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	Targedau/Targets
	Sut rydych wedi gweithio ar hwn /
How you have worked on this
	Ceir enghraift ar /
An example can be found on

	Target 1.

Look for ways of comparing and contrasting specific ideas from the literature that you use and use these to present a synthesis of some of the key ideas.  Use this guide on developing critical approaches to help you to improve this element of your work


	
I have watched the YouTube link provided and taken notes on how to improve this area of my work.
	
Chapter 2,3,4

	Target 2.

Read widely so that you are able to take every opportunity to support your points with literature.
*Focus your essay on a small number of topics that could be covered in depth.




	
I have made sure to research more literature and evidence to support my discussions and ideas. 
	
Chapter 2,3,4












Chapter 1: Introduction


This assignment aims to discuss and review an action point from a school development plan (SDP) that relates to one of the four purposes in the curriculum for Wales 2022.  The writer will demonstrate a profound understanding of the multifaceted professional role of the teacher concerning working closely with parents, governors, local authorities, and agencies that support schools and the wider community.  This assignment will include a critical reflection of a school context, taking into account the cultural, linguistic, and socio-economic factors that may impact learners' progress and attainment. 
The school that will be discussed in this assignment will be referred to as school X for anonymity purposes following BERA guidelines (2018).  School X is the school where the writer completed their third-year professional teaching experience (PTE three) and the review will be based on the information and materials gathered during the writer's third professional teaching experience.  School X is situated in the city and county of Swansea local authority.  The school serves 359 learners aged three to eleven, 8% of which are entitled to free school meals (FSM); well below the national average of 23.3% according to Welsh Government (2021).  The school identifies that 24% of its learners have additional learning needs (ALN).  The vast majority of learners are of white, British ethnicity and come from homes where English is the main spoken language (Estyn, 2016).
The writer has chosen to discuss strategy four within priority five of the school development plan for school X.  Priority five outlines the school's aim “to develop a consistent, whole-school approach, that correlates with the philosophy and principles of the New Curriculum and successfully uses 'pupil voice' as a vehicle to drive forward a pupil-led creative curriculum”, and the strategy chosen is to monitor the progression of skills in the challenge areas to ensure effective differentiation and challenge (School X, 2019).  For the purpose of this assignment, the writer has concentrated the discussion on differentiation as the focal point of the chosen action point in strategy four of the SDP. 



