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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  

Contents 

	Portfolio Section
	Topic


	Task no.

	1
	Contents page
	

	2
	Developmental Review
	1

	3
	Observation and feedback
	2

	4
	Safeguarding and working in complex situations – Case Study
	3

	5
	Safeguarding
	4

	6
	Developmental Review
	1

	7
	Bibliography
	

	8
	Learner details, Signatures and Line manager verification
	

	9
	Learner and Employer Learning Agreement
	


Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



Continuing professional development is the basis of all learning which develops and enhances professionals’ abilities (Donnellan and Jack, 2010). I participate in a yearly appraisal to evaluate my continuing professional development. Last year areas that needed to be developed were increasing my understanding of writing court reports, working with teenagers and also developing my analysis writing which will support court reports and other assessments such as the core and parenting assessment (Donnellan and Jack, 2010). 

During my first year as a qualified social worker through supervision I was learning and understanding the assessments and the importance of analysis to understand the impact of concerns on the child living within the family. Having The Framework for the Assessment of Children in Need and their Families (National Assembly for Wales, 2001) to use as a theory to base my concerns for the child was essential as it also helped the family understand that I was using a Framework in regards to the welfare and safeguarding of their child (National Assembly for Wales 2001, Wales Safeguarding Procedures 2019). These were discussed with the senior who would check over the assessments and give constructive feedback to change or to make things clearer. The difficulty that I found was funnelling the information from the general to the specific which is the analysis part and ensuring that it was clear with appropriate steps of what needs to happen to support the family to ensure that the children in their care do not continue to be at risk of abuse. 
The role of the social worker changes with different legislation and regulations, implementation of new approaches and managing change within your own practice and also within the organisation (Donnellan and Jack, 2010). Change within own practice can be scary and daunting although as a newly qualified Social Worker who is still learning and developing her own practice I feel that I am at an advantage to be open-minded and be more accepting of change (Moon, 1999, Eraut, 1994).  

The Children services within the county will be implementing the Signs of Safety approach which is a strength based approach that encapsulates the holistic needs of the child and the way they are seen within the family (Turnell and Edwards, 2006). Implementing Signs of Safety will see changes in the assessment forms which should allow families to understand what professionals are worried about and what needs to happen for social services to disengage from the families. I need time to use and understand the different tools, to put into practice what I have learnt on the training courses that I have attended (Turnell and Essex, 2006).
By working collaboratively with families and other professionals I need to ensure that I continue to work openly and honestly, to develop my listening skills and share relevant information (Social Care Wales, 2017, Henke, Shepherd & O’Callaghan, 2018). Sharing information is crucial to ensure the safety and welfare of children as small pieces of information put together will provide a bigger holistic view of the child’s life (Children Act 1989, 2004, Social Service Wellbeing (Wales) Act 2014) I recognised that I had a gap in working with teenagers which needed further developing. 
Word count (546)

Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  _ _30/11/2020_ _ _ _ _ _ _ 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



My observation is of two brothers who are 5 and 3 years old. The children’s names were placed on the child protection register under the category of neglect following a Review Child Protection Conference (Children Act 1989; Wales Safeguarding Procedures 2020). Prior to the observation I gained permission from my supervisor to be present. When I carried out this observation I introduced the supervisor and explained in a child focused way the reason for the visit (Turnell and Edwards, 2006, Social Care Wales, 2017). My role was carried out in an open and honest child focussed manner omitting any signs of hierarchy (Social Care Wales 2017).

The main objective was to obtain the children’s wishes and feelings about their lives. The tool that I used in order to obtain these was the three houses which is the part of the Signs of safety model adopted by the Local Authority. The three houses consist of house of good things, house of worries and house of dreams. My role with these children was carried out in an open and honest manner (Social Care wales 2017, Turnell and Edwards, 2006). 
The legislation followed included the Social Services Wellbeing (Wales) Act 2014 and the Wales Safeguarding Procedures (2019) which are essential part of safeguarding in promoting children welfare. Working together with other agencies was key to ensuring the safety of these children (Walker and Crawford, 2010). As this Local Authority has adopted the signs of safety model (Turnell and Edwards, 2006) this incorporates a person centred way as promoted within the Social Services Wellbeing (Wales) Act (2014). 

The children’s arrangements between both parents are on a shared care basis. The home language is predominantly English although parents are able to converse through the medium of Welsh. The children attend a Welsh first language school. It is important therefore that the children had the option of conversing through the medium of Welsh or English which was also explained to them (More than just Words, 2012). 

Word count (330)
	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..
1300 (+/- 10%: include your actual word count at the end of each section)


