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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Introduction
The following discussion of this documentation will establish an observed critical incident. It’s essential to highlight the term ‘critical incident’ before the start of this discussion. While Dewey (1933) is deemed responsible for the notion of reflection, further definition of critical thinking by Petress (2004) examines assumptions, hidden values and evaluates so that evidence can assessed and therefore concluded. A critical incident is typically an occurrence that we can interpret as a challenge or a problem (Joshi, 2018). Although this general assumption is linked to the word critical, Tripp (1993) defines critical incidents as interpretations of the significance of an event. He states that it is an individual judgment that educators make, he elaborates that these critical incidents may seem ‘typical’ rather than critical, but then made critical through detailed analysis and reflection of the occurrence. 
Tripp (1993) claims this aids with the engagement of reflective practice, allowing for professional growth within one’s profession. Within this documentation reflective practice will be discussed within the observation of the critical incident to take the incident from ‘typical’ to a critical analysis. This will be followed by linking the perceived incident to the education reforms currently taking place within Welsh Education with links to the Four Core Purposes (Donaldson, 2015). Following this discussion, the researcher will then evaluate and provide an action plan for the incident before closing the discussion with some of the main issues addressed.
 Role of Critical Reflection 
The origin of reflection is often credited to the work of John Dewey (1933) who identified reflection as a key element within learning and the teaching profession (Šarić and Šteh, 2017). He stated that there are three attributes of an individual that makes them reflective, which are responsibility, wholeheartedness, and open mindedness. Building upon Dewey’s (1993) reflective thinking, researchers over time have contributed to critical reflection (Dewey, 1933; Schon, 1978; Kolb, 1984; Gibbs, 1988; Tripp, 1993; Brookfield, 1995). Critical reflection is the capability to examine and analyse teaching practice (Cruikshank 1987). Shandomo (2010) states critical reflection is a process of self-evaluation which effective teachers regularly engage in to improve practice. A significant model of reflection has been presented by Schon (1983,1987) who proposes a fundamental approach to reflection, he speaks of two methods of reflection, in-action, and on-action reflection. Reflection in-action allows teaching professionals to respond to the immediate context that arises whereas reflection on-action allows the professional to reflect after the incident has occurred thinking what they may do differently. (Schon, 1983; Adler, 1990). Although Schon’s (1983) model has key strengths for reflection during an event, the reflection model proposed by Gibbs (1988, See Appendix 1.) gives a more in-depth explanation of what reflection after an incident has occurred may look like. His model of reflection provides a much deeper stimulus to the reflection process with feelings and emotional response compared to Schon’s (1983, 1987) model of reflection. 
[bookmark: _Hlk118627467]Critical reflection within teaching is essential to the development of practice. In relation to the Professional Learning Standards for Teaching (PLST) in Wales, the Professional Learning Standards (PLS), Professional Standards for Teaching and Leadership (PSTL) states teachers should consistently extend skills, knowledge and understanding (Welsh Government, 2019). The PLS (Welsh Government, 2019) states teachers should show how reflection develops professional learning to increase development of pedagogy. If educators use the approaches of the reflective models discussed, the PSTL will allow teachers to enhance practice substantially. The reflective models give explicit examples of how the use of reflection can positively impact professional learning and leadership by allowing teachers to reflect critically in various situations, increasing teacher’s self-awareness of how they respond to interactions, increasing chances of changing ways they respond and deal with educational situations. 
The new Curriculum for Wales (2022) has been built upon Donaldson’s Successful Futures (2015, See Appendix 2.) document with Four Core Purposes at the heart of the reform within education in Wales. Assessments still takes place within the curriculum with a shift from Assessment of Learning to Assessment for Learning approach. Within the new curriculum there are aspects of assessment that requires critical reflection. Teachers will observe and gather evidence of knowledge of pupil’s progress providing effective and appropriate next steps enhancing and aiding learning (Welsh Government, 2019). This effectively transcribes the reflective models discussed earlier, therefore showing the crucial role and impact that reflection has on practitioners’ pedagogy by improving professional learning and enhancing pupil learning. 



Observation Context 
Due to the British Educational Research Association (BERA) Ethical Guidelines document (2018) the anonymity of participants and all the anonymity of identifying information of the critical incident will be paramount throughout this discussion of the critical incident. 
The observation of the critical incident took place in an English Medium mixed gender primary school within South Wales. The last Estyn inspection (2018) within the observed school, stated that the school averages around 600 hundred pupils that are taught within 18 classes, including seven mixed aged classes and a part time nursery class. It was identified that pupils eligible for free school meals was 6%, which was considerably lower than the national average in 2018 which was 19%. The school observed identified that 11% of the pupils had Additional Learning Needs (ALN) which was significantly lower than the national average in mainstream primary schools in 2018 which was 21% (Estyn 2018).
