analysis relied heavily on the author’s judgement. Instead comparisons have been made between different professionals’ opinions and experiences, in line with the secondary data collected for the literature review. Furthermore, since the research only took place for two weeks in a very specific area, the findings hold small scope. Should it be replicated in the future, it should be conducted across Wales to give a broader view on the research area, Cohen et al. (2007). 

When conducting research and collecting findings with and around primary aged children, the investigator has an obligation to adhere to the suitable ethical guidelines. Moreover, a limitation to this research project was the collection of physical consent from staff, which is not only a risk to the author, staff and university, but also potentially breaks the ethical guidelines of BERA, (2018). The safety of the children and child protection was paramount throughout this period, all work was kept and remains anonymous and had there been any safeguarding issues, it would have been brought to the school’s attention immediately, BERA (2018). However, due to the circumstances of the ‘research’ period, the number of students investigating and the time constraints of the staff, one staff member signed consent on behalf of the whole school. If this was replicated in the future, the author would use a simple permission slip, to ensure that no breach of guidelines was upheld. Participants that provided responses had their data stored securely by the researcher. Once the data has been analysed by the researcher it will then be destroyed. This process will also be in accordance to the Data Protection Act 1998, Government (2018). Refer to the Ethics Form, Appendix 2a, for further insight to the ethical obligations of this research project, and, Appendix 2b, for the consent form.





















Chapter 4: Results and Discussion
[bookmark: _GoBack]School A, is situated in an area of high deprivation and 30.1% of the children are entitled to Free School Meals (eFSM). As a result, they get over £160,000 from the Pupil Development Grant (PDG). The overall percentage of children living in families with absolute poverty has increased in recent years, Welsh Government (2015).  However, it is important to recognise that in the past decade there have been substantial advances in poverty, in terms of how it is measured and dealt with, Poverty Analysis Group (2012). Within School A, 100% of the participants believed that poverty had an impact on their role. They commented that they dealt with issues such as; attendance, non-engaging parents and Special Educational Needs (SEN), See Appendix 3, refer to question 3. 

A priority of this research project was to explore the engagement of disadvantaged children in rich experiences, which is an Estyn recommendation; ‘make great efforts to provide enriching experiences,’ (2013, p. 4). The author chose to explore this through creating some specific questions within the questionnaire, See Appendix 3, refer to questions 4 and 5.

	Question Four

	What measures does the school take to tackle the issue of poverty?

	Question Five

	What opportunities do disadvantaged children have to participate in experiences they may not have at home, due to their social background?



It was seen that the school prioritise children from disadvantaged backgrounds, to engage in rich experiences, such as offsite visits and visiting a comprehensive school. This was because such children often do not have the opportunity to discover places further than their locality, which not only overlooks the necessitated curriculum exposure but limits their perception of the wider world, Grigg (2015) and Welsh Government (2015). A school in South Wales, have captured the ethos of the curriculum coverage, to explore different cultures, and used their multi-agency links and funding to send disadvantaged children to embrace cultures in foreign countries, Estyn (Unknown). They found this effective in broadening the horizons of such children. 88% of the participants in the questionnaire listed examples of different experiences arranged. One strategy that was seen as effective was the ‘loaning library,’ this is where children eFSM, have the opportunity to take stories home, to enrich their learning beyond the classroom, whilst ‘encouraging parents to take part in school,’ See Appendix 3. Currently, it is a scheme that is being implemented within early years, but it would be advantageous to roll this scheme out across the whole school to ensure that they are clearly promoting their ethos of equity; ‘our wide-ranging curriculum gives equity for all,’ See Appendix 3. This idea is supported by Welsh Government; ‘ensure every child gets the best start in life through an extended PDG,’ (2016, p. 9). However, through previous experience as a student teacher, the author has seen that the PDG is often misused for the benefit of the school as a whole, and not for the intended children, Estyn (2013). 

‘The cost of school life- from uniform and lunches to trips is unfairly hitting Wales’ poorest families,’ (Dickins, 2019). Within School A, an important factor in combating this effect of poverty is the role of the Family Support Officer; whom builds relationships with parents and multi agencies in order to ensure children are protected. Research shows that the use of multi-agency links is effective to provide the best experiences and care for the children, Cremin and Burnett (2018), Grigg (2015) and Trodd and Chivers (2011). Within an interview, the Family Support Officer mentioned how families often have a negative perception of schooling, show anti-social manners and lack ambitions, thus establishing a negative prototypical, See Appendix 4. This prototypical is emulated in Bronfenbrenner’s (1979) model of ecological systems, See Appendix 5, as all the surrounding ecological systems, be it family, school or society, have a prominent impact on the individual. For that reason, schools in deprived areas may consider implementing a staff member to be family facing, as it is understood that education is a relationship between the school and home, with the child at the centre, Delamere School (2019). 

