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[bookmark: _GoBack]Critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector.

This essay will provide a critical response to the article ‘Non-Native English Students Learning in English’ (Bernardo & Gaerlan, 2011) in relation to themes within the teaching of Welsh in the English-medium sector. The article was written by two respected authors, containing a wide-range of references, mainly from the last 20 years but collated from a global bank of research. This gives the article a well-researched argument, although the fact that the authors use much of their own work as references for this piece may indicate an element of bias. The article focusses on Filipino pupils and their learning of subject-specific knowledge through English as a second language. This is an important article to review, given that an understanding of language acquisition is vital in shaping Welsh curriculum, as well as individual pedagogical knowledge. The use of Welsh in classrooms is even more essential than ever and we need to take immediate transformative action to address this issue (WG, 2013). It is therefore vital for practitioners to understand the advantages and disadvantages of being bilingual, as well as having a greater understanding of what motivates learners and the different ways in which they gain proficiency in a second language. Relating to Wales, Donaldson (2015), Cymraeg 2050 (2017) and One Language for All (2013) repeatedly enforce the need for a bilingual nation and the benefits to learners.
[bookmark: 13]The Philippine Bilingual Education Policy from 1974 states bilingual education is “the separate use of Pilipino and English as a media of instruction in definite subject areas” (Sibayan, 1978, p. 302, cited in Garcia, 2009, p. 269). The policy went on to declare that maths, technology and science were all to be taught in English. Linking to Wales, The Education Reform Act (D of E, 1989, p. 113), stated that it is important “not only to give initial English-speakers the means whereby they may learn effectively through Welsh, but also to strengthen Welsh-speaking pupils' grasp of the language”. According to Valdés and Figueroa (1996), to be bilingual is to know two languages, however, this is an equivocal statement. Cummins (1984) is more specific, stipulating that minority students can take on average two years to acquire proficiency in English, although that proficiency is related to conversational, rather than overall fluency in English. From this, we can see that there are many conflicting ideas around what it means to be bilingual. The ways in which language is learned and adapted to purpose, but more importantly, it demonstrates the similarity between the article and education in Wales in regards to the importance placed on English language acquisition.
As the article points out, there are far more schools using English as the “language of learning” in recent years, therefore more pupils learn English in order to gain subject-specific knowledge in the medium of English (Bernardo & Gaerlan, 2011, p.1). The teaching of subjects through a foreign-language is referred to as Content and Language Integrated Learning (CLIL) - a methodology which has become increasingly popular with educational practitioners across Europe and now, due to the international reach of English, across the whole globe (Baker and Wright, 2017 and Goris, Denessen & Verhoeven, 2017). Within Wales, the importance put on English could well be part of the reason the number of Welsh speakers has declined from 977,000 (43.5%) in the 1911 Census, to only 562,016 (19%) in the 2011 Census (ONS, 2019). Welsh is termed as ‘vulnerable’, with so few speakers the language is in danger of becoming endangered or even extinct, going the way of other British languages, such as Gaelic and Cornish (UNESCO, 2010). Looking at language in a context of inter-relationships, we reference Strubell’s (1999) theory of inter-dependency in language learning. This idea of demand for a language ensuring language delivery highlights a living and self-perpetuating system. This process is visualised through Figure 1:
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Figure 1.
Based on Strubell (1999) and Darquennes (2007).

