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Element 1 – Reflective Models. 
To reflect upon individual practice effectively and in depth, various methods and models can be used. According to Jasper (2003, p.1) reflection is one of the most proficient ways to learn from individual experiences, learning from self-reflection and linking individual practice to theories. As stated by Johns (2017, p.2) reflection is a requirement in education and involves in depth consideration and self-awareness about how a person acts or feels. Bleach (2014) states to create the highest standards of care within early years education and care, reflective practice is fundamental to professional development. Thompson and Thompson (2008, cited in Bassott, 2016, p.2) explain that reflection means applying knowledge of theories to professional practice.
One model of reflection that is used is De Bono’s (1992) Six Thinking Hats Model which he designed as a metaphor and consists of individuals wearing different hats during a different stage of reflection and to take that hat off once they have finished, enabling progression to a different reflection stage (Kivunja, 2015). Each hat worn has a different colour and relates to a different aspect of reflection and allows individuals to approach reflection from various angles (Southampton University, date unknown). Serrat (2017) explains the hats reflective properties which range from gathering information, emotions, critical judgement or controlling problems and creating solutions.
The six hats reflective model allows individuals to look at their problems with various techniques and to solve them using different approaches (Litmos Heroes 2014), which as Appleby (2009 cited in Reed and Canning, 2009, p.8) explains is an essential role for all practitioners. Appleby (2009 cited in Reed and Canning 2008, p.8) adds that having the ability to reflect and think critically in various ways about individual practice, aids in the confidence and motivation developed when constantly self-assessing and reflecting on practice. As De Bono (2017) explains, the model of the six hats reflection allows individuals to see certain points of view at different stages, allowing the brain to separate different types of thinking such as logical, judgemental, or creative thinking and to follow sensitisation, meaning one direction of thinking at a time. Practitioners can see all perspectives within self-assessment and self-evaluation, encouraging a deep level of thinking and therefore allowing improvements and encouraging behaviours and attitudes to be altered (Bertram and Owen, 2007). The key consideration in being able to improve and aid in children’s education and care is a reflective practitioner, one who constantly aims to improve the quality of their work and their direction of improvement, as suggested by Bertram and Owen (2007). Through using the six hats reflection model, practitioners can constantly improve their decision making regarding their work and practitioner abilities, using various directions of thinking to be able to fully engage their thoughts into each perspective (Optima Training Limited, 2015). This type of reflection model uses critical, specific thinking which as Bradford University Mission Statement (no date, cited in Moon, 2008, p.7) suggests, helps practitioners in early years settings apply their knowledge. However, this reflective model can be time consuming due to the different techniques used, Bassott (2016, p.2) explains, for practitioners at times, spending time thinking and analysing oneself is something that does not seem so attainable alongside a busy schedule. Bassott (2016, p.3) and Dennison (2009) suggest that models of reflection are sometimes over complicated as thinking does not always occur in sequences, so it is not a realistic process of reflection.
Another reflective model is that of Schön (1991) who explained how reflection differs based on reflection in-action and reflection on-action. As Cambridge International (2020) states, reflection in-action is reflection when something happens, reflecting on situations at present time rather than after, reacting and responding accordingly, moment-to-moment. Furthermore, Moyles (2010, p. 18) explains that reflection on-action is done after, where the individual sees the reflection from a different perspective after a situation has occurred. Considering the different reflection views, we can see that this type of reflective model allows practitioners to again, just as De Bono’s model, reflect on oneself from different perspectives, both involving the opportunity to analyse and reanalyse practice during and after experiences (Dallos and Stedmon, date unknown, p.4). However, Schön’s (1991) model does not include as many steps or procedures to follow as De Bono’s. Schön’s model of reflection allows practitioners to take on different perspectives and to use the brain in different ways, an example being that during in-action reflection, practitioners use their instincts in real time, having to essentially do their own research in that moment and reflect on the scenario as it unfolds and act appropriately, using their own decision making and problem solving skills whilst aiding in their knowledge and professional development (Patterson and Chapman, 2013). Reflection on-action occurs after an event has taken place, allowing practitioners time to think about what happened, how it was dealt with and how the situation could be changed for a different outcome in the future (Patterson and Chapman, 2013). Using reflection on-action allows a practitioner’s experience to aid in their own knowledge, influencing the way they work in the future, where-as reflection in-action allows practitioners to use their own thinking abilities to determine their course of action within that moment. Although Schön’s reflective model is less complicated than that of De Bono, it is argued that an individual may not be able to always put theory into use during in-action reflection and that it is difficult to always portray exactly what someone wants to in a specific moment, meaning that a practitioner might want to use their instincts during in-action reflection, but it might not be possible (Newman, 1999). 
Therefore, by looking at these reflective models it is understood why they help practitioners to reflect by using structure, as Dewey states creates a purpose for their reflection, prompting their thoughts and therefore improving their reflective practice and their abilities as a practitioner (Grant et. al, 2017, p.15). Wild and Street (2013) and Brock et.al (2009, p.58) explain reflection for practitioners allows examination and evaluation of their role, enabling them to understand and consider ways to constantly improve the support they provide for children and increase their control, therefore using these types of reflective models allows practitioners to reflect on their own practice in depth and with structure, enabling thoughts to be directed by different techniques and to solve problems with different approaches. Reflection comes from experience and learning, as Hébert (2015) explains reflection involves a cycle of action-reflection-action which is apparent in these types of reflective models, each one allowing individuals to take action, reflect on what has been done and to change ideas of future practice. 
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SKILLS, VALUES AND KNOWLEDGE
Reflection enables practitioners to be active participants in their own research and learning, requiring exploration of skills, values and knowledge (Hayes et al. 2017). Koshey et al (2017) explains that reflecting on practice allows practitioners to focus on their skills and abilities regarding the pedagogical approach in early years education, considering their own personal values and understanding how they aid in children’s learning. In addition, Hallett (2012, p.2) states that effective reflection on individuals’ values and skills creates more opportunities to shape and develop better practice and provisions in the early years sector, allowing them to lead using their developed knowledge by putting reflection into practice.  
The role of a practitioner involves reflecting on what is the core of your practice, learning to understand the importance of your values and beliefs and how you use these as the centre of your practice, what you believe to be worthy and beneficial to your teaching (Lindon and Trodd, 2013)


