Critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector. 

This essay will critically evaluate three of the themes discussed within Bernardo and Gaerlan’s (2011) article to see if they would work within Wales for the teaching of Welsh as an additional language. It could be argued that these themes would be very useful for the teaching of Welsh, however many changes would need to be made within Wales to ensure the use of the themes would be effective. In addition to this, some of the themes would not be as effective within certain areas of Wales as there are limited language resources for the learners in particular areas.

Allan Bernardo and Jennifer Gaerlan have both carried out research about international languages prior to the creation of this article this shows that they are both well-respected researchers within the language community (Research Gate, 2019a: Research Gate 2019b), thus making the article a reliable source. The article looks into the Philippine educational system, in particular the various learning experiences that non-native English speakers encounter and how these impact their second language (L2) acquisition. The article, however, explicitly states that its purpose is not to discuss how these students learn their L2 which limits the relevance of this article with regards to L2 learning. But it could be argued that the experiences may have impacted the way the students learnt their L2, making the article relevant for language learning.

It could be argued that the implementation of some of the themes addressed within Bernardo’s and Gaerlan’s (2011) article could support the Welsh Government in achieving their goals. By 2050 the Welsh Government (2017a, p.2) aims to have one million people enjoying ‘speaking and using Welsh’, they want workplaces to become bilingual and communities to speak bilingually. However, the Welsh Government fail to state the level  of bilingualism they wish to achieve by 2050 as there are many different interpretations of what a bilingual person is. Diebold (1961, p.99) interprets bilingualism as someone ‘learn[ing] elements of the other language’, thus suggesting that by defining the term it constricts people of thinking they are bilingual. However, Haugen (1953) suggests that bilingualism is being able to produce meaningful conversations within another language, arguably this view is more realistic as it would enable effective communication between two people. Mayor (1994, p.75) emphasises that recognising bilingualism is a ‘matter of personal judgement’, thus suggesting people may not identify themselves as being bilingual yet, to another person they may be. This could therefore limit the amount of people that may classify themselves as bilingual within Welsh, thus emphasising the need for the Government to make people aware whether they are bilingual or not in order to be successful in achieving their goal.

The article addresses the impact of social factors on students learning their L2. Gaerlan’s study (Bernardo and Gaerlan, 2011) stated that the bilingual students believed that their community and family had a positive impact on their learning of English. Thus suggesting that in order to develop the students' second language, the community and family would need to help support this by providing meaningful social interactions. Baker (2014) suggests that this experience outside of the classroom will enable the learners to develop their Welsh language skills. This can be supported further by Sorace and Serratrice (2009, p. 203), who carried out research on Italian children, who suggest the use of the language within the community increases the exposure and thus increases the language development of the learner. Estyn (2018) also support the use of this within Primary schools for the teaching of Welsh as they have identified that successful schools are encouraging students to use their Welsh language skills outside of the classroom. Therefore showing that the use of this within Wales would be successful as it would immerse the students within the language.

It is, however, important to recognise that not all communities within Wales speak Welsh, in fact only 19% of Wales reported they could speak Welsh in 2011 (Office for National Statistics, 2011). Thus, non-Welsh speaking communities, such as Pembrokeshire (see Appendix 1), would not have good access to language opportunities which would limit the effectiveness of this within certain areas of Wales. The Welsh Government (2015) identified this problem and they suggested that people should be given more informal opportunities to engage with the Welsh language. Currently the Welsh Government (2019) are pushing more shops and banks to use Welsh more frequently, once this is achieved within all supermarkets and banks, then the students will begin to engage with the Welsh language more. In relation to this there is now more of a demand for employees to be Welsh speaking, for example BT are considering Welsh speakers more than the non-Welsh speakers (Careers Wales, unknown date). This places a higher demand on the need to understand the Welsh language which can therefore motivate students to try more within schools. 

Another limitation with using this theme within Wales is the quality of the language used within the communities. There is a possibility that the quality will not always be good and therefore this may have an impact on the way the students learn the language. However, it could be argued that although the language may not always be correct, the learners are still developing their self confidence within the language through talking. Clement, Dornei and Noels (1994) suggest that the most important factor in any L2 acquisition is the confidence that the learner has in speaking the language. This can be supported by the statistics from the National Survey (WG, 2018a) which showed that there was a correlation between confidence and fluency within Welsh speaking individuals. This therefore suggests that by applying this theme to Wales the students’ would be able to develop their language skills a lot better even if the language quality is not the best. 

Another theme being discussed within the article is the importance of English as an international language (Bernardo and Gaerlan, 2011). The article suggests that within certain communities of the world people viewed English as a way of gaining their own personal goals, for example having more opportunities of gaining a higher education (Bernardo and Gaerlan, 2011). However, the article fails to mention whether all of the learners were motivated to learn the language through this, thus suggesting that it may not be as successful on most learners. 

