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Targets from previous assignment 5010
	
	Targets
	How I have aimed to meet the targets 

	Target 1
	Proofread all work to avoid grammar/punctuation/spelling errors. 
	I have revisited the assignment the next day and re-read to correct any mistakes.

	Target 2
	Use correct Harvard Referencing system (e.g.  et al.)
	I have used the university guidelines on Harvard Referencing and continued to use these throughout.

	Target 3
	Strengthen critical analysis by engaging more with conflicting perspectives and theoretical debates
	I have researched conflicting viewpoints and ensured to include examples and research papers which disagree with my particular intervention (e.g. Gibby-Leversuch, 2019).



ECAD5007
Choose an intervention that supports the learning and development of a pupil/ group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise. 

The aim of this assignment is to specifically identify and implement a strategic intervention for a pupil to support their learning and development. As part of this assignment, it will identify a chosen intervention for a pupil who is nine years old (see appendix 1.). In accordance with BERA Ethical Guidelines (2018), the pupil will be named as Pupil A to ensure complete anonymity and remain confidential throughout this process. 
Pupil A is in a mainstream classroom of twenty-nine pupils and works within the progression step three (Welsh Government, 2022). As discussed in Appendix. 1, his physical development and cognitive development is on track, however, his emotional development is affecting his schoolwork preventing him reaching his full potential. Pupil A is a very strong-minded character and does not like to be given tasks, he would rather do them in his own time and refuses to do any work unless it is drawing or using the iPads. When this happens, Pupil A becomes very upset and emotional and withdraws himself socially from other pupils in the classroom. When referring to the Welsh Government (2022(1)) Health and Well-being Descriptions of Learning it should be noted that Pupil A has a difficulty reaching most of the Progression Steps for his age such as being able to self-regulate his emotions in a healthy way and the ability to seek help from people he trusts which may show he is majorly behind in his emotional development. 
In order to provide the correct support to aid in Pupil A’s development, it is believed that an emotional and social intervention named Thrive will support his development and control his emotional outbursts within the classroom. Thrive is an intervention which uses a therapeutic technique to support pupils within this area of development which complies of a trauma-sensitive and dynamic approach to support children in becoming more adaptable and self-assured within themselves (Structural Learning, 2022). 
This assignment will focus on the emotional development of Pupil A with some correspondence of behavioural and social development. 

Children develop and learn in emotional and behavioural instances through a range of factors such as social learning. Albert Bandura (1971) discussed within his social learning theory how children observe and imitate other peers' behaviour which can reinforce certain traits in their own social and emotional behaviour. This also shows children can learn behavioural traits by imitating their caregivers or significant adults in their lives by embedding values and social norms which steer their emotional responses and behaviour. Cognitive development can also influence how a child understands their emotions as discussed by Jean Piaget’s (1969) theory of cognitive development, which identifies how children need a sound ability to regulate and perceive their emotions in order to become more sophisticated in developing a better understanding of themselves and the people around them. In time this will then control their own behaviour and social interactions. If a child fails to identify and understand their own emotions, it will not enable them to become socially available towards others and their behaviour will decline (Garvey, 2018). In support of this statement, John Bowlby (1969) stated that children form attachments and relationships to caregivers to provide them with an influence for their own mental health and emotional security throughout their life which forms their emotional and behavioural development. Children emotionally learn and develop through many forms, and this can be seen in Mary Ainsworth’s psychological theory (Bowlby, 1979). In correlation to Bowlby, Ainsworth observed emotional behaviour from infants and identified four types of attachment; secure, ambivalent- insecure, avoidant-insecure and disorganized insecure. When discussing children's emotional development, it may be perceived that these early interactions with a child’s mother or caregiver can affect a child’s emotional development later on in life (Everett, 2013). 
