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What are Year 6 Staff and Learners’ Perceptions of using Self-assessment to Improve Learning?

Introduction
In recent years, self-assessment has gained attention as a valuable tool in primary education, particularly within the framework of Assessment for Learning (AFL). Self-assessment enables learners to reflect on their progress, identify areas for improvement, and take greater ownership of their learning journey. According to Gov.UK (no date), effective self-assessment can give pupils the opportunity to think carefully about their own learning and to support self-regulation and independence. The introduction of the Curriculum for Wales (Welsh Government, 2022) emphasizes a shift towards a more learner-centered approach, aligning with the recommendations made by Donaldson (2015) in Successful Futures. This curriculum reform highlights the importance of developing ambitious, capable learners who can assess their own progress and set goals for improvement. However, the effectiveness of self-assessment depends on both learners' ability to assess themselves accurately and teachers' perceptions of its role in the classroom.
This study explores the perceptions of Year 6 staff and learners regarding the use of self-assessment to improve learning. The research aims to investigate how self-assessment is understood and implemented, the benefits it offers, and any challenges that may arise. By gathering insights from both learners and teachers, the study seeks to contribute to the discussion on effective assessment strategies and their impact on student learning, particularly within the context of the evolving Welsh education system.
The essay will begin with a review of relevant literature, including key theories on self-assessment and its role in the new Welsh curriculum. This will be followed by an explanation of the methodology, an analysis of findings, and a discussion of their implications for teaching practice.

Literature Review
Self-assessment is a formative assessment strategy that encourages learners to evaluate their own work against specific criteria to monitor progress and set learning goals (Boud, 1995). It is a key element of Assessment for Learning (AfL), which aims to develop learners’ ability to reflect on their performance and take an active role in their educational journey (Black & Wiliam, 1998). Through self-assessment, students engage in metacognitive processes that enhance their awareness of strengths and areas for improvement, making learning more meaningful and personalized (Andrade, 2010).
Research on self-assessment is rooted in theories of metacognition and self-regulated learning. Black and Wiliam’s (1998) Inside the Black Box highlights how formative assessment, including self-assessment, significantly improves student achievement. Brown and Harris (2013) further argue that self-assessment encourages learner autonomy and motivation by helping students take responsibility for their learning. Zimmerman’s (2002) model of self-regulated learning also emphasizes self-assessment as a key strategy in developing independent learners who can set goals, monitor progress, and adapt their learning strategies accordingly. This aligns with Vygotsky’s (1978) concept of the zone of proximal development, where students can advance their learning through guided reflection and self-awareness.
Self-assessment provides many advantages. For example, according to Andrade and Du (2007), self-assessment encourages learner autonomy and metacognition. Research suggests that self-assessment encourages metacognitive skills, which are essential for independent learning and academic success. Therefore, by reflecting on their performance, students become more aware of their strengths and weaknesses, allowing them to take responsibility for their learning. Similarly, Nicol and Macfarlane-Dick (2006) suggest that self-assessment enhances motivation and engagement. They found that when students actively engage and participate in assessment, they are more likely to take ownership of their learning, which increases intrinsic motivation and engagement. This is particularly beneficial in primary education, where encouraging a positive learning mindset is crucial. Furthermore, Brookhart (2013) suggests that self-assessment allows learners to identify personal learning needs and adapt strategies accordingly. This is particularly valuable in mixed-ability classrooms, where students require tailored support to meet their individual learning outcomes. Therefore, Brookhart states that self-assessment supports differentiated learning.
However, despite its benefits, self-assessment also presents several challenges. One critique being the reliability of self-assessment. Kruger and Dunning (1999) found that students may struggle to accurately assess their own work, leading to potential overestimation or underestimation of their abilities. This is relevant in primary education, where learners may lack the experience or critical thinking skills to objectively evaluate their performance. Boud and Falchikov (1989) also suggested that there may be a potential bias in learners’ self-evaluation. For example, some students may lack the skills or confidence to accurately self-assess themselves objectively, leading to biased reflections that may not align with their actual performance. This can result in either overconfidence or self-doubt, both of which can impact their learning outcomes. Finally, Andrade (2019) suggested that another critique of using self-assessment is that it may have a negative impact on the need for teacher guidance. Despite him finding that self-assessment can encourage learner autonomy and metacognition, Andrade also found that effective self-assessment requires clear success criteria and structured guidance from teachers. Without proper instruction and feedback, students may not fully understand how to assess their own work constructively.
The Curriculum for Wales (Welsh Government, 2022) emphasises learner agency and self-regulation, aligning with Donaldson’s (2015) vision in Successful Futures. The new curriculum promotes a shift from teacher-led assessment to a more student-centred approach, where learners actively engage in their own progress. Self-assessment is a key component in developing “Ambitious, Capable Learners”, which is one of the curriculum’s four purposes. Teachers are therefore encouraged to integrate self-assessment practices to encourage reflection, resilience and independence in learning. The emphasis on self-assessment within the Welsh curriculum aligns with broader international trends towards formative assessment and student-led learning, as seen in education st=ystems in Finland and New Zealand (OECD, 2018).


