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1. Introduction 
Creating opportunities for learning has long been accepted as a central role of museums (Hooper-Greenhill, 1994, 1). School pupils are a key audience for these learning opportunities with many museums providing facilitated visits for pupils to engage with objects, artwork and material culture (Black, 2005, 157). 
In recent years, the important role museums play in promoting the wellbeing of visitors is increasingly being recognised. Museums play a significant role in promoting wellbeing by offering spaces for reflection, learning and social connection. They offer opportunities for people to engage with art, history, and culture which can enhance mental health and emotional resilience (Noble and Chatterjee, 2013, 4). By providing visitors with opportunities for reflection, creativity, and community engagement, museums can serve as powerful environments for enhancing overall quality of life.
This report aims to evaluate a wellbeing project for schools created by the Egypt Centre: Museum of Egyptian Antiquities. This report will examine the project's objectives, activities and outcomes, offering insights into how museums can contribute to wellbeing and enrich the lives of those who visit.
2.  Background to the Project
2.1. - The Welsh Museum Sector
The landscape of the museum sector in Wales is distinctly different to the sectors in the other home nations, and therefore warrants discussion. At the time of writing there are 111 museums in Wales that are accredited or are working towards accreditation (Welsh Government, 2023, 13). The UK Museum Accreditation Scheme is a recognised standard for museums which is agreed by all four nations that make up the United Kingdom (UK) (Museum Accreditation, 2019, 3). In Wales, the scheme is administered by the Welsh Government (Welsh Government, n.d). Accreditation ensures museums in the UK are run to the agreed standard by ensuring that museums are governed appropriately, are managing their collections correctly and engaging with the public (Museum Accreditation, 2019, 3). By working towards or achieving Accreditation, museums in Wales become eligible for Welsh Government support including access to funding, places on training courses and access to specialist advice (Welsh Government, n.d). 
The museum sector in Wales has a high proportion of museums that are characterised as ‘type one’ by the Accreditation Standard, meaning that they are small and classed as ‘independent’, with a number of these being entirely volunteer run (Welsh Government, 2023, 10). The only museums in Wales who receive direct funding from Welsh Government are the seven sites that make up Amgueddfa Cymru: National Museums Wales. The national museums receive the highest proportion of visitor when compared to the museums with other governance types in Wales, and also employ the highest number of staff (Welsh Government, 2023, 29; 40). 
In the most recent Welsh Government survey of the museum sector, all of the respondents reported providing some sort of learning activity in line with the accreditation standard (Welsh Government, 2023, 59). The survey shows that museums play an important educational role for school learners in Wales with over 160,000 learners taking part in a formal learning session in 2022 (Welsh Government, 2023, 60). This number is a decrease from the figure collected in 2019, however formal learning provisions in Wales were significantly impacted by the Covid-19 pandemic and data collected by the Welsh Government shows a 57% recovery in 2022 (Welsh Government, 2023, 60). 
2.2 - The Curriculum for Wales
The Curriculum for Wales was launched in primary schools in 2022 and is currently being rolled out to secondary schools in yearly increments (Taylor and Power, 2020, 177). This means that at the time of writing the Curriculum for Wales has been adopted in secondary schools up to year 9 (ages 13-14). It will be launched for year 10 in September 2025 and finally year 11 in September 2026. The project this report concerns ran from 2022-2023 meaning that the Curriculum was only being used in primary schools. The inspiration for the Curriculum for Wales came from the report written by Professor Graham Donaldson in 2015. This report laid out a number of recommendations which would become the basis for the Curriculum (Evans, 2021, 380). The result was the biggest change to educational policy since devolution which presented a significant challenge to educators and policymakers alike (ibid, 382).
The Curriculum for Wales is different from the previous Welsh Curriculum in several key areas. Content is no longer the focus of the curriculum with all decisions regarding what is taught being made at school level (Evans, 2023, 2). The traditional subjects taught in schools have been grouped into six new Areas of Learning and Experience (AoLE) (Donaldson, 2016, 21):
· Expressive Arts
· Health and Wellbeing
· Humanities
· Language, Literacy and Communication
· Maths and Numeracy
· Science and Technology
The aim of this change is to encourage cross-curricula learning and to strengthen connections made in leaning (Donaldson, 2016, 21). Cross-curricular learning is an educational approach where skills, knowledge and understanding from multiple subject areas are integrated and taught together, rather than in isolation. The aim is to help students make meaningful connections between different disciplines which should enhance their ability to apply learning in real-world contexts (Savage, 2011, 9). These AoLEs and the content of the Curriculum are underpinned by the Four Purposes which are the aims of the Curriculum and the ambitions for every learner (Hwb, 2022). They are:

1. “Ambitious, capable learners, ready to learn throughout their lives.
2. Enterprising, creative contributors, ready to play a full part in life and work.
3. Ethical, informed citizens of Wales and the world.
4. Healthy, confident individuals, ready to lead fulfilling lives as valued members of society.”
(Hwb, 2022).

The Curriculum for Wales presents exciting opportunities for museums such as the Egypt Centre to create new ways for schools to engage with collections.