Through the ages of nine to eleven children learn and develop through factors including their feelings and relations to themselves and the world around them such as seeing no middle ground in right or wrong, becoming self-conscious about their own self or defying adult authority (Oesterreich, 2018). Pupils within this age range also begin to develop friendships of the same sex and become concerned about others' opinions of themselves (Garvey, 2018). From the ages of seven to eleven children become more aware of their own emotions and others and they should be able to recognise more complex feelings such as embarrassment, pride and jealousy (Thompson, 2001). Children of this age should also begin to improve their emotional regulation such as controlling their impulses, which will later support their cognitive abilities to allow them to use more effective coping strategies using concrete operational thinking (Mcleod, 2024). Some researchers have argued that forming friendships at the age of seven to eleven allow children to learn acceptable social skills and develop the necessary behavioural norms, which in time influences their emotional development (Rubin & McDonald, 2018). This can also be supported by The National Strategies (2008) who discuss the importance of forming constructive relationships such as ones with pupils, parents and staff to continually developing their social, personal and emotional learning. 
Progression in learning refers to the process of improving and developing skills with the focus of understanding how learners can deepen their knowledge, skills and attributes (Welsh Government, 2022 (2)). It should also be noted that progression to a learner means they can embrace a gradual learning through building upon their prior knowledge whilst moving through different levels of learning (Welsh Government (2)). The Welsh Curriculum’s Descriptions of Learning provide an outline on how learners should progress through their learning, these provide a reference point for learner expectations to enable them to sustain learning through their education (Welsh Government, 2022 (2)). Emotional progression within the Welsh Curriculum (2022) involves providing the learner with opportunities to strengthen their resilience, well-being and emotional intelligence. The curriculum is also able to provide and recognize the importance of supporting the learners social and emotional development whilst also focusing on academic development by encompassing a wider range of topics relating to personal and social development, citizenship and relationships (Donaldson, 2015). Professor Graham Donaldson (2015) identified the importance of creating cross curricular opportunities for learners within Wales and discussed the integration of Areas of Learning and Experiences (AoLE) such as providing opportunities for learners to explore their emotions and feelings through literature or expressive arts to provide emotional progression. Pupils may make progression within the Curriculum for Wales (2022) as it provides an inclusive and supportive learning environment by creating positive student and teacher relationships to offer opportunities for learners to share their feelings in a supportive setting (Welsh Government 2022 (3)). Encouraging active listening and empathy towards learners gives them the opportunity to feel valued and understood which will support their emotional progression within the curriculum, with support from the Four Purposes, this also enables learners to become healthy, confident individuals who have the capabilities to develop and build their mental and emotional well-being (Pacey, n.d.). 
[bookmark: _Int_pkvUk39Y]If a learner, such as Pupil A, is unable to function on an expected trajectory of emotional development and exhibits the inability to reach the age-appropriate milestones this can lead to undetected emotional and mental health problems such as an anxiety disorder (Malik & Marwaha, 2022). It would be necessary to identify whether Pupil A has a positive nurturing relationship with an adult in order to provide him with the self-assurance to build on independence (Malik & Marwaha, 2022). Pupil A, due to not reaching his age-appropriate milestones, may present a phycological disorder such as Oppositional Defiant Disorder (ODD), Attention-Deficit Hyperactive Disorder (ADHD) (Ogundele, 2018), however this cannot be determined without professional support. Due to this it is important to put in place the correct intervention to support him to deter from any other regression which may occur. Early intervention is important for young children as it provides the child with the necessary means to reach their full potential in their learning (Early Intervention Foundation, 2024).
[bookmark: _Int_OVBUUIPx][bookmark: _Int_WnN71mCv][bookmark: _Int_e6CvvopW]Unlike Pupil A, learners of his age would make progress within the Curriculum for Wales (2022(1)) under Progression Step 3. Under the Health and Well-being descriptions of learning learners should be able to self-regulate their emotions using developing strategies, identify the benefits of clear communication about their own feelings and be able to understand how certain experiences may affect themselves and others. In accordance with the Welsh Curriculum (2022) a learner of Pupil A’s age should also be expected to recognise the impact their decisions will make later on in life, identify risks and how to manage them and also make considered decisions. It may be necessary to implement the Thrive intervention in order to gauge where Pupil A is within the progression steps and identify supportive methods to enhance his emotional development. 
[bookmark: _Int_nZV6UaX4]A successful means of tracking progression for pupil A’s emotional development could include using the Well-being Indicator Tool for Youth (WIT-Y). This method of analysing progression is pupil led which enables them to decide independently which level of emotions they are feeling. These include domains such as safety and security, purpose, relationships and community (CASCW, ND). However, due to the needs of Pupil A, this approach may not be suitable due to the complexity of the assessment with regards to assessing his own emotions and feelings. As discussed prior, Pupil A is unable to communicate his own feelings and has difficulty making considered decisions (see appendix 1.). 