The critical incident observed took place in a Year One group within the library of the school. The incident took place at 11:30am, the second session of the day, after the children had been sat watching a favoured television programme during ‘Wet Play’ for around 20 minutes. The library was very decorative with many different colourful and vibrant displays. The carpeted area of the library housed age relevant books surrounded by vibrant displays.
CI Link to Four Purposes
In compliance with BERA guidelines (2018) and Ethical considerations states to ensure that all contributors within the research within the discussed critical incident will be treated with confidentiality and anonymity.
The following critical incident is focused on an individual pupil who will be referred to as Pupil A and member of support staff taking a literacy session, within the library of the school, who will be referred to as Teacher B and the classroom teacher will be referred to as Teacher A (See Appendix 6).
Teacher A instructed Teacher B to take a group based on ability of around 13 pupils into the library area for a literacy session. Upon entry to the library area after being instructed by Teacher B to be mindful and respectful of peers in other classrooms as they walked to the library. Pupil A began to walk down the corridors seemingly distracted by the displays, talking and falling behind his peers on way to the library. Once pupils were seated on the carpet area Teacher B began to explain the task to the pupils, Pupil A seemed visible distracted once more, attempting to pull books from the bookshelf and attempting to talk and distract his peers. Pupil A was then redirected onto the task by Teacher B. On redirection to the task, pupils were asked to say the sounds shown on the flashcard that Teacher B would present to the group. Pupil A participated in the activity responding to 3 to 4 sounds before becoming distracted again attempting to talk to peers and pulling books off the shelf. Noticing that Pupil A was becoming inattentive Teacher B asked Pupil A to come to the front of the carpet area and sit next to Teacher B for the remainder of the first activity. For the second activity Teacher B had grouped pupils into pairs each pair with each pair having their own set of flashcards. Pupil A explained to Teacher B that they had no one to work with, Teacher B then suggested that Pupil A would be paired with Teacher B. Throughout this activity Pupil A showed thorough engagement, Pupil A was kept on task by Teacher B and excelled at pronouncing the sounds shown on the flash cards, Pupil A then moved onto the next set of flash cards set to be used during the next lesson. Pupil A received high praise from Teacher B, and it was apparent the immediate impact that this had on Pupil A the potential the incident had to become a meaningful experience for Pupil A. After a brief discussion with Teacher A, it was established that Pupil A was awaiting an ASD and ADHD diagnosis adding context why Pupil A became easily distracted and attempted to distract his peers. 
The first Core Purpose of the New Curriculum (2022) that links to the critical incident observed is that of the Ambitious Capable Learner, Donaldsons Successful futures (2015) states that Ambitious Capable Learners should set themselves high standards and continuously seek new challenges and enjoy doing so, Ambitious Capable Learners should build a vast array of knowledge and then apply this knowledge to different contexts. They should also ask questions and enjoy solving problems and should be able to explain concepts and ideas that they have learned (Donaldson 2015). Pupil A showed key components of being an Ambitious Capable Learner by enjoying solving the problems given by Teacher B, questioning if Pupil A had pronounced the sounds right after attempting to say the sounds. Pupil A did not hesitate to work with Teacher B or the More Knowledgeable Other (MKO) (Vygotsky 1978) showing enthusiasm to seek and enjoy challenges put in front of Pupil A.
Another element of the New Curriculum for Wales that links to this critical incident is Being a Healthy and Confident Individual. Under this element and framework, suggested by Donaldson (2015) he states that all children and young people should be healthy and confident to face and overcome different challenges, have the sufficient skills and knowledge to apply to everyday life and become as independent as they possibly can and have the confidence to participate in performance. Pupil A demonstrated and showcased mental growth by being a Healthy and Confident Individual through attaining the confidence to face the challenges that Teacher B set for Pupil A, showing a willingness to try and succeed within tasks set. Pupil A will potentially be able to draw upon this meaningful experience and this encourages Pupil A to have the confidence to participate in challenge and performance. Pupil A also showed development on the pathway of becoming as independent as Pupil A could possibly be, by working with Teacher B who would be described as the MKO (Vygotsky 1978). Within this incident Pupil A benefited immensely and substantially improved their phonic knowledge. This positive experience will give the confidence to Pupil A to engage with more challenges and will allow them to become more independent throughout their learning journey. 