Methodology
This study will employ a mixed-methods research approach, incorporating both qualitative and quantitative data collection to explore the perceptions of Year 6 staff and learners regarding self-assessment. The research design will include semi-structured interviews with teachers to gain in-depth insights into their experiences and attitudes towards self-assessment as a tool for improving learning outcomes, as well as questionnaires to collect quantitative data from both teachers and learners. The justification for using qualitative methods, such as semi-structured interviews, is that they allow for an in-depth exploration of participants’ thoughts, experiences and perceptions, offering rich data (Creswell and Poth, 2018). Qualitative research is particularly valuable in educational studies where complex human experiences and interpretations need to be understood (Merriam and Tisdell, 2016). Meanwhile, the use of qualitative methods, such as questionnaires, enables the collection of measurable data that can be statistically analysed to identify patterns and trends across a larger sample (Bryman, 2016). Combing qualitative and quantitative methods ensures a more comprehensive understanding of the research problem, allowing for both depth and breadth in data collection (Tashakkori and Teddlie, 2010).
This study will take place in a Welsh primary school, with a sample of Year 6 learners and their teachers. The research will adhere to the ethical principles outlined by the British Educational Research Association (BERA, 2018), ensuring that participants’ rights, dignity and well-being are protected throughout the study. A purposive sampling study will be used to select participants who have experience with self-assessment within the current curriculum framework. The sample will include 3 teachers and approximately 15 learners to ensure a diverse range of perspectives.
Semi-structured interviews will be conducted with teachers to explore their perceptions of self-assessment, its implementation and its impact on learners. These interviews will provide rich qualitative data, allowing participants to express their views openly. Focus groups will be used to gather data from learners, facilitating discussion and reflection on their experiences with self-assessment. Both data collection methods align with ethical considerations outlined in my ethics form, ensuring informed consent, confidentiality, and the right to withdraw.
Ethical approval has been obtained, and all research activities will comply with the university’s ethical guidelines. Informed consent will be obtained from all staff participants, as well as consent from the gatekeeper, this being the School’s Headteacher, on behalf of learner participants. Participants will be assured of confidentiality and anonymity, and data will be securely sorted and anonymised in accordance with GDPR regulations.
As a mixed-methods approach to data analysis will be employed, I will obtain the opportunity to examine both qualitative and quantitative data. Thematic analysis, as outlined by Braun and Clarke (2006), will be used to identify patterns and key themes within the qualitative data. This method provides a systematic and flexible framework for analysing qualitative information by identifying, analysing and reporting themes within data. Transcriptions of interviews and focus groups will be coded to identify recurring themes related to the benefits, challenges and effectiveness of self-assessment in Year 6 education. This approach will ensure a systematic and rigorous analysis of qualitative data. For the quantitative data obtained through questionnaires, statistical analysis will be conducted to identify trends, frequencies and correlations between key variables. Descriptive statistics will be used to summarise the responses, while inferential statistics may be employed to determine significant patterns within the data. The combination of thematic and statistical analysis will enhance the validity of the study by ensuring that findings are both data-driven and contextually rich. Integrating qualitative and quantitative data will allow for a more comprehensive exploration of the research questions, aligning with the principles of mixed-methods research as discussed by Creswell and Plano Clark (2018).
Prior to conducting my research, it is vital that I consider any potential risks to participants. Therefore, I considered three different potential risks and found solutions to prevent each one. Firstly, the researcher (I) could potentially demand too much from participants. To prevent this, I will tailor my questionnaire and interview questions to each participant. For example, I will ask child-friendly questions for the learners and expand on my terminology for staff. Secondly, emotional or psychological distress could occur to participants. To prevent this from happening, I will ensure to provide questions that are non-triggering or distressing, by not relating to any personal issues. There is also a possibility of the Hawthorne effect coming into place. For example, pupils may be pressured or inclined to answer my questions in a way that will please me. To prevent this, I will reassure them that they can withdraw from the research at any time and a debrief will be given at the end of the interview and questionnaire. I will also ensure to follow the BERA (2018) ethical guidelines. Furthermore, another potential risk that may arise is safeguarding concerns. For example, if a pupil discloses anything concerning, such as bullying, abuse or neglect, I will ensure to have a clear safeguarding policy at hand, this being the school’s safeguarding policy.


