The first competency of the Entrecomp Framework which I will discuss is creativity. Creativity is a trait that can be valuable for teachers; teachers in all stages of their careers need to allow time to assess their own creativity (Loveless, 2009). There are many authors who believe that teachers possessing creative skills is very important to the development of their learners. Jeffrey and Woods (2009) write that creative teaching leads to creative learning but many teachers claim that they are not creative (Desailly, 2012) and it can be argued that unless the teacher is creative as an individual, creative teaching cannot occur (Ofsted, 2003; Cremin, 2009). Woods (1994) states that creative teaching can lead to significant breakthroughs in a child’s learning and furthermore, Hayes (2009) suggests that a creative approach to teaching can contribute towards higher quality of work from the teacher’s class of pupils and a heightened focus towards this work from all within the classroom.
Cremin (2009) writes that in order to become a more creative teacher, you should deepen your understanding of your current level of creativity and methods of how to progress.
Many student teachers find difficulty with taking risks and moving away from the lesson plan during lessons (Grigg, 2010) and I believe that this is how I am when I teach. I believe the fear of leaving the lesson plan greatly affects how creative I could be within the classroom, as I am always trying to stick to rigid timings and learning objectives. I can improve my creativity as well as my enterprising skills by taking risks in order to solve problems and reach success (Lowe and Marriott, 2006; Smidt, 2013)  A recommendation I would set for myself for my future teaching practice to improve my creativity would be to take more risks when teaching and follow my instinct if I feel I can adapt a lesson as it is happening.  I believe that this would allow for more creative teaching and more valuable learning for my students.
Learning through experience
The second competence which I am going to evaluate myself against is ‘learning through experience’. As a teacher, I believe I am always learning and developing with every lesson I teach. Learning through experience is one of the most authentic methods of learning (Beard and Wilson, 2006) and I believe that I learn the most when reflecting upon what has happened in the past. Currently, I believe I am at level three of the EntreComp framework when analysing my ability to learn through experience. An example of this can be seen in a formative assessment I received from a previous placement (APPENDIX

Reflective practice can allow professionals to identify strengths but it also allows an opportunity to identify how to develop weaker aspects of practice (Tarrant, 2013). 
Entrecomp
Pros
Cons
Offer Recommendations - possible
Although the framework does provide progression steps for valuable contribution but the framework does not show how to develop these competencies (Gustovo et al., 2017) and I believe that it would be very beneficial for all users if a clearer development pathway for all competencies was provided. Furthermore, it can be argued that the EntreComp framework is more suited for the use in the business sector. Although
This essay has discussed creativity and enterprise within education. The development of these skills can be very important for the overall development of a child. Now more than ever, the needs of the twenty-first century world requires children to possess these skills (Craft, 2000; Donaldson, 2015). Despite this, there is still not as much of a focus upon the development of these skills as there should be within the education system, due to the pressures placed upon teachers by assessment and standardised testing (Lucas et al, 2013). However, the importance of developing these skills cannot be ignored. Through the development of enterprise, pupils have been seen to become more motivated, feel a higher sense of self-esteem and also studies show that through enterprise education, a child’s behaviour may increase (QAA, 2018). Through the development of creative skills, children can enjoy their time within their classroom more (Jordan Starko, 2011) as well as be better prepared for their future.
Within Wales, the soon-to-be implemented curriculum states that learners developed in Wales should be creative and enterprising contributors (RLSP, 2018) and from a personal point of view I believe it is great that creativity and enterprise skills are becoming a main aim of the new curriculum. The role of a teacher is to prepare their pupils for their life outside of education and it can be argued that without developing these twenty-first century skills, the teacher is not fully preparing their children for the future.
NACCCE (1999) state that all humans have creative capacities and Robinson (2011) writes that creativity is possible during all aspects of human life. Creativity was once seen as an ability which was possessed by a select few, but it is now seen as an ability which is present in us all, especially within children (Fumoto et al., 2012). Every child is capable of being creative and every subject area can be approached creatively (Hayes, 2009) and it is the duty of the teacher to foster creativity and enterprise within their classroom (Young, 2014).  However, some would argue that you cannot teach creativity and a person is either creative or not creative (Thorne, 2007). I believe the ability to be creative is something which can be developed and nurtured from an early age through exposure to effective pedagogies which enhance the way pupils think. Fostering creativity within the classroom does not mean adopting an ‘anything goes’ attitude within the classroom (Grigg, 2010) but instead it means adopting different teaching styles and methods to allow children to fully express themselves. Teachers should make pupil’s aware that being creative and thinking creatively are valued qualities (Brookheart, 2013) and this can be done within the classroom if the learning environment is effective for this type of learner development. 