2.3 - Schools and Museums
Museums have a long tradition of engaging with school learners (Black, 2005,157). Museums provide unique learning opportunities for students by enabling them to directly engage with objects and collections (Griffin, 1998, 17). Objects are inherently cross-curricular as they encompass many aspects of human life (Cornish et al, 2021, 337). 
	However engaging with museums is by no means simple for schools and teachers. There is a significant amount of additional work that goes into organising a museum visit for school learners. Research by Art Fund reports that this additional labour can take up to six hours to complete and includes risk assessments, gaining parental consent and advocating to senior management (Art Fund, 2022, 11). 
	The Curriculum for Wales creates opportunities for schools to engage with museums, and museums in Wales are in the perfect position to deliver the learning experiences enshrined by the new Curriculum. Engaging with objects creates unique learning experiences for school learners which enables them to create personal meaning in these experiences (Hein, 2006, 348). By engaging in these processes of personal meaning making, learners engage in free-choice learning (Falk and Dierking, 2000, 13). This directly links to one of the Four Purposes, specifically the aim of creating learners who are ready to learn throughout their lives. By encouraging learners to engage with museums, schools can create opportunities for learners to use and apply their knowledge, skills and understanding in settings outside the classroom. Therefore, it is highly relevant to the aims of the Curriculum for Wales for schools to engage with museums. It is vital that museums are empowered to meet this opportunity to engage with this audience group. 
2.4 - Wellbeing in Museums
The role that museums play in supporting health and wellbeing is an emerging field of study (Sayer, 2024, 3). Museums play a crucial role in promoting wellbeing by providing spaces for cultural engagement, social inclusion and activities that promote wellbeing. Additionally, museums can facilitate social connection by running programs for groups who may experience loneliness such as older adults and marginalized communities, which can help to reduce feelings of isolation (Museums Association, 2025, 6). Now being recognized as essential to enhancing quality of life, museums are continuing to evolve as inclusive and accessible spaces that support overall wellbeing.
2.5 - The Egypt Centre
The Egypt Centre: Museum of Egyptian Antiquities is Wales’ only museum dedicated to Egyptian antiquities. It is a university museum based on Swansea University’s Singleton Campus with a collection of over 5000 objects comprising of artefacts from Egypt and other parts of the ancient world (Sharma, 2023). The project that concerns this report ran in 2022-2023, at which time the museum employed twelve members of staff, three full-time and nine part-time (Egypt Centre, 2022, 2). The Egypt Centre is well known for its learning programme and community engagement, with the schools' programme and the volunteer programme being highlighted as best practice by organisations such as the Museums Association and the Group for Education in Museums (GEM, 2023; Atkinson, 2020).
The Egypt Centre is governed by its three core aims:
1. Learning and Teaching
2. Care of Collections 
3. Widening Participation 
(Egypt Centre, 2022, 3)
These core aims underpin all of the Egypt Centre’s work. All projects, including the one this report concerns must adhere to at least one of these core aims.
2.6 - The Group for Education in Museums 
The funding for this project was provided by the Group for Education in Museums (GEM). GEM is a sector support body which aims to support museums to deliver inspirational learning programmes for all ages (GEM, n.d). Since 2021, GEM have received direct funding from the Welsh Government to support accredited museums in Wales respond to the new Curriculum (GEM, 2021). In 2022 this included a Micro Grants Programme which aimed to enable museums to create learning projects for the Curriculum for Wales (GEM, 2022). It was from this programme that the project that this report is concerned was funded.
2.7 - Egypt Centre’s Learning Programme
The Egypt Centre runs an award-winning learning programme which consists of a schools’ programme, an informal programme focused on family and community learning, and a wellbeing programme (Egypt Centre, 2022, 6). The schools’ programme is highly successful. Prior to the introduction of the Curriculum for Wales, the programme consisted of facilitated visits where schools can choose up to six activities focused on different aspects of ancient Egyptian life and culture (Egypt Centre, 2024a, 6). These activities were based on the Key Skills that the curriculum of the time was followed. The introduction of the Curriculum for Wales in 2022 enabled the Egypt Centre to develop its learning programme in line with the opportunities the new Curriculum presented.
2.8 - Project Context
The timing of this project is highly significant and relevant to the outcomes. The project ran from October 2022 – March 2023 which encompasses the first two terms that the Egypt Centre was operating without Covid-19 restrictions. Like many museums across the globe, the Egypt Centre was forced to close its doors for the safety of staff and the public in March 2020 due to the Covid-19 pandemic (Atkinson, 2020). It was suddenly necessary to deliver the Museum’s activaties online, which included the schools programme (Sweetapple, 2020, 14). The Egypt Centre did not reopen until October 2021, with strict restrictions in place. 
The pilot to online delivery led to the development of the Egypt Centre’s Virtual Classroom which was a highly successful way to engage school learners with the Museum (Sweetapple, 2020, 15). However despite the success of the Virtual Classroom, it meant that the time and expertise that would have been dedicated to developing the Learning Programme to the Curriculum for Wales had to be redirected to the virtual offer, to ensure the survival of the programme and the Museum.
The financial situation in the lead up to the launch of the Curriculum for Wales was also not anticipated. The Cost of Living Crisis which began in 2021 impacted museums significantly. The Welsh Government's Sector Survey Spotlight found that in 2022, the majority of museums’ operating budgets had not kept up with inflation or had been reduced (Welsh Government, 2023, 35). This meant that there was less money available for museums including the Egypt Centre to be able to effectively respond to the Curriculum for Wales. This makes the grant funding offered by GEM for projects pertaining to the Curriculum for Wales all the more significant because there was not a lot of funding available for projects such as this. 
In terms of the Egypt Centre, this project was the first in-person learning project that had been undertaken since the Covid-19 closure. It was also the first project that was solely focused on creating something new for the Curriculum for Wales. 
3. Methodology
3.1 - Rationale for the Project
Prior to this project, the Egypt Centre had been engaged in meaningful wellbeing work. This included the aim of becoming a Dementia Friendly Museum by providing accredited training by the Alzheimer's Society for all staff and volunteers to become Dementia Friends (Alzheimer's Society, n.d) They also provided mindfulness activities for students during periods of examinations. The basis of this project was a natural extension of this work.