Findings and Discussion
This study examined Year 6 staff and learner perceptions of self-assessment as a tool for improving learning, Data from staff responses indicated that self-assessment is frequently used in the classroom, with some teachers incorporating it into every lesson. The majority of staff agreed or strongly agreed that self-assessment improves learning outcomes. However, confidence in students’ understanding of self-assessment varied, with responses averaging 3.5 out 5. Staff also reported that while students sometimes refer to self-assessed feedback, they do not do so consistently. Nonetheless, all staff agreed that self-assessment promoted student independence in learning. From the student responses, findings revealed mixed levels of enthusiasm towards self-assessment. The majority of students reported engaging in self-assessment between one to three times per day. Ratings for enjoyment of self-assessment varied, and the perceived benefit averaged 3.75 out of 5. Additionally, students’ willingness to self-assess during lessons ranged significantly, from very low (2/10) to extremely high (10/10), suggesting a diversity of attitudes towards the practice.
Research has long emphasised the value of self-assessment in enhancing student learning and encouraging autonomy (Black and William, 1998). Studies suggest that when students engage in self-assessment, they develop metacognitive skills that enable them to regulate their own learning (Andrade and Valtcheva, 2009). The findings from this study align with existing literature in terms of staff perceptions, as educators largely agree that self-assessment contributes positively to student learning and independence.
The Welsh Curriculum (Curriculum for Wales, 2022) places a strong emphasis on developing independent and reflective learners through self-regulation and self-assessment strategies. The curriculum advocated for formative assessment practices that encourage students to take ownership of their learning and understand how to improve their performance over time. This aligns with the study’s findings that while teachers recognise the benefits of self-assessment, student engagement varies, highlighting the need for a structured approach to ensure consistency in its implementation.
However, the variation in students’ engagement and perceived benefits reflects findings from previous research, which highlights that students may require structured guidance to fully utilise self-assessment effectively (Panadero, 2017). The consistency in students referring back to self-assessed feedback suggests that while self-assessment has potential benefits, its effectiveness depends on implementation and student buy-in. The Welsh Curriculum’s focus on “assessment for learning” (Welsh Government, 2022) supports the idea that self-assessment should be an embedded and continuous process rather than an isolated activity, reinforcing the need for further teacher support and student training to maximise its effectiveness.
After analysing both staff and learner questionnaires, I picked up on three themes. Firstly, teacher advocacy vs. student enthusiasm. While staff overwhelmingly support self-assessment, student enthusiasm is inconsistent. After analysing the data, some students actively engage, whereas others perceive it as less beneficial. This suggests a potential gap in students’ understanding of the benefits of self-assessment or a lack of motivation to engage with it meaningfully. As previously mentioned, research suggests that when students perceive assessments as personally beneficial, their engagement increases (Andrade, 2010). Strategies such as peer discussions or gamification of self-assessment could enhance student enthusiasm. Secondly, staff confidence in students’ understanding of self-assessment is moderate, indicating a potential need for further instruction on its purpose and benefits. Students may require explicit teaching on how self-assessment connect to their learning progress. Studies show that structured self-assessment training can significantly improve student confidence and accuracy in assessing their own work (Panadero and Jonsson, 2013). This highlights the importance of embedding metacognitive strategies within the curriculum. Lastly, while students engage in self-assessment regularly, their use of previous feedback to improve learning lacks consistency, which may limit its effectiveness. Effective self-assessment requires students to develop habits of reflection and application. Again, as previously stated, research suggests that students need repeated exposure and explicit instruction in using feedback to inform future work (Nicol and Macfarlane-Dick, 2006). Encouraging structured self-assessment check-ins or portfolio-based reflection may improve students’ ability to apply feedback consistently.
Overall, the findings indicate that while teachers recognise the value of self-assessment, student engagement and effectiveness vary. To maxismise benefits, educators may need to provide additional scaffolding and motivation for students to fully embrace self-assessment as a learning tool.


