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Short term goal- 1 year- become more confident in public speaking and presenting 
Specific 
I want to improve my confidence in public speaking and presenting. This includes group discussions, speaking to new people, and presenting university assignments without feeling very nervous. I want to accomplish this because it will help me in my personal, academic and work life. To achieve this, I need to put myself out there and speak about my thoughts and feelings without worrying what others think. A constraint could be staying quiet because I feel anxious or feel my point is not valid enough. 
Measurable 
I will measure my progress by taking part in university presentations, group work and discussions and asking my lecturers for feedback. I will know I have achieved this goal when I can give a presentation or speak to an unfamiliar person confidently with little to no nerves and can get my point across clearly. 
Achievable 
I can accomplish this goal by gradually putting myself out of my comfort zone. I will be well prepared and rehearsed for presentations, take part in more class discussions and make small talk with people I do not know. I can increase this and become more confident. 
Relevant 
This goal will help me at university and in my future work. I will need to complete presentations and interviews, meet new people and communicate with others. This is important for my future career as a primary school teacher as I will need to meet new staff, parents and children. 
Time bound 
I have given myself one year to achieve this goal. I hope my confidence will gradually grow and may achieve it sooner. I will work on this regularly especially at university and when going into new school settings through my teaching assistant agency. 
Mid-term goal- 3 years- complete my university course and get my degree 
Specific  
I want to complete my two-year early years education and care course and then complete another year of teacher training, such as PGCE, to gain my teaching qualification. I want to achieve this because my long-term goal is to become a primary school teacher. The requirements are attending university and completing assignments. Constraints may include managing my workload, deadlines and balancing university work with personal life. 
Measurable 
I will measure my progress by completing assignments, meeting deadlines, attending classes and using feedback from lecturers. I will know I have achieved this when I have completed my university course and additional year of teacher training. 
Achievable 
I can achieve this goal by staying organised, attending university, completing work on time and asking lecturers for help when needed. I will also gain experience through working in school settings, helping me develop the skills to become a teacher. 
Relevant 
This goal will help me achieve my long-term goal of becoming a primary school teacher. My university course will give me knowledge and the additional teacher training course will allow me to progress towards becoming a qualified teacher. 
Time bound 
I have given myself three years to achieve this goal. I aim to complete my two-year course and a further year of teacher training. I will regularly check my progress to make sure I am staying on track and not falling behind with workload. 
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Professional practice in early years 
Professional practice is important in early years because every child has their own individual needs, interests, abilities, experiences and ways of learning. As a practitioner in an early year setting, they have the responsibility to provide every child with a safe, supportive and inclusive learning environment. The National Association for the education of young children (NAEYC,2020) stated that relationships, observation, assessment, curriculum planning and professionalism are an important part in early years practice. All these areas work together to support children’s learning and development. The UNCRC also states that children have individual rights that should be respected (United Nations, 1989). Therefore, professional practice includes values, communication, multi-agency working, observations, planning and respecting children’s rights. These areas allow a practitioner to understand all children individually and provide them with the best support for their needs so they can develop, participate in every activity and feel included.
Professional values are important because they influence how practitioners behave, make decisions and work with children, families and other professionals. Practitioners should demonstrate values such as respect, honesty, fairness, equality, confidentiality and responsibility. These values help gain professional relationships with children and others who support them and help focus on the needs and the wellbeing of children. The Code of Professional Practice for Social Care Workers states that professionals should respect people’s dignity, promote equality and diversity, and maintain professional relationships (Social Care Wales, 2026).
A practitioner should not allow their personal opinions or assumptions to influence their decisions when working with children and their family. They should realise that every child is different from one another. Early years professionals should understand children’s learning and development whilst considering their family, culture, community and experiences (NAEYC, 2020). As a result, practitioners should consider their own attitudes but ensure these do not create barriers for a child. For example, a practitioner who values the importance of equality should identify if an activity is not accessible to a certain child and be able to adapt the activity instead of just expecting the child to cope.
Professional responsibility is also important because practitioners are responsible for their decisions and actions. This includes protecting confidential information, maintaining boundaries and getting advice when a child's needs are beyond their knowledge. The Additional Learning Needs Code for Wales promotes person-centred practice and places children and their families at the centre of decisions about additional learning needs (Welsh Government, 2021). Professional values are important because they provide a foundation for inclusive and respectful practice.
Effective communication is important because practitioners communicate with wide range of individuals including children, families, colleagues and other professionals regularly. It helps practitioners understand children's needs, feelings and interests. Communication needs to be adapted because children communicate in different ways. Some may communicate through speech, while others may use facial expressions, gestures or even pictures. The Department for Education (2023) talks about the importance of understanding individual children and identifying the support they may need.
McLeod (2026) talks about Vygotsky's theory which shows the importance of social interaction in children's learning and development. His concept of the Zone of Proximal Development suggests that children achieve more with the appropriate support than they may be able to achieve working independently. This is significant because practitioners can identify children's current abilities through observation and provide suitable support to help them develop. As children's skills and confidence increase, the support can gradually be reduced. This demonstrates how observations, communication and individualised support can work together to meet children’s individual needs.
Children should also be given opportunities to express their views. Practitioners should listen to all communication, both verbal and non-verbal when planning experiences and consider children's preferences.  Communication with families is equally important as parents and carers have knowledge about a child's development and experiences that practitioners do not have (NAEYC, 2020). Effective communication between professionals can also promote consistency when a child may require additional support (Social Care Wales, 2026).