Theme 1 – Health & Well-being 
Since the documentation of the United Nations Convention on the Rights of the Child (UNCRC, 1989) the focus on health, well-being, and the overall welfare of children across the globe has been crucial and significant to all countries involved. Despite the date of this document, (UNCRC, 1989) the key messages of these articles remain prevalent throughout scholarly literature in the focus on the reform of Welsh Education through the implementation of Health and Well-being not only being one of the 6 Areas of Learning Experiences (AOLEs). One of the core foundations surrounding the reform in Welsh Education is a focus of becoming Healthy and Confident Individuals (Welsh Government, 2022; Donaldson, 2015). The term Health and Well-being now means that schools will take shift from pure Physical Activity with a clear focus on the physical development and competency of a child moving to a deepened focus onto a holistic mental and physical well-being of the individual (Whitehead, 2010; Donaldson, 2015). Despite this reform within education (Donaldson 2015) the benefit of physical activity is world renown (WHO, 2022) and schools must still make efficient time for Physical Activity. The term Well-being is a complex and challenging term to understand and a delicate topic to approach because of the numerous issues young people face in modern society and links with the recent national pandemic. As the world advances, it could be argued that the necessity for a focus on Health and Well-being is imperative as numerous scholars have indicated that the pandemic has had an extremely detrimental effect on physical, emotional and mental well-being as young people have had limited knowledge and understanding of such an event (Brooks et al, 2020; Cowie and Myers, 2020; Jiao et al., 2020; Lee, 2020). Fattore et al, (2016) defines well-being as a state of being healthy, happy, and having a desire to flourish although, Statham and Chase (2010) suggest that Well-being can be described as the quality of one’s life and argue it is a state that can be enhanced when individuals achieve and fulfil social and personal goals, though both articles concur that numerous factors can contribute and effect an individual’s Well-being. Therefore, the concept of Well-being that we understand today can refer to the different experiences and feelings exposed to individuals, thus implying, that Well-being of children can be encompassed by various internal and external factors and life experiences intertwining with the literature of Bronfenbrenner (1977, See Appendix 3.). His theory of the Ecological Systems and the 5 interrelated systems that impact development, in this sense effects the well-being of a child. Focusing upon the well-being of a child, one cannot bypass the literature of Maslow (1943, 1954, 1962, 1970a, 1987; See Appendix 4.). Maslow (1943, 1954) developed a model containing 5 motivational needs that contribute to one’s behaviour with some needs taking more precedency than others as shown in the diagram of the hierarchy. As one’s motivation increases, the physiological, safety, love and belonginess, esteemed needs are met, eventually leading to self-actualisation. Maslow’s (1943,1954) depictions to self-actualisation refers to that of personal growth and discovery throughout the life course, it is an individual coming to find the meaning of what is important to them in life. In terms of education McLeod (2018) states that the implementation and application of Maslow’s (1943,1954) hierarchy is evident implying before a pupil can achieve, maintain focus, progress, and reach their full potential first pupils must feel physically and emotionally feel safe within the learning environment and basic physiological needs of the pupil must be met. While these views focus upon the mental well-being, with aims of pupils gaining self-actualisation and strong mental well-being through physical activity plays a substantial role within Health more specifically mental well-being. As previously stated, the benefits of physical activity for young adolescents are significantly established (WHO, 2022). Specifically in young children Janssen and LeBlanc (2010) concluded that physical activity provided substantial benefits for young children and the more physical activity the greater the benefit to health. There are various literatures to support these claims (Andress, 1991; Piek et, al. 2006; Wang, 2010; Veldman et al. 2019) and the notion that movement and the development of gross motor skills are essential to the physical development of children, aiding emotional, social, and mental wellbeing. The relative literatures discussed that physical activity and movement develops creative thinking, aids critical thinking skills and links to the confidence and resilience throughout the course of children’s’ lives. Linking both the physical health related activity to the mental well-being emphasises in the holistic view of Health and Well-being as a Core Purpose and AOLE. It is evident that the two go hand in hand. For children to perform at their optimal level, reach a state of self-actualisation (Maslow, 1943,1945) and become intrinsically motivated in the aims of becoming Healthy, Confident individuals who have the confidence to participate in performance and face and overcome challenges (Donaldson, 2015), they should be given opportunities to develop gross motor skills to increase their confidence, inevitably encouraging challenge and accessing meaningful experiences therefore enhancing learning.