Conclusion
This study explored Year 6 staff and learner perceptions of self-assessment, identifying students’ attitude towards self-assessment, containing both strengths and areas for development. The findings indicate that while students generally recognise the value of self-assessment in enhancing their learning, many struggle with accurately evaluating their work. Some students demonstrate confidence and a reflective approach, using self-assessment to set goals and improve performance. However, others find it challenging due to a lack of clear criteria, self-efficacy issues, or limited practice with structured reflection. These variations highlight the need for explicit instruction and scaffolding in self-assessment strategies. The findings have important implications for educational practice. Professional development for teachers should emphasise the integration of self-assessment techniques into everyday classroom activities. Educators can support students by providing clear rubrics, modeling reflective thinking, and encouraging a growth mindset. Additionally, collaborative self-assessment activities, such as peer discussions and guided reflections, may help students develop a more accurate and constructive approach to evaluating their work. Encouraging a classroom culture where mistakes are seen as learning opportunities can also enhance students' confidence in self-assessment.
Despite these insights, this study has some limitations. The data collected from the questionnaires revealed various perspectives on the use of self-assessment in Year 6 classrooms. Due to unexpected circumstances, only five out of fifteen learners responded to the questionnaire, meaning that a smaller sample size may not fully represent the larger population I intended to study. Therefore, this can make my findings less generalisable and limit how applicable the results are to other research studies. The smaller sample size could also cause potential bias and unrepresentative results, meaning the findings might not reflect the broader population’s views and opinions. Moreover, the lack of sufficient data may make it difficult to draw a meaningful conclusion or detect patterns in the responses, especially as I was aiming to conduct an overall analysis and compare different responses.
Furthermore, the study was conducted in a specific educational setting, limiting the generalisability of the findings. Future research should examine self-assessment in different educational contexts and age groups, exploring how various teaching methods impact students' self-assessment skills. Longitudinal studies could also provide deeper insights into how self-assessment abilities develop over time and the long-term effects of targeted interventions. By addressing these areas, educators can refine self-assessment strategies, ensuring that students are equipped with the skills needed for independent and lifelong learning.
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Appendix
Year 6 Learners' Perceptions of Self-assessment in Improving Learning Questionnaire
Year 6 Staff Perceptions of Self-assessment in Improving Learning Questionnaire
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18 | Aglobaly responsible Wales o =

‘Api 2022 57G2 Ethcal Approval Fom
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'SECTION K: Declaration

“The information which | have provided is correct and complete o the best of my knowledge. | have
attempted to ideniy any risks and issues related to the research actvity and acknawledge my
obligations and the rights of the participans.