It can be argued that this theme could work within Wales as some learners may require the Welsh language for their own personal goals such as becoming a nurse or a teacher (NHS Jobs, 2019: ETeach, 2019). Gardner (2007) states that the learners personal characteristics will have an impact on their motivation for learning a second language. However, it is important to recognise that not all learners will have the same personal goals, as observed from the writers Professional Teaching Experience a number of pupils expressed that they wished to travel abroad to other countries when they were older, whereas other students wished to stay within Wales. It was observed that this did have an impact on the way particular students learnt the Welsh language as they did not see the purpose of learning it. Donaldson (2015) supports this and suggests that the learners personal motivations need to be considered in order for successful learning to occur. 

The article also suggests that within the Philippines, the English language had a great amount of respect as the families encouraged their children to learn the language (Bernardo and Gaerlan, 2011). It could be argued that this impacted the way the students wanted to learn the language as it was being encouraged from a wide range of people. Whereas in Wales, the Welsh language is being treated ‘less favourably’ (Welsh Government, 2018b) than English. In addition to this, the English language is the main language used across most media platforms within Wales. It could be argued that there is a risk of a language becoming irrelevant if it cannot ‘meet the challenges of modernity’ (UNESCO, 2003, p.11). Thus suggesting that if the Welsh language is not being used enough within media then it is as risk of becoming irrelevant within the community. This therefore stresses the need to include Welsh more within the media to ensure it stays relevant. The Welsh Government have recognised this and they have been asking teachers to include various media when carrying out Welsh lessons (see Appendix 2 and 3). If the language is used more within social media and television programmes it enables learners to interact with the language within a different context. Cook (2008) supports this and suggests that placing a language within a context the learners are going to have contact with will increase their language development.

The final theme to be discussed is the teacher being the model of good language use. Within the article Gaerlan mentions that the students viewed the teachers as good models of English within the classroom and they implied that this helped them within their language development (Bernardo and Gaerlan, 2011). MacDonald (as cited in Turnbull, 2001, p.533) also supports the use of the teacher in L2 acquisition and suggests that the language should be used to motivate the students into using the language more often. However, Martin (2008) suggests that teachers confidence and knowledge of a language limits the effectiveness of being a good language model, this would therefore limit the effectiveness of the theme within Wales for certain teachers. Stander (as cited in Nel and Müller, 2010, p.637) agrees with this and he argues that when a teacher’s language ability is bad the students will begin to pick up on this and therefore they would be learning the language wrong. Baker (2014) also supports this view as he states that if the model for the language is poor then it would be very problematic for the child. However, Swanson (2014) argues that this poor language model could be prevented if the teachers are given opportunities to develop their own language skills. The Welsh Government (2017b) and Estyn (2013b) have also recognised this issue and they have currently made changes in order to ensure the teachers are improving their Welsh ability constantly. For example, the Qualified Teacher Status standards (Welsh Government, 2018c) have recently been updated to have more of an emphasis on Welsh language and culture within teacher values.

In addition to this, another limitation for this theme within Wales is the lack of teacher self-confidence with the Welsh language (Welsh Government, 2018c). Gurler (2015, p.14) argues that ‘self-confidence is one of the facilitators to start a conversation’. This therefore suggests that when confidence is low then the conversations are not frequent. This issue has been identified within Estyn (2013a: 2017) reports , where they have observed teachers who are lacking confidence within their Welsh language skills. The Welsh Government have recommended courses to various schools to develop their self-confidence within Welsh, one of these being the Sabbatical Scheme (WJEC, 2019). This scheme enables teachers to develop their confidence through an intense Welsh development course, however, there are some limitations to the use of this scheme within schools for example the teacher would be absent from teaching for a number of weeks.

To conclude, the themes raised within the article could be beneficial for the teaching of Welsh to an extent. The use of social factors on the language development would be extremely beneficial for the teaching of the Welsh language, however this would be difficult to implement within certain communities of Wales as not all communities have language rich opportunities. Currently the Government are pushing for more workplaces to use the Welsh language more frequently, therefore a recommendation would be to ensure that fluent Welsh speakers use Welsh more frequently to increase the number of interactions Welsh learners may have daily. The use of Welsh as an international language would be challenging to adopt in Wales due to the amount of English being used within various media. A recommendation to tackle this problem would be to include the use of Welsh more within these medias and normalise the use of the Welsh language within daily life. Finally, the use of the teacher as a role model is currently being adopted within Wales however, in order to get it to the same standard as the teachers in the Philippines more accessible training would need to be provided for student teachers as well as current teachers to enable them to teach the language through the medium of Welsh, like the Philippine schools. 
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