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Reflective Account 

I planned and executed an ‘introduction’ to the Russian language for my 30-minute microteach, which involved introducing the Russian alphabet and teaching students some simple words and phrases. For my reflective account I have chosen Gibbs (1998) model of reflection to guide me through the process – stage 6 will be the action plan which is submitted with the appendices.

Stage 1

Whilst preparing for the lesson, I understood that as someone who has been learning Russian for the past five years, there is the possibility of me not registering that certain rules in the Russian language are not the norm nor common sense for English speakers; for example, every individual letter is pronounced the same in Russian, they do not change or become silent when paired with other letters like in English. Russian is also a gendered language and words can change based on the formality of the conversation, which is unfamiliar to English speakers. I made sure to take into consideration that the students are going into this lesson completely from ‘scratch’ and activities that I would consider condescending (such as going through the alphabet and having students repeat letters after me) is new and unfamiliar to these students, making it appropriate for their level of learning. I also took into consideration that one of the students is not a native English speaker and has mentioned previously that they still don’t have their desired confidence when speaking English. I wanted to create and show equity in my lesson so I planned to give more time for practice to the students, which would allow me time to give extra attention to this particular student so that I can re-explain or expand further to them.

Stage 2

As I knew I was the only person who could speak Russian in the room, I started off confident and determined to have the students speak Russian. Both the assessing tutor and I felt that I opened the lesson well, setting the context and explaining the complexity efficiently, along with relating it to my personal experiences and comparing learning Russian to learning Welsh – something the majority of students can relate to as they were raised in Wales. Again, taking into consideration the non-native English speaker in the class, I also included comparisons to English, making it relatable not only to this student but any other who may not have confidence in Welsh pronunciation.

Stage 3

It was stated in the feedback form that I did not make it clear to the students how much time I was giving them to complete the activities. I believe that being nervous and not considering the possibilities of additional questions and unforeseen conversations on the topic resulted in me realising that I did not have enough time for ‘5 minutes’ per activity. However, whilst I should have prepared for further questions and conversations on the topic, it evidently solidifies the notion that the students were engaged and interested in the topic. The students were practicing and repeating the given words and phrases more often than I had anticipated. 

Whilst the assessing tutor believed that I developed an exceptional rapport with the students, “everyone engaged and actively participating in the activities”, there was one student who did not engage or participate in activities. This student was not consistent in the oral repetition of the alphabet, and they made minimal effort in the name writing exercise only after being prompted and encouraged to complete it by myself and the other students. At first, I thought the student lacked confidence in their ability to pronounce letters and use these to spell out their name, after all it is a difficult language to learn. So, I explained to them in more detail and used a different approach to encourage them to have a go at writing their name in Russian, and I urged and encouraged them to write their name on the whiteboard after the other students had written their names on it. 

However, after this section of the lesson was completed, the student had completely disengaged and did not partake in the activity sheet even after being prompted by the student sitting next to them. Whilst I was in front of the class introducing words and phrases and having students repeat after me, this particular student was not participating and occasionally I noticed them on their phone or looking elsewhere in the class. 

Stage 4

Noticing this knocked my confidence and made me feel insecure in my teaching ability. I did provide extra support and attention to this student at first but eventually it seemed as though the student did not want to be present in class. My belief that this was the case was solidified after seeing a similar attitude towards other students’ microteaches. Although all other students were engaged, I had not prepared for anyone to not participate, which made me nervous and focus on the disengaged student instead of delivering my lesson effectively.

Stage 5

I understand that as an educator I will face challenging students, but I did not expect to experience this with a class of my peers and wasn’t aware of any common procedures to handle this situation. I used gentle encouragement to the disengaged student by providing extra support to no avail. To manage this concern in future, I will prepare by researching different teaching methods to engage students for those who do not respond well to my chosen method of teaching. For those with no intention to participate like the student in my microteach, I will use a more direct approach, for example by calling on the student and asking questions so the pressure from their peers encourages them to participate.

Also, as stated in the evaluation, I didn’t state how much time students had to complete activities in my lesson. Going forward I will do more practice runs on my lesson and leave a larger margin for questions and even general enjoyment of the task. This microteach has taught me that a lesson plan will not be strict, student engagement can be unpredictable based on many factors such as time of day, their peers, and personal aspects. Meaning that the time to teach and time for activities may vary so as to fit the lesson’s time block.

In my action plan I will focus on the development points given by my assessing tutor to ensure any future lessons will be efficient and inclusive of those with all abilities.
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