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Part (a) (944)
The Additional Learning Need that will be discussed during this portfolio will be Dyslexia. The Government (2010) state that dyslexia is recognized under the Equality Act 2010 as it can affect an individual’s normal day to day activities. The National Health Service (2018) describe ‘Dyslexia’ as a common additional learning need that can affect a child’s reading, writing and spelling while learning. However, Ozernov-Palchik and Gabrieli (2018) believe when children are diagnosed with dyslexia and receiving interventions there are many children who are unable to reach expected targets in reading, which shows a great flexibility amongst dyslexic children within their reaction to interventions. 

Welsh Government (2017) suggest that early intervention can reduce symptoms of dyslexia becoming more serious if support can be provided through early intervention before symptoms develop further. Furthermore, believe early intervention is important as young children are considered to be the ‘window of opportunity’ to avoid long-term reading problems, as without early intervention the ‘reading gap’ between children with dyslexia and their peers will widen over time. However, Colenbrander, Ricketss and Breadmore (2018) believe that intervention is less effective after a child reaches three years of age, as a child’s brain is most in the first three years of their life. 

Article 28 of the UN Convention on the Rights of the Child (UNCRC) (1992) states that every individual child has the right to an education by developing a child’s personality, abilities and talents to reach their full potential. Furthermore, Peer and Reid (2021) believe that a child should be able to voice an opinion during interventions as well as in the classroom of different learning techniques that they would like to participate in to support their development. However, Child’s Commissioner Wales (2018) believes that there are concerns regarding funding to support children with additional learning needs such as dyslexia during their education.

The Welsh Government (2012) state that Orton-Gillingham approach is a beneficial form of intervention as it can develop a child’s improvement in reading in comparison with a control group within a classroom who receive normal teaching. Rosen (2018) states that the Orton-Gillingham Approach was the first teaching approach that encourages interventions and enables children with dyslexia to learn the connections between letters and sounds. Furthermore, Academy of Orton-Gillingham Practitioners and Educators (2018) believe The Orton-Gillingham approach is proven to be the most successful type of intervention for children, and the most effective reading intervention programs are based on this method of instruction. 

According to Snowling (2013) children with dyslexia’s interventions should include repeating, linking letters and phonemes through writing and reading short sentences to reinforce emergent skills to encourage and support a child to develop their language and literacy development. Similar to Snowling (2013), Balsiger (No date) suggest intervention is important for a child as it focuses on phonological processing which is a structured reading scheme that involves repetition, and slowly discussing new words to develop their pronunciation. Furthermore, Hulme and Snowling (2016) believe intervention is important for children with dyslexia as it enables children to link phoneme to letters with efficient phonics instruction while reading a book. 

Vanderauwera et al (2017) believe early interventions is effective and consistent intervention is effective as the longer the intervention the better the gain is in a child’s literacy ability. Similar to Vanderauwera et al (2017), Wright (2018) suggests early intervention is important for young children as effective intervention is the most effective approach to enable a child with dyslexia to develop their language and literacy sills within the classroom. Furthermore, believe early intervention is very effective and can support a child in closing the achievement gap, developing their self-esteem, enjoying reading and reaching their full potential within the classroom. However, Early Intervention Foundation (2018) believe that early interventions can not solve all problems, as some children suffer from severe dyslexia, while some children do not have access to early intervention. 

Awes (2012) suggests that the Montessori Method believes that it is essential to track and observe the strength and the weakness of a child with dyslexia as these can often be used to avoid any challenges, and allow a child’s strengths to succeed during their learning over a longer period of time.  Similar to Awes (2012), Gkeka and Drigas (2017) believe that the Montessori Method for dyslexic children has a beneficial approach as well as early interventions for children between three and six as it introduces a phonetic approach such as the puzzle words, sandpaper letters and the movable alphabets. However, Irdamurni et al (2018) believe that practitioners in Indonesia use a method called a ‘Mingle Method’ which enables a child with dyslexia to develop their reading skills during intervention by playing with peers and practitioners whilst creating an enjoyable learning technique. 