Chapter 2: Literature review 


In the United Kingdom, development planning is more commonly used as an approach for school improvement (Hargreaves and Hopkins, 1994).  The school development plan (SDP) is a strategic improvement plan; it should clearly and concisely outline the school's aims, the main actions it will take to increase standards, the resources allocated to these efforts, and the key outcomes and targets it plans to achieve the intended outcome (Department of Education, 2022).  Creating a school development plan is a collaborative process that involves various stakeholder groups.  These include teachers, school administrators, parents, and learners (UK essays, 2003). 
According to Cuckle and Broadhead (2003), School development planning is a comprehensive long-term planning process that aims to effect change and innovation for school improvement.  However, the writer argues that a school development plan could be considered short-term as it is developed and revised periodically based on self-evaluation of a practitioner, professional discussion in school meetings, and Estyn inspection reports. Research shows that this short-term planning is frequently overly prescriptive and reductionist in its approach, not least in response to the pressures of OFSTED (Office for Standards in Education) inspections, (Department of Education, 2022).  However, it has been argued that short-term targets help schools to achieve long-term goals in reference to their mission statement (The Garth School Development Plan, 2018). 
In Wales, the process of planning and implementing educational reform in schools is an imperative factor alongside the new curriculum for Wales being fully implemented by 2022. As stated by Welsh Government (2020), raising standards and closing the attainment gap are at the heart of the new education reform in Wales. 
As mentioned in chapter one, the writer has chosen to discuss strategy four within priority five of the SDP for School X.  The focus of the chosen area is to monitor the progression of skills in the challenge areas to ensure effective differentiation and challenge.  The writer interprets the above statement as the intention to ensure each pupil is receiving purposeful learning tasks within the enhanced and continuous provision and these are challenging yet achievable to the needs of the individual learner.  The writer would suggest that is important to explain what exactly is meant by differentiation in the classroom.  Differentiation is a flexible approach to teaching that tailors instruction to the learning needs of all learners. Every learner has the same learning objective. However, instruction varies according to learners' interests, preferences, strengths, and challenges (Tucker, 2022).  According to Kreps (2021) research has shown that differentiation proves to be very effective in the learning outcomes of learners; when learners are given options for exploring and learning new concepts in ways that are most comfortable or familiar to them, it results in a higher level of involvement and, as a result, a deeper understanding of the information at hand.  The writer firmly agrees with the previous statement by Kreps (2021), by drawing on experience it is evident that learners are more able to engage in a learning task that has been tailored to their individual learning needs.  During the writer’s third professional teaching experience (PTE) it was imperative to plan and prepare each lesson that was differentiated in three to four ways. The writer made sure to differentiate each learning ability group, e.g., MAT (more able and talented), higher, middle, and lower ability to ensure each learner achieved the learning objective.  Throughout the writer's third PTE it was interesting to observe the discrepancies in the learning ability of the learners.  The experience reinforced the importance of considering stage over age in terms of the learning ability of children.  The class in which the writer led for PTE three was a year one and two class.  It was fascinating to see children aged five children more confident in certain areas of learning than a child aged seven.  Therefore, teachers need to understand that children learn at different paces. Some children learn faster and some much slower. Although fast learning can be viewed as advantageous, fast learners may only gain a superficial understanding whereas slower learners absorb a deeper understanding over time (Business of higher education, Digital education, 2019).  However, what Kreps (2021) has failed to consider in his argument is that differentiation has several limitations in the learning environment.  According to Drew (2019), differentiation has several pitfalls such as being time-consuming, resource-intensive, and unrealistic in terms of standardised tests.  The writer would suggest that Drew (2019) is considering the impact differentiation has on the teacher’s time management due to having to create more resources to aid the learners in different ability groups.  It could be argued that this time-consuming element of using differentiation takes time from the actual teaching and where a more elaborative lesson introduction can be used to engage all types of learners.  Drew’s (2019) statement of differentiation being unrealistic in terms of standardised tests, suggests to the writer that tailoring learning experiences to children of different abilities do not prepare them for future assessments that will be the same test for every learner. 
As a result of experiencing differentiation during the writer’s PTE three, this influenced the decision to explore this aspect of school X’s SDP.  During the writer’s PTE three, it was evident that the school’s development plan was driven by the four purposes within the new curriculum for Wales (2015).  The school has integrated the four purposes within the weekly enhanced provision planning as the structure is set in six areas of learning.  Each area of learning aimed to focus on at least one of the four purposes, e.g., the language, literacy and communication area would have a purposeful task aimed to create ambitious and capable learners (Donaldson, 2015).  In addition, the development plan for school X references article 3 of the child’s right for all adults to do what is best for each child (UNICEF, 2022). The writer would suggest that the reference to article 3 is trying to capture the school’s ethos in providing equal learning opportunities for learners of all abilities.  Therefore the school is demonstrating its commitment to using effective differentiation.
Furthermore, as well as incorporating the four purposes within the weekly enhanced provisions, the school demonstrated their efforts in ensuring effective differentiation and challenge by engaging in creating differentiated challenges that learners could choose from and engaging in continuous self-evaluation focused strongly on improving learning outcomes using effective differentiation and challenging learning opportunities. 




