The observation was undertaken within the school environment to ensure a neutral place for the children to express their wishes and feelings where parents could not provide their wishes and feelings or what they perceived to be the children’s wishes and feelings (Social Care Wales, 2017). To obtain the children’s wishes and feelings and the method I used was the three houses (Turnell and Edwards, 2006, Resolutions Consultancy, 2017). Due to the children’s ages and their short attentions span this tool was adapted to ensure ease of understanding and therefore the focus was around “what makes him happy”, “what makes him not so happy” and “what could make it better” which corresponds with the good, worries and the dreams houses (Schon, 1983, Resolution Consultancy, 2017). The use of this tool would inform future ongoing involvement, whilst identifying any vulnerabilities and strengths by the children. We first looked at “what makes me happy”, a stick man was drawn in the middle of the paper and to advance on this I used stickers and stamps. Both boys were keen to use the stamps and stickers which support their verbal feedback on how they were feeling. They used the stamps to show what he liked in both houses, and spoke about the dogs in both houses. “What makes him not so happy” was interesting as the children raised no worries in relation to his home conditions which contradicted the numerous referrals from the police in relation to the domestic incidents which were observed by the children at both properties. 
On reflection when working with this child it became apparent that parents maybe telling the children what to and what not to say to professionals about home life. The child did raise issues about some trouble in school with another child which I was able to share with his teacher following completion of this visit. “What would make it better” is that I was able to share the child’s worries that he had at school however as he raised no issues within home environment this had to be managed in a different way (Children Act 1989, Wales Safeguarding Procedures, 2019). 
In order to reflect on my working practice I used Schön reflection theory (1983) which consists of Reflection in action, Reflection on action. The Reflection for actions was further developed by Killian and Todem (1991), which makes you analyse and reflect on the reasons decisions were made prior to the activity. Schön (1983) Reflection in action is whereby a practitioner reflects while the activity in progress and it is done usually without thinking. Reflection on action happens when a practitioner has time to think about what worked well, if there is anything that they would change and the impact it had on the children and themselves. I decided on the venue which was the school environment because it was a neutral safe environment for the children and because of my knowledge of the family I did not want the parents to influence the children in any way. I had prepared and thought of using the signs of safety model of the three houses in order to gain their wishes and feelings (Turnell and Edwards, 2006, Resolutions Consultancy, 2017). Using my knowledge of the children following previous intervention I was prepared for the visit by bringing tools such as stickers of happy and not so happy faces and stamps of family that would keep the children on focus and support them to explain how they were feeling without needing to speak and it allowed me during the observation to consider the situation and act immediately if required. I also brought coloured pens within my bag if required to keep the children on task (Social Care Wales, 2017, Walker and Crawford, 2010). 
During the activity while using the signs of safety 3 houses model I was able to reflect that the tool needed to be adapted to a younger audience and to ensure that they understood what I was asking them and make it more personal to them. Deciding how to act I therefore changed the headings to coincide with the understanding of the children’s ages while also incorporating further tools such as stamps and stickers which captured the child’s imagination. I drew a picture of a stick person in the middle of the paper and wrote on the top “what makes’ (child name) happy”, I had stamps which the children were eager to use as they represented houses, family members and animals. The older child decided what he wanted to place on his paper and where and I would repeat what he said and write it down to ensure that I had gathered his wishes and feelings. He was very communicative throughout with “what makes him happy”. During the what makes him not so happy the same process of drawing a stick person and the title written using the colour of his choice it was harder to engage and gather his wishes and feelings and this was made clear through his lack of communication, reduce of eye contact and trying to change the subject if simple questions were asked about his home life even though simple questions were asked and encouraged but ensuring that I didn’t make him feel that he needed to say something. Due to the older child showing signs of not being comfortable talking about home life the subject was changed to school and he did talk about an issue with a child at school (Walker and Crawford, 2010).  
Following the activity and talking and getting constructive feedback from the observer I reflected using Schön (1983) Reflection on action. I would ensure that the same venue would be utilised as this supported the child’s voice with no influences from other parties. The children engaged with the tool which was adapted to their ages and also because of the other tools that I had brought with me it allowed for the children to concentrate on the activity and were fully involved in the process. By giving the children control of stamps, colours and making the tool specific to them they were able to talk openly and honestly for most of the activity. Due to the child’s presentation and the change in the child demeanour when talking about home life it was clear that there would need to be conversations with parents to ensure that they need to support his ability to open up and share information with professionals. Although these tools are used to capture the voice of the children and in a person centred approach it’s important to recognise when the child feels uncomfortable and that the session needs to be brought to an end with a refocus on positives (O’Reilly and Doolan, 2016). 
On reflection the activity gathered the wishes and feelings of the older child, although it was difficult to focus on the older child when the younger one wanted to show what he had done. Although the younger child did not verbalise as much as the older child he used the stamps and told me who they were and also liked the fact that he had a stick person just like his brother. I had also brought different toys for the children to play with and both got to play with them when I was doing the activity with the children. On reflection it would have been an idea to do each child separately but I managed to keep the children entertained and it showed them that I didn’t treat them differently and the older child would also talk while I would ask his younger brother about family although this was managed to ensure that the younger child’s wishes and feelings were not lost or dictated by the older child. They did not seem phased by the observer being there as they had seen her while doing visits. 
Word count : (1309)
Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes.

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes

	Were you clear why the social worker met with you today?

	Yes

	How well prepared do you think, the social worker was for his or her meeting with you?


	Stamps, stickers, coloured paper and felt pens and lots of toys.

	  How has the social worker listened to you and respected your views and wishes?


	Writing it and using stickers.

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Yes and use pictures


	How has the social worker’s involvement met your expectations for this visit?

	I had fun.

	Are there any other comments or suggestions that you would like to make?
	I would like to play power rangers.


The questions were altered to ensure that the children understood what we were asking of them.

Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


Following a Pre-Proceedings Public Law Outline meeting I became the children’s social worker working with a family which consisted of a single parent 1 and her three children two girls and a boy who are 12, 9 and 4 years old. To ensure confidentiality of the family the parent 1 will be known as parent 1, the 12 year old girl will be known as Child 1, the 9 year old boy will be known as Child 2 whilst the 4 year old girl will be known as Child 3 (Social Care Wales, 2017). The family have been known to children social services firstly on a Care and Support basis which then proceeded to the children being placed on the child protection register due to the neglect, emotional abuse and parent 1 chaotic lifestyle which include historic domestic violence, dependency on alcohol, dependency on prescribed medication and illicit drugs and fluctuations within her mental health. These concern arose due to school, health and family members sharing information as everybody was concerned for the welfare of the children in the care of their parent 1 (Children Act 1989, Wales Safeguarding Procedures, 2019). The child protection plan was deemed not to be achieving the required changes to ensure the safety of the children, following a legal case planning meeting by the children’s social worker and the legal representatives and the corporate manager of children’s service a decision was made that a Pre-Proceedings Public Law Outline meeting was deemed the next step to ensure the safeguarding and welfare of the children (Children Act, 1989, Public Law Outline 2014, Children and Family Act 2014). 
A Pre-Proceedings Public Law Outline meeting is where the Local Authority are contemplating proceedings and this meeting brings together parents and or carers who have parental responsibility for the children. Prior to the Pre-Proceedings Public Law Outline meeting the father’s of child 1 and child 2 had been made aware of what had been happening with the family home; if parent 1 was not able to show the changes needed and sustaining these (Prochaska and DiClemente, 1983) father’s and family members would need to be assessed to see if they would be able to offer “good enough” parenting which is the measure that we assess to the safeguarding and welfare of the children and the attachment that they have with their care givers (Ainsworth, and Bowlby, 1965, Winnicot, 2000). The purpose of the meeting is to highlight the concerns of the Local Authority in relation to the welfare of the child; and set out a revised plan for the child to ensure that parents with Parental Responsibility and the Local Authority know what they must do to safeguard the child. To avoid court proceedings the plan will also explain the support that the Local Authority will provide to the parents. The plan will outline the steps that the local authority will take at the end of the period depending on whether progress has been demonstrated. Within this period there is opportunity to identify potential family members or friends that parents specify who do not have any parental responsibility to put forward if they are not able to demonstrate the progress to safeguard the welfare of the child. These assessments will be carried out on each family member that places their name forward and they are called viability assessments which are completed in the family placement service within our Local Authority (Children Act, 1989, Public Law Outline 2014, Children and Family Act 2014, Department for Education 2014). 
While in the process of the Pre-Proceeding Public Law Outline the family were required to continue to follow of the Child Protection plan that had been created by the Independent Chair and core group members following the Review Child Protection Conference (Children Act 1989). The Wales Safeguarding Procedures (2019) and the Children Act 1989 state that a core group meeting needs to meet every four to six weeks to share information and to see where progress has been made or not made within the plan and to see if the children continue to be at risk of significant harm. When a child is deemed at risk their names are placed on the Child Protection Register. A Child Protection Register applies to Wales, Scotland and Northern Ireland while in England they are subject to a child protection plan. The Child Protection Register within each Local Authority and within each of the United Kingdom nations shows the number of children who are subject to a child protection plan or on a child protection register, the reasons they have been placed on the register i.e the category of risk to the child and also their age and gender (National Society for the Prevention of Cruelty to Children, 2021, Children Act 1989, Wales Safeguarding Procedures 2019). The duties of the children’s social worker are required to visit and see the children a minimum of every two weeks, either at home or at school and ensure that I see their bedrooms to ensure that the children have a bed and bedding this was following the death of Victoria Climbié (Lamming, 2003, Children Act 1989, Wales Safeguarding Procedures 2019).
During supervision I had been told about becoming the children’s social worker prior to the Pre-Proceeding Public Law Outline meeting which made me very anxious as it was a very complex case and it was one of my first cases that I was given following being qualified. Information from the previous social worker was very comprehensive as I had read the children’s files and found the chronology helpful and useful although while talking about the parent 1 it was clear that she could be very confrontational and unpredictable with her behaviour, this was also talked about during supervision and this was confirmed within supervision. I felt under a lot of pressure and was a little worried about what was to come (Storey and Billingham 2001, Donnellan and Jack, 2010). It was clear that I would also not be introduced to the family until the Pre-Proceeding Public Law Outline meeting and then the children following the meeting which did not feel right as I was the children’s social worker and not the parent 1 social worker as there were workload constraint and lack of time to arrange a meeting to meet the children prior (Schön, 1983, Social Care Wales, 2017, Donnellan and Jack, 2010) 