Article 23 of the UN Convention on the Rights of the Child (UNCRC) (1992) believe that every child with a disability has the rights to live a full live with dignity and independence, while ensuring that the government must support disabled children and their families as much as they possibly can. 

Griffiths and Stuart (2013) suggest that early intervention is important for children with dyslexia as it is believed that phonologically based intervention may be weaker for older children rather than for young children that receives consistent early intervention. 
According to Powell (2019) early intervention is important for young children as a structured programme of intervention is important as a child develops their language and literacy skills within the classroom, which gives a child the confidence to develop their self-esteem. Furthermore, Young Minds (2021) believe that as well as within the classroom early intervention can improve the child’s family relationships, increase educational abilities and support good mental health. 

Part (b) (1010)

According to Welsh Government (2012) the local authorities are finding it challenging for a welsh speaking child who might have dyslexia to access screening tools, as there are a lack of suitable welsh screening tools for children to be assessed and diagnosed with dyslexia in Wales. However, The Welsh Government (2015) believe that local authorities do not have enough welsh speaking professionals to carry our screening and assessments with children fluent in welsh, which has encouraged local authorities to create their own screening materials. 

The Welsh Government (2015) have successfully created welsh resources for children, by creating the explanation of the assessment in Welsh and using non-language parts of English intellectual as the assessments. Furthermore, Mather, White and Youman (2020) believe that a lack of screening tools for children with dyslexia will have a negative impact on a child’s intellectual development as they are less likely to have early interventions as they will not be assessed until they are slightly older.  

The Welsh Government (2012) believe that children who are taught in welsh are not likely to be assessed for dyslexia until they have started year three and have started reading in English. Similar to the Welsh Government (2012), Caravolas et al (2020) believe that if a child is being taught in a welsh medium foundation phase school but come from an English-speaking home, it is likely they will be assessed for dyslexia using the English language screening tools. Woods and Ferrell (2016) believe that this will have a disadvantage on children in Wales as testing for dyslexia is available in welsh for children six years old and over, rather than in England where English testing screens are available for children four years old and over. 

Lack of screening tools for children with dyslexia will have an impact on a child as stated by Sanfilippo et al (2020) as the child will suffer with no support for a longer period as they will not have been assessed to enable them to have early intervention to enable their development. Furthermore, Pavey, Alexander-Passe and Meehan (2021) agree as they believe that lack of screening tools will have a disadvantage on children in Wales as there is a lack of screening tools in the welsh language for children with dyslexia in Wales. Therefore, to access children in Wales Peer and Reid (2016) met with welsh speaking experts to translate the English Dyslexia Screening Tool into a Welsh Dyslexia Screening Tool to collect consistent results. Knight (2021) believe using a Welsh Dyslexia Screening tool is likely to have a positive effect on a welsh speaking child as they are able to do the test in their preferred language rather than there second language which would be beneficial for the child. However, Peer and Reid (2016) suggests that recent reports to the Welsh Government emphasised the lack of resources that are available for testing and screening children whose first language is Welsh. 

According to Daloiso (2017) there is lack of support for young children with dyslexia in primary schools as there is a deficiency when it comes to encouraging and consistent support from educational staff within the classroom, it is also believed that practitioners should be listening to children’s feeling to help children with their development. Similar to Daloiso (2017), Reid (2019) believes that practitioners within the classroom needs to have an understanding of the problem that children with dyslexia may have within the classroom, this could be resolved by encouraging children with dyslexia to discuss their feelings. Jocius (2020) believes that Vygotsky’s (1896-1934) Scaffolding Theory is beneficial for children with dyslexia as children with additional learning needs require help, support and encouragement by practitioners within the classroom to complete daily activities. Tyler et al (2018) suggest that if a child’s needs are not met during there early childhood there is a lack of attachment and low self-esteem. Webster and Blatchford (2015) suggested a lack of support in the classroom for a child with dyslexia must be diagnosed with dyslexia in order to access support within the classroom. However, Knight (2018) suggests parents of a child with dyslexia believed that their child’s practitioners failed to notice a problem with their child’s development within an early year setting.  

