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ECAD5014
How do Key Stage 2 pupils and teachers perceive peer assessment as an AFL strategy to support learning?


Introduction
Assessment for Learning (AfL) is an essential part of teaching, helping students understand their own learning progress and areas that need improvement (Black & Wiliam, 1998). AfL focuses on using  assessment to provide feedback that informs and improves the learning process (William, 2017). The Welsh Government (2022) emphasizes that assessment is central to supporting learners' progress, helping to develop a holistic understanding of each student’s strengths, learning needs, and next steps, which aligns with the principles of AfL.

This research will focus on peer assessment, a process where learners evaluate and determine the quality, value, or level of work or performance of their peers (Topping, 2009). The research is conducted at a rural primary school in West Wales, involving Key Stage 2 pupils and teachers. The research aims to understand how peer assessment impacts student learning and engagement in the classroom. Additionally, it will look at the teachers’ perspectives on it’s role in the broader educational context. The research will evaluate the effectiveness of peer assessment in supporting learning by identifying its strengths and weaknesses through the collection and analysis of my own data. To achieve this, the research will gather quantitative data from teachers via an online questionnaire and qualitative data from students through interviews. The data will then be analyzed to identify key themes regarding the impact of peer assessment on student engagement, motivation, and academic progress.


Literature Review 
AfL emphasizes using assessment to provide feedback that enhances the learning process (Wiliam, 2017). Black and Wiliam (1998) believe that teachers must be aware of their student’s' progress and learning to adapt their teaching strategies to meet their learning needs, with AfL facilitating this. It involves learners actively in their education (Welsh Government, 2013), but for it to be effective, both the teachers and learners must understand its three main focuses. Understanding where the learner currently is in their learning, where they need to go, and how to get there (Cambridge International, 2019). 

AfL includes several key strategies that support and enhance student learning. The four main strategies are questioning, self-assessment, feedback, and peer assessment (Black and Wiliam, 1998). This research will specifically focus on peer assessment, where pupils evaluate their peers' work offering constructive feedback on strengths and areas for improvement (Topping, 2009). Peer assessment allows pupils to take an active role in their learning, promoting ownership and responsibility. 

Peer assessment offers a range of benefits, including improved conceptual understanding, communication skills, and self-assessment abilities (Black, Harrison, and Lee, 2003). By evaluating their peers' work, pupils deepen their understanding and apply assessment criteria to their work (Topping, 2009; Black, Harrison, and Lee, 2003). Regular peer assessment allows students to identify strengths and weaknesses in their peers' work, helping them reflect on and improve their own performance (Reinholz, 2015). Donaldson (2015) emphasizes that the ability to reflect on one's own progress and learning is vital for lifelong learning. Through peer assessment, pupils are not only learning to assess others, but they may also develop reflective skills to evaluate their own learning and progress. Additionally, peer assessment encourages collaboration and opportunities to learn from peers, allowing learners to gain insights into the subject, and leading to a more holistic learning experience (Boud, 2000). This aligns with the Welsh Government's (2022) educational framework, which promotes a holistic approach to learning. While peer assessment is recognized for enhancing students’ conceptual understanding and reflection, this study aims to explore how students and teachers perceive its role within the broader context of AfL strategies. Understanding these perceptions can provide valuable insights into how peer assessment can be effectively implemented in classroom settings.