 
Reflection in early years emphasises the need for practitioners to constantly assess and reassess their abilities, their knowledge, skills and their values to aid in their development and growth as a practitioner (The Open University, 2020). Following Government guidelines such as the Early Years Foundation Phase Framework (Welsh Government, 2015a) and Donaldson’s (2015) curriculum arrangements, children’s success and development is paramount to the success and development of practitioners. Evidence shows that effective and valuable teaching is of central importance to effective learning (Donaldson, 2015, p.63). As a practitioner, it is an essential role to think critically and reflect on individual practice to follow the principle of reflective practice being an effective tool for children’s learning, as stated by Every Child Matters (2003). By ensuring the reflective practice for early years practitioners, it encourages constant development of standards of education for children, having the best interests of the child being of primary concern, as encouraged by the United Nations Conventions on the Right of the Child (1989) (UNICEF, 2016).
Reflection is a concept of learning and learning allows a person to make changes in their practice, adding to their knowledge and development of skills (Carroll, 2010).
UNDERSTAND AND DEVELOP PRACTICE
LEARNING STRATEGY
ANALYSE EXPERIENCES AND PRACTICE 
CRITICAL THINKING
LEARNING EXPERIENCE
Source: The Open University (2020). 
REFLECTION
Reflective practice involves learning from individual experiences, understanding how to link theories to practice. Reflection is taking experiences and using them to aid in learning and development, taking action from the results found (Jasper, 2003, p.3).
Reflective practice is a continuous cycle of analysing and assessing individual practice to challenge, improve and develop the quality of skills, knowledge and understanding used (Professional Association for Childcare and Early Years ((PACEY), 2016).
REFLECTION IN EARLY YEARS PRACTICE