In submiting this application | hereby confim that | undertake 1o ensure that the above named
research actity will meet the Universiy's Research Ethics and Integrity Code of Praciice which is
published on the website: 1ips:/wuuw uutsd. ac uidesearchiresearchvethics!

1 Signature of applicant: | Rosic Megrath

For STUDENT Submissions:

Director of Date:

2| sudies/Supenvisor: inging Ruan 14325

3 | signatre: R

For STAFF Submissions

4+ | Academic Director [ Date:
Assistant Dean;

5 | signatre:

Checki

lease complete the checkist below (o ensure that you have completed the form according to
the guidelines and attached any required documentation

8] 1 have read the guidance notes supplied before completing the form,

@ |1 have completed ALL RELEVANT sections of the form in ul.

8 |1 confirm that the research aciiviy has received approval in principle

| I have attached a copy of finalfinterim approval from exteml organisaiion (where appropriate)

&y | ! have attached a fullrisk assessment (where appropriate) ONLY TICK IF YOU HAVE
ATTACHED A FULL RISK ASSESSMENT

| understand that it my responsibilty fo e tha the bove naimed research actviy wil mest
the Universiy's Research Ethics and Itegrity Code of Practice.
1 understand that before commencing data collection all documents aimed at respondents.

@ | (ncluding inormaton sheets, consent forms, questionnaires, inerview schedules efc.) must be
confirmed by the DoS/Supervisor, module tutor or Academic Director

RESEARCH STUDENTS ONLY.
‘Once complete, submit this form via the MYTSD Doctoral College Portal at (111151 isd e 1),

RESEARCH STAFF ONLY
Allcommunications relaing to tis application during s processing must be in wriing and emaled o
OIESEAIEA L ik, with the e Ethical Approval followe by your name.

'STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES shouid submitthis form
(and receive the outcome) via systems explained to you by the supervisorimodule leader.
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To crtically evaluate the use of self-assessment loos i a Year 6 classroom
To further develop personal knowledge and understanding of sel-assessment to gain
experience, a deeper understanding, and improve on my professional praciice

Objectives of Research Activity

To explore the AfL self-assessment strategies and approaches used by staff to support and
develop pupis' learning using a questionnaire
“To interview year 6 staff and pupis to capture their views about using self-assessment n the
6 classroom

To crtically reflect on the process of using diferent self-assessment tool to collect and
analyse my data,

Proposed methods (maximum 600 words)
Provide a bi of all the methods that may be used in the research activiy, making it clear
what specific techniques may be used. f methods other than those listed in tis section are deemed
‘appropriate later, aditional ethical approval for those methods wil be needed. You do not need to
Justity the methods here but should instead describe how you intend 10 collect the data necessary for
You to complete your project

Interview:

Interviews are conducted with an individual partcipant; with a pair of participans; or with a group of
particpants. The interview can vary in terms of how long or short it may be and how i is conducted.
For exampl, over the phone; thiough an email(s); in person; or using an audio software such as
Teams or Skype. Interviews are a great way of acknowledging the participants point of view of a
speciflc subject or research question

‘Semi-structured interviews give you the opportunity to gain detaied and in-depth answers and you
ate.able o achieve relatively high levels of personal interactions, while maintaining accepiable level
of standardisation. However,interviews can be time consuming when frsty, preparing the questons,
‘and the actual nterview with the participanis). For example, i | chose to conduct an in-person
Interview and | chose to record the audio, it may take a rlatively long time o transcribe the
information. Another imitation that could arise could be the Hawthome effect. This theory suggests
that some partcipants may answer the way the interviewer might want them {0, or to please them in
avay.

| would conduct a group semi-sictured inferview for both teachers and studens as this would allow|
me to gain qualative data and it would allow pariicipants to talk reely amongst each other in an
informal seting. I ‘gain a deep insight of whether self-assessment is benefical fo both
teachers and siudens, | would conduct two semi.struciured inerviews, the first one being aimed for
teachers and the second ane for students. The two interviews wil have sighty different questions,
/as 1 willuse more chid-riendly terminology for the student interview.

