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Abstract

This assignment will focus on the analysis of Child’s A’s learning. The aim of the assignment is to gather and analyse data on a pupil and their day - to - day environment suggesting ways forward in order to enhance their learning development. The research method, the mosaic approach shall be discussed, drawing specific attention to why it was chosen for this particular research demonstrating an awareness to the limitations of this method. Following this, the conclusions will be used to inform a range of next steps and interventions that I, the school or parents could introduce that I believe would have a positive impact on the pupils learning. Child A is a 9 years old, female in a Year 5 class. The focus school she attends opened in 2012 after the amalgamation of 3 schools in a small village. Using the mosaic approach a holistic picture was formed of the focus learner, concentrating on her strengths, weaknesses, likes and dislikes of learning. One factor discussed in this assignment is the issue of Child A’s memory and how this underdevelopment could be limiting her learning potential. This assignment is concluded with interventions that could be implemented to help the pupil overcome issues such as this and maximise her learning potential.



















Introduction 
The focus school opened in 2012 and is situated in a small village. The school is an amalgamation of three local schools and had 209 pupils on roll in 2016. Almost all pupils are from English speaking homes with around 11% of pupils entitled to free school meals (FSM,) this percentage is below the national average. 18% of pupils are identified as having additional learning needs (ALN) (Estyn, 2016). The school includes 7 mainstream classes and a specialist unit for pupils with autistic spectrum disorder. In 2016 the school was 35th out of 84 local primary schools in relation to its individual school budget per pupil (Estyn, 2016). The school also house a private day nursery on site.

Throughout this assignment the focus learner will be referred to as Child A. Child A is a female in a Year 5 class of 26 pupils, 13 male and 13 female. At the time of the completed assignment Child A was 9 years and 10 months. Child A lives with her father, stepmother, older brother, who attends the local comprehensive school, and younger sister who also attends the school. There are two additional younger half siblings living with Child A. There is an inconsistent relationship between Child A and her biological mother. The reasons for this are unknown by the school. It has been noted by Child A’s mother that she does not like to be by herself and in a recent meeting with the school Child A’s father expressed a concern for Child A’s memory development. All family members on Child A’s father’s side are very supportive and Child A receives Numeracy tutoring from her grandfather. Child A is a keen sportsperson and a Bronze Sports Ambassador for the school. This provides Child A with responsibilities over the sports equipment. 

Data collection 
The research method used during this investigation was the mosaic approach. Outlined in Clarks book, Listening to Children, renowned educationalist Janusz Korczak states “If we are constantly astonished at the child’s perceptiveness, it means we do not take them seriously.” This statement summarises the focus of the mosaic approach, by noting the importance of listening to children whilst carrying out educational research. Specifically, ensuring researchers take the voice of pupils in the classroom seriously. Initially, it was a project with the aim of finding an approach to educational research that empowers the practicality of pupil voice from the age of 2 onwards and even older children with communication problems. It is described as a multi method approach in which its developers Clark and Moss (2011) express can be used as a tool for adults and children to work collaboratively to ‘meaning make’ together. This participatory method focuses on encouraging children to make their own observations of their learning through photos, maps and learning walks. Through this it is hoped that the researcher would gain a deeper understanding of the child’s perspective of learning.

According to Johnson et al (2007) an approach such as this, is defined as a branch of research whereby the researcher combines different types of research techniques, methods, approaches, theories and or language into a single study. This definition summarises the mosaic approach, and its unique style of combining different methods to create a holistic profile of the child. 

A method used to gather data through the mosaic approach was a non-participant observation. This can be described as the researcher observing the participants; the participants are aware of the researcher’s presence, however the researcher does not engage in any activities (Scott and Usher, 1996). As there is no engagement, the researcher is able to observe as an outsider and therefore make unbiased observations. A counter argument to this is the observer’s presence is possible to cause the Hawthorne effect, whereby the participant’s behaviour is affected by the observer being in the environment (Johnson, Grove & Clark, 2017.)