According to Marbena et al (2010, p.5) the interactions and experiences children have with experienced and reflective practitioners helps to improve children’s learning and development. The Effective Provision of Pre-School Education (EPPE) Project (Sylva et a., 2004) is a reflective study of young children’s development in pre-schools and schools and looks at the effects the education experienced has on children, looking at the effective practice of professionals and the effects on the quality of provisions provided, again looking at the effectiveness of practitioners and their skills and knowledge in providing children with valuable opportunities. Likewise, the Effective Pedagogy in The Early Years (EPEY) (Siraj-Blatchford et al. 2002) looks at the most effective pedagogical strategies that are used within Early Years settings and how they help to develop children’s skills, learning and knowledge. 
The process of reflection involves practitioners going through an experience, assessing what happened, why and how it happened, what was experienced and reflecting on ways in which it could be done differently should it be done again and to discover ways it could be improved (The Open University, 2020). 
The cycle of reflection should be consistent (Cambridge International, 2020) and should always be used to help develop teaching strategies and skills. To reflect is to do, think and apply knowledge, and to do so continuously. Lindon and Trodd (2013) explains that practitioners should consider what information they have and whether it is sufficient, does any more information need to be required to progress and for better practice and how can that be implemented. 
Dewey (1938) explains learning is not from experiences, it is from reflecting on the experience (Brock, 2014). 
 
Reflection does not have to be an individual process (Lindon and Trodd, 2013) and can be done with others to participate in shared thinking (Bolton, 2014, p.13) and shared reflection, encouraging extended reflection and for expanding ideas. Reflection is a process of thinking critically and some newer practitioners could benefit from the input and advice from more experienced practitioners through sustained shared thinking (Bolton, 2014, p.13) just as newer qualified practitioners could share fresh ideas.
Schon’s model of reflection using the six hats idea encourages practitioners to work together using the same direction of thinking, improving problem solving skills by ensuring other perspectives are considered (Optima Training Limited, 2014)
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Gibbs’ (1998) reflective model consists of six stages, relating to description,
feelings, evaluation, analysis, conclusion and an action plan
(Welsh Government, 2015b, p.9) 
Brock (2015, p.16) explains that Gibbs’ reflective model allows practitioners to reflect on an experience after it has happened using analysis. Gibbs’ model focuses on an individual’s feelings during an experience (The Open University, 2020) and how they influence your reflective thoughts after the experience. Cambridge International (2020) state that Gibb’s model uses description and leads to a conclusion through experience, as Gibbs (1988) explains that learning from an experience is not sufficient, the potential of learning comes from the reflection of said experience after (Manchester Metropolitan University, 2018). 
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Kolb’s Reflective Model
Kolb (1984) reflective model consists of four stages which link to concrete experiences, so having active involvement and first-hand experiences, learning by doing. (University of Leicester, date unknown). Reflective observation involves practitioners stepping back and reflecting on what happened and what was experienced, being able to communicate and ask questions (University of Leicester, date known) through shared thinking and reflection with others (Lindon and Trodd, 2013). Abstract conceptualisation involves the understanding of what has happened, making sense of experiences and allowing practitioners time to reflect on what they already know from the experience and what they have done. Active experimentation is the final stage which involves practitioners deciding how and what they will put their findings into practice, planning for future experiences through learning and reflection (University of Connecticut, date unknown). 
Kolb suggest that the model of reflection can be started at any point and for it to be used continuously (Smith, 2010) but that the main aim of the model is to gain knowledge from experiences and solve problems based on learning (Cambridge International, 2020). 
Hayes et al. (2014, p.10) explain that this model of reflection uses practice and personal experiences, focusing on what happened rather than the feelings and emotions that were experienced, differing to the theory of Gibbs’ (1998). 