The need for a targeted wellbeing programme for schools became apparent during on online meeting of the Museum’s Teachers’ Forum in 2020. The forum included teachers from a wide demographic across South Wales including primary, secondary, Welsh medium and additional learning needs (ALN). Staff at the Egypt Centre were aware that wellbeing was a new aspect of the upcoming Curriculum for Wales and were pleased that teachers would now be able to offer wellbeing benefits as another reason to take their classes on a museum visit. However, when this was suggested to the teachers assembled, they looked blank. They stated that they never considered that a visit to any museum was relevant to wellbeing. This made it clear to Egypt Centre staff that they took for granted that the wellbeing benefits of museum visits were well known and that teachers would make the connections themselves. This did not seem to be the case.
With this background in mind, this project was created in response to the call out by GEM for applications to their Microgrant Programme (GEM, 2022b). The Micro-grants aimed to create action research projects that would stimulate innovative thinking and enable creative experimentation into how the Curriculum for Wales could be utilised in local (non-national) museums in Wales (GEM, 2022b). 
As the Egypt Centre has a successful, long-standing schools’ programme and staff were aware of the need to highlight the wellbeing benefits of the museum, this grant gave the Museum an excellent opportunity to try something new. As one of the Curriculum's new AoLEs is Health and Wellbeing, this project would enable the Egypt Centre to create a bespoke wellbeing offer for schools that was well researched and rooted in the principles of the Curriculum for Wales (Hwb, 2020).
The Museum applied for maximum grant of £1200.00 to create the project: Mindfulness in the Museum. The aim of the project was to create a half day of activities for primary school students in Progression Step 3 (formally Key Stage 2) which covers ages 7-11. The grant money would be spent on training for staff, resources for the project and staff time to enable the museum to offer the visit for free during the pilot phase. 
3.2 - Aims of the Project
Mindfulness in the Museum had the following aims:
1. To engage with a new aspect of the Curriculum for Wales, namely the Health and Wellbeing AoLE.
2. To contribute positively to the wellbeing of participants.
3. To develop new skills for Egypt Centre staff.
4. To develop new wellbeing skills in learners that can be used outside of a museum environment.
5. To engage with schools who would not usually visit the Egypt Centre.
The intended outputs of this project were:
· To create a half-day session which uses the collection to engage learners with mindfulness and wellbeing. 
3.3 - Audience
At the time Mindfulness in the Museum was being developed and piloted, the Curriculum for Wales had been adopted by primary schools (ages 5-11). Typically, this is the group within schools that are most engaged with museums, with ages 7-11 (Progression Step 3 – formally KS2) being the most frequent school visitors (Black, 2005, 159).
As the grant money was focused on creating learning programmes for the new Curriculum it was necessary for the project to focus on primary school learners. It was decided that the project would focus on Progression Step 3 (ages 7-11). This was due to a number of factors. Firstly, the Health and Wellbeing AoLE focused on mental health interventions such as mindfulness for this age range and so the project would be most academically relevant to this group. Secondly, there were very practical considerations to focusing on this group as they required fewer teachers to supervise a visit and so could be taken out of school more easily (Egypt Centre, 2024b, 2). 
The pilot sessions for Mindfulness in the Museum were offered to schools for free, in exchange for high quality feedback from participating teachers. The Egypt Centred aimed to work with schools who may not be able to visit the museum if this programme was charged for. This was measured by using the Welsh Index of Multiple Deprivation (WIMD). WIMD was compiled by the Welsh Government to identify the areas in Wales with the highest concentration of deprivation. The data collected informs policy and funding decision as it enables organisations to target the areas which are most in need (Welsh Government, 2019, 2). The Index uses following areas to measure deprivation: Income, Employment, Health, Education, Access to Services, Housing, Community Safety and Physical Environment (Welsh Government, 2019, 2).  The Egypt Centre’s Mindfulness in the Museum project worked with five schools which fell within the 40th lowest percentile of WIMD.
3.4 - Measuring Impact
Measuring wellbeing and the impact any museum intervention may have on it is complex (Sayer, 2024, 34). Wellbeing is a hard concept to define as it encompasses intangible aspects of our physical and mental health, and also concepts such as past experiences and social values (Sayer, 2024, 34). Staff at the Egypt Centre chose to use a quantitative method to evaluate the programme’s impact on learners’ wellbeing by using the UCL Creative Wellbeing Measures Toolkit (formally known as UCL Museum Wellbeing Measures Toolkit). This toolkit was created to help museum professionals evaluate the impact of their work on audiences' psychological wellbeing (Thomson and Chatterjee, 2022, 3). 
The Egypt Centred used the Positive Wellbeing Umbrella for Young People to evaluate the impact of the project. The Wellbeing Umbrellas are designed to be visual and intuitive. The Umbrellas list six moods or emotions related to wellbeing and ask users to indicate how intensely they are feeling this emotion on a scale of one to five (Thomson and Chatterjee, 2022, 5). Participants should complete the umbrella before and after the activity. A percentage increase or decrease in feelings of wellbeing can be calculated using this data (Thomson and Chatterjee, 2022, 5).
In addition to the use of the Wellbeing Umbrellas, the Egypt Centre issued a survey for teachers to complete regarding their visit. Teachers were asked their motivations for engaging with the project, evaluate their experience and identify how the programme could be improved. 
4. Discussion
4.1 - Contents of the Session (Project Aims 1, 2 and 4)
One of the conditions of the Micro-Grant which funded this project was that any activity that the grant funded must be new work and could not be an extension of existing work. Due to this it was decided that the Mindfulness in the Museum project should create a set of activities that were stand-alone from the rest of the programme. The view was that these activities could be incorporated into the existing programme after the funded pilot had ended. 
It was decided that a half-day of wellbeing activates would be most appropriate. There were several reasons for this. In early discussions with participating teachers, they indicated that they were unsure that they could dedicate a whole day to a visit focused on just one of the AoLEs. Although the project was intended to have cross-curricula elements, its main focus was Health and Wellbeing. In addition, the project team wished to use accessioned museum objects in this project. If the schools were to stay all day, the Egypt Centre’s Learning Space would have had to have been used as a lunch area. This would have posed a significant risk to the objects involved as food can attract pests which would put unnecessary risk on the objects in question (Caple, 2000, 152). 
Due to the size of the museum and the nature of the project, it was also decided that the maximum number of learners that could be accommodated per half-day session was forty. The Egypt Centre’s maximum capacity for school groups is sixty, with anything above forty being classed as a large group booking (Egypt Centre 2024, 6). For groups over forty, the school is split into three groups of 20 and rotated around their chosen activities. It was felt that 20 pupils per activity would be too much and not in the spirit of mindful activities which are intended to promote relaxation. It was decided that the group would be split into three groups of a maximum of fourteen and would rotate around the Egypt Centre’s two galleries and Education Area. 
Participating learners were split into three groups and moved around the three activities in a carousel in the following order:
		