Kollar and Fischer (2010) acknowledge the learning potential of peer assessment but highlight a limitation is the lack of a clear explanation for how it specifically supports learning. One challenge involves the potential for biases in students' social relationships. Vygotsky’s (1978) theory of cognitive development suggests that social interaction, including friendships, influences cognitive abilities like judgment, allowing them to be strongly influenced by social contexts. Topping (2009) further argues that peer assessment can be biased as he considers that friendship dynamics could cause pupils to give overly generous feedback to close friends. Other research suggests that structured guidance, like using rubrics, can improve the fairness and accuracy of peer assessment. Ashton and Davies (2015) explored the use of a guided rubric and found that learners who received guidance on using a rubric were more accuratw in their their assessm,ent  compared to those who had no guidance.Therefore, although  it could be argued that peer assessment among younger learners can be influenced by social factors, with proper training and clear criteria, peer assessment can be more reliable. 
Effective feedback in peer assessment in critical. Hattie and Timperley (2007) argue that not all feedback is equally valuable. They suggest that the most valuable feedback encourages learners to analyze, critique, and improve their own work. Aleven et al. (2004) argue that simply marking the answers does not lead to meaningful learning outcomes. Peer assessors should be trained to provide feedback that is more than just marking errors, and be able to provide constructive comments, explaining what was done well, what can be improved, and how to improve it. This process should be supported by guiding questions or feedback prompts, making the making the feedback process more impactful. This aligns with Hattie’s view that feedback must encourage reflection and provide specific, actionable steps for improvement. Estyn (2022) further supports this, noting that when peer is effective, teachers model feedback, set clear expectations and involve pupils in understanding the impact of their feedback on their peers. By guiding students in providing meaningful feedback, teachers ensure that it meets the criteria for effectiveness outlined by Hattie and Timperley, reinforcing the need for careful consideration when implementing peer assessment.

