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Introductions
This SWOT analysis explores the development of my Harvard referencing skills during the PAPD module and how they support my academic progress. Harvard referencing is an essential academic skill that promotes integrity, credibility, and clear communication in my studies. It enables me to acknowledge sources correctly, avoid plagiarism, and demonstrate engagement with academic ideas (Pears and Shields, 2025). Throughout the module, I have developed my skills by attending lectures, participating in group discussions, and recording lectures on my phone during class to review later. This has helped me revisit difficult topics and improve my understanding at my own pace. Reflection has also supported my learning, as it allows me to think about my experiences and identify areas for improvement (Boud, Keogh and Walker, 2013).Overall, this SWOT analysis evaluates my strengths, weaknesses, opportunities, and threats in relation to developing effective Harvard referencing skills and highlights both my progress and areas for further development.
Strengths
One of my strengths in developing Harvard referencing skills is attending lectures, although I am not always able to attend every session. When I do attend, it helps me understand things better because tutors explain referencing clearly and give practical examples. It also helps me stay aware of assignment requirements, deadlines, and expectations, which reduces confusion when completing my work. Even though my attendance is sometimes inconsistent due to personal or other commitments, the lectures I do attend still play an important role in improving my understanding of Harvard referencing. Research shows that active learning environments can improve understanding and academic performance (Wood and Tanner, 2012; Stefanou et al., 2012). Another strength is that I ask questions when I am unsure. If I do not understand how to reference a source correctly, I feel comfortable asking my tutor for clarification. This helps me learn faster and avoid repeating the same mistakes in future assignments. Asking questions also increases my confidence because I can see my own progress over time. In addition, my classmates also ask questions during lectures, which helps me understand more. Sometimes they raise questions I had not thought about, and this gives me a deeper understanding of the topic and how to apply referencing correctly in different situations. Studies suggest that students who participate actively in class tend to develop stronger understanding (Ebert-May, Brewer and Allred, 1997; Fisher and Frey, 2014). I also record lectures on my phone during class, which is very helpful for my learning. Sometimes I do not fully understand everything in real time, so being able to listen again later helps me revise and clarify key points. I can pause, rewind, and replay important sections, which improves my notetaking and helps me remember information more effectively. This is especially useful when I have other responsibilities and need to study at my own pace. Research shows that recorded lectures and reviewing material can improve understanding and long-term memory (Johnston, Massa and Burne, 2013; Luo, Kiewra and Samuelson, 2016). Overall, my strengths include attending lectures when possible, asking questions, learning from classmates, recording lectures, and gradually improving my understanding of Harvard referencing through reflection and practice
Weaknesses
Despite my strengths, I still have several weaknesses that affect my development of Harvard referencing skills. One of the main challenges is that I can become easily distracted during lectures. When this happens, I lose focus and may miss important explanations about referencing rules, which makes it harder for me to understand and apply them correctly in my assignments. Research shows that attention and effective learning strategies are important for academic success (Cicekci and Sadik, 2019; Deroey and Taverniers, 2012; Merhavy et al., 2023). This highlights how important it is for me to stay focused during lectures to develop strong academic skills such as Harvard referencing. In addition, reduced motivation and low engagement can also negatively affect learning and overall academic performance (Ahmad, 2021). Another weakness is my irregular attendance and occasional lateness. When I do not attend lectures regularly or arrive late, I sometimes miss key explanations at the beginning of the session. This affects my understanding because I must try to catch up while the lecture is already in progress. It can also reduce my confidence when applying Harvard referencing in assignments, as I may not fully grasp the examples and instructions provided in class. Research shows that consistent attendance and active engagement are strongly linked to better academic performance and understanding (Delaney and Ashton, 2024; Severiens et al., 2015). I also find that I do not always understand some topics immediately, especially when the lecture moves quickly or the content is more complex. Although I use recorded lectures on my phone to review the material again, understanding things later rather than in the moment can slow my progress and make me less confident when using referencing in my work. Effective learning depends on both active engagement during teaching and timely support to strengthen understanding (Fisher and Frey, 2010; Hill et al., 2017). Another weakness is that I sometimes rely too much on recording lectures on my phone during class. While this is helpful for revision, it can reduce my focus and active participation in the lecture itself. Instead of concentrating fully in the moment, I may depend on the recording later, which affects how much I absorb during the lesson. Time management is also a challenge for me. Balancing academic work with personal and work responsibilities can sometimes leave me tired, which affects my concentration and motivation during lectures and study time.