Education Area
(Mindfulness Activity)
[image: ][image: ]

[image: ]    House of Death (Trail)                        	House of Life (Craft Activity)

4.1.1 - The Mindful Activity
A significant part of the application for the Micro-Grant focused on engaging learners in mindfulness in the Museum. Mindfulness is the purposeful act of paying attention to our surroundings and things we would often ignore. It involves grounding ourselves in the moment we are in and focusing on the here and now (Janes, 2010, 327). Within the field of Visitor Studies, it is accepted that there are a distinct group of visitors who come to museums for a relaxing experience. This group are known as ‘rechargers’ (Falk & Dierking, 2013, 48). In recent years, many museums have begun to incorporate this into their core work, and provide programming that aims to promote the health and wellbeing of their visitors (Coates, 2022).
 Although there is a clear rationale for this work through its inclusion in the Curriculum for Wales, it has been argued that museums have a social responsibility to engage in this work. For example, as cornerstones of their community, museums arguably have a moral obligation to engage with important social issues such as the mental health crisis that the UK is experiencing (Silverman, 2010, 51). With the National Health Service (NHS) facing ever-mounting pressure to provide care in a time of significant financial hardship, there has been a turn towards non-medical organisations to take on some of this work by providing non-medical interventions such as social prescribing (Chatterjee et al, 2018, 97). Social prescribing is a way of improving health and wellbeing through engaging individuals with their communities. This also benefits the community as a whole as it can promote community wellbeing and social inclusion (Chatterjee et al, 2018, 98). For example, if someone was experiencing poor mental health due to loneliness, they may be prescribed some hours of volunteering in their local museum.
With this in mind, staff at the Egypt Centre wished for this project to equip learners with mindfulness techniques which they could use outside of a museum context. The Egypt Centre engaged Louise Thompson from Mindful Museums to deliver a bespoke training session for the Egypt Centre Learning Team on Mindfulness in Museums. This was a significant portion of the budget, costing £750.00, however, it was felt that this was an important part of the project because this was a new way of working for many of the staff at the Egypt Centre and it was felt that professional training would be beneficial. In addition, it is very rare for the Egypt Centre to be able to budget for professional training opportunities such as this, and so this was significant for many of the staff member’s professional development.
The Egypt Centre developed a thirty-minute mindfulness session that would take place in the Education Area. The session would focus on slow looking techniques and mindful drawing. The object chosen was a Ba Bird (W429). This object was selected for its favourable condition report by curatorial staff and for the object's connection to the soul and the self. 
4.1.2 - Wellbeing Trail
The second aspect of this programme is a trail around the Egypt Centre based on the Five Ways to Wellbeing. The Five Ways to Wellbeing are five steps that individuals can incorporate into their daily lives to improve their mental wellbeing. These steps are endorsed by both the NHS and the mental health charity Mind (NHS, 2022; Mind, n.d). The Five Ways to Wellbeing have been used successfully by other museums in the UK for wellbeing programmes, including Leicester Museums and Art Gallery’s ‘Five Ways to Health and Wellbeing Art Guide’ (Leicester Museums and Art Gallery, n.d).
The Egypt Centre used this model to create a trail for this project. The trail was not object specific so it could be used in either of the Egypt Centre’s two galleries. Each step in the trail is one of the Five Ways to Wellbeing. Initially the project team planned for the trail to be used across both of the Egypt Centre’s galleries: the House of Death and the House of Life. However, it was anticipated that this would distract the group who would be doing the craft activity in the House of Life, or another group doing the craft activity might be distracting to the group doing the trail. Therefore, it was decided that the trail would take place solely in the House of Death gallery.
4.1.3 - Craft Activity
Taking part in craft activities has been shown to have a positive effect on wellbeing (Yair, 2011, 6). The Egypt Centre had experience in facilitating crafting experiences for families with their monthly craft sessions ‘Come & Create’. During the Covid-19 pandemic these sessions were moved online through downloadable craft templates and a ‘how-to’ video (Atkinson, 2020). Prior to the introduction of the Curriculum for Wales, these craft sessions had only been part of the family and wellbeing programmes. The inclusion of the Health and Wellbeing AoLE presented the opportunity to explore the use of craft activities in the schools’ programme. 
Staff at the Egypt Centre created a craft template specially for this programme. The craft was a falcon finger puppet to link in with the Ba Bird used in the mindfulness activity. This activity took place in the House of Life gallery as there were no other spaces available in the museum. Due to this, the activity was designed to not need any wet materials like paint or glue, to protect the objects in the gallery from human damage or off-gassing of any materials (Ambrose and Paine, 2018, 268).
4.2 - Engaging New Audiences (Project Aim 5)
The pilot phase of the programme took place in January and February 2023. A call-out to Swansea primary schools was sent via email to the school offices. The Egypt Centre was met by overwhelming demand. The Museum aimed to work with five schools from WIMD40 areas. Staff at the Museum selected the schools based on these criteria and whether the school had visited the Egypt Centre in the last year. Over 300 pupils took part in the pilot across eight visits, all from WIMD40 areas. This shows that the project achieved its aim to work with schools who do not usually visit the Egypt Centre. 
4.3 - Wellbeing Outcomes (Project Aim 2)