Welsh Government (2018) believe that the current policy to support a more person-centred approach to identify appreciate needs and actions to meet the needs required for every individual child with additional learning needs. Llewellyn (2018) agrees with the Welsh Government’s (2018) general policy on inclusiveness as well as emphasizes that expectations for children with additional learning needs must be as high as possible within an educational setting. However, The Dyslexic Association (2021) believes that if each school had a teacher trained as a dyslexia specialist more children with dyslexia would be recognized and supported. 

According to Hayes, O’Toole and Halpenny (2017) Bronfenbrenner’s Ecological Systems Theory suggest that for a child to develop practitioners must build important relationships with the children and parents by creating positive communication within the classroom that enables a child to develop and receive the best possible education. Reid (2019) agrees as it is believed that effective learning within the classroom enables good communication between parents, pupils and teacher for children with additional learning needs. Welsh Government (2021) believes that training courses for school staff is important to develop their knowledge of children with additional learning needs gives practitioners an understanding of the additional learning needs system by developing practitioner’s knowledge of the new legislative policies and the rights of the child. Made by Dyslexia (2020) believe that training for dyslexia should be mandatory for every educational practitioner to allow them to give each child the correct support. 

According to Rees (2017) The Social Model of Disability believe that individuals with impairments are seen as ‘disabled’ by the barriers in society is organized and run. Macdonald (2019) believes that dyslexia is referred to as either the social model of disability or the biomedical model of disability as the problems associated with dyslexia can be due to structural inequalities or interrupted due to a physiological insufficiency. 

Part C (533)
According to Denton and Meindl (2016) coloured overlays are plastic reading sheets tinted with colour which are placed over reading to support children within the classroom and at home to improve reading difficulties that are associated with learning disabilities such as dyslexia. According to Sjöblom, Stagg and Eaton (2016) overlays are used to support a child with dyslexia in an early year setting as coloured overlays supports children when reading as it enables children to read the document with extra large spacing. Similar to Sjoblon, Stagg and Eaton (2016), Hlengwa et al (2017) believe that children with dyslexia benefit from the use of coloured overlays as using them was found to improve a child’s reading performances. However, Griffiths et al (2016) believed that coloured overlays did not improve a child’s reading performance as it is believed that using an overlay for improving reading speed was not reliable for children with dyslexia within the classroom or at home. 

According to Suttle, Barbur and Conway (2017) as it is suggested that coloured overlays are recommended for children with dyslexia as they offer flexibility for children within the classroom to develop a children’s self-esteem and confidence when completing work. Veszeli and Shepherd (2019) agrees as it is believed that the effectiveness of coloured overlays is controversial as research suggest that the coloured overlays are beneficial to support a child with dyslexia within the classroom. 
The British Dyslexia Association (2018) have found a large increase in children’ with dyslexia’s reading rates due to using overlayers as when practitioners were listening to children reading the reading speed was faster when the overlayers were used. However, Kuster et al(2017) believe that the use of overlays and filter for children with dyslexia as this might deprive children affected by dyslexia of effective interventions such as targeted phonics instruction. 

Stein (2018) believes that it is important that overlays should not be used to support only children with dyslexia who have been given a statement, they should be offered to every child who find reading uncomfortable as it will develop their confidence and self-esteem. Similar to Stein (2018), Sienkencht (2020) believe that overlays encourages and support children with and without a statement for dyslexia to develop their language and literacy skills within the classroom and enables children to reach their full potential. However, Campen, Segers and Verhoeven (2019) believes that coloured overlays is not an effective treatment for dyslexia, coloured overlays continue to be used as an early intervention to develop and improve reading skills of children with dyslexia.

Uccula, Enna and Mulatti (2014) suggest that coloured overlays prevent children from showing stress while reading as it is believed coloured overlays are showing improvement to a child’s reading and writing skills. Similar to Uccula, Enna and Mulatti (2014), Evans and Allen (2016) believe that coloured overlays help to reduce discomfort while children are reading which enables children to develop confidence and self-esteem while reading and participating in language and literacy tasks within the classroom. However, The Highland Council Psychological Service (2016) believe that coloured overlays should be available for all children who are having difficulties with their literacy and language skills, rather than for any child that has a statement/Individual Development Plan. 
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