As Bernardo (2004) points out, although English is hugely influential world-wide, teaching in a second language can also have a damaging effect on learners. These effects include the notion that students learn to a higher standard through their mother tongue, and that those who advance most when taught through English-medium are those who were already proficient in English to begin with.
One of the article’s main themes concerns sociolinguistic factors, how language acquisition relates to identity, experiences and relationships. Gaerlan and Bernardo (2011, p.5) talk about the effect that the Filipino students felt their families’ support had on their education, highlighting the “availability of resources at home;” as well as families’ positive outlook on the use of English in the home. This is an important point to consider, with Goodall and Vorhaus (2011) stipulating the importance home-life has on a child’s education, rendering it almost more important than the fluctuations in quality in various schools’ teaching. However, as Baker and Wright (2017) point out, in English-speaking homes - there is often a lack of reading material from which learners can gain a rich literacy knowledge. Wales has a significant focus on this matter, with much being done to address the issue. Among these actions, WG (2017) aim to give parents/carers help to support their children and to implement more schemes for them to improve their own Welsh. This is vital going forward; Cummins (1984) identifies the benefits to children of repeating words with parents, on a one-to-one basis, helping them infer meaning of new vocabulary through connections. Further support comes from Vygotsky, Vakar and Hanfmann (1962) and Black (2005), who identify the need to use previous learning to build on a child’s progression in incremental steps. From personal experience when I was a pupil in school, there was a feeling of “why am I doing Welsh?” Therefore, if parents are aware of the potential benefits of bilingualism, they are more likely to push curriculum and their children into a bilingual education.
Within the article it talks of children feeling that their community did not provide opportunities to learn English as they are living in mainly Filipino-speaking areas (Bernardo and Gaerlan, 2011). This is mirrored in two reports about Wales, in which respondents noted that the majority of written and spoken language in their community was English, in turn restricting their opportunity to use Welsh in informal settings and improve their confidence in it. However, it was beneficial to see that cohorts in the study also felt that education has a major role to play, in establishing language habits in learners which in turn will progress language patterns in the community (WG, 2015 and D of E, 2019). This is supported by WG (2014), who are looking to invest in schemes to promote young people’s language use and to continue to advance the use of Welsh in the community. Although the education system is a vital link in creating a truly bilingual Wales, more needs to be done to ensure Welsh is used in the wider community, in workforces and especially when using public services, as these interactions play an essential role in the daily lives of all Welsh citizens (WG, 2016). ShwmaeSu’mae Day in Wales seeks to promote the fun and informal Welsh you can use in your local community by starting a conversation with one word, ‘shwmae’ (MentrauIaith Cymru, 2019). This playful/conversational language is often used between friends and therefore its intent is often implied through gestures or more basic language and repeated commands (Garcia, 2009). This links to Cummins (1981), who referred to this simple, day-to-day language supported by cues contextualised language. When used with paralinguistic cues, Cummins calls this basic interpersonal communication (BICS). Thinking on a personal level, it takes less linguistic processing to converse with friends or discuss routine tasks, than when discussing technical aspects of life. Cummins called these more complex, academic and decontextualised language skills, Cognitive Academic Language Proficiency (CALP). He goes on to point out that BICS and CALP are both developed through interactions and putting academic knowledge into context. The issue currently in Wales is that very few students reach CALP, even if studied to GCSE or A-level, they may still have deficiencies in their Welsh academic language. CALP in particular needs to be strengthened through academic reading in the language (Cummins, 2001). This pedagogy appeared to fail when, during personal observations, Welsh text resources were not promoted to English-medium pupils to read when in schools. This issue can be further improved with links between schools and outside agencies in the sharing of resources and good practice (WG, 2015 and Barnes,2011).