Methodology
This study uses two primary research tools to gather data from teachers and Key Stage 2 pupils on how peer assessment is perceived as an AfL strategy. These tools were chosen to capture both qualitative and quantitative data, aligning with Bruner's (1986) distinction between objective, measurable knowledge and subjective, contextual understanding. Quantitative data from questionnaires answers 'how much/how many,' while qualitative data from interviews seeks to explore 'why/how,' offering deeper insights into individuals’ perspectives. Austin (2016) supports this mixed-methods approach, which strengthens conclusions through triangulation, offering a more comprehensive analysis of peer assessment as an AFL strategy.
Interviews are a common qualitative research tool used to explore participants' experiences and perceptions through open-ended questions (ADJP Quad, 2016). Semi-structured interviews, as described by Creswell (2012), offer flexibility while maintaining focus on the research questions, allowing for in-depth, authentic responses. TInterviews were chosen for my research to enable children to express their viewpoints (Eder & Fingerson, 2001).
Interviews are valuable for gathering data, particularly on complex topics like peer assessment (ADJP Quad, 2016). Interviews are effective in gaining detailed insights because they allow researchers to explore topics thoroughly, with the flexibility to adjust the conversation based on the responses (Welsh Government, 2015), making them particularly valuable when researching complex subjects like peer assessment. Semi-structured interviews can provide deeper insights (Denscombe, 2014) allowing for a more comprehensive understanding of the participant’s views, which is useful when working with children, as it lets them elaborate on their thoughts (Denscombe, 2014). This flexibility enables children to elaborate on their views and provide richer insights (Welsh Government, 2015). Additionally, interviews provide the opportunity to observe non-verbal cues, enhancing understanding of participants' feelings and emotions, contributing to a richer understanding of their perspective (Welsh Government, 2015).
Establishing trust and rapport is essential for successful interviews with children. Denscombe (2010) emphasizes that rapport-building helps children feel comfortable sharing their perspectives. When interviewing children familiar to the researcher, they may feel more relaxed, leading to richer responses. Familiarity also allows the interviewer to better understand the child’s context (Austin, 2016). However, this can lead to interviewer bias as the pupils may be providing answers they think the researcher expects (Denscombe, 2014) which may affect the authenticity of the data. Additionally, there is a risk of leading questions, which can influence participants to provide answers they think the researcher wants (Welsh Government, 2015). To reduce the risk of leading questions, the use of open-ended questions were used to encourage participants to express their views freely. Additionally, to minimize interviewer bias, I will ensure that the children are reassured about the confidentiality of their responses and their right to express honest opinions.
Questionnaires offer several advantages as a research tool, such as reaching a large audience quickly and cost-effectively, particularly when conducted online (Welsh Government, 2015). It also allows for anonymity which Cohen, Manion and Morrison (2007) would support as they believe this encourages participants to respond with greater honesty. These features make them particularly useful in my research on peer assessment, as I can efficiently collect honest responses from a diverse range of teachers ensuring a broad perspective on how peer assessment is perceived. Online questionnaires can automatically input responses into a data file, reducing the risk of human error that can occur in manual data entry (Denscombe, 2014). This feature is crucial for my research, as it streamlines the data collection process, allowing for quick and accurate analysis of responses related to peer assessment practices. 
A limitation to questionnaires is the potential for low return rates, which can undermine the representativeness of the data (Welsh Government, 2015). This poses a challenge in my research on peer assessment, as it may limit the diversity of perspectives I can gather from teachers and pupils, affecting the comprehensiveness of the findings. Additionally, questionnaires can sometimes be incomplete, as respondents may fail to answer certain questions (Denscombe, 2014).
Pre-coded questions, which are common in questionnaires, can be restrictive and may frustrate respondents (Bell, 2010). While such questions can make analysis easier, they may limit the ability of participants to fully express their thoughts and experiences. This could lead to superficial responses in my research, limiting the depth of insight into how peer assessment is perceived by teachers and pupils.
Although there is limitations to questionnaires, I feel they are useful for my research as it allows for a broad range of responses from a variety of teachers, giving an overview of how peer assessment is perceived by them. 
The research was planned for a small rural primary school in West Wales with approximately 230 pupils, focusing on Key Stage 2 students and their teachers. The original plan involved semi-structured interviews with pupils in small groups of 4/5, which would have been transcribed (Appendix 3) and held in the staff room. However, due to an Estyn inspection, the interviews were not conducted. Despite this, online questionnaires were successfully distributed to teachers (Appendix 4), allowing for valuable quantitative data collection. 
The responses from the online questionnaires were collected via Microsoft Forms and analyzed to help me to help identify correlations or patterns in the data (Denscombe, 2014). Although the interviews were not conducted, the data from them would have been transcribed and coded. The first stage of analysis involves coding and categorizing the data, where ti would have categorized the data to specific categories, which would have highlighted common perspectives on peer assessment from the pupils' viewpoint.
Ethical considerations were central to this research, following BERA (2024) guidelines. An Ethics Form (see Appendix 1) was first completed to secure ethical clearance before data collection (Ramrathan & LeGrange, 2017). Teachers' participation was voluntary, with a consent statement at the beginning of the online questionnaire (Appendix 4). For pupils, their right to withdraw was explained before interviews (Appendix 3), and parental consent was obtained through a form signed by the headteacher. Verbal assent was planned for the pupils.
Confidentiality was maintained, with data anonymized to protect participants' identities. As advised by BERA (2024), participants were informed that they could withdraw their consent at any time, ensuring the study adhered to the best ethical practices.