Prior to the Pre-Proceedings Public Law Outline meeting and in accordance with procedures, the family are encouraged to get legal representatives to support and attend the meeting. I was required to write a Pre-Proceedings Public Law Outline letter which provides the information gathered from the core assessment which is based on the Framework for the Assessment of Children in Need and their Families (National Assembly for Wales, 2001), the minutes of the review child protection conferences which gathers all the information from all the agencies that work with the families, children and adults (Wales Safeguarding Procedures 2019, Children Act 1989), and about what the Local Authority are worried about in relation to the care of the children and that we are considering issuing care proceeding. The assessment that would be required to be completed would be a parenting assessment and because there were two different father’s and parent 1 three parenting assessments would need to be completed before the review Pre-Proceedings Public Law Outline in three months. The Pre-Proceedings Public Law Outline meeting consists of parents and their solicitors, the children’s social worker, Local Authority solicitor, senior social worker, team manager and also the head of children’s services and the minute taker who also works for the Local Authority. During the meeting it was very clear that there was an imbalance of power as the Local Authority would proceed to court to remove the children from the parent 1 care if she did not comply, change and accept her behaviour which impacted on her ability to safeguard her children (Children Act, 1989, Social Services and Wellbeing (Wales) Act 2014, Wales Safeguarding Procedures, 2019, Public Law Outline, 2014, Mid and West Wales Safeguarding Board, 2019).  The letter provides the parents the opportunity to obtain Legal Aid and be represented in the meeting. This letter is hand delivered and if the parents are home then it is explained to them if they are willing to listen to our explanation (Public Law Outline, 2014).  
During supervision following the Pre-Proceeding Public Law Outline meeting it was clear that a parenting assessments was a much more comprehensive assessment than a core assessment which showed if the parent’s would be able to provide “good enough parenting” by meeting the needs and safety of the child and able to sustain these while children develop (Winnicott, 2000, Prochaska and DiClemente, 1983). The Local Authority have a template that has been developed by the corporate manager to ensure that the parenting assessment has the relevant information gathered together during the observations and interviews. The parenting assessment needs to bring together all the information which includes, parenting they received while developing, their health needs, their understanding of risk and how they will implement changes to ensure that the children’s welfare and safeguarding are not compromised. These changes will be measured within the cycle of change Prochaska and DiClemente, (1983) and analysed to see if these changes could be sustained from historic and current ability to change which will produce the analysis (Dyke, 2019, Ainsworth, and Bowlby, 1965, National Assembly for Wales, 2001, Prochaska and DiClemente, 1983, Wilkins and Boahen, 2013). Best practice is to produce a parenting assessment plan which provides the family with a start and end date for the assessment to be completed. The parenting assessment plan shows the topics that will need to be covered which correspond to the framework (National Assembly for Wales, 2001), the cycle of change (Prochaska and DiClemente, 1983) to see what has happened and what could happen if the parents have an understanding of the risks identified, motivation and their ability to change (Prochaska and DiClemente, 1983).
Although there were no issues with the parent 1 participation within the parenting assessment, throughout the child protection core groups, review child protection conference the parent 1 did not comprehend or want to admit the impact that her associates could have on the safety of her children especially when she was under the influence and mixing prescribed and illicit medication with alcohol which could be lethal (Children Act 1989, Social Services Wellbeing (Wales) Act 2014, Data Cymru 2021, Cleaver, Unell and Aldgate, 1999). Parent 1 did not feel that she had issues with alcohol and that as because she was prescribed medication is was not classed as addiction. Parent 1 had support from Community Drug Action Team, the Local Authority substance misuse team but it was very tokenistic and would relapse while trying to reduce her alcohol, prescription and illicit drugs. There were few sessions whereby parent 1 would take on board the concerns that we have in relation to the safety and welfare of the children but then on other occasions she would disregard everything that she had stated previously and blame everything on Social Services involvement (Schon, 1983, Social Care Wales, 2017, Prochaska and DiClemente, 1983). 

I would reflect using Schön (1983) reflective theory reflection on action while driving in the car following a visit or a meeting or during supervision in relation to what parent 1 or children had said following my visits and I would write down my feelings, what I perceived went well, what I would change and what I learnt in a reflective journal. A reflective journal allows a newly qualified practitioner to evaluate the visit or circumstance or if there is not time to discuss with senior or manager the social worker can look back and remember what made her feel uncomfortable, happy, sad, and annoyed (Donnellan and Jack, 2010, Johns, 2000, Social Care Wales 2017, Wilkins and Boahen, 2013). 

