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Targets from my previous assignment

	Target
	How I have addressed it in this work

	Be more critical and sceptical of the literature to create more persuasive arguments.

	Ensuring I am engaging in further literature for benefits and challenges of the approach I am writing about. 

	Proofread your slides to eliminate minor errors.

	Through proofreading my work, with time between each proofread. To ensure it is being read through ‘fresh eyes’. 

	Consider if there are any AfL approaches to your specific AoLE.

	Carry out further research to see if there are any specifications I could link to the approach. 






Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential and the possible challenges that may arise.

During the course of this assignment, it will be explored how a relevant intervention can support a pupil’s development and learning. In this instance we will be looking at a year four boy, who I taught during my most recent placement. In accordance with BERA (2024), personal details about this child will be kept confidential so will be addressed as Child X – however, relevant and unidentifiable information will be shared in order to gain an understanding as to why this intervention has been used with this child. As discussed, the focus will be on child X, a boy in key stage two within a year four class. Child X does not enjoy class work but will complete class work if able to do so on a tablet or computer, his favourite lessons are physical and sports lesson – due to this he has strong physical development for his age. However, Child X often struggles emotionally if he feels he hasn’t pleased his teachers and often finds concentrating for long periods of time challenging. Child X is able to show respect for his peers and teachers but would much rather work alone than with others. Through personal observations of Child X, it is clear that he is a kinaesthetic learner. Writings by Lengel and Kuczala (2010), share that kinaesthetic learners thrive through engaging with their environment physically, physical activities and moving to gain an understanding and hold onto information. Due to child X having developmental issues within his emotional and social skills, intervention needs to take place in order for him to increase his development within these areas. According to NASUWT (2018), an intervention is an additional activity or strategy used as a tool to aid learners’ progression and success within their education. Welsh Government (2018) supports this claim explaining within their report of the topic that, the potential academic achievements that can be raised through interventions are vital. The Department for Education (2011) shares that providing interventions for children is the minimum expectation expected of teachers, to be awarded their Qualified Teacher Status. It is a child’s right to be delivered an education that supports them under article twenty-nine of The UN Convention on the Rights of The Child (2022). By providing Child X with an intervention in school will allow him to improve his academic achievements, engage with learning in a more positive light and in some cases improve wellbeing. Due to the concerns regarding Child X’s development emotionally and socially, I feel Child X will benefit from an intervention from an Emotional Literacy Support Assistant (ELSA). It is through the writings of Burton (2020) where it is explained that an ELSA aids pupils develop emotionally and socially, in small groups or individually. These professionals are trained by educational psychologists, who aid this development through helping pupils understand and regulate their emotions and develop social skills and friendships. 
According to Bennathan (2006) interventions are an essential role within a primary school setting. Their research confirms this as it is explained throughout their text that their evidence suggest that children are able to address their emotional needs in a safe setting, in turn allowing them to flourish in lessons having had intervention sessions. Lane and Wehby (2007) further demonstrate the effects interventions have within children’s emotional and social well-being. Their research highlights the recognition of the change in a child’s behaviour through observations of their parents, carers and class teachers. These suggest there is an array of evidence through quality of work significantly increasing, showing the intervention taking a positive effect within children’s class work. Furthermore, Third Space Learning (2024) suggests that without interventions in school we would be capping many children’s progression, not giving them the chance to reach their academic potential. There are many different interventions that are used to help children achieve their academic potential, often this can be fulfilled through the support of an ELSA intervention. ELSA support (2025) explains their role is not to solve the problem, but to aid the child in finding solutions to help them cope and develop strategies amid the emotional and social skills they are developing. The literature goes on to explain that ELSA interventions should take place over six to twelve weeks, holding a strong focus and clear outcomes for the individual or group participating. Following the pupil profile explanation, an ELSA intervention would amount to excellence for Child X to develop his emotional and social skills, helping him develop greater concentration, relationships and class work responsibility. 