[bookmark: _Int_5xgFnnGf][bookmark: _Int_M1MJJcrE]The Thrive approach enables a practitioner to understand a child’s needs based on the behaviour they present using current models of child development and effective learning studies (Structural Learning 2022). Within this method of intervention, it provides practical strategies and methods of online assessments which specifically identify the emotional development requirements of a child with a tailored action plan to suit their individual needs. Thrive also provides support for long term or short-term durations, dependent on the individual, to enable a social and emotional growth by forming positive relationships between a child, their teachers and also their peers. It also enables staff to give the child the necessary tools to analyse their feelings with a range of practical activities. Thrive uses an Online Profiling and Action-Planning Tool which monitors and measures a child’s performance, whilst being able to assess the student outcomes which then equips the adult with the necessary skills and insights to support the individual learner. This may identify any interval or interruptions within the learner’s childhood due to a challenging upbringing or focus on appropriate activities and strategies using the Attachment Theory, learning through play or established neuroscience (Structural Learning, 2022). Structural Learning (2022) also discusses the importance of supporting the individual’s emotional well-being and social skills using observations against their age-related expectations, environmental changes or curriculum strategies to fulfil the individuals' learning needs. In order to support Pupil A, this intervention would need to be implemented during school time to observe his behaviour within the classroom and his social connections with his peers. 
[bookmark: _Int_UbZsgtQK][bookmark: _Int_fdy1XH3o][bookmark: _Int_AwAiLVta]The Thrive approach takes into consideration a range of factors which may affect a child’s development and takes into account the Attachment Theory, Child Development Theory, Neuroscience and Play, creativity and the arts (Thrive. 2023). This intervention also provides training and mentoring for members of staff and it is suggested that one staff member should go on a ten-day training session, this then provides the setting with a fully trained Thrive mentor who can then pass on any online activities such as Health and Well-being or Personal and Social Education (PSE) throughout the school. This one member of staff will also take individual pupils or a small group to personally deliver and implement the designed action plans. In regard to Pupil A, after assessment, he should be provided with an individual lesson lasting for thirty minutes during lesson time to complete activities with the member of staff. This member of staff will have already formed a relationship with Pupil A as they have been a teaching assistant in the school and most importantly within his classroom. The pupil’s parents or guardians will also be aware of this intervention and they will be provided with resources and activities to complete in the home setting to ensure fluidity for his learning and support in managing emotions in different situations. 
[bookmark: _Int_ihbVC8kY][bookmark: _Int_VDP0RJQT]In doing so, Pupil A should start to develop some resilience and make him more self-confident to engage in learning while they are in school. This intervention should also support the staff in engaging with vulnerable children by managing unwanted behaviour and improve school-parent relationships between Pupil A and others. Pupil A (see Appendix 1.), refuses to complete any schoolwork unless it is through practical strategies such as using the iPads or Expressive Arts instances, due to this the Thrive intervention would be beneficial to him as it would provide him with the opportunity to learn through play. As discussed before, Thrive takes on a learning through play approach which would provide him with activities and resources to support his emotional well-being and development in order to contain his behaviour when doing classroom-based work. Learning through play is an important method to use with learners and this can be supported by the Welsh Curriculum (2022). Although Pupil A is in Year five, he may still be attached to this method of learning from his previous learning in earlier school years, which could be a reason as to why he is unable to complete written work. Social- Constructivist views such as Jean Piaget believe that enabling with a pro-active role in their learning by creating a challenging learning environment, which can be taught through children’s play, can hugely benefit their education and development (Hedges, 2000). In order to support Pupil A’s emotional and behavioural development, the Thrive approach would provide tailored practical strategies to communicate his emotions and feelings to set forth a self-regulated strategy which he can use within the classroom environment. If Pupil A is able to control and regulate his emotions, it will positively impact his behaviour towards other peers and adults whilst providing him with a beneficial learning environment. Pupil A’s emotional development coincides with his behaviour and this is evident to see due to his aggression towards other staff members and learners. This may be due to childhood trauma or an undiagnosed neurological disorder, and with the support of the Thrive’s online profiling and action planning tool it will not only provide the learner but also the adults with required skills for an all-inclusive way to monitor and control their behaviour. 