As discussed above, learners were given the UCL Wellbeing Umbrellas on arrival and after they had completed all three activities. The results of this showed that all participating groups reported an increase in feelings of wellbeing after engaging in the session. The results from the umbrellas showed that feelings of wellbeing increased between 7% and 12% (Sweetapple, 2023, 43). 
Although it is excellent that each school showed an increase of wellbeing, this measurement is lower than other measurements of this type. For example, in 2024 the Welsh Government commissioned a researcher to investigate the impact Welsh museums have on visitor wellbeing using the UCL Wellbeing Umbrellas on general visitors (Podmore, 2024, 4). This study showed that a visit to one of the participating museums increased visitor wellbeing by an average of 28% (Podmore, 2024, 11). The Egypt Centre was one of the museums who participated in this study and   provided data from its visitors (Podmore, 2024, 8). The Museum reported that feelings of wellbeing increased in visitors by 32% (Podmore, 2024, 8).
These results are quite significantly higher than the ones reported by the Mindfulness in the Museum project. There may be a number of reasons for this. Firstly, the sample surveyed by the Egypt Centre for the Welsh Government study was relatively small with only 54 participants, in comparison to the wellbeing project’s 300 participants (Podmore, 2024, 8). This may mean that the smaller study has not used a statistically significant sample which could suggest that a higher result was reported. Secondly, the UCL Creative Wellbeing Measures Toolkit was designed primarily to be used by adults, with adaptions made for younger people. This may mean that the school participants did not fully understand the task or that different methods of evaluating wellbeing need to be developed for children and young people, indicating that there is a risk that the results could be reported lower than with adult participants. 
Therefore, the project achieved its aim of contributing positively to the wellbeing of participants, however, this could perhaps be done more effectively to achieve better results. It must be noted that there was no baseline data to compare this to, which may impact the usefulness of this data. It may be advisable for the Egypt Centre to perform the same study using the Wellbeing Umbrellas with the existing schools programme to assess whether a half-day dedicated to wellbeing has a greater effect on learners' wellbeing than a general school visit with the existing workshops. 
4.4 - Feedback from Teachers (Project Aim 1)
In order to engage in this project, the lead teacher in participating schools agreed to take part in the project evaluation and provide detailed feedback on the workshops. This took the form of two questionnaires which were sent to teachers before and after the session. The pre-session questionnaire asked teachers to explain their motivations for engaging with the project and their classes’ experience with wellbeing and mindfulness. The post-session questionnaire focused on evaluating their experiences of the session.
Of the five schools that took part in the project, only one had no experience engaging with the Health and Wellbeing AoLE. The other schools experience varied between one school starting every day with a mindfulness activity to others engaging with mindfulness now and again. 
All of the schools who participated in the project stated that it was worthwhile. Interestingly the session received its lowest rating from the school who had not engaged with wellbeing or mindfulness at all. The lead teacher stated that she did not understand why an Egyptology museum was focusing on mindfulness. She felt that her school would have enjoyed learning about ancient Egypt more. This is interesting as the group in question had not visited the Egypt Centre before, and were not studying ancient Egypt in class. Staff at the museum wondered if this class would have perhaps gained more from a traditional school visit. 
From the survey, it appears that those who were already engaged in wellbeing work got the most out of this session as they rated it most highly. However, all teachers who participated highlighted that it would be hard for them to justify a trip to the museum solely focused on wellbeing. They stressed that the fact that this opportunity was free enabled their participation. This result may be because the Egypt Centre chose to work with schools who had significant barriers to their participation. However, it would be remiss to ignore these comments because they may also apply to other groups. 
The feedback from participating teachers shows that they found the session valuable and that it was relevant to their curricula. However, this did not guarantee that they would book a visit. It may be more effective to incorporate wellbeing into the traditional schools’ programme. 
4.5 - Feedback from Staff (Project Aim 3)
Mindfulness in the Museum was a different way of engaging with schools than the staff at the Egypt Centre were used to. It presented opportunities for staff to learn new techniques to explore objects. Prior to this project, objects were used to explore ancient Egyptian history, and putting this aspect of the Museum’s work to one side proved challenging to some people. There was some hesitation about this project, and of the Curriculum for Wales in general, by a couple of the Learning Facilitators. This was addressed by hosting a training session for Egypt Centre staff about the new Curriculum and how wellbeing sits within it. This had a positive impact on staff attitudes as it impressed the importance of engaging with the Curriculum, and the harmful impact not engaging with it would have on the Museum. 
The participating staff were surveyed at the end of the project to understand their experiences. Staff would also complete a session evaluation form after the end of each session to monitor how the project was running, and gauge if any changes needed to be made immediately.  All of the staff involved with the project highlighted the benefit of participating in expert-led training on mindfulness. Within the evaluation, staff highlighted that they had learnt new techniques to engage with objects and felt participating in this project was worthwhile. Therefore, it is clear that this project achieved its aim of developing new skills for Egypt Centre staff. 