Reflection from Inspections 
To ensure that settings are following the current curriculums and guidelines set and that practitioners are enforcing the rules and regulations, each school and setting teaching Early Years Education must go through an inspection process, such as those carried out by Care Inspectorate Wales (CIW) (2019) and Estyn (2017).
The CIW (2019) is the regulator of childcare and social care in Wales, aiming to inspect and improve the services provided for children and young people of Wales. Through the CIW (2019) settings and practitioners can reflect on their findings to ensure constant development and progression within their services to ensure that all children have the right to highest quality of care, that their rights are protected as explained by The Every Child Matters (2003) Framework, and also that practitioners reflect on their individual practice to ensure they are maintaining the standards and policies set by the CIW (2019).
Estyn (2020) are the education and training inspectorate in Wales, aiming to improve the quality of education for learners, doing so through inspections within Primary and Secondary Schools. Estyn (2017) main goals are to look at the standards and progress of settings and learners, the attitudes to the learning provided and children’s wellbeing. They also look at the teaching experiences as well as the learning experiences of the children, ensuring that they are provided with stimulating experiences. Estyn (2017) also state that they look at the care, support and guidance given to children as per their rights in relation to the UNCRC (1989) (UNICEF, 2016) and they look at the leadership and management within settings and schools to ensure its effectiveness and how settings use resources, frameworks and guidelines (Estyn, 2017). Estyn produce annual reports on their findings, which schools and settings use to reflect on to aid in their progression and in the effectiveness of their practice. 
Source: The University of Sheffield (2021).
Source: University of Connecticut (date unknown). 
Reflection as stated by Dewey (1933) is the manipulation of our knowledge and how we put it towards our future practice, learning from active experience (Moon, 2013, p.12). 



Conclusion
To ensure that as a practitioner, you are working to the best of your abilities and knowledge, reflection is key in developing and enhancing your skills. To reflect is to learn and to learn is to better oneself, for both individual progression and for children’s development. Reflecting on your own skills, values and knowledge allows for a better learning experience for children and young people and aids in the confidence in yourself as a practitioner. 
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	Disgrifiad byr o’r gweithgaredd (dim mwy na 50 o eiriau
Brief description of the activity (no more than 50 words)

	
Class activity with 5 – 6-year-olds.
Reading the story ‘The Smeds and The Smoos’ and looking at how planets are described.


	Nod/Amcan y gweithgaredd                                          Aim/Objective of the activity

	
Children read the story through once and focus on the descriptive words used to describe the different planets visited. Once the story has been read through, look back at pictures and words used when describing the planets to become familiar with how things are described and to develop their own ideas when asked to produce a detailed picture of their own imaginary planet. The main objective is for children to learn and understand adjectives and use their own imagination. 


	Eich rôl chi                                                                   Your role

	
I read the story and directed the activity after discussing it with the teacher and focusing on linking with the Foundation Phase Framework, which states that children of this age range should contribute to discussion, focus on the topic and speak with taking turns as well as sharing information to complete a task (Welsh Government, 2015) and to encourage children to think and feedback to myself and each other about different adjectives used and to come up with ideas of descriptive words they could use to describe their own planets. I encouraged them to read the story along with me and pick up on adjectives and adverbs, encouraging them to be descriptive and to think about different ways they can describe things, ideas and images. The story was read on the carpet where the whole class sits for teaching and reading sessions. 
 

	Agweddau cadarnhaol – pam?   Sut gellid datblygu’r rhain ymhellach?
Positive aspects – why?  How could these be developed further?

	
Children enjoyed making up their own ideas and describing words when thinking about their planets and having creative freedom. This could be developed further by encouraging children to share more of their ideas and to describe their ideas to the class by coming to the front of the class to share with everyone.  
Children were very engaged as they had the freedom to think for themselves and to talk about ideas that they had in mind, encouraging their communication skills and allowing children to be active in their own learning and development. This type of communication could be used in future story time sessions to allow children to share ideas and thoughts during story time. 


	Agweddau heriol – pam?   Cysylltwch a’ch arfer eich hunan.                                       Challenging aspects – why?  Link to your own practice.

	
This activity was carried out straight after a play time session, children came from outside with energy and enthusiasm and were excited and passionate about their ideas and were expressing a lot of feelings, which resulted in some talking over one another, meaning some children were not heard. Some children felt other children were not giving others the chance to talk or were copying ideas, making it challenging to get some children to engage with the story. 
With the children being so energetic, it was challenging at times to ensure children remained calm and respectful whilst also maintaining their enthusiasm and passion, as well as having the challenge of making sure all children had a chance to talk and work with me on developing ideas. 
After the children came in from play, I should have encouraged the discussion of playtime which would have allowed children to express all their thoughts, then moved on to explaining the activity after being settled. 


	Pa wybodaeth wnaethoch chi arddangos?                              
What knowledge did you demonstrate?