There are many benefits of teaching enterprise skills within schools. Donaldson (2015) suggests that through teaching skills and not knowledge, teachers will prepare their learners for their future employment. Egan (2017) writes that through enterprise education learners become more ambitious and successful in their future careers. Learners also become more motivated within class and schools also see a rise in overall attendance percentages when enterprise skills are taught (Foundation for Young Australians, 2016) The positive impact that the teaching of enterprise skills can have cannot be argued. However, the teaching of enterprise skills is lacking within the primary sector (Egan, 2017) as there is more of a focus upon other aspects of the curriculum, such as the development of literacy, numeracy and digital competence (Welsh Government, 2017). 
Treffinger et al. (2002) write that a creative person is someone who listens to their inner voice and generates and explores ideas.
Teachers must use their own creative skills to inspire their learners (Ofsted, 2006).
Teaching these skills within schools may also be seen as a challenge for many teachers (Thorne, 2007). Teachers may see the development of creative and enterprise skills as a secondary objective as there is more of a focus towards preparing children for testing and making sure their learners attain the required curriculum knowledge (William et al., 2004 in Lucas et al., 2013).
DIALOGUE 
TEACHING CHILDREN HOW TO THINK 

DWECK - MINDSET
As previously mentioned, the style in which a teacher teaches can have a direct impact upon the creativity which occurs within the classroom (Woods, 1994; Jeffrey and Woods, 2009). 
The environment where learning occurs can also positively affect creative thinking.  within the classroom can have a major impact upon 
The processes of creativity parrell those of learning (Jordan Starko, 2010)
Being creative within the classroom should come naturally for learners, but an effective learning climate should be created by the teacher for creativity to thrive (Jeffrey and Woods, 2009). 
Creativity occurs when children decide to try something new or make something happen (Desailly, 2012)
Classrooms developed to promote creativity become areas where pupils can feel a sense of wonder through learning (Jordan Starko, 2010).
Creating an innovative culture within a classroom can be seen  as important to class teachers as it is to corporate business owners, however creating this type of environment can be difficult (Thorne, 2007).
In order to develop creativity and enterprise within the classroom, the teacher should encourage to learners to believe in their own creative potential (NACCCE, 1999). 
Creating an environment where children learn to think in more ways than one may contribute significantly to the development of their creative and enterprising skills. Jordan Starko (2010) cites learning methods such as problem solving and learning through enquiry are beneficial when tasking children to think differently.
Encouraging children to talk about their ideas is a method which could be used to foster a creative learning environment.  Vygotsky (1986) believed that dialogue was a successful method for to children to developed and express their ideas. 

Many learners do not have a lot of experience of conceptual thinking, therefore their exposure to the creative thought process is limited (Kwo et al., 2007). It can be argued that this is due to the fact that in the past, teachers have been restricted to
Academic standards rise when creativity is viewed as an attribute rather than a technique (Hayes, 2009; Jeffrey and Craft, 2004).

However, it is argued that visual aids can suppress imaginative thought (Hayes, 2009)
A creative learning environment allows children to be fully immersed within their work and in turn allows these children to achieve a higher level of attainment (Hayes, 2009) 
Children should develop their creativity across the curriculum through engagement in various activities (Welsh Government, 2008)
Encouraging a climate of creativity can encourage motivation and collaboration between learners (Craft et al., 2001).
In order for learners to develop their creative and enterprising skills, the teacher must provide opportunities for this to happen. This may include tasking their class with problems which may not have a certain answer or correct outcome (Ofsted, 2003).