Informal interviews were also conducted with Child A and two class teachers. The method used was an unstructured interview in which open-ended questions were asked. A benefit of this is that it allowed me to tailor questions based on the participants’ previous responses. This meant that the discussion that took place had flexibility and gave me the opportunity to gather data that might not have been missed in a structured interview.  Although time consuming, this research method allows the researcher to build a rapport with the participants, making them feel more comfortable to share information (Gelsthorpe, 2006). When considering what type of questions to ask participants the Foundation Phase curriculum document was used to style questions to make sure all aspects are covered such as personal, social, emotional, motor and cognitive development (DfE, 2015).
 
Throughout the period I have been observing the focus learner I have used different methods of data collection based upon the mosaic approach to try and build up a holistic picture of the pupil’s perspective of learning. One interactive way I did this was through a learning walk around the school. During the student led learning walk, I encouraged Child A to take photographs of objects and areas in the learning environment she found interesting. It appeared that Child A had a poor understanding of the task despite it being explained to her several times. Although I prompted Child A to take as many pictures as she liked throughout the school, the pupil seemed reluctant and disinterested in using the school iPad. As a consequence Child A took a limited amount of pictures. Throughout the walk I asked the pupil open ended questions regarding her choices of photos and how it affected or related to her learning (see appendix 13 for the images). This collaborative approach gave Child A the opportunity to express her perspective of her learning and enabled myself to view the learning from the lens of the pupils standpoint (Johnson, 1998). 

A limitation of the mosaic approach is researchers do not appreciate this method as a traditional methodology. The method receives criticism, as the data gathered cannot be analysed in a scientific way. Whilst this is the case, this style of research does give a deeper understanding of the pupil and how they learn. Although the mosaic approach is more complex than a standard model, there is no set process to follow to analyse the data collected. This can also be perceived to be strength of the approach, due to having no set process, the researcher has the ability to be creative with the way in which they gather data. This means limitations of other methods such as questionnaires can be avoided (Clark and Moss, 2011).

It is imperative that all data gathered for this assignment is kept under the recommendations of the Data Protection Act (1998) and is not publicly accessible. To adhere to the guidelines set out by British Education Research Association (BERA) (2011) all names of pupils and schools were kept anonymous during note taking and on completion of this assignment. All data collection methods were deemed appropriate for the purpose of this assignment (BERA, 2011). A form, explaining the nature of the assignment, was presented to and signed by the class teacher giving consent to gather information. Child A gave verbal assent and understood that she had the right to withdraw without any adverse consequences.


Analysis of learner 

Parental concern
From conducting an interview on Child A with the class teacher, it was noted that the child’s mother had recently attended a meeting with the school. During this meeting, the mother explained how she had begun to notice how Child A “does not like to be left alone.” It was additionally noted that Child A struggles to complete any task independently whilst at home. Through the method of observation it was detected that this was also true whilst Child A was at school. During any given task, academic or otherwise, Child A often requested the assistance of another pupil or teacher. The pupils chosen, differed from day to day, showing that it was company the child required not a specific friend. The majority of work tackled during numeracy sessions was presented as individual work. Throughout one of these lessons it was observed that Child A asked for help 9 times from the teacher and a further 4 times from her peers. This worked out to be at least twice per question. Child A demonstrated a high level of dependency on others in order to complete the activity, which should have been easily accessible for her ability levels. Whilst participating in an informal interview, Child A expressed her preference to working in a group explaining that her peers helped her to complete the given activity and allowed her to learn from her “friends” if she hadn’t understood the initial explanation. 