(Questionnaires can be conducted to obtain both qualiative and quaniiative data. | would conduct a
losed online questionnaire, which would include @ set of mulple-choice questions, with the option
o writ a sentence undernaath i paricipants wish to leave  comment. | would produce two
questionnaires; one aimed at teachers and the other aimed at students. The onl difference | would
[make would be to use chil-riendly terminology in the questionnaire or th students. | would ensure

Api 2022 4PG2 Ethcal Approval Fom
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University of Wales)

o one or more factors specifc to the physical, physiological, geneic, menl,

‘economic, cultural o social identiy of that naiural person. Any video or audio
recordings of partcipants is e personal data.

1 YES, provide a descrpion of the data and explain why this data needs to be collected:

1 b shouts expand s you ype)

Does it involve special category data (as defined by the GOPR)? vES
“Spacial category data” means sensiive personal data consising ofnformation as

10 the data subjcts'—

(s acial o ethic oigi,

() policalopiions,

(c) eligious bllefsor ther belets of a similar natre,

(@) membershipof a ade union (within the meaning o the Trade Union and Labour

Relatons (Consofdation) Act 1992),

(&) physicalor menta health o conditon,

(0 sexual e,

(@) genees,

(%) biometricdata as used for 1D purposes),

16 YES, provide a descrpion of the special category data and explain why this data needs {0 be
collected:

s b shouts expand s you

Wil data from the research activity (collected data, drafts of the thesis, o YES
‘materials for publication) be stored in any of the following ways?

Manual fles (L. in paper form)?
University computers?

Private company computers?

Home or other personal computers?

Lapiop computers/ CDs/ Portable disk-drives! memory sicks?

“Cloud" storage or wabsites?

u

Other - specity:

2

For all stored data, explain the measures i place 1o ensure the security of the data collected, data
confidentialty, including details o backup procedures, password proteciion, encryption,
‘anonymisation and pseudonymisation:

ahis b stk expanc asyou ype)

1
1

15
16

Data Protection
Wil the research actvty involve any of the following activies:

Electronic transfer of data in any form?

‘Sharing of data with others at the University outside of the immediate research
team?

‘Sharing of data with other organisations?
Exportof data outside the UK or importing of data from ouside the UK?
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University of Wales|

17 | Use of personal addresses, postcodes, faxes, emais ot tlephone numbers?
18 Publicaton of data that might allow identfication of incviduals?
19 Use of data management system?
20| Data archiving?
1 YES to any question, please provide full detais, explaining how tis wil be conducted in
21 accordance withthe GDPR and Data Protection Act (2018) (and any intemationalequivalents,
where appropiat):
A
(v b shoukt expand s ou ype)
22 List allwho will have access o the data generated by the research aciviy:
(v b shod expand s you ype)
25 Listwho il ave contol o, and act s custodian(s) o, daia generaied by the research aciviy:
(1 b shoutd expand s ou ype)
Give detas of cata sioage arrangements,incuding Sectrty measures in place {0 protect the daia,
24 here data il b stored, how longfor, and in what form. Wil data be archived — i o how and if
not why not
(v b shoukd expand s ou ype)
45 Please indicte it your daa wil be siored i the UWTSD Research Data Reposiay (see
s iresearchdata uwisd.ac k! ). 150 please explain. (Mo reevant o acadernic staf)
A
(v b shoukd expand s ou o)
56 Confim that you haveread the UWTSD giidance on data maragerert (see
it swisd.ac ulbraryresearch-daia-management) =
7| Confim that you are aware that you need to keep aldata untl after your es

research has completed or the end of your funding