Since the beginning of the twenty-first century, creativity has increasingly become a focus of the curriculum within primary education as it has become a core part of education in many places around the world. (Craft, 2009). Alongside this, there has also been a growing interest in the development of enterprise skills within schools as these skills are becoming increasingly recognised as essential skills which should be fostered and developed throughout a pupil’s education (Ofsted, 2016). Promoting and developing creativity, innovation and creative thought is a persistent theme around the globe (Kwo et al., 2007) and the development of creativity and enterprise is also coming to the fore of Welsh education, as the Welsh Government (2017) has stated that the education system in Wales is aiming to produce learners who are creative and enterprising. This essay will be separated into three areas of discussion, each tackling different aspects of creativity and enterprise. The first will focus upon the defining creativity and enterprise while discussing their ever-growing significance within education and the real-world. Following this, I will make use of a framework which will allow myself to evaluate where I am currently in terms of my own creativity and enterprise skills. I will analyse my current skill-set and identify how I can improve personally and professionally by creating aims and offering recommendations. The final part of this essay will identify how creativity and enterprise skills of learners can be developed within the classroom.
However, before creativity and enterprise can be discussed further, it is important to define what these terms mean.  Creativity is difficult to define due to the vast use of the term (Hayes, 2009) and the understanding of the word ‘creativity’ can have a very different meaning for different people (Desailly, 2012). Across the world, there is no agreed or universally used definition of the term (Lucas et al., 2013) and creativity is a term which can be a ‘grey area’ as there are many different definitions. Within education, there are a number of authors who define creative in a similar manner. For example, NACCCE (1999) define creativity as imaginative activity which produces outcomes that are valued and original and Thorne (2007) states that creativity is an original thought with an outcome which is useful to the individual.  
It is a common opinion within the population that the word ‘enterprise’ is centred around the business world, however this term means significantly more than becoming successful within business (Young, 2014).  The term ‘enterprise’ is the application of ideas which are creative and innovative. Enterprise is related to having the will to succeed and be innovative (Lowe and Marriott, 2006) whereas the term ‘enterprise education’ can be defined as allowing learners to be curious and open-minded and developing their ability to generate ideas and make these ideas happen (QAA, 2018). Enterprise education allows teachers to through foster innovation and ambition within their lessons (Universities Scotland, 2018).  The aim of enterprise education can develop learners who may become valuable to employers when they enter the world, outside of education (Ofsted, 2016) as learners have an opportunity to utilise and build upon critical thinking and enquiry skills (QAA, 2018).
As briefly mentioned earlier, the development of creativity and enterprise within schools is an aspect of education which is coming to the fore within Wales and around the world. The new curriculum advocates the development of these skills. Donaldson (2015) writes that creativity and enterprise skills should be developed throughout a pupil’s school career as they are essential skills in twenty-first century life. Craft (2000) mirrors Donaldson’s view about creativity, stating that it is a fundamental aspect of twenty-first century learning and is important in the social development of the world. Furthermore, many governments around the world acknowledge enterprise education as a key to a growth in their future economy (Lowe and Marriott, 2006).  In addition to this, Jordan Starko (2010) and Robinson (2005) state the importance of developing creativity in preparing children for the future, with the latter writing that creative experiences are the only way to prepare our young generation for the future. The ability to be creative is important for individuals and the nation, as the ever-evolving world requires people to adaptive and flexible (Jeffrey and Woods, 2009). The future success of our economy in post-Brexit Britain relies heavily on the education system’s ability to produce learners who are creative and enterprising (Ofsted, 2016). Possessing enterprising skills allows children to have a positive outlook on life (Young, 2014) and in our current political and economic environment, this be a very useful trait.
Despite the obvious positive impact that the development of creativity and enterprise skills can have, the development of these skills is currently lacking within primary schools in Wales (Egan, 2017). Some may argue that this is because the focus within schools is to teach children to succeed in tests, which does not require development of enterprise and creativity skills (Craft et al., 2001). In addition to this, there is not currently a curriculum requirement for teaching professionals to assess these skills (Lucas et al., 2013) but this is soon to change within Wales. The new Welsh curriculum will provide guidance for teaching professionals about how these skills can be embedded and fostered (Donaldson, 2015) much alike the curriculum within Scotland (Scottish Government, 2009). It is believed that this guidance will support teachers and allow them to nurture creativity and develop enterprise. However, to develop a child’s creativity, teachers must do a lot more than follow guidelines (Craft, 2000). 
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