[bookmark: 10]The article talks of Filipino teachers being models of good additional language, using first and second language in classroom tasks, although it goes on to state that outside of the classroom, the mother-tongue is used more frequently (Bernardo & Gaerlan, 2011). This highlights one of the issues ESTYN found, which is that not enough children are using Welsh in outdoor and informal settings (2013). This was observed during my Professional Teaching Experience (PTE), when Welsh was scarcely used in any informal settings unless through incidental Welsh, which pupils usually have a good understanding of, thus failing to extend their vocabulary. Further research shows that teachers are sometimes more concerned about using language for their own agenda, rather than for pushing childrens’ language (Cummins, 1984). Department of Education (D of E, 1989) goes against this by stating that practitioners should understand how “languages convey and produce meanings” and “should feature as an element of teachers' schemes of work” (D of E, 1989, p. 106). Unfortunately, ESTYN state there are too few Welsh-speaking teachers, which in turn leads to less Welsh being spoken across the whole school, leading to a negative impact on learners (2013). Rhieni Dros Addysyg Gymraeg (RhAG) see the success of Welsh-medium education as a critical factor in the resurgence of Welsh language in the last 50 years (WG, 2019). This is a similar idea to the trickle-down effect that having teachers as good models of Welsh has within each school, with their expertise encouraging other practitioners and children to use more Welsh. This was experienced during my PTE when a Welsh speaking teacher ran after-school Welsh clubs, helped organise many Welsh projects and themed weeks in schools, as well as covering in a Welsh-medium school. This last action was particularly interesting as it meant she was developing her own Welsh and also sharing best practice between the two schools. The article goes on to talk about the cognitive process of learning, highlighting the need for pupils to connect “new information with old knowledge” (Bernardo and Gaerlan, 2011, p.2). This focusses on the constructivist approach, in which pupils are viewed as active learners in the process of acquiring knowledge (Olusegun, 2015). This is a key skill in the curriculum which talks of teachers recognising prior learning so that pupils can draw on “previous experiences when attempting new activities and solving problems” (WG, 2015 and WG, 2008, p.56). This highlights that for good teaching to occur, practitioners need to be aware of the psycholinguistic aspects to bilingual learners’ education.
[bookmark: _Hlk23351693]The article presents key information to help practitioners understand how bilingual learners use both languages to gain new subject knowledge. It is worth noting that there are drawbacks to the article when approached as a teacher in English-medium primary schools, as Welsh-language levels seem far lower than the English language levels of the Filipino students in the article. This is potentially due to the age and previous experience of learners, although this is not explicit in the article’s findings. It also fails to discuss how learners acquire second-language proficiency, instead focussing on how they use their previously gained bilingual skills in subject-specific tasks. However, the article does identify the limitations of research when talking about the need for a “multidisciplinary” approach to understanding bilingual learners in detail (Bernardo and Gaerlan, 2011, p.5). The article is highly informative regarding the learning of academic terminology in a second language, yet when looking at bilingual progression it is important to understand that learners should have secure knowledge in their mother tongue before they can progress. As Baker and Wright (2017) state, literacy across subjects is acquired through first having a grounded understanding of English. This, in turn, leads to proficiencies in a second language. Once these proficiencies are in place, the pupil is perceived to have higher levels of pliable thinking and resilience, giving them “mental and emotional well-being” (Lambert & Peal, 1962) and (WG, 2015, p.30). Despite some issues, the article offers valuable theoretical insights as a starting point for teachers and researchers. A key recommendation for the future of teaching Welsh in Wales is the need for a well-skilled workforce who are capable of delivering these goals. In order for this to happen, they must be secure in their Welsh language in order to be good models for language use. The legislation currently in place needs to be continually and whole-heartedly supported by Welsh Government, driving reform to maintain the increased use of Welsh in communities and businesses. Current and future workforces need to be inspired to understand the importance of a bilingual workforce and skilled accordingly.
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Figure 52.1 The “Catherine Wheel”
Based on Strubell (1999) and Darquennes (2007)

A specific language is endangered if this self-perpetuating process is disrupted. The aim of lan-
guage planning and policy is then to identify in which component of the circular model the proc:
was disrupted, and to renew its original dynamics through the appropriate measures.

Language Management Framework

While the models presented in the previous sections are rather narrow in scope and are models
of some specific social reality, Language Management Theory (framework, model, LMT for short)
has been constructed from the beginning as a broadly founded general theory, which on the one
hand delimits ts relationship to linguistics, but on the other hand considerably extends beyond its
boundaries and even comprises the sociocultural (including the socioeconomic) dimension. While

classic language planning. as well as the resulting approaches, emphasizes the role of the macrosocial hd
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