Opportunities
There are several opportunities available to improve my Harvard referencing skills. One of the most useful opportunities is Moodle, which gives me access to lecture slides, reading materials, and other academic resources. Being able to go back over these materials helps me understand things more clearly, especially when I don’t fully understand something in class. Digital learning resources are helpful because revisiting information more than once improves understanding and memory (Sajjacholapunt and Joy, 2014). Another important opportunity is practising Harvard referencing in different assignments. Each assignment gives me the chance to apply what I have learned and build on it over time. The more I practise, the more confident I become. Neville (2016) explains that repetition is key for developing academic skills and building confidence. Peer learning is also a very important opportunity for me. This includes asking classmates questions and working together in group activities. Group work gives us the opportunity to talk through referencing rules, share ideas, and correct each other’s mistakes, which helps improve understanding. Asking questions in class is another opportunity that helps me clear up confusion quickly. In addition, online communication tools like a student WhatsApp group give me opportunities to ask questions, share ideas, and learn from others outside the classroom. These opportunities can improve collaboration and engagement (Hertzog and Swart, 2018; Cronje and Van Zyl, 2022). Similarly, learning from peers gives opportunities to spot mistakes and understand topics better through discussion (Gravett and Kinchen, 2021; Larson et al., 2017). Seeking support from tutors and academic services is also an important opportunity. Asking for help means I can fix misunderstandings early and improve my learning (Karabenick and Newman, 2013). I also see improving my study habits, such as using a structured timetable and setting clear goals, as an opportunity to stay organised, manage my workload better, and reduce stress during busy periods (Mendizabal, 2013). These opportunities give me strong support to develop my Harvard referencing skills and improve my academic performance.

Threats
There are several threats that may affect the development of my Harvard referencing skills. One of the main challenges I face is managing family responsibilities alongside my studies. At times, these responsibilities can create distractions at home, which reduces my study time and makes it harder for me to concentrate properly on academic work. External distractions have been shown to negatively affect student engagement and academic performance (Silva and Carreira, 2012). Another important challenge is balancing my studies with part-time work. Working while studying can sometimes leave me feeling tired, which affects my motivation and concentration during lectures and independent study. When I am fatigued, it becomes more difficult to focus on key details, including Harvard referencing rules, and this can impact the quality of my assignments. Research shows that stress and confidence levels have a strong influence on academic performance (Lessky and Unger, 2023). Health issues are also a possible threat. If I become unwell, I may miss lectures or find it difficult to concentrate even when I attend. This can affect my understanding of important topics such as Harvard referencing and
slow down my overall progress. Missing classes can also make it harder to keep up with coursework expectations and deadlines (Delaney and Ashton, 2024). In addition, technical problems can disrupt my learning. For example, poor internet connection or device issues can prevent me from accessing Moodle or lecture slides. This can interrupt my study routine and make it harder to revise important material when I need it most (Malinovskiy, 2025). Finally, stress and mental fatigue are significant threats. When academic pressure builds up alongside personal responsibilities, it can reduce my focus, memory, and motivation to study effectively. Stress has been shown to negatively affect cognitive performance and how information is processed and retained (Jia, Guo and Tian, 2022). These threats highlight the importance of managing my time effectively, staying organised, and finding ways to maintain a healthy balance between study, work, and personal life.

Conclusion
In conclusion, this SWOT analysis has helped me reflect on my development of Harvard referencing skills and their impact on my academic progress. My strengths, including lecture attendance, active questioning and reflective learning, have supported my understanding. However, I need to improve my concentration, confidence and participation. Opportunities such as Moodle, peer learning and regular practice will further enhance my skills, while threats such as workload, stress and distractions must be managed effectively. Overall, this reflection has helped me identify clear strategies for improvement and supported my ongoing academic development.
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