Discussion and Findings
The aim of this study was to explore how Key Stage 2 pupils and teachers perceive peer assessment as an AfL strategy. I planned to use interviews and questionnaires to gather my data. Unfortunately, due to an Estyn inspection, the planned interviews with pupils could not be carried out, leading to a limitation in the study. As a result, the findings primarily reflect teachers' perceptions of peer assessment, with the absence of pupil data limiting the research. This section will discuss the key themes emerging from the teacher responses.
100% of teachers were familiar with the term peer assessment (see Appendix 5), which aligns with the increasing emphasis on AfL strategies in the Welsh curriculum (Welsh Government, 2015). When asked whether peer assessment provides teachers with valuable insights into students understanding, 75% of respondents agreed (See Appendix 6), indicating that most teachers see the strategy as beneficial in assessing student progress.100% strongly agreed that peer assessment encourages pupils to take ownership of their learning (see appendix 7). This finding reinforces the views expressed by Donaldson (2015), who emphasizes the importance of self-regulation and learner autonomy in education. This result also supports the idea that peer assessment helps students take ownership of their learning, aligning with my research question on how teachers perceive it as an AfL strategy.
In the literature review, Topping (2009) and Black, Harrison, and Lee (2003) highlight that peer assessment plays a critical role in enhancing students' understanding and allowing them to apply assessment criteria to their own work. Additionally, Reinholz (2015) states that regular peer assessment helps students reflect on their own learning and improve their performance. However, the findings from this research suggest that peer assessment is not always implemented regularly in practice. Specifically, 75% of teachers reported using peer assessment only occasionally (see Appendix 8). This limited use is inconsistent with the emphasis on regular peer assessment as an essential component to deepen leaner understanding. The limited use of peer assessment in some classrooms may prevent students from identifying strengths and weaknesses in both their own and their peers’ work, which is crucial for promoting deeper self-reflection and improvement in performance. To align with Black and Wiliam’s (1998) findings, more consistent and regular use of peer assessment contributes to the overall improvement of pupil learning outcomes. 
In line with Hattie and Timperley  (2007) who believe that feedback must encourage learners to reflect and analyze their own work, one of the findings from this study highlights that students need clear guidance and structure to provide meaningful feedback. 100% of teachers strongly agreed that peer assessment is more effective when students are properly trained in it (see appendix 9). This finding supports Aleven et al. (2004), who stress that feedback in peer assessment should go beyond simply marking answers correct or incorrect. Pupils must be able to provide constructive comments, identifying what was done well, what could be improved, and how it can be improved.
The data further supports this point through responses indicating the need for structure in peer assessment. As one teacher noted, “Pupils need to have a secure understanding of the checklist features and what they are looking for in written pieces before carrying out peer assessments” (Anonymous, 2025). This reflects a significant concern raised in the literature regarding the clarity of assessment criteria. According to Estyn (2022), peer assessment is effective when there are a clear set of expectations. The findings from this research show a similar need for clear guidelines and a solid understanding of what is being assessed before peer assessment can be meaningful and constructive.
Additionally, the question about subject areas revealed that English was the most frequent subject for peer assessment, with 75% of teachers indicating its use in English lessons. This aligns with Aleven et al. (2004), who argue that the process of peer assessment in subjects such as English, allows for more meaningful feedback compared to subjects like Maths, where answers tend to be right or wrong. This finding suggests that while teachers recognize the potential of peer assessment as an AfL strategy, its occasional use limits its effectiveness in improving student learning outcomes. 

Conclusion
The findings from my research revealed that peer assessment is seen by teachers as an effective tool to encourage student autonomy, with 100% of teachers agreeing that it promotes ownership of learning. However, its inconsistent implementation, 75% of teachers use it occasionally, limits its effectiveness. Clear guidance and structure for feedback were identified as essential for peer assessment to be meaningful, aligning with Hattie and Timperley’s (2007) emphasis on reflection-driven feedback.
A limitation of this research was the inability to conduct interviews with pupils, which restricted the study’s ability to gain their perspectives on peer assessment. Had interviews been conducted, the data would likely have been more reliable and valid, providing a deeper understanding of pupils opinions. In future studies, adding observational data or implementing peer assessments with varied feedback models could further strengthen the research's insights. 
This research has contributed to my professional learning and enhanced my understanding of peer assessment, particularly the importance of clear guidelines and consistency, as this was a common theme in my findings. Moving forward, I plan to incorporate peer assessment more regularly in my teaching, with a stronger emphasis on training students to provide constructive feedback. Additionally, I will incorporate structured observation to assess the effectiveness of peer assessment in real-time.
I aim to include more student input in future research through interviews or observations, to gain a fuller understanding of pupils experiences with peer assessment. I will also consider adapting my study to address challenges faced during this research. For example, arranging an online Zoom call if in-person interviews were not possible.
While I have gained a solid understanding of how teachers perceive peer assessment as an AfL strategy to support learning, I recognize that without student input, the full impact of peer assessment on Key Stage 2 pupils' learning experiences and engagement remains unclear. This is an area I plan to explore further in future research.
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