It was frustrating on occasions working with the parent 1 as she did not take any responsibility for her actions and the impact that this was having on the children and she was evidencing that she was prioritising her own needs over the children’s welfare (Children Act, 1989, Social Services and Wellbeing (Wales) Act 2014, Wales Safeguarding Procedures, 2020). During supervision it was essential that I explained how I felt as I did not want it to impact or influence the parenting assessment or the way that I talked to the children (Care Council 2017, Wilkins and Boahen, 2013). As the children social worker it was difficult to explain to Child 1 and child 2 the issues although they knew that parent 1 was drinking and Child 1 would have to take responsibility for feeding the younger children when her parent 1 was intoxicated. They had also witnessed numerous domestic incidents within different relationships. Child 1 and 2 were provided information throughout the process which was age appropriate although parent 1 and father’s would give full information which was not age appropriate (Care Council 2017, Resolution Consultancy, 2017, United Nations Convention on Rights of the Child, 1989, Wales Safeguarding Procedures, 2019). Although I was frustrated and wanted to support the parent 1 in achieving change as the children have a right to family life (United Nations Conventions on the Rights of the Child, 1989) what I had to remember was that the children’s welfare is paramount and that adults can make unwise decisions if they wish (Children Act, 1989, Social Services and Wellbeing (Wales) Act 2014, United Nations Convention on Rights of the Child, 1989, Wales Safeguarding Procedures, 2019, Mental Health Act 2005, Mid and West Wales Safeguarding Board, 2019).
Within the three month period of the Pre-Proceeding Public Law outline meeting an emergency legal case planning meeting was held within social services at the social worker request to obtain further legal advice. Prior to the legal case planning meeting paperwork requires to be updated for the other members of the meeting to be updated. This was deemed necessary in order to determine what would be in the best interest of the children following two incidents which raised further concerns in regards to the emotional wellbeing and neglect of the children (Children Act 1989, Social Services and Wellbeing (Wales) Act 2014, United Nations Convention on Rights of the Child, 1989, Wales Safeguarding Procedures, 2019). I was concerned regarding all three children witnessing their parent 1 being intoxicated and requiring ambulance assistance to take her to hospital as she had fallen over and hit her head as a result of an accidental overdose. Another issue that arose within the same week before the overdose incident was that parent 1 seemed unable to control her temper and being verbally abusive towards family members and others on the estate which raised questions in relation to a deterioration in her mental health and the children observing these outbursts (Children Act 1989, Social Services and Wellbeing (Wales) Act 2014, Wales Safeguarding Procedures, 2019, Mid and West Wales Safeguarding Board, 2019). 
During the Legal case planning meeting there were concerns raised in relation to the worst case scenario whereby the children would find their parent 1 not alive following an accidental overdose which was a high risk due to parent 1 admitting to mixing and taking prescribed medication from the street and also mixing with alcohol. This would be detrimental to the children as child 2 had already verbalised that he felt that it was his role to make sure that parent 1 was safe and did not drink and if the worst case scenario happened then child 2 would blame himself for not protecting his parent 1 (Children Act 1989, Social Services and Wellbeing (Wales) Act 2014, Wales Safeguarding Procedures, 2019, Mid and West Wales Safeguarding Board, 2019). Discussions with Child 2 had taken place within a school environment as information had been shared through education in relation to the above incidents. Although child 2 was reassured that although he loved his parent 1 he was not responsible if his parent 1 continued to drink alcohol (Social Care Wales, 2017, Children Act 1989). 

Parent 1 had asked for rehab although there were concerns that parent 1 was not ready as she had not admitted that she had an issue with alcohol or prescribed medication and illicit drugs. The Local Authority needed to be sure that the process of rehab and what was expected of parent 1 would be explained clearly to the children, parent 1 and extended family members (Social Care Wales, 2017). During the Pre-Proceedings Public Law Outline meeting the children’s social worker and the senior social worker within the substance misuse team would set up a meeting with parent 1 to discuss what we would except from her separately from the children as this would allow the children to ask their own questions when and if parent 1 was deemed suitable for a rehab placement (United Nations Conventions on the Rights of the Child, 1989, Social Care Wales, 2017, Mid and West Wales Safeguarding Board, 2019, Social Services and Wellbeing (Wales) Act 2014). There was also a waiting list for a place and it would be out of the county as there are no provisions within the Local Authority where I work and the impact this could have on the children’s emotional wellbeing and the possibility that parent 1 might not be able to complete rehab was a risk that needed to be taken into consideration (Taylor, 2017). Abstain or reducing within the community had not worked and parent 1 would relapse and temptation and unresolved trauma had been identified by the Local Authority substance misuse team as the main issues for her relapse. 
Within the meeting, I had to answer questions in relation to the situation and was thinking using reflection in action (Schön, 1983) while expressing my views and the impact on the children. I would take on board the comments other professionals had within the meeting especially the Senior of the Substance Misuse team as although I had some information in relation to rehab it was very informative having examples and the concerns that could influence parent 1 completion of rehab and while back in the community parent 1 would need to continue and use strategies that she had learned within rehab to abstain from alcohol and prescribed and illicit drugs while in the community. This would be challenging as there would be external influences such as associates, access to drugs and whether parent 1 wanted to sustain these changes (Prochaska and DiClemente, 1983, Wilkins and Boahen. 2013, Dyke, 2019). It was also clear within the Legal Case Planning meeting that parent 1 had concentrated only on her prescribed medication, illicit drugs and alcohol as the issues which impacted her parenting. Issues such as domestic abuse had not been addressed as parent 1 refused any support for West Wales Domestic Abuse Service and also the Independent Domestic Violence Advisors and the police, although whilst in rehab this would be explored but understanding the impact on children’s behavioural, emotional and also their perception of healthy relationships would need to be explored with parent 1, child 1 and 2. Parent 1 also dismissed that her fluctuating mental health had any impact on her parenting but on a positive would seek support from her General Practitioner. As the children’s Social Worker these concerns would need to be continued to be raised with parent 1 and that rehab will not fix everything and it’s not an easy option (Social Care Wales, 2017, Services and Wellbeing (Wales) Act 2014). 