In addition to the meeting with Child A’s mother, Child A’s father had also recently requested a meeting with the school. The purpose of this meeting was for the father to express his concern in Child A’s memory. It was mentioned that whilst at home, Child A struggled to follow a set of simple instructions correctly without asking for repetition or assistance. As a follow up from this meeting and similar observational notes being made at school, it was requested that an outside agency visit Child A to determine whether there is an underlying concern. Whilst completing problem-solving activities, Child A struggled to recall information and recognise key points. Child A also showed difficulty recalling stories. All of Child A’s school reading is chosen from a scheme or is given to her by the teacher. During individual reading, on which she has attained stage 19 on the Treetops reading scheme, Child A was unable to give her opinion on what she had just read, despite her reading seeming reasonably fluent. Whilst the case could be that Child A is disinterested in these scheme books, when questioned she replied “yes” to finding enjoyment from reading the book. On the contrary, the focus pupil lacked the knowledge and ability to provide any detail or reason. Throughout her reading, Child A had a tendency to replace words with similar looking words whilst failing to notice her mistakes (see appendix 9). The words she implemented did not always make sense to the sentence or story; for example replacing slumped with slipper. In contrast to this, when reading a simple Welsh language story Child A was able to recall key points and information of the story. Evidence suggests that although Child A possesses the skills enabling her to read words, she has not yet acquired the knowledge enabling her to understand and comprehend what she has read. Denton, (2017) suggests that pupils who can read words with accuracy but fail to have understanding of the context, could be the experiencing an underlying reading disability.
 
During school hours Child A attended ‘Reading for Inference’ once a week. This was an intervention with a comprehension focus, which she attended with a small selection of pupils from Years 4 and 6. This intervention appeared to be assisting with Child A’s development in this area, however the improvement was minor when compared against other pupils attending the intervention.

Attitudes towards others and learning 
During the learning walk, a tour of the school led by Child A, Child A showed me around the whole school but was unable to discuss any major aspect in detail. Child A did not want to enter the Foundation Phase areas and when questioned, was unable to give any detail to the learning or her experiences in the Foundation Phase, her only response was a shrug of the shoulders and “I don’t know.” This suggests that perhaps she could not remember much of her time in the Foundation Phase. This could be a result of the amount of free choice the children are given. This idea was confirmed when Child A explained how she preferred working in Key Stage 2. Child A could recall being allowed to play in the Foundation Phase but expressed that she prefers a classroom where “the teacher tells [her] what to do.” This corresponds with observational notes and the teacher’s comments during an interview, as it is evident Child A responded best to structure. During creative lessons Child A often appeared confused and lost requesting a lot of support and scaffolding from the teacher. When presented with a model Child A often tackled the task with more independence.

The school had recently introduced 3B’s B4T to encourage independent learning.  The 3 B’s stand for; ‘Brain,’ where the children engaged with their prior knowledge, ‘Bits and Bobs,’ where the children were encouraged to use resources within the classroom to help them, and ‘Buddy,’ where the children request the help from their peers on their table. If the 3B’s have not provided the child with the answer or the required scaffolding, the children are then urged to ask the teacher for assistance. This new technique proved to have a positive effect on Child A’s learning.  During an interview Child A explained how she preferred group work as she was able to learn from her peers and request their help. With the implementation of the new technique Child A explained how she was now comfortable to ask her peers for support and felt pride when a peer asked her. Since 3B’s B4T, Child A has begun to rely less on the teacher for support. Although a reasonably quiet character, Child A’s learning style corresponds closely to the theory of social constructivism (Vygotsky, 1978.) 

General observations on Child A suggest that she is not dependent on one child in the class. Child A often keeps to herself observing her peers from afar. During the interview, Child A mentioned a child in the year group below to be her best friend. She mentioned that this child attends the afterschool football club with her. Football appears to be an important part of Child A’s life. As previously mentioned she has been chosen as Bronze Sports Ambassador for the school, giving her sports equipment responsibilities and is often called upon to represent the school in tournaments. Child A is the only sporty female in her class. It is a possibility that Child A’s different interests are preventing her from making strong relationships within the class. When discussing children with whom she has a positive relationship with within the class, Child A mentioned those sitting on her table. These children are also of similar ability to Child A; Cowie (2001) would support that through peer cooperation the pupil would gain opportunities to learn a wealth of new skills. During group work Child A was often confident enough to take a lead role amongst these peers. 

Child A is accepting of all pupils within the class and empathetic to the wide range of individual needs. She will happily engage in on topic conversation with any member of the class; however she does not appear as comfortable in discussions that do not relate to the activity. Child A takes pride in being prepared for Physical Education and is aware of resources to help her develop in this area. This awareness is transferred into her academic subjects, although she will often need prompting to use the resources available for scaffolding. Although beneficial to learning, Child A struggles to engage with these resources independently and with confidence. Child A will often look for reassurance and reminders from the class teacher. Research suggests that a high number of practitioners express the teacher-pupil relationship to have the most positive impact on the Child A’s learning as she feels comfortable with the classroom teacher (Shann, 1998).