Pupil A shows signs of difficulty managing strong feelings, forming strong friendships and settling into the classroom so with the implementation of a trusted safe adult, who he has built a nurturing relationship with, it can provide him with the necessary outlet for frustration and emotions. The Department for Education (2023)’s statutory guidance; Keeping Children Safe in Education (KCSIE), discusses the importance of schools and staff being the wider safeguarding system for learners ensuring that they take action to provide all learners with opportunities for the best outcome in life. In conjunction with this guidance, providing Pupil A with an appropriate mentor such as a teaching assistant who he has a strong bond with can ensure that his well-being is paramount throughout his school life. Using the Thrive approach can also aid in Pupil A’s perspective on seeking the benefits of clear communication with his feelings using an entrusted adult, as it will enable him to clearly understand his emotions and determine how this is affecting his behaviour. In doing so, this will provide him with the understanding of how certain experiences he creates can affect himself and his peers. The Thrive approach aims to develop feelings and self-regulation skills by using relationships built within the school environment which can reflect an attachment relationship which the learner may not have had with a primary caregiver (Gibby-Leversuch et al., 2019). This intervention is based around changing the behavioural, emotional and developmental issues such as improving their emotional well-being which could be beneficial to Pupil A, as this approach can support him in expressing himself and support him in exploring and identifying his emotions. This in time could develop more positive relationships with his peers and enable him to consider reaching the recommended Health and Well-being progression steps for his age. 
[bookmark: _Int_pa7RYlQb]The Thrive intervention will not only support Pupil A in his emotional and behavioural progression, but it will also give the necessary tools and equipment for staff to support his views and feelings. For support workers and school staff Thrive provides a deeper understanding surrounding underlying conditions, experiences and causes of behaviour to deal with challenging learners. This also gives professionals a common language and understanding for dealing and communicating with a child’s progression holistically while also underpinning philosophy throughout the work (Impact Reports, 2022). This method of intervention provides a licenced practitioner with extensive training to provide skills, knowledge and understanding to support the emotional and social development of learners which can then help other members of staff work alongside children in re-engagement in life and learning (Thrive, n.d.). In regard to Pupil A and learners of a similar background, this can be beneficial to them as all staff will have a shared understanding of the underlying principles creating a consistent framework throughout their learning journey. 
[bookmark: _Int_uKuiSsf0][bookmark: _Int_nou8S2Og][bookmark: _Int_QsGSVxS8][bookmark: _Int_8Dzct4Kk][bookmark: _Int_dE6Qw0Ow]Although there are many benefits to this intervention in supporting Pupil A’s social and emotional progression there are possible challenges such as the cost of implementation. In order for a school to become part of the Thrive approach, at least one member of staff would need to go to the ten-day training course. Due to this the setting would have to pay for this member of staff to enrol onto the course and also find appropriate cover while they are away. This approach is aimed to be a full school approach; however, some evidence has shown that has not been used appropriately in some settings due to Thrive practitioners sharing incorrect information that is not evidence informed (Gibby-Leversuch, 2019). Although this intervention does provide appropriate resources online which can be printed to use as practical activities or videos which learners can watch to support their progression, it is advised that pupils should get at least thirty minutes a week for their Thrive time. Due to this recommendation, it would be expected that Pupil A would fail to be present for at least thirty minutes a week within a classroom environment. Although this time with the Thrive practitioner is beneficial for his behaviour and emotional development, part of his intervention is due to his inability to function within the classroom at times which may not support his development in this particular area. Having a dedicated Thrive practitioner who is a classroom assistant would mean that they may not be present during certain sessions within the week as they would need this time to complete their targeted sessions with children who fit the need for the intervention. However, this could be dependent on the size of the Thrive intervention and the severity of the cases from each individual. Thrive relies heavily on the Theory of Attachment and the Attachment styles, however they do not consider possible impacts cultural factors may have on the child's attachment. One study showed that Japanese infants show a higher number of insecure resistant infants due to them being raised in very close contact with the mother (Takashi, 1986). This is also dependent on the age as attachment styles can change throughout children’s lives which also begin to include social relationships as they age (Gibby-Leversuch, 2019). Gibby-Leversuch et al. (2019) identified the lack of qualitative data when researching this particular intervention and discussed that there is inadequate evidence such as small sample sizes and no control groups. This shows no effectiveness with little research in terms of the outcomes for children. However, they did identify that the course does contribute to increasing confidence for practitioners and supports their understanding of attachment relationships. 