Two outcomes was suggested during the meeting to move forward in the best interest of the children; either parent 1 agreeing for family members to continue to look after the children and seeking a Child Arrangement Order for the interim period until parent 1 has completed rehab or permanent if parent 1 was unable to complete and show that she can maintain the changes within the community through the family court. Or the other option would result in the Local Authority instigating court proceedings for an interim care order to obtain Parental Responsibility of the children. The Signs of Safety approach (Turnell and Edwards, 1997, 1999) and the court look at the network/family support for the children as they have a right to family life and to look at the least invasive measure for the children (United Nations Convention on the Rights of the Child, 1989, Children Act 1989). It would be my role to try and persuade parent 1 and family members to seek a Child Arrangement Order through family court and for the children not to return to the care of parent 1 until following completion of rehab and sustaining the changes within the community (Prochaska and DiClemente, 1983). I had a family group meeting review which this information would be discussed as all family members would be present and it would be in a neural environment. I was not looking forward to telling the parent 1 that her children will not be going back to her care until she has completed rehab and able to sustain and to ensure that her children’s needs are placed before her own following rehab. Parent 1 does not trust people and did not like social services and blamed everyone else for the situation of her family. Parent 1 did not agree with the concerns that social services had in regards to the welfare and safeguarding of her children (Social Care Wales, 2017, Social Services and Wellbeing (Wales) Act 2014, Mid and West Wales Safeguarding Board, 2019, Children Act, 1989, Public Law Outline, 2014). 
Child, 1 following a positive parenting assessment of father resided with him. Child 2 and 3 went to live with a family member under a Child Arrangement Order which was granted through the family court. I believe that I had the opportunity to learn and develop and gained an understanding of the process if families are not showing adequate progress on the child protection plan and the process of the Public Law Outline within family court and also within court proceeding whereby the Local Authority believe that care orders are required to ensure the safeguarding and welfare of the children (Public Law Outline, 2014, Children Act, 1989, Social Services and Wellbeing (Wales) Act 2014, Schön, 1983). 
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Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


The Social Services and Well-Being (Wales) Act 2014 (SSWB(W)A) is the legislation which is specific to Wales that provides the legal framework for safeguarding which encompasses both adults and children safeguarding within one act. Safeguarding for Adults, and Adults at risk is under Part 7 of The SSWB(W)A 2014. The SSWB(W)A 2014 was implemented in April 2016 in order to transform and simplify the law which builds on the white paper ‘Sustainable Social Services for Wales: A Framework for action’ (2011) which aimed to strengthen safeguarding within the social care sector. 
The definition of an Adult at risk under the SSWB(W)A 2014 s126(1) is :- 
 “an adult who is experiencing or is at risk of abuse or neglect; has need for care and support (whether or not the authority is meeting any of those needs); and as a result of those needs is unable to protect himself or herself against the abuse or neglect or the risk of it”.
The Wales Safeguarding Procedures (2019) helps practitioners apply the legislation of the SSWBWA 2014 and statutory safeguarding guidance working together to safeguard people. CWMPAS is an acronym for Collaborative Working and Maintaining Partnership in Adult Safeguarding and is the Mid and West Wales Regional Safeguarding Adults board. CWMPAS was established to meet the requirements of the SSWBWA 2014. These procedures are inclusive of all practitioners and managers working in Wales (Mid and West Wales Safeguarding Board, 2019).
As a worker in the care sector it is a duty to report any safeguarding concerns relating to an adult and child. In the Local Authority for which I work a referral would be made on a safeguarding concern using a multi agency referral form. This would be completed and sent to the Adults safeguarding team, who may need to contact the referrer to obtain further information, make enquiries with other agencies and a decision would be made as to whether an assessment would be carried out. On completing this referral it is best practice to obtain consent from the individual that you are making the referral on however in some circumstances such as whereby obtaining consent would place an individual at further risk of harm or whether the person is deemed not to have capacity consent is not necessary (Mental Capacity Act 2005, Mid and West Wales Safeguarding Board, 2019). 
Ensuring that we follow legislation and relevant procedures allows social workers to follow the Code of Professional Practice and ensuring that our practice is anti-discriminatory (Social Care Wales, 2017, Dominelli, 2005). Social Workers need to ensure while working with individuals that they have control over aspects of their lives. Adults have a right to privacy which needs to be respected (Mental Capacity Act 2005, Data Protection Act, 1998, Welsh Government, 2015).
Word Count (458)

	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)



  Whilst only working within child protection services since being qualified whereby the focus is on the child and their welfare is seen as paramount; as a practitioner we work closely with adult services in order to ensure the child is safeguarded and working with families is essential (Mid and West Wales Safeguarding Board, 2019, Children Act 1989, Social Services Wellbeing (Wales) Act 2014) (SSWB(W)A).  
     On reflection the processes of adults and children safeguarding are similar, within the Local Authority I work in we have the same referral form where best practice is to obtain consent from the individual we are making the referral on; or the parent of a child of where this is deemed safe. Consent would not be obtained from Adults who are deemed not to have capacity, for children we would not seek consent from parents if the safeguarding issue places the child at further risk from the parent (Mid and West Wales Safeguarding Board, 2019, Children Act 1989, SSWB(W)A 2014, Mental Capacity Act 2005).

Children have their own rights which are the United Nations Conventions on the Rights of the Child (1989) (UNCRC) which is globally recognised and the Welsh Government has implemented the principles of the UNCRC (1989) into its legislation which impact’s on children’s rights and safeguarding. Safeguarding duties are also specified in the Children Act (1989) which is specific to the United Kingdom. 
Adults’ rights are encompassed within the Human Rights Act (1998). While working with children and adults these rights sometimes conflict with each other for example if a child lives within an environment whereby domestic violence is a common theme the child will be viewed as at risk within this environment. Although the adult victim within this relationship would also be viewed as at risk within this environment but if this adult is viewed to have capacity it is their choice to remain within that environment. In this example the child’s rights to a safe environment outweighs the adults’ rights to family life which is Article 8 of The Human Rights Act (1998). 