From personal observations of Child X, he shows a lack of great commitment in the concentration of his work – this could be a result of his desire to impress his teachers. Welsh Government (2023) explain children learn best when they are supported in a positive environment, where they feel supported and valued by their teachers. This suggests that Child X is unable to read the emotions of his teacher, spending time concentrating on if he is impressing his teacher rather than drawing attention to the focus of the lesson. Having noted this, an ELSA intervention would be able support Child X in reading emotions and managing his own. Supporting literature from Cooper (2007) explains there is a formidable link between children’s emotional intelligence and their academic achievement. The literature explains it is vital for children to be taught how to understand their emotions and use this skill to aid them academically, personally and socially. A case study carried out by Estyn (2020) explains the role of the ELSA will provide children with the tools they need to regulate their emotions and read that of others. The case study continues that, once the course of the ELSA intervention is complete, Child X would have developed a strength within his emotional capabilities – suggesting he would be able to give more thought to the concentration of his work rather than giving his concentration to the thought of if he has impressed his teacher enough. However, opinion is divided through the literature of Bottrill (2022) explaining interventions mean missing out on vital classroom time. For that reason, the text explains this often makes children associate being taken out of class with highly negative emotions, which is what the intervention has been put in place to combat – so could reinforce these feelings rather than taking them away. Similarly, Bennathan and Boxall (2013) suggest being taken out of class, particularly individually, can lead to catastrophic implications to the work being carried out within the intervention. Their literature corresponds to that of Bottrill (2022), suggesting the negative emotions children may feel when being taken out of lessons, making them feel isolated, upset and unintelligent. Furthermore, suggesting the importance of mixing with peers has for a child like Child X who struggles socialising – this means these opportunities would be taken away from him in order for the intervention to be carried out, resulting in missing out in group tasks which would aid his social development and potentially miss lessons which he thrives in such as physical education. 
From evidence of the effectiveness of an ELSA intervention discussed, it is clear that it is a highly beneficial tool to aid the emotional needs of Child X. It is clear that through the use of ELSA interventions he will be able to develop his emotional skills, in turn helping him draw his concentration to key parts of the lesson – allowing him to achieve increased academic success. However, through the findings of research-based literature, it must be ensure that the time is taken to plan when Child X should be removed from lesson so that he is not missing out on key opportunities to develop his emotional and social skills and lessons he enjoys – allowing him to trail skills used. 

As well as developing children’s emotional skills, an ELSA also aids the development of children’s social skills – this is done through the development of emotional skills. Atomic Academia (2013) shares that ELSA interventions teach children how to manage their emotions, following with how to discuss their emotions with friends, family and staff in school, thus preventing these emotions from interfering with the child’s learning. The video explains that through developing these social skills can aid the development of peer relationships for the child, which is a current developmental need for Child X – meaning an ELSA intervention could be highly effective for him. Furthermore, it is explained that these social skills are taught to help children, such as Child X, develop an understanding of the importance of socialising outside of school and the world beyond, equipping them with the necessary skills that will support them through the rest of their lives. A case study from ELSA Network (2010) similarly shares the impact ELSA’s have on children’s social behaviour and friendships. The data from the case study takes comments from ELSA’s working with children, and shares the improvements they observed in the child’s behaviour. Many of the children observed would much rather work and play alone, whereas by the end of the intervention every child thoroughly enjoys playing and working with others – naming their peers as their friends. This literature strongly suggest that this intervention will help Child X develop his social and friendship skills. This will be done through positive reinforcement in ELSA sessions, when asking Child X to discuss his feelings and using methods of play therapy within these sessions – as he would have developed the social skills through discussing emotions to begin to converse with peers. Supporting literature from Bringuier and Piaget (1980) states, that children learn best through the means of physical explorations, interactions and experimentation within their lesson focus in order to retain and understand information. So, using the means of play therapy within ELSA interventions would be highly beneficial for Child X due to his love for physical activities and lessons – allowing him to experiment his new socialisation skills within means he is comfortable with. 
However, an opposing view point it put forward by Foster and Jones (2006) who suggest interventions can often be costly. Their journal announces that interventions are only cost-effective when used with highest risk children, however states schools often do not have the means to decipher which children are at the highest risk – meaning Child X could miss the opportunity to receive the intervention in the first place. Furthermore, Leeds for Learning (2022) supports this by explaining that it is expensive to train staff to carry out ELSA training before identifying which children are the highest risk. They explain it costs a school around six hundred pounds to train one member of staff to carry out ELSA interventions. The Education Endowment Foundation (2021) states, typically schools with larger numbers of pupils who come from economically disadvantaged backgrounds use the most interventions – in which Child X comes from. This suggests to us that due to the costly price a school has to pay for staff ELSA training to take place, that Child X’s school may not be able to afford to train their staff – meaning the intervention would not be available to him. Moreover, ELSA Network (2017) writes that ELSA training takes place over the course of six working days. This acts as further cost that schools must pay in order for their staff to be trained. This is because they will need to pay for supply staff to come in and cover the member of staff for six days, while they receive their ELSA training. 
It is clear from this evidence that an ELSA intervention would be highly beneficial for Child X, as from discussions there is no doubt of the positive effect it has had with many children of similar developmental needs. However, the highlighted barriers could prevent Child X from receiving the intervention at all, due to the costly price attached to training staff to carry out this intervention. Due to the exceptionally effectiveness an ELSA intervention could have with Child X, the school could host fundraising events in order to raise money to be able to afford and provide children within the school with these interventions. Therefore, aiding Child X to achieve his full academic potential and close attainment gaps within the school. 