Theme 2 – Social Learning & Scaffolded Learning 
[bookmark: _Hlk118553673][bookmark: _Hlk118553696]In modern primary school settings, schools’ classrooms are no longer rows of chairs and desks facing towards the teacher and their resources, classrooms are now spaces where social and collaborative learning is promoted as it deemed to positively aid and enhance learning (Donaldson, 2015). Within modernised schools, children are free to explore different areas of learning and activities while also having grouped desks to encourage social engagement while learning with peers. Today the current classroom presents plentiful opportunities for social interaction and social learning within the classroom (Kumpulainen and Wray, 2002). Research regarding the term social and cooperative learning has been well established (Nichols and Miller, 1994; Guthrie et, al. 1995; Ryan et, al. 1998; Ryan and Patrick, 2001) with literature finding that social learning increased the value, efficiency, and goal mastery when classes were organisationally social and cooperative rather than traditionally rowed. It also determined that the social interaction of students around the classroom initiated more peer help seeking, and a positive relation to reading engagement, all findings arguably indicating an increase of engagement. The reasoning behind this change in dynamic of the classroom has been influenced by the work of Vygotsky (1978) and his Social Learning Theory. Vygotsky (1978) viewed that the interaction of peers in a learning environment as an effective means of developing strategies and skills, suggesting that educators incorporate cooperative and social learning experiences and activities allowing less competent children to develop with aid from more abled peers (McLeod, 2019). Vygotsky (1978) falls into the Constructivist Education thought and through his work states that when children engage with each other within a free flowing, collaborative classroom, the active learning increases significantly through the knowledge that is undertaken through conversations between peers, encouraging future social interactions, psychological development and individual learning (Vygotsky 1987; Berk and Winsler, 1995). Vygotsky’s (1978) theory of Social Learning and collaborative classroom environment also links to his theory of the ‘Zone of Proximal Development’ (ZPD). Vygotsky (1978) defines the ZPD as what a learner can do independently without the aid or guidance of another and what they cannot do without guidance. Social interaction can occur within this between the learner and MKO allowing this aid and guidance contributing to construction of knowledge and the growth of psychological development (McLeod 2019). The role of the MKO is not one that requires an in-depth definition, the MKO refers to an individual who has a more competent ability level or a higher understanding of a particular concept than that of the learner (McLeod, 2019). Although MKO (Vygotsky 1978) has the indication that it is an older adult or the teacher, this is not always the case. Periodically the MKO could be that of an online media source or a learner’s peer as the learner may find peer or digital input more understandable than that of the teacher (Mariage et, al. 2000; McLeod, 2019). The use of Vygotsky (1978) theory of the ZPD (See Appendix 5.) has also through literature been referred to as ‘scaffolding’. Although throughout Vygotsky’s (1978) literature he has never expressed this term within his documentations. The literature of Wood et, al (1976) indicates that the term ‘Scaffolding’ contains the teacher, or competent peer providing appropriate tasks and activities to support a student while being guided within the ZPD, Wood et, al (1976) extend this description of scaffolding much like that of scaffolding surrounding a building, once the building no longer needs the scaffolding or certain layers of the scaffolding they are removed as they become unnecessary. Within education this becomes applicable to the student as when they become more competent and independent support is removed accordingly. The review of this literature could be used to aid the cause and implementation of a modernised classroom and social learning environment as it encourages collaboration of pupils within ZPD and MKOs. In relation to the theme and literature discussed previously, Vygotsky (1966) also highlighted his belief that the outdoor environment and play can be paramount to learning emphasising the utilisation of the outdoors. The benefits of learning and the holistic development of children through outdoor learning has been thoroughly explored with evidence of various outdoor schemes becoming more prominent in recent times such as the Forest School Association (FSA, 2022). The views regarding these benefits are further emphasized through research (Fjortoft, 2001; Kemple et, al. 2016; Orchard, 2017) whose studies recognise outdoor play and learning has substantial benefits to the social development of children and the previously discussed mental, emotional, and physical benefits. These scholastic views are also backed by Sobel (2008), Maller (2009) and MacQuarrie et al (2015) who also state that children do not get enough time during break and lunch times to play and explore the outdoors therefore not fully reaching full potential of these benefits. This literature also becomes evident through the integration of educational schemes such as the ‘Foundation Phase Framework’ (Welsh Government, 2015) promoting the creation of active learning environments to provide positive learning outdoors therefore determining that learner’s engagement with the outdoors and with peers is essential for development and should be encouraged and flourish wherever possible within pedagogy. Thus, being stated the technological advancement within modern education will remain prevalent with the Digital Competency Framework (Welsh Government, 2022) being a key cross-curricular theme (Donaldson, 2015). The effects of digital technology on children does have benefits to social learning (Linebarger & Piotrowski, 2009) although Mustafaoğlu et, al. (2018) state the various downsides to the over usage of digital technology and the negative impacts on physical activity. Educators must find a healthy balance to ensure optimal development of children.