Positive relationships between the school and parents are fundamental, Feinstein et al., (2008). There are many factors that affect family engagement, such as; what parents can contribute to child’s learning. This works alongside the work of Quigley (2018), narrowing the vocabulary gap, which is used an indicator of how you’re going achieve in life. Many participants commented within the interviews that children registered for eFSM also had significant speech impairments, See Appendix 6. It is widely accepted that schools should involve parents in their children’s learning, Pound (2014). However, when conducting a learning walk with Year Six children eFSM, they commented that they had an antipathy towards family engagement activities, as they could see their peers enjoying with their families, but their own parents refused to participate, See Appendix 7. Within School A, they chose to tackle this problem by inviting the most uneducated parents of the early years into the school for lunch and encouraged and taught them how to support and help their children with reading and phonics at home. The Family Support Officer commented that this has been an effective strategy and it is hoped to be rolled across the whole school, See Appendix 4. 
 
Additionally, the school have used the PDG to create nurture rooms and progress groups, which are mainly accessed by those who are in financial and experiential poverty. ‘Nurture groups are a contemporary approach to inclusive education and are designed to increase the access of learning for children who are often marginalised,’ (Welsh Government, 2010, p. 1). The aim of the nurture rooms is to provide those children that cannot cope in a mainstream setting with a predictable, safe environment to work in, Nurture UK (2019). ‘Classroom learning cannot occur if the child is in either a constant state of arousal or anxiety,’ (Perry, 2002). They are underpinned by Bowlby’s (1969) attachment theory that if a child’s early experiences are lacking nurture, it leads to hampered emotional and cognitive development. ‘Nurture groups significantly modified pupils’ behaviour, improved pupils’ social, emotional and behavioural skills, accelerated academic progress… and influenced the rest of the school’s practice,’ (Ofsted, 2011). However, these facilities cannot always be provided due to funding restrictions and the resources needed to ensure their effectiveness, they also hamper children’s social skills, especially as they transition to a secondary setting, See Appendix 8. Progress groups have also been implemented to help those children that may be underachieving in the mainstream setting. These children are given practical, hands on activities to establish their life skills, which is in accordance with Donaldson’s (2015) curriculum reform. Wellbeing is significantly improved in these settings as children form attachments with staff and have a safe space, Nurture UK (2019). This provision was established as it is recognised that some children from deprived backgrounds will not achieve their CSI. 

On establishing the questionnaire, the author was keen to see whether there was a significant attainment gap between children eFSM and their peers, and thus questions were dedicated to the area, See Appendix 3, refer to question 6 and 7.



	Question Six

	Do you feel there is a noticeable attainment gap between disadvantaged pupils and their peers?

	Question Seven

	Do you feel children within the deprivation index notice any difference in their attainment compare to their non-disadvantaged peers and does this affect their wellbeing?



Roughly 77% of the participants agreed that there was a significant difference within the attainment gap. Yet, over 66% also agreed that the children did not notice this attainment gap, contrariwise this must be taken as subjective data as it is purely based on opinion. Within School A, the percentage difference in the attainment of disadvantaged children and their peers for the 2017/18 academic year, within Year 6, was as follows: 
· English Level 4: 23.7%
· Maths Level 4: 15.3%
· Science Level 4: 19.5%

This academic year, 2018/19, the predicted attainment gaps are as follows: 
· English Level 4: 6%
· Maths Level 4: 4%
· Science Level 4: 8%

[image: ]Table taken from Welsh Government (2018), showing the difference in attainment gap of children eFSM and those that are not, across the nation:
School A’s data shows that there is a significant difference in the eFSM attainment gap in 2017/18. The school’s average is also significantly higher than the national average, with an astonishing 8.6% difference in English alone. However, according to the predictions of the staff, there will be an astounding difference in attainment gap achieved this year, with over 10% increase in the attainment of those eFSM. This is said to be due to the use of pupil voice within the curriculum and the 20, 20, 20-minute lessons. Hattie (2008) and Dweck (2014) have inspired the movement in the school, through encouraging children to recognise where they are with their learning and being positive about how they will move forward. The effects of visible learning, Hattie (2008), were discussed in the questionnaire, See Appendix 3, refer to question 10.

	Question Ten

	What effect does visible learning have on the attainment and wellbeing of pupils?