	
From working with the children before and being a part of their classroom, I developed an understanding of which children are confident in communicating and which children shy away. Using my knowledge of their personalities, I worked with each child in the class to discuss their ideas by prompting them to open up and share ideas, encouraging them by asking some questions, understanding the importance of inclusion and showing I was listening. 
Through my knowledge of adjectives and adverbs I encouraged children’s ideas by helping them think of different words with more meaning, encouraging their enthusiasm by coming up with ideas that were more enhanced, meeting the requirements for their age of development. 
Children had just come in from playtime outside and I understood that they were excited and eager, however, I made sure that children were respectful towards one another and would remain quiet when other children spoke so that everyone would have the chance to share their ideas, encouraging the behaviour policy.


	Pa sgiliau wnaethoch chi arddangos?                                       
What skills did you demonstrate?

	
I was able understand children’s interests and excitement, I pointed out pictures in the books and spoke more about describing words, asking the children different ways to explain describing words. 
Good communication skills allowed me to accentuate words so children would be intrigued and involved, explaining the meaning of adjectives and how they are used to explain ideas more efficiently. I altered my tone and voice when describing different words so children could gain more understanding of certain words used. From my skills of knowing the story I got into a character and was descriptive and enthusiastic when reading the story as if I knew these planets and what they were really like to be more believable for the children and encouraging their imagination. 


	Pa werthoedd wnaethoch chi arddangos?                                 
Which values did you demonstrate?

	
I encouraged children to be fair, respectful and inclusive of all children to make sure everyone had their own ideas heard and was listened to. I encouraged children to use their listening and communication skills and work together with ideas and help one another. I also made sure that if children did not understand a word or phrase used that we could work as a group to help describe the meaning of the word by using other words that the children would understand. 
Through working with a group of children with mixed abilities I understood that every child had a different level of understanding and I worked with the group as a whole to ensure everyone was inclusive and understanding of one another and that everyone took time to help one another, create ideas together and to be understanding of everyone’s individual needs. 


	Beth allai cael ei wneud yn wahanol yn y dyfodol?  Pam?
What could be done differently in future?  Why?

	
In future, I would work with smaller groups of children during the discussion portion of the activity. For example, when working with the whole class and reading the story, many children were not expressing their ideas or getting involved with the activity due to many children talking at the same time which led to some children shying away. If I were to repeat the activity, I would plan to read the story to the whole class and then would work with groups of children to discuss ideas and creative thinking so that all children had the opportunity to tell me their ideas. Another idea is to use individual whiteboards so children could write down their favourite describing words and their ideas so that during the activity, they felt encouraged to express their ideas and creativity by writing them down instead of speaking over one another. 







Element 4 Personal Development Plan

	Area for further development (provide further details)
	Why?
	How?
	Who/Where?
	When?

	British Sign Language (BSL) Course 
	To develop my knowledge and understanding of British Sign Language (BSL) so that I can communicate with children, parents and other individuals who are hard of hearing or with additional needs. To learn how to use BSL with confidence.  
	Take an online course which consists of 5 course modules and 30+ online videos and lectures. 
	An online course at Udemy.com 
Available at https://www.udemy.com/course/breakthrough-bsl/
With Olly Richards. 
Prices range from £10 - £40+ depending on the type of course and its length. 
	From February 2021- September 2021

	Develop Welsh Speaking Skills
	To allow me to better my knowledge of the Welsh language to allow me to have better opportunities with working around Wales in Education and Childcare. To broaden my understanding of Welsh and therefore my communication skills within a setting, with children and parents and practitioners. To be bilingual and use Welsh with confidence. 
	Take an online course. 
Take a course through the University. 
	Take an online course through the Welsh Government website, available at https://learnwelsh.cymru/learning/new-january-courses/?utm_source=google&utm_medium=search&utm_campaign=15015_Attracting_New_Learners-Consider-Google_Search_Students. 
Or get in contact with Eleri Powell about the Welsh Course through the University in Carmarthen.
	From March 2021 – March 2022 

Online course – 2 hours a week over the course of 30 weeks. 