Suggestions & Evaluation 
[bookmark: _Hlk118576645]Previously discussed literature suggested various models of reflection. The two models receiving extensive discussion was that of Schon (1978) and Gibbs (1988). Although within the critical incident discussed, Schon’s (1978) model was used to ensure an extensive outlook at the incident observed Gibb’s (1988) model will be used as the after-action reflection as this proves more suitable to the incident. Reasoning for this is due to the researcher strictly being within the role of an observer therefore engagement and intervention with learners was minimal, although within future practice the various models discussed will be used in accordance with their relation to the incidents. Gibb’s (1988) model contains 6 stages, description, feelings, evaluation, analysis, conclusion, and action plan. The first stage of description has been discussed above leading onto discussion of stages 2, 3 and 4. It has become evident that the critical incident associates with two themes, Social Learning and Health and Well-being. As examined throughout the literature Health and Wellbeing and the role of the outdoor environment is concealed although integral to the incident. Health and Well-being is one of 4 Core Purposes proposed within the Welsh Education Reform (Donaldson, 2015) and as shown the enormous benefits of health and well-being to the development of children (Fjortoft, 2001; Sobel, 2008; Maller, 2009; MacQuarrie et, al. 2015; Kemple et, al. 2016; Orchard, 2017) such as increased formation of positive peer relationships, performance, concentration, and holistic development. This is further supported within Maslow (1943,1954) stating that once confidence is acquired, self-actualisation can be reached, increasing development and enhancing cognitive ability. In terms of the incident, the individual needs of the child were unfulfilled, through missing out of physical activity and outdoor play experience. Pupil A was unable to emotionally and physically regulate and engage in social interaction with his peers. Arguably with Pupil A’s ALN emphasises the need for outdoor activity to regulate Pupil A’s higher performance, leading to Pupil A working with a MKO peer rather than an in-action reflection required by Teacher B. As previously stated, the researcher strictly observed and henceforth deemed not to intervene with the incident therefore stage 5 and 6 of Gibb’s (1988) model will be merged within this evaluation. From focus upon the literature the researcher can ensure that health, well-being and physical activity will be well established and incorporated within teaching practices with the aim of creating a social learning environment to aid development of all learners. The researcher will continue to develop professional skills, knowledge and practice falling under guidelines of the PTLS (Welsh Government, 2019) by consistently securing the best possible outcomes for learners through progressively refining teaching. As part of reflection (Gibbs, 1988) the researcher would not change the critical incident, the researcher would ensure that through ‘Wet Play’ pupils would be given activities to encourage movement, socialising, and the regulation of emotional and social well-being in hopes of increasing attention and performance levels within lessons after ‘Wet Play’. In terms of Pupil A the researcher would constantly liaise with staff, Parents, Carers and external agencies establishing an Individual Learning Plan (ILP) ensuring that barriers to learning for all learners within future classes are removed to allow access to meaningful learning, constantly adapting pedagogy to meet the needs of all learners. On a final note, each encounter, no matter how small, cannot go unnoticed. There are explanations behind all behaviours and actions of pupils. Critically analysing these encounters allows for continual development of teaching practice so that pedagogical understandings can remain acute and beneficial to all pupils.
Conclusion
Overall, this documentation has approached the idea of a critical incident (Tripp, 1993) with an open mindedness of theories and resolutions can emerge. Throughout this documentation there has been reasoning behind the incident and a variety of literature has been explored to describe why the incident may have occurred. This discussion found that in relation to the critical incident, well-being and being active through outdoor exploration and play, within a social learning environment is vital within the development of all learners. It was found that if physical activity, outdoor learning, play and active social learning can occur, pupils will become more confident by gaining mastery of gross motor skills ensuring good social rapports with peers, increasing levels of performance, seeking challenges and reaching self-actualisation. This documentation identifies the vital importance of the educator’s role within the implantation of Health and Well-being, encouraging such activities rather than allowing pupils to inactively engage in technological activities. Through this the PLSTs are being met, all students will receive a highly efficient pedagogy. Finally, links between the themes of Social Learning and Well-being become apparent, it is essential to recognise benefits of both themes when implemented effectively will impact holistic development. Both themes should blend to allow for optimal learning for all pupils to reach maximum potentials and as one of the four core purposes being Health and Well-being it should become incorporating to all lessons.
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