The overall consensus is that visible learning and pupils voice ‘promotes self-sufficiency and ownership of their work,’ See Appendix 3, showing that they have aspiration and know where their learning is going. ‘The term ‘pupil voice’ refers to ways of listening to the views of pupils and/or involving them in decision-making,’ (Department of Education, 2014, p. 2). Responsibility of the curriculum is given to the children. This has given children an opportunity to become active participants of society and impacts positively on attainment and wellbeing, Department of Education (2014) and For Schools (2015), all factors that may be denied to the child under the home circumstances. This also allows children to embody Donaldson’s (2015) four purposes, see Appendix 9. The school has changed the way that they conduct their lessons, where children use three different environments. The author found variation in the children’s opinions on this movement of learning, with some commenting that they enjoyed the autonomy, and others admitting that the independent area allows them time to ‘mess around,’ See Appendix 10. 
‘Wellbeing is about feeling good and functioning well and comprises an individual’s experience of their life; and a comparison of life circumstances with social norms and values,’ (Department of Health, 2014, p. 6).  Wellbeing is becoming central to schooling within Wales, with the introduction of the seven wellbeing goals, National Assembly for Wales (2015). This Act attempts to prevent inequalities and difficulties that people in poverty face, by encouraging people to think of the long-term impact of their decisions, National Assembly for Wales (2015). School A embodies the core principles of this Act, as they include involvement, collaboration and prevention within their curriculum and policies, which have had a tremendous impact on the children, as can be seen in the ‘About Me’ profiles,’ See Appendix 11. These profiles were created by a variety of age ranges in the school, and the commonality between them is that school is a place of positivity, a place to make friends and provide support and encouragement, with some pupils even commenting that they feel sad leaving school. Although, a few children commented that they felt sad when they were left out and bullied, which is opposite to the school’s ethos.  The Health and Wellbeing Area of Learning and Experience (AOLE) is being implemented, Donaldson (2015), and as a result the author wanted to discover how, See Appendix 3, refer to question 9.
	Question Nine

	How is the Health and Wellbeing AOLE being implemented within the school?


Due to this AOLE, children are partaking in a variety of different wellbeing related activities, such as the daily mile, daily check-ins and yoga, which has been beneficial for their concentration. One participant commented ‘we have it at the centre of all we do at school,’ See Appendix 3, which has been a commonality throughout the responses. The effectiveness of these strategies were questioned, See Appendix 3, refer to question 11. 
	Question Eleven 

	In your opinion has there been any noticeable differences following the implementation of daily runs, yoga and wellbeing activities?


The benefits of such activities were clearly emphasised in the enthusiasm of the children, as well as the engagement in the classroom environment. 66% of the participants believed that had a positive impact within children’s confidence, fitness, concentration and self-esteem. However, a limitation was found within these methods, with children from deprived background lacking resilience, Dweck (2014), as the opportunities to engage with these wellbeing activities, are hampered in upper Key Stage Two. Donaldson strives to ensure that children are healthy, confident individuals who ‘are building their mental and emotional well-being by developing confidence, resilience and empathy,’ (2015, p. 30).  

Chapter 5: Conclusion
Throughout this research project the effects of poverty on wellbeing in primary school children has been explored, through a profundity of qualitative and quantitative data retrieved, an analysis of secondary research, alongside consideration for the research methods and ethical implications endured. Within Chapter 1, the introduction, the author outlined the hypothesis; ‘children who are born into disadvantaged backgrounds have inferior access to everyday resources, including nutrition and sanitation, leading to a poor start in life.’ Given the exploration within the research project, on the surface, it would be clear to see that children in financial and experiential poverty do indeed have less access to quality care within their early years, creating a gap between the performance of those in poverty and those more affluent. However, it is important to note that this is not always the case, poverty is circumstantial. Whilst on the electives experience the author saw many effective strategies being implemented to not only enhance the life chances of those in deprivation, but also enhance their emotional intelligence and wellbeing. School A was fortunate to have a large grant to achieve this fundamental movement. However, in theory such strategies do not require great funds, yet they require time and dedication from committed staff. 

As a result of exploring this area of research the author has developed her observation, questioning and analytical skills, by composing the research project, which will not only benefit future academic writing but also professional practice. A deeper understanding of poverty as a whole has been gained, alongside a wealth of knowledge on how to address such issues. In future, the author will use strategies such as mindfulness, daily check-ins and pupil voice, to ensure all the needs of learners are met, not just the academic needs. 

‘Education is about learning, not only student learning, but also staff learning,’ Wiliam (2012). Therefore, the knowledge gained from this research project will lead to action research in the author’s future work, Lewin (1952). This is a spiral process which alternates between action and critical reflection, Lewin (1952). Wiliam (2012) signifies the importance of this process and teacher reflection as he believes that improving teacher quality is a culture of continuous improvement, every teacher has difficulties and fails on a daily basis. This view was recommended by Dewey who believed that ‘education is a constant reorganisation, reconstruction and transformation of experience,’ (1916, p. 50). The author will carry this philosophy forward as it is not only beneficial for the children, but the whole school community; ‘becoming engaged in research can inspire curiosity, interest and professional discussion among the staff, making it a great place to work,’ (General Teaching Council for England, 2006, p. 3).

This information, although brief, would be of great use to practitioners across the United Kingdom, especially Wales, with the pending curriculum. Teachers should engage in the Health and Wellbeing AOLE, to inspire the next generation to take control of their mental health, regardless of their home circumstances. However, the depth of this research project was limited by the word count, hampering the depth and exploration of different effects of poverty on wellbeing and would be enhanced by further secondary research of the explicit effect of poverty on wellbeing. 
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