Wray and Medwell, (2006) recognize that a pupil’s full learning potential is met when the child is enthusiastic about the activity and has a desire to succeed. Observational notes and interviews with both the teacher and the focus learner confirm that Child A has an enthusiast approach to learning and is keen to develop her skills. Although she may not always have a deep understanding, Child A will continue look for ways to understand the skill and task. Child A does not lack the confidence to ask questions and will attempt to engage will all given challenges and tasks. Child A expresses a positive attitude towards learning Reference. 

English and Welsh Language 
The school promotes the use of both English and Welsh throughout the school with many simple commands and instructions given through the medium of Welsh. Child A responds appropriately to each command but observation suggests that this could be due to following the actions of her peers. Child A will often appear a beat behind the other children in the class and is quicker to respond when physical gestures are given. Reference. Although it is encouraged for children to ask simple requests in Welsh, Child A often chooses to speak through them medium of English. In contrast to this the structure of the written Welsh work produced by Child A appears to be clearer although lacks imagination (see appendix 12). This lack of imagination is also evident in her written English work (see appendix 10-11). Child A does not explore a range of vocabulary even when supported by word mats. She writes in short brief sentences with her writing lacking detail. Reference. During an interview Child A discussed the purpose of her “have a go book.” This book is designed for children to attempt a spelling they are unsure of before checking with a teacher. The teacher will then demonstrate the correct spelling should the word be spelt incorrectly by the child. The child explained she used this book when reminded but was aware that she perhaps should use it more often as she does believe it to be beneficial to her learning. When asked if she found rhymes linked to spelling useful, Child A responded negatively stating that she could not remember the rhymes and found it easier to just “picture the word.” During conversations with her peers and adults, Child A’s verbal responses are often delayed and disjointed. Through observations it has been noted that Child A requires longer periods of thinking time than her peers in the class. This could be as consequence to the time it takes her to process information and produce an appropriate reply. Reference. It would usually be expected for a child who struggles with verbal conversation to use gestures to support their pints; however Child A is very static during conversations Reference. 

Mathematics 
Child A has a strong knowledge and recall of her times tables. These she claimed to have learnt from her grandfather at home through continuous repetition. Through observation and interview it is evident that Child A experiences enjoyment when participating in mathematical activities. This is evident through her topic work where the task was to design and complete a map using a structure. Child A engaged independently with the activity following the basic structure of area. Although Child A exceeded her individual expectations during this task she demonstrated difficulty when engaging with the creative element (See appendix 8). Reference. 

When questioned Child A stated Numeracy as her most favourable subject. This could be due to nature of the skills involved. It has been observed and analysed that Child A struggles to engage with her creative skills across the curriculum. Numeracy tends to have a clear structure in which pupils learn through repetition and practice of set steps Reference. During most of the numeracy sessions the teacher models the method, which often remains on the board for children to follow, thus requiring little or no access to creativity skills. Reference. It was further noted during the interview, that Child A’s grandfather offers a large amount of numeracy support outside of school. This one to one time has allowed Child A to learn her times tables through repetition Reference. The time Child A spends developing her numeracy skills with her grandfather Reference. Although Child A often completes numeracy tasks with little error, she requires a lot of support in order to do so. Several repetitions of instruction are required before Child A is able to memorise the required steps needed to tackle the problems independently. Child A will then appear to have understood the method through the production of correct answers, however when called upon to explain in a future lesson, she will be unable to recall the skill. This shows that Child A is not developing a deep understanding restricting her learning development. Reference.

ICT
Although a competitive sportsperson, Child A lacks competitiveness in other areas of her learning. ICT is often engaged with during the extension for Literacy and Topic lesson. It is very rare for Child A to complete her work in time to engage with the ICT equipment and on the odd occasion when she does she is often willing for other children to take their turns before her, choosing to engage with practical games instead. This could be linked to the freedom and opportunities to engage with their creativity that is making Child A reluctant to participate in ICT activities. When questioned on her opinions on the ICT equipment in school Child A expressed a disinterest, explaining how she finds it “a bit boring” and only uses the computer at home to complete her homework. In contrast to this she clarified that she enjoyed using the interactive whiteboard during whole class introductions and plenaries, but then again she did prefer practical games such as bingo. Reference.