Chapter 3: Developing an action point

The development plan for school X is divided into five different priorities followed by four strategies to achieve the priority.  Each of the priorities in the SDP has been chosen in response to the school’s latest Estyn inspection report.  The SDP has set out how the school will meet its targets, how it will use its resources, and how it will develop its staff to meet the school's targets.  For a school development plan to effectively achieve its purpose, it needs the involvement of relevant stakeholders such as the headteacher, governing bodies, parents, community, and local authorities; these stakeholders are to be included in the self-evaluation process to determine what needs improvement (Welsh Government, 2014). Article 13 of The Education Order of 1998 states that boards of governors have a duty to prepare and periodically revise the SDP (Department of Education, 2022).  Governing bodies are responsible for promoting high standards of educational achievement in maintained schools.  The headteacher is accountable for the management and direction of the school, alongside the governing body, which is essential to managing the work of the school and its capacity for improvement (Welsh Government, 2014). 
Furthermore, when constructing a school development plan, the stakeholders must consider the data that indicates which areas of improvement are needed.  Schools have access to a range of data to support the school development planning process, such data includes learners eligible for free school meals (FSM), learners with additional learning needs (ALN), and learners with English as an additional language (EAL), and attendance records.  Schools are also able to access comparative analysis data so that they can compare themselves against both the best performing schools and those within their family of schools (Welsh Government, 2014).  A school development plan should outline the process of its action points as well as how it is monitored (Welsh Government 2014).  However, the SDP for school X has not included such information.  The writer will inform the stakeholders of the missing information so that it can be rectified and allow the monitoring of progress and improvement.  The writer would argue that not having the credentials that provide the information on the process of the action points and their progress to date, may impede the effectiveness of the SDP.  As school development plans are periodically revised, not having the essential information may make them difficult to update. 
Furthermore, as mentioned previously the writer's chosen area of focus is to monitor the progression of skills in the challenge areas to ensure effective differentiation and challenge. During the writer’s third PTE at school X, it was clear that steps had been taken to implement more effective differentiation and challenge.  Each lesson was expected to be differentiated in three to four ways, along with extension tasks, and the areas of learning were also differentiated according to ability with the four purposes at the focus of the learning outcome.  However, the writer could argue that there is room for improvement regarding strategy four being effectively implemented.  In my experience, in years one and two at school X, the arrangement of the ability groups did not differ according to the area of the learning experiences (AoLEs).  During my professional teaching experience at the school, it became apparent that each learner had a stronger interest or was more able in some subjects than others.  Some of the learners in the class struggled with maths and English, however, they may have had a natural talent for science and technology.  Therefore, if a learner had been placed in a lower ability group because of their difficulties in maths and English they were also given the lower ability task for science and technology, which was likely below their ability level and detaining them from the challenge. 













Chapter 4: Reflection and Evaluation

Throughout this assignment, the writer has critically discussed ways in which school X has implemented strategy four within priority five of the SDP.  School X has shown their efforts in implementing effective differentiation by ensuring each learning experience is differentiated to the needs of the individual learner whilst still making sure the lesson objective is the same for all learners.  During the writer’s experience at school X, discussions, planning and preparation regarding the importance of differentiation were observed daily.  However, the limitations of having to differentiate every learning opportunity impacted the time management of the learning sessions and critics argue there is not sufficient evidence to support the benefits of differentiated instruction outweighing the added prep time (Weselby, 2021).  The writer will put forward the above statement with the relevant stakeholders to consider a follow-up strategy to prevent time management from being affected by strategy four. During the writer’s PTE the aspect of time management became a target needing to be addressed.  This target was identified when a couple of lessons ran behind schedule due to the practicality of the lesson and the need for extensive differentiation.  The writer would suggest that school X may want to consider having additional staff i.e., teaching assistants to work with a focus group alongside the teacher to avoid similar situations from recurring and to achieve strategy four without creating other weaknesses within the school. 
Moreover, as previously mentioned the SDP for school X has limited information as it only includes a table of five priorities followed by four strategies that were developed for 2019-2020.  The writer argues that the missing information is a significant weakness and should be addressed as the SDP should be three years ahead.  In addition, the SDP should contain sufficient detail to enable actions to address the priorities for the current school year to be identified and implemented, along with high-level priorities and targets for years two and three.  The SDP needs to be a live document that is regularly revised and updated to reflect the school’s progress in meeting its priorities, taking account of the latest performance data (Welsh Government, 2014). 

Chapter 5: Conclusion

In conclusion, throughout this assignment, the writer has critically discussed the SDP for school X and identified strategy four, and more specifically; to monitor the progression of skills in the challenge areas to ensure effective differentiation and challenge, as an action point.  The writer has discussed how school X has reflected and acted on the chosen action point and has given suggestions on what improvements can be made to make it more effective. 
In addition, the writer made suggestions for improving the content of the SDP document as it was limited to the priorities and action points.  The writer would have benefitted from having more information regarding the monitoring of the chosen action point to be able to critically reflect on the progress made or lack of. 
Furthermore, the writer has developed a greater knowledge and understanding of the importance a school development plan has on the overall achievement and attainment of the school learners.  Before immersing into relevant research and theory for this assignment, the writer was unaware of the role and responsibilities of the stakeholders. Without the communication and involvement of the stakeholders, it would be exceedingly difficult to determine the success of the school’s change initiative (NCVO Knowhow, 2022). 
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