5. Conclusions 
The Mindfulness in the Museum pilot project met its aims and objectives and should be considered a success.  By engaging over 300 pupils from WIMD40 areas, the project not only broadened access but also introduced a new model of engagement focused on health and wellbeing. The half-day session that was developed by this project is now a part of the Egypt Centre’s formal learning programme and can be booked by schools. 
The programme achieved its target of creating an activity which boosts participants’ wellbeing as they reported a 7–12% increase. Although this is lower than the 28–32% increases observed in other museum studies, several factors may explain the difference. These include the larger and more diverse sample size, the use of a tool originally designed for adults and the absence of baseline data. Teacher feedback was generally positive, particularly from those already engaged in wellbeing practices. However, some expressed concerns about the focus on mindfulness over traditional Egyptology, suggesting that integrating wellbeing into existing sessions might be more effective.
The Museum’s staff also benefited from the project by gaining new skills and a deeper understanding of the Curriculum for Wales. Initial hesitations were addressed through targeted training, which helped align staff with the project’s goals. The project also highlighted the broader role museums can play in supporting community wellbeing, aligning with concepts like social prescribing and the museum’s social responsibility to address mental health challenges.
In conclusion, the Mindfulness in the Museum project not only achieved its immediate goals but also laid the foundation for future inclusion of wellbeing provisions into the Egypt Centre’s educational programme. It demonstrated the value of mindfulness in museum settings and underscored the importance of continued staff development being enshrined in the Museum’s future planning.
6. Recommendations
In light of these findings, this report makes several recommendations:
1. Health and Wellbeing activities should be integrated into the traditional Learning Programme
The Egypt Centre should consider integrating the Mindfulness Sessions into the existing Schools Programme. As the session is 30 minutes long it would fit easily into the existing programme of activities and would enable teachers to choose it if it was relevant to their group. This approach could make the offering more appealing to a wider range of schools, especially those less familiar with mindfulness practices. This would ensure that the Egypt Centre’s Learning Programme continues to be cross-curricula and in line with the new Curriculum.
2. Develop child-specific wellbeing evaluation tools to improve the accuracy of impact measurement.
There is a clear need to develop or adopt wellbeing evaluation tools specifically designed for children. This would ensure more accurate and meaningful assessments of the impact of the Egypt Centre’s wellbeing interventions. This does not have to be a tool only used by the Egypt Centre. As a university museum, the Egypt Centre is perfectly placed to develop this method in partnership with other departments within Swansea University who may have more experience with this type of work. This new tool could be published and adopted sector wide. 
3. Collect baseline data in future studies to better assess the effectiveness of interventions.
The lack of baseline data for this project impacted the validity of the data gathered by the UCL Wellbeing Umbrellas. The Egypt Centre should consider collecting baseline data of the wellbeing impact of the existing Schools’ Programme. This would enhance the reliability of findings in future projects and support more robust comparisons.
4. Continue staff training to maintain engagement with evolving educational priorities.
 It is clear from this project that continued investment in staff training is essential. The project provided meaningful professional development for museum staff, equipping them with new skills and a deeper understanding of the Curriculum for Wales and wellbeing education. Equipping museum educators with the skills and confidence to deliver programmes linked to the Curriculum for Wales will be key to the long-term success of such initiatives.