Wellbeing
Due to the nature of Key Stage 2 (KS2) it is difficult to observe a child’s personal and social development (PSD.) The current curriculum provides less emphasis on PSD once children progress into KS2. In spite of this, the children engage in daily check in sessions, conducted at the start and end of each day, where they express their feelings and reasons why should they want to. Each time she was observed Child A always gives same answer of “Dwi’n hapus” and did not choose to expand giving any reasons. Her response was occasionally queried by the class teacher, to which Child A would respond with a shrug voicing, “I don’t know.” Child A always appears happy and appendix presents her opinions on her wellbeing at school. As demonstrated, Child A’s responses are limited giving little detail, this corresponds directly to her verbal communication skills. Reference. Although aware of the check in chart displayed in the classroom, Child A could not recall using it to express her current feelings. Reference.

Gaps in the data collected
Although the data suggests that Child A strives in an environment of clear structure and repetition and highlights the limitations of her creativity and working memory, it does not demonstrate her strengths in the same way. Due to difficulties that the child displays, restricted evidence has been collected on the child’s perception on learning. The child was unable to expand on answers during the interview process and refused to draw supporting pictures that could be used as additional evidence during analysis. This has provided a limited insight into the viewpoint of the child, which is one of the key elements of the mosaic approach. In an attempt to supplement this data, critical observations and interviews with two of the pupil’s teachers were carried out.

Analysis of the data collected on Child A indicates a weakness in her working memory. This, linked with an underdevelopment of her creativity skills, appears to be restricting the pupil from attaining her maximum learning potential in all areas of the curriculum. The next part of the process is to evaluate possible next steps to aid the child’s learning success.

Level Descriptions
On analysis of the evidence collected on Child A’s numerical skills, I believe that she is a best fit level 4 against the National Curriculum level descriptions Reference. Appendix 2 shows the child’s developing ability to multiply whole numbers by ten and one hundred. The evidence shows the child is consistent when calculating the total but struggles when required to find the missing number in the equation. More evidence of level 4 attainment is presented in appendix 7. Child A has constructed a simple line graph from data she gathered on a given subject. As seen in appendix 4, Child A is able to add and subtract decimals to two decimal places further cementing my decision of level 4 being the child’s best fit. 

Analysing observations made on Child A, her best fit against the oracy attainment targets for English appears to be a level 2, developing towards level 3. During group work the child is able to talk and listen confidently and is beginning to develop the ability to ask relevant questions. She is able to express simple opinions and is starting to vary her use of vocabulary Reference. Through an interpretation of a miscue analysis on Child A’s reading ability, it is analysed that she is best fit level 2, showing progress to level 3. As shown in appendix 9, Child A’s reading is fluent and generally accurate but lacks the ability to understand key points of information and express her preference and opinions Reference. Against the level descriptions of writing at KS2, Child A demonstrates a best fit level 3. As seen in appendix 10-11, Child A’s writing is organised and clear and she is engaging appropriately with the main features of different texts. This piece of evidence also highlights that Child A is beginning to choose vocabulary to improve the variety of her writing and interest Reference.

Next steps 
After collecting data on Child A, I need to consider the next steps for the pupil to continue to develop her skills. Analysis of the data would suggest that in order to progress in all areas, Child A’s working memory first needs to be supported. In order to support the child’s working memory during lessons I will display the set of instructions on the interactive whiteboard accompanied by visual images to aid the child’s progress through the lesson. This should encourage Child A to be more independent with her learning and require less support from the teacher. This however, will only prove beneficial if Child A has a clear understanding of the expectations of each task. I also believe Child A will still require a demonstration before feeling confident to tackle the activities with successful outcomes. This demonstration could be by peers through ‘peer mentoring,’ as well as teacher modelling Reference peer mentoring.