[bookmark: _Int_wQdMFLFJ]During PTE2 I observed a Thrive intervention in the school which took place with two year five pupils. Within this observation the practitioner (Mrs A) was able to ask the learners certain questions such as ‘how do you feel today’ to gauge where they were in their emotional well-being. After a short conversation with Mrs A, it was noted that some particular children who have struggled, such as Pupil A, have found the Thrive activities hugely beneficial in controlling their emotions during lessons and they have gained confidence in discussing and identifying their emotions before acting upon the moral decision. Pupils from all backgrounds were able to have the opportunity to develop their personal understanding of emotions through the Thrive intervention with emotional needs, psychological difficulties, English as an Additional Language (EAL) and children in poverty and it was evident to see the difference one session had on their emotional availability within the classroom. After a discussion with Mrs A it was identified that before joining in year 5, Pupil A was violent and aggressive and posed a major risk to others when he did not want to complete his written work, however once starting the Thrive resources and activities he was able to control his emotions resulting in better behaviour. Although Pupil A still refuses to complete his work sometimes, he is now able to collect his emotions and quietly take himself into the calm corner in the classroom to think about the impact it may have on himself and others. 
[bookmark: _Int_PkOz36yi][bookmark: _Int_06PgNHzG]The Thrive intervention is a holistic approach which involves the school, learner and families in creating a positive learning environment with the sole purpose of embedding mental health and well-being support. Thrive is able to reduce stigmas surrounding children’s behaviour and emotions and supports all practitioners in becoming confident individuals who can identify and control emotions which are presented. However, Thrive may vary depending on factors such as resources, staff training and most importantly time consumption depending on the specific needs of the intervention population. Considering Pupil A, this intervention would most likely be followed through until year six and then re-evaluated to discuss if there is still a need for it during his last year. This intervention has a range of methods and resources which can fit a variety of pupils with low to complex needs so within a school setting it would be beneficial due to the flexibility and tailored plans it can provide. Parents would be included throughout this process as they could have the opportunity to improve their partnership with the school with the learner in the centre in order to provide the best emotional progression outcome for their child. This can also offer home activities for the parents to work closely with the child to ensure a balance of emotional control in different environments and create a calmer and more sensitive nature if needed. Overall, the Thrive approach when implemented correctly and thoughtfully, has the ability to become a valuable learning tool for promoting positive relationships, creating a sense of security and enabling children to come to terms with overwhelming feelings with ways to control them. 
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Appendices
Pupil A
Pupil A is a nine-year-old boy who is a year 5 pupil. Pupil A currently works within a classroom of twenty-nine pupils who aim to work at progression step 3.
[bookmark: _Int_9qR0HAmN]Pupil A doesn’t enjoy most tasks and he sometimes refuses to do any work if asked. When this happens, Pupil A will stop interacting, participating or discussing any classroom work while sulking and going into an upset state. They also struggle to interact in group activities, and they prefer to work alone. 
Pupil A does enjoy practical activities such as Expressive Arts, Science and Technology and mathematics but only if this includes resources such as iPads, drawing or games. He also really enjoys Pokémon and will draw characters from this on his schoolwork or try to incorporate this into his ideas when doing Literature writing.
Previously, when Pupil A first joined Year 5, he refused to complete any class work, he would disrupt the class and become aggressive towards staff and other pupils. However, over time Pupil A has begun to control his emotions and frequently takes himself to the ‘Quiet Corner’ which is his designated area for calming down. 
Pupil A is more than capable of reaching his full potential as he is a very intelligent boy, however due to his lack of emotional control or negative experiences within the classroom it has begun to affect his schoolwork. He is unable to communicate his own feelings and has difficulty making considered decisions whilst also being unable to self-regulate his emotions using developing strategies. Pupil A is unaware of how to identify the benefits of clear communication about his own feelings and he is not able to understand how certain experiences may affect himself and his peers. 
His physical development is on track, and this has been recorded during his Physical Education lessons. Also, his cognitive development is on track but this is not recorded within his schoolwork and books due to his inability to comply with certain tasks due to his emotional development.
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