7. Bibliography
Alzheimer's Society (No Date) Become a Dementia Friend, Available at: https://www.dementiafriends.org.uk/WEBArticle?page=become-dementia-friend (Accessed on: 31st May 2025).
Ambrose, T. and Paine, C. (2018) Museum Basics: The International Handbook, Abingdon: Routledge. 
Art Fund (2022) Teacher Insights for Museums 2021-22, Available at: https://www.artfund.org/professional/news-and-insights/what-do-teachers-want-from-museums (Accessed on: 28th May 2025).
Atkinson, R. (2020) ‘How the Egypt Centre has created digital learning resources during lockdown’ in Museums Journal, Available at: https://www.museumsassociation.org/museums-journal/in-practice/2020/05/digital-learning-case-study-egypt-centre/ (Accessed on: 9th June 2025).
Black, G. (2005) The Engaging Museum: Developing Museums for Visitor Involvement, London: Routledge.
Caple, C. (2000) Conservation Skills: Judgement, Method and Decision Making, London: Routledge
Chatterjee, H. J. Camic, P. M. Lockyer, B. & Thomson, L. J. M. (2018) ‘Non-clinical community interventions: a systematised review of social prescribing schemes’, Arts & Health, 10:2, 97-123, Available at: https://doi.org/10.1080/17533015.2017.1334002 (Accessed on 4th June 2025).
Coates, C. (2022). What are Mindful Museums and how can they help us with our mental health? MuseumNext, 5th January, Available at: https://www.museumnext.com/article/being-mindful-in the-museum/ (Accessed on 4th June 2025).
Cornish, C., Driver, F., Nesbitt, M., & Willison, J. (2021). ‘Revitalizing the School Museum: Using Nature-Based Objects for Cross-Curricular Learning’, Journal of Museum Education, 46(3), 334–347. https://doi.org/10.1080/10598650.2021.1953324 (Accessed on 25th June 2025)
Donaldson, G. (2016) 'A Systematic Approach to Curriculum Reform in Wales', Wales Journal of Education. 18(1) :7-20, Available at: https://journal.uwp.co.uk/wje/article/id/334/#:~:text=His%20report%2C%20Successful%20Futures%2C%20published%20in%20February%202015,with%20advice%20on%20a%20systemic%20approach%20to%20implementation (Accessed on 19th May 2025).
Egypt Centre (2022) The Egypt Centre: Forward Plan 2022–2027, Available at: https://egypt.swansea.ac.uk/files/2024/08/Forward-Plan-2022–2027.pdf (Accessed on: 14th May 2025).
Egypt Centre (2024a) Teachers Pack: Primary Schools, Available at: https://egypt.swansea.ac.uk/files/2024/09/Teachers-Pack-PS-2-4-ENG-SEPT-24.pdf (Accessed on 14th May 2025).
Egypt Centre (2024b) Safety Information for Schools, Available at: https://bpb-eu-w2.wpmucdn.com/sites.swansea.ac.uk/dist/9/15/files/2024/09/Safety-Information-for-Schools.pdf (Accessed on 25th June 2025)
Egypt Centre (No Date), Catalogue Entry: W429, Available at: https://egyptcentre.abasetcollections.com/Objects/Details/2227?SavedSelections=$Search-ba%20bird$Page-1$Lo-LSC_5-LSSC_259-LSSC_4-LSSC_5-LSSC_184-LSSC_530-LSSC_194-LSSC_204-LSSC_205-LSSC_208-LSSC_212-LSSC_528-LSSSC_1110-LSSC_216-LSC_5-LSSC_259-LSSC_4-LSSC_5-LSSC_184-LSSC_530-LSSC_194-LSSC_204-LSSC_205-LSSC_208-LSSC_212-LSSC_528-LSSSC_1110-LSSC_216- (Accessed on 4th June 2025).
Evans, G. (2021) ‘Back to the future? Reflections on three phases of education policy reform in Wales and their implications for teachers’. Journal of Educational Change, 23, 371–396, Available at: https://doi.org/10.1007/s10833-021-09422-6 (Accessed on: 16th May 2025)
Evans, G. (2023) ‘A new dawn or false hope? Exploring the early implementation of Curriculum for Wales’ Education Inquiry, 1–15. Available at: https://doi.org/10.1080/20004508.2023.2297506 (Accessed on: 19th May 2025).
Falk, J. H. and Dierking, L. D. (2000) Learning from Museums: Visitor Experiences and the Making of Meaning, California: Altamira Press.
Falk, J. H. & Dierking, L. (2013) The Museum Experience Revisited, New York: Routledge.
Griffin, J. (1998) ‘Learning science through practical experiences in museums’ International Journal of Science Education, 20(6), pp.655-663, Available at: https://www.tandfonline.com/doi/pdf/10.1080/00043125.2013.11519219 (Accessed on: 25th June 2025)
Group for Education in Museums (2021) Press Release: Group for Education in Museums (GEM) secures grant from the Welsh Government Culture and Sport Division to provide Welsh Curriculum Consultation and Training, Available at: https://gem.org.uk/group-for-education-in-museums-gem-secures-grant-from-the-welsh-government-culture-and-sport-division-to-provide-welsh-curriculum-consultation-and-training/ (Accessed on: 31st May 2025).
Group for Education in Museums, (2022), Press Release: GEM Cymru wins funding award from Welsh Government, Available at: https://gem.org.uk/gem-cymru-wins-funding-award-from-welsh-government/ (Accessed on: 31st May 2025).
Group for Education in Museums (2022) GEM Cymru Micro-Grants, Available at: https://gem.org.uk/our-work/projects/welsh-micro-grants/, (Accessed on: 31st May 2025).
Group for Education in Museums (2023) Developing digital / hybrid learning in museums, archives and local studies libraries. Part Three: Hybrid Heritage Learning in Wales, Available at: https://gem.org.uk/event/developing-digital-hybrid-learning-in-museums-archives-and-local-studies-libraries-part-three-hybrid-heritage-learning-in-wales/ (Accessed on: 25th June 2025)