     Within the safeguarding process for children Advocacy is automatically offered in order to provide and support the child to be heard which relates to Article 12 of the UNCRC (1989), whilst within Adults safeguarding they should also be offered advocacy however parents of children viewed to be at risk are not automatically offered advocacy as a general rule unless they are assessed to have other underlying factors such as mental health or learning disabilities. The Local Authority offers adult and children services within the language of their choice, in line with the Active offer (Welsh Government, 2017). 
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Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


During monthly supervision I have the opportunity to discuss my continuing development plan on an ongoing basis. This offers the ability to critically reflect on my professional practice and development on a regular basis. Within these sessions I use Schön reflective theory (1983); reflection on action to process and distinguish what worked well, not so well and how if the situation arises again would I approach the situation by taking into consideration my previous learning (Donnellan and Jack, 2010, Moon, 1999). Also using reflection on action allows the time to reflect on personal feelings, beliefs that could have had an influence on the situation and dissecting these to ensure that the children and families receive anti-oppressive practice which is within the codes of practice (Social Care Wales, 2017, Schön, 1983). The areas highlighted within section 2 are discussed below.
Since qualifying I have had the opportunity to obtain experience and further developed my skills within the court arena. In preparation I attended training specifically tailored to enhance my knowledge (Bond Solomon Training 2017). Within this period I have attended court on two separate cases and have been able to reflect on the differences in my practice. Although training provided some preparation it was clear from the first case that it was necessary for me to gather input and learn from practitioners who had previous experience within the court arena as this allowed me to gather helpful tips (Donnellan and Jack, 2010). During the first case following an event or during supervision I used Schön (1983) reflection on action which allowed me to think about what would benefit me in a similar situation. For the second case I felt better prepared to manage the requirements of court whilst balancing out my other cases (Donnellan and Jack, 2010). 
The meaning of analysis is bringing the information gathered through assessment and separating into subject areas in order to understand and identify what needs to happen (Wilkins and Boahen, 2013, Dyke, 2019). I gained a vast amount of experience in writing analysis with various core assessment and parenting assessment being completed while ensuring that any constructive feedback is taken on board and implemented when writing the next one which is the reflection on action (Schon, 1983). Parents are given the opportunity to read and also comments on the information within the assessments and their comments are recorded within the document. Although I have the information about the family in my head and I know what the issues are writing it down and bringing it all together can make me frustrated and question my ability in relation to writing the analysis but I have learned that talking things through within supervision helps with overcoming these anxieties (Donellan and Jack, 2010).  
I have gained experience working with young people during statutory visits and ensuring that their voices are being heard. During these visits I adapt my way of working by listening and using spider charts to record the information and allowing the young people to see and agree with the information, therefore demonstrating refection in action (Schon, 1983). I feel that my communicative skills of asking open ended questions allows for effective communication. I also repeat what they have said to demonstrate active listening (Emlyn-Jones and Bremble, 2012, Douglas, 2004). Having an understanding of children development ensures that information relayed to children is to their level of emotional understanding (Ainsworth and Bowlby, 1965).
I have attended training in relation to the signs of safety and the Local Authority has implemented the Signs of Safety model (Turnell and Edwards, 1997, 1999). I have used the signs of safety tools such as the 3 houses and alter the way of working and adapting it to suit the child to ensure that it is focused on them and they are able to participate fully in the process such as changing the activity. Parents also got to see the activity and they were happy that they could see that the child wanted to live with both parents as they had used the stamps to show both houses (Consultancy Resolution, 2017). Feedback from the Advocacy service which are independent from the Local Authority during conferences have said that children feel that they are listened too and parents have also expressed that children are willing to talk and engage well with myself.
All paperwork within the Local Authority has been adapted to incorporate the signs of safety approach which has simplified the paperwork and has made it easier for families to understand the issues and work in a more collaborative way (Social Care Wales, 2017, Social Services and Well-Being (Wales) Act 2014). 
I have learnt that supervision and having time to reflect on the positive and negative aspects  and using feedback of working with children and their families is beneficial to developing and strengthening my future skills and develop my ability and self-confidence. Attending future training, observing other practitioners and continuing to implement the Signs of Safety will be required to support my future development (Donnellan and Jack, 2010, Moon, 1999). 
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	Workshop 1
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	Workshop 2
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Notes 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


I am the Senior Social Worker for Sharon Thomas and have provided her with regular supervision and mentoring since I came into the post in February 2020.  COVID-19 restrictions came into force at the end of March 2020, therefore have been available via virtual means on a daily basis.  In addition to this, joint visits have been carried out between myself and Sharon when this is viewed as appropriate and necessary.  I have provided regular supervision for Sharon on a four weekly basis, in addition to weekly group support to include other members of the Team.

Sharon was already part of the team when I became her senior and therefore had knowledge and understanding of the team.  Sharon has participated in training events in order to further support her learning and practice.  Sharon has developed her knowledge well in terms of the Signs of Safety approach adopted by the Local Authority and this is evidenced within assessments; reports for meetings and direct work carried out with children.  Sharon has demonstrated her ability to learn and adapt her working in line with new implementations of working practice within the team.