Maslow (2013) suggests that humans have a hierarchy of needs that maintains five fundamental needs to achieve self-actualisation. This proposes that for Child X to develop his social and emotional skills, an ELSA needs to provide activities within sessions that are motivated by the five fundamental needs. Dodds and Blake (2015) created a report through observations which states, it is vital for ELSA’s to be trained under the guidance of Maslow’s Hierarchy of Needs. This suggests Child X will develop confidence within the ELSA interventions provided to him to express his emotions and socialise with others, due to implementation of Maslow’s Hierarchy of Needs provided in ELSA training sessions. 
However, the implementation of ELSA interventions in schools is divided. According to ELSA Support (2025), there needs to be a space in which ELSA sessions can take place over the course of the interventions. It is explained as being an essential part of the intervention, as the child will get to feel safe and comfortable in this space with no distractions, loud noises and most importantly, privacy. Unfortunately, BBC News (2023) reported that many schools in the United Kingdom are overcrowded, having to use cupboards to host some intervention sessions. The report claims this leads to increased pupil anxiety, due to the unexpected room changes session to session – ultimately tarnishing the effectiveness of the intervention. 

In conclusion, there is no doubt from the research and evidence provided that interventions are a vital aid in the development of progression, skill set and achievement within children. Specifically, the aid of an ELSA has been attached to the developmental needs of Child X, in aiding his social and emotional development. It has been shared and discussed that ELSA interventions would aid Child X within his development by; understanding, regulating and handling his own and others emotions, increase concentration and drawing an academic focus to the lesson, understanding the importance of socialising, developing confidence in socialisation and enjoying playing and working with peers. All in which will help Child X become a well-rounded, confident and happy individual. However, there were some noted drawbacks that could challenge the use of this intervention in schools, such as; missing out on vital lessons or lessons he enjoys and thrives in, missing out on opportunities to trail methods learnt within the intervention session, the school may not be able to afford to train staff and the school may not be able to find space to accommodate the intervention. If these drawbacks are in effect or if there are no recommendations in overcoming them, Child X will not be able maintain the stage he is working towards, fall behind in work and increase the attainment gap. Allowing this to happen, without following steps to overcome this will act as an attack on Child X’s rights – article twenty-nine of The UN Convention on the Rights of the Child. Favourably, there are recommendations the school could follow in order to combat these drawbacks, for example, ELSA’s working alongside class teachers to create a timetable for when would be the best time for Child X to be taken from lessons, this way he won’t be missing lessons he enjoys or opportunities to trail methods. The school could host fundraises to be able to afford staff training across the whole school and could schedule in a specific room each week for the intervention to take place, this would combat any confusion, disruption or privacy issue constantly changing settings would cause. By taking these recommendations in their stride will allow Child X to flourish within the school environment, allowing him to access the same opportunities as the rest of the children in his class. Providing him with the necessary tools to cope in an educational setting, creating the pathway to build on these as he continues to grow and develop into confident member of society. 
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