Research recommends the implantation of card games such as Uno and Crazy Eight. Morin (2018) claims these games to be beneficial to the development of a child’s working memory, as they require the child to remember the rules as well as the cards placed down by other players. Throughout my lesson plans I will implement these games as extension tasks to encourage the development of Child A’s working memory. The limitation of both these games is that they require more than one player. This means that should the focus learner complete the given activity before her peers she would be unable to engage with the card games. Although this is a possibility, observations show that Child A is typically slower than her peers when completing work.

To develop Child A’s comprehension skills Morin (2018) suggests encouraging the child to highlight elements of the text as this is thought to aid the child in their recall skills when questioned on the reading. To scaffold this method, the technique can be modelled by the teacher or the activity could be developed into a partner task where the child can learn from their peers. Additional time would be needed to plan this activity into the lesson, and although a useful skill for all pupils to learn, the needs of the pupils with strong comprehension skills could refrain from being challenged as the pupils are sat in mixed ability groups. Once modelled and a deep understanding of this technique is attained by Child A, the child would be encouraged to engage with this technique independently and without prompt. In addition to this, I will introduce Child A to reading material that is less complicated in its content and of more interest to the child. This should encourage her Reference. Reference ways to encourage child to recognise their mistake – thinking time, questioning.

I will continue to encourage the use of 3B’s B4T as Child A stated she was already finding this technique beneficial to her learning and self-esteem. Reference. 

It was expressed by Child A, that she found group work beneficial to her learning development. With this in mind, I plan to incorporate elements of group work into each lesson so that Child A can access the learning through her preferred method and is presented with the opportunity to learn from her peers allowing her to gain a deeper understanding and reach her maximum learning potential. Research. Shah (2014) suggests introducing pupils to the ‘Jigsaw Classroom Method.’ This child led method engages with group work and allows for each child to take ownership of a certain element of a chosen project. The children research their area and present their findings back to their group to create a final group project. This method enables children to recognise each child’s individual strengths and support each other in their learning development (Shah, 2014.) I believe this method of learning would benefit Child A by scaffolding her creativity skills through her peers and celebrating her strengths Reference. This technique is however time consuming, although would work in parallel with the schemes adopted by the school.

With regard to enhancing the classroom environment to make the learning more accessible to Child A, I would encourage all pupils to assist with creating displays with a focus on visual aids that they feel are beneficial to their learning. This way the children will have ownership over their classroom and the displays will have meaning and purpose Reference. This would provide Child A with the opportunity to progress with her creativity skills in a relaxed setting aiding her holistic development Reference. Each child will find different resources beneficial so it will be imperative to ensure those resources not displayed are made easily accessible.

The implementation of these techniques should demonstrate a positive impact on Child A’s working memory thus causing a positive influence on her academic skills.

Conclusion
This process has allowed me to gather evidence on a focus learner and enabled me to attain a holistic view on their development. I have had opportunities to gain an insight into the learner’s perspective on their learning, which I feel is vital in order to achieve a successful learning environment for all. I will use this knowledge to inform my future planning, tailoring focus activities and teaching techniques to the preference and needs of the pupils within my class. I feel this will support me in ensuring each child is given equal opportunities to access their full learning potential. Child A explained that group work helped her achieve the learning outcome; however this may not be the case for all pupils, which is something that must be considered when preparing for a lesson. This assignment has given me a more in-depth analysis of one child. I feel that this method would be unsuitable if I wanted to gain the same amount of detail for each child in my class. In contrast to this I feel in order to gain full awareness on a pupil’s learning more evidence would need to be gathered over a longer period of time.  

The assignment has demonstrated the importance of gathering data and analysing the pupils within my class to discover the key areas in need of further development. When selecting displays and visual aids for my future classroom, I will ask the pupils for their input, as the classroom is their learning environment and research has shown me that for children to fully engage with the resources they must feel them beneficial to their learning. 

Through research this assignment has presented me with the knowledge and awareness to support any future pupil who may demonstrate similar difficulties as Child A. It has enabled me to explore the mosaic approach and emphasised the importance of pupil voice on their learning thus Donaldson reference.
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