	Confidence with talking to parents and other practitioners
	When working in a setting, I feel like I have a lot of confidence regarding my communication skills with children, however, I struggle with confidence when talking to parents and some practitioners, so it would be beneficial for me to have better communication with parents and other practitioners and to develop my confidence. To be able to engage with parents and guardians effectively to ensure that sufficient help and support is provided for all children, as well as gaining a good relationship with parents. 
Having a good relationship with other practitioners will also enable effective communication along with support for children. 
	To shadow other practitioners when speaking to parents and guardians and pickups and drop-offs. To have regular communication and contact with parents and carers to develop a strong relationship to therefore develop confidence and communication skills. 
To ask other practitioners to work alongside me to help with my confidence working together, encouraging better communication and be able to work together and solve any issues or problems, for example, having regular staff meetings and have feedback given on individual progress. 
	Follow other practitioners leads and learn from experience within a setting.
Have an opportunity to liaise with practitioners and parents in a placement or workplace about ways to best communicate, whether it be through meetings, pickups and drop-offs or home diaries. 

Speak to a line manager about working on communication skills and being able to talk openly about everyone’s strengths and ways to improve so that people can work together to build up each other’s confidence. 
	During my time in a placement from February 2021 – May 2022. 

	Apply for Developmental and Therapeutic Play (MA)
	My dream has always been to work as a Play Therapist, so to be able to achieve the qualifications I need to follow this career path, I need to achieve a postgraduate degree in Developmental and Therapeutic Play to enable me to secure a career in Play Therapy. Also, this master’s degree will help to gain a further understanding of how children learn and develop through play and learn techniques for professional reflective practice. 
	Apply for a 1 Year Postgraduate Masters through contact with a University. 
Look at prospectuses to find out which Universities offer this postgraduate degree. 
Contact individuals who could provide me with more information on Universities and Careers within this field. 

	Speak to Mark Thomas in the Careers Service at the University. 
Speak to lecturers to find out more information on courses available as well as individuals within the field to help provide more knowledge about degrees, placements, and other opportunities. 

Contact Swansea University’s postgraduate team and enquire about applying to receive more information on enrolment. Information found about the masters degree and application is found at https://www.swansea.ac.uk/postgraduate/taught/humanandhealthsciences/developmental-and-therapeutic-play/

	Start applying for a Postgraduate Masters between January 2022 – April 2022. 

	Gain a B in GCSE Mathematics
	To receive a higher qualification in GCSE Mathematics to enable me to have more opportunities in my ideal career as well as being able to develop my knowledge and understanding of Mathematics. 
By achieving a B in Mathematics enables me the opportunity to go into Primary Education through a PGCE.
Receiving a higher mathematics qualification would help with my confidence with the subject and would therefore help with confidence in my abilities to be an effective practitioner.  
	Take a GCSE Mathematics Course through Coleg Sir Gar which is £115 and can be done online and be able to sit exams.
	Contact Colleges on GCSE courses such as Coleg Sir Gar. 
Take on evening classes online or through Coleg Sir Gar to develop skills or gain a qualification. 
Information gained from - 
https://www.colegsirgar.ac.uk/index.php/en/part-time-courses/39-part-time/886-gcse-mathematics

	From January 2021 – May 2022. 

	Work with children with Speech and Language Additional Needs. 
	Speech and language development has always been of interest to me, so I would like to have the opportunity to work with children regarding their speech and language development and to gain experience through hands on learning. 
To gain knowledge and understanding of how speech and language development theory is used within a setting. 
To gain experience working with children who have additional learning needs, as well as being able to practice BSL in a setting. 
	Contact settings and schools who work with children who have additional learning needs. 
Volunteer at Hospitals or with Speech and Language Therapists. 
	Contact Rhiannan Walton who works as a speech and language therapist in Llanelli and Carmarthenshire in the Antioch Centre in Llanelli. 
	From January 2021 – May 2022. 

	First Aid Course
	To have a up to date First Aid training qualification to be able to provide extra care and support for children, especially if a problem or emergency occurs. Paediatric first aid training will help to prepare for real life situations. 
	Research online about courses in the area or contact the University and lecturers about courses available through the University. 
	Take a course through the British Red Cross – a 1 day course for £126
Take a course through PACEY’S paediatric first aid training course which consist of 12 hours over the course of 2 days. Information was found on https://www.pacey.org.uk/training-and-qualifications/training-from-pacey/first-aid-training/first-aid-england/ 
Contact lecturer Alison Rees-Edwards about courses during employability week. 

	January 2022 – May 2022. 
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