Sharon recognises that due to the Welsh language and her first language being Welsh, she finds some difficulties in translation to what she can verbalise in Welsh into written English. Due to this, this does, on occasion impact on her ability to produce documents quickly; however due to Sharon’s recognition and reflection within supervision, she has further demonstrated her ability to adapt her working practice in ensuring that her diary is prioritised to manage her time.  Due to the area in which the Local Authority is situated, often emails from professionals are sent within the medium of Welsh and therefore Sharon is able to respond to these effectively, whilst providing support to the team if and when this is required.

 In relation to:

· Working collaboratively with service users & carers 

· Working collaboratively with other professionals 

· Applying analysis in assessment to inform interventions 

· Intervention and application of professional judgement in increasingly complex situations 

Sharon has demonstrated her ability to work collaboratively with service users and carers.  She is mindful of ensuring the voice of the child is heard and ensuring that parents have sufficient support to ensure their parenting is effective and safe for the child.  During recent care proceedings, Sharon was able to demonstrate her ability to maintain collaborative working with family within complex situations whilst ensuring the child was at the forefront. Sharon has demonstrated excellent skills at getting alongside families and young people and ensuring that they are part of any care planning, and feel listened to.  The feedback from families she has worked with has been positive, especially from the young people involved.  

Sharon has demonstrated her ability to work collaboratively with other professionals, having been involved in Child Protection meetings; Core Groups; Care and Support meetings; Legal Case planning meetings, Public Law Outline meetings and high risk meetings.  Sharon has been observed to gain in confidence in respect of expressing her views and thinking, putting forward strong arguments for the decisions made and showing a good knowledge and use of relevant legislation.  Sharon has evidenced good working relationships with other Professionals, listening to their perspectives, even when not in agreement, respecting others viewpoints and being open to discussion.  She has utilised their knowledge and skills so that all care planning is collaborative and inclusive, and is well respected herself by the Professionals she has worked with.

COVID-19 restrictions have afforded a new way of working for all professionals and Sharon has utilised the support provided to her advantage and has demonstrated an ongoing commitment to ensuring the support of peers is available from her.  Sharon, although does act on her own initiative, will on occasion re-confirm her views with the senior, this is due to a lack of confidence and she will continue to progress positively if the support is available to her; and this has been evidenced within my time as her senior.  Throughout supervision, Sharon has demonstrated her ability to reflect constructively on her working practice.

Due to difficulties and changes of seniors for Sharon, she presented as lacking in confidence in areas of her work, this included analysis; however during my time of supervising Sharon, she has demonstrated improvement in her analysis and her confidence in practice; she has been able to break down analysis whilst ensuring this informs interventions needed moving forward.  Sharon has also obtained knowledge with care proceedings and the processes and paperwork involved in care proceedings; having been involved and been the key worker for two families whereby care proceedings have been necessary.  On entering into the second care proceedings, Sharon’s presentation and responses in this area have displayed a greater confidence having achieved experience from the initial one.

I can confirm that this learner has achieved an appropriate level of professional practice.

Observation

Sharon set up the observation with the young person with the educational facility as in order to obtain a truer account of the child’s views, Sharon recognised that this needed to be carried out in a neutral venue.  As her senior, I had already met the children as it had been necessary for some joint working to be undertaken due to complexities within the family.  Sharon used the Signs of Safety tool which she adapted in practice in order for this to capture and maintain the child’s focus.  In addition to this, Sharon brought a ‘tool kit’ consisting of age appropriate toys that she has previously used with the child.

Sharon demonstrated an ability to work in a non-oppressive manner and worked on the level of the child.  Sharon had built up a positive trusting relationship with the child and this was evident during the visit; the child was comfortable in talking to Sharon and furthermore was comfortable in informing her that he did not want to continue talking about home life.  This became a repeated pattern throughout Sharon’s involvement with the family that the child would engage effectively until the matter of home life became the topic of conversation and the child would clam up.  

Professionals working with the family, along with Sharon were concerned that the parents were telling the child not to speak to them about their home life and this later became evident when the child stated to a new foster carer on meeting them for the first time, that his parent 1 had told him to say specific things.  The matter ended in Court proceedings, where Sharon’s direct work with the child was evidenced, in addition to parenting assessments that were drafted as part of proceedings.  Despite care proceedings, Sharon continued to have a good working relationship with both parents and the child.
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Signatures and Line Manager Verification

CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
Signed:  _ _ [image: image2.png]


_ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)
Date: _ 10/01/2021 _ _ _ _ _ _
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed: ._ _ [image: image3.jpg]


 _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)
Date: _ _ _ 30/11/2020 _ _ _ _ _ _ _ _ _ _ _ 
 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ _Annette W Jones _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _[image: image4.png]


 _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ 12-1-21_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Sharon Thomas

	Name of Team/Agency 
	Child and Family Assessment Support Team

	Name of Mentor 
	Kath Thomas

	Name of Line Manager 
	Annette Jones


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed: [image: image5.png]


 Print Name: SHARON THOMAS… Date:…10/01/2021……. 

(Learner)

[image: image6.jpg]



Signed:……………………….. Print Name:……KATH THOMAS                   Date:…10/01/2021……. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO

V6 17/04/17
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