Group for Education in Museums (No Date) What does GEM do? Available at: https://gem.org.uk/about-gem/what-does-gem-do/ (Accessed on 25th June 2025)
Hein, G. E. (2006) ‘Museum Education’ in Macdonald, S. (ed.) A Companion to Museum Studies, Oxford: Blackwells.
Hooper-Greenhill, E. (1994) The Educational Role of Museums, London: Routledge.
Hwb (2020) Health and Wellbeing, Available at: https://hwb.gov.wales/curriculum-for-wales/health-and-well-being/ (Accessed on 25th June 2025).
Hwb (2022) Developing a vision for curriculum design, Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design/#curriculum-design-and-the-four-purposes (Accessed on 19th May 2025). 
Janes, R. R. (2010), ‘The Mindful Museum’ Curator: The Museum Journal, 53: 325-338, Available at: https://doi.org/10.1111/j.2151-6952.2010.00032.x (Accessed on: 4th June 2025).
Leicester Museums and Art Gallery (No Date) Leicester Museums and Art Gallery Five Ways to Health and Wellbeing Art Guide, Available at: https://www.leicestermuseums.org/media/4d2hzpzo/five-ways-to-health-and-wellbeing-museum-guide.pdf (Accessed on: 9th June 2025).
Mind (No Date) Five Ways to Wellbeing, Available at: https://www.mind.org.uk/workplace/mental-health-at-work/five-ways-to-wellbeing/ (Accessed on 9th June 2025).
Museum Accreditation (2019) Accreditation Guidance, Available at: https://www.gov.wales/sites/default/files/publications/2019-05/museum-accreditation-scheme-guidance.pdf (Accessed on: 27th May 2025).
Museums Association (2025) Museums Change Lives, Available at: https://media.museumsassociation.org/app/uploads/2025/05/21095730/HS497-MA-MCL_ENGLISH_04.pdf (Accessed on: 22nd May 2025).
National Health Service (2022) 5 Steps to Mental Wellbeing, Available at: https://www.nhs.uk/mental-health/self-help/guides-tools-and-activities/five-steps-to-mental-wellbeing/ (Accessed on: 9th June 2025).
Nobel, G. and Chatterjee, H. (2013) Museums, Health and Well-Being, Surrey: Ashgate Publishing Ltd.
Podmore, L. (2024) Wellbeing in Welsh Museums: Quantitative Data Capture Using UCL’s Positive Wellbeing Umbrella – Generic, Available at: https://www.gov.wales/sites/default/files/publications/2024-07/wellbeing-study-welsh-museums-2024.pdf (Accessed on: 9th June 2025)
Sayer, F. (2024) Heritage and Wellbeing: The Impact of Heritage Places on Visitors’ Wellbeing, Oxford: Oxford Academic, Available at: https://doi.org/10.1093/9780191914539.003.0001 (Accessed on 22nd May 2025).
Sharma, N. (2023) ‘Museum of… Egypt Centre, Swansea University’ in The Museums Journal, 23rd November. Available at: https://www.museumsassociation.org/museums-journal/features/2023/11/museum-of-egypt-centre-swansea-university/ (Accessed on: 14th May 2025).
Sinnema, C., Nieveen, N. and Priestley, M. (2020), ‘Successful futures, successful curriculum: What can Wales learn from international curriculum reforms?’ The Curriculum Journal, 31: 181-201. Available at: https://bera-journals.onlinelibrary.wiley.com/doi/10.1002/curj.17 (Accessed on 16th May 2025).
Savage, J. (2011) Cross-Curricular Teaching and Learning in the Secondary School, London: Routledge. 
Silverman, L. (2010) The Social Work of Museums, New York: Routledge.
Sweetapple, H. (2020) Starting from Scratch: Creating a Digital Learning Programme in Response to Covid-19’ in Gem Case Studies: Remote learning in museums, heritage and cultural settings, Vol. 26, Available at: https://gem.org.uk/wp-content/uploads/2021/01/GM160-Gem-Case-Studies-26_AW-SP.pdf (Accessed on: 25th June 2025)
Sweetapple, H. (2023) ‘Mindfulness at the Museum: A Wellbeing Project at the Egypt Centre, Swansea’ in Group for Education in Museums, New Curriculum for Wales: Case Studies. Special Edition. Available at: https://gem.org.uk/wp-content/uploads/2023/04/D167446_PL_GEM-Welsh-Case-Studies-S.pdf (Accessed: 9th June 2025).
Taylor, C. and Power, S. (2020) ‘Re‐educating the nation? The development of a new curriculum for Wales’, Curriculum Journal (London, England), 31(2), pp. 177–180. Available at: https://doi.org/10.1002/curj.41 (Accessed on: 14th May 2025).
Thomson, L. J. and Chatterjee, H. J. (2022) UCL Creative Wellbeing Measures Toolkit, Second Edition, Available at: https://www.ucl.ac.uk/biosciences/sites/biosciences/files/ucl_creative_wellbeing_measures_toolkit_sept22.pdf (Accessed on: 3rd June 2025).
Welsh Government (2019) Welsh Index of Multiple Deprivation (WIMD) 2019: Results Report, Available at: https://www.gov.wales/sites/default/files/statistics-and-research/2020-06/welsh-index-multiple-deprivation-2019-results-report.pdf (Accessed on: 3rd June 2025)
Welsh Government (2023) Museums Spotlight Survey: 2022, Available at: https://www.gov.wales/museum-spotlight-survey-2022 (Accessed on 27th May 2024).
Welsh Government (No Date) Apply for Museum Accreditation, Available at: https://www.gov.wales/apply-museum-accreditation#:~:text=Museum%20Accreditation%20is%20a%20UK%20partnership%20scheme%20run,can%20also%20complete%20the%20eligibility%20questionnaire%20in%20Welsh. (Accessed on 25th June 2025)
Yair, K. (2011) Craft and Wellbeing, Crafts Council, Available at: https://www.craftscouncil.org.uk/documents/865/Craft_and_wellbeing_2011.pdf (Accessed on 9th June 2025).

	
	
	



	
	
	 2



image3.png




image1.png




image2.png