Multi-agency working involves different professionals working together to support a child and their family. This could include health visitors, early years practitioners, teachers, social workers, speech and language therapists and additional learning needs professionals. This is important because one professional may not have all the knowledge and skills required to understand and support a child's needs.
Working with other professionals allows different areas of expertise to be brought together. For example, an early years practitioner may identify that a child has difficulties with communication. A speech and language therapist will then provide specialist strategies that can be used during everyday activities. This can provide consistency for the child and help the child develop to their full potential.
The Department for Education (2026) identifies multi-agency working, joint planning and communication with families as important elements of providing joined-up support. The Additional Learning Needs Code for Wales also promotes collaboration between professionals and families when identifying and meeting children's additional learning needs (Welsh Government, 2021). However, multi-agency working will be less effective when communication is poor or families are not appropriately involved. Effective multi-agency working can therefore provide a more consistent and appropriate response to individual needs.
Observation is a key part of early years practice because it allows practitioners to understand children through what they see and hear. NAEYC (2020) identifies observation, documentation and assessment as important areas of practice. Observations can provide information about children's development, strengths and interests as well as highlighting areas where additional support may be required.
The Department for Education (2023) explains that assessments involve developing knowledge of children and using this knowledge to shape teaching and learning experiences. Observation should therefore have a clear purpose and provide practitioners with an understanding of children's development.
Observations are particularly significant when meeting individual needs because children do not all develop in the same way or at the same rate. For example, an observation may show that a child is confident communicating with adults but experiences difficulties communicating with other children. This information could be used to provide opportunities to develop social skills.
Observations can also reduce the risk of practitioners making assumptions about behaviour. A child who does not participate in an activity may not necessarily be uninterested. The activity may be too difficult, the instructions may not be clear, or the child just prefers a different way of learning. Careful observation will allow practitioners to consider possible reasons before deciding what support is appropriate. Estyn (2023) highlights the relationship between observation, assessment and planning. Observation should therefore inform professional decisions rather than simply record what a child has done.
Planning is closely connected to observation because practitioners can use information gathered about children to decide what experiences, resources and support should be provided. NAEYC (2020) identifies including an engaging curriculum when planning is an important area of early childhood practice.
The Department for Education (2023) explains that information gathered about children should be used to shape teaching and learning experiences. Planning should therefore be suited to children's individual interests, development and needs rather than providing the same experiences for every child.
For example, if an observation identifies that a child is interested in animals but has difficulty participating in large group activities, a practitioner could provide an animal-themed activity within a smaller group. This would build on the child's interests while providing an opportunity to develop social skills.
Inclusive planning is important because children may require different levels or types of support. Some children may require more time, simplified instructions or alternative ways of doing an activity. Planning is therefore significant because it enables practitioners to respond to individual children and provide appropriate learning experiences.
The UNCRC is important to professional practice because it recognises children as individuals with their own rights. It was adopted by the United Nations in 1989 and contains rights relating to children's protection, development, participation and equality (United Nations, 1989).
Article 2 states that children should have their rights respected without discrimination, including discrimination relating to disability (United Nations, 1989). This is connected to inclusive early years practice because practitioners need to ensure that children are not excluded because of their abilities, culture or language.
Article 3 states that the best interests of the child should be a primary consideration in decisions concerning children (United Nations, 1989). Practitioners should therefore consider what is most appropriate for the individual child when making decisions about learning and wellbeing.
Article 12 states that children have the right to express their views and have those views taken seriously (United Nations, 1989). Practitioners should provide opportunities for children to make choices. Children's views may be communicated through spoken language, facial expressions or behaviour.
Article 31 recognises children's right to rest, leisure, play and recreational activities appropriate to their age (United Nations, 1989). This is relevant to early years because play provides opportunities for children to explore, practise skills, express themselves and develop relationships.
The UNCRC therefore provides a rights-based framework for professional practice. Respecting children's rights supports inclusive practice and helps create environments where children feel valued, listened to and able to participate.
Overall, professional values, communication, multi-agency working, observation, planning and the UNCRC work together to meet children's individual and inclusive needs. Professional values influence how practitioners behave and make decisions, while communication supports understanding between children, families and professionals. Multi-agency working brings together different knowledge and expertise, while observations help practitioners understand children's strengths, interests and areas requiring support. Planning allows this information to be used to provide appropriate learning experiences.
The UNCRC provides a rights-based framework by ensuring that children's views, best interests, equality and participation are considered (United Nations, 1989). These aspects of professional practice are interconnected. When applied together, they can support an inclusive early years environment that recognises every child as an individual and provides appropriate opportunities to learn, develop, participate and feel included.
Reference list
Department for Education (2023) Development Matters: non-statutory curriculum guidance for the early years foundation stage. Available at: https://assets.publishing.service.gov.uk/media/64e6002a20ae890014f26cbc/DfE_Development_Matters_Report_Sep2023.pdf (Accessed: 23 October 2026)
Department for Education (2026) Inclusive early years fund: best practice guidance for local authorities. Available at: https://www.gov.uk/government/publications/inclusive-early-years-fund-2026-to-2027/inclusive-early-years-fund-best-practice-guidance-for-local-authorities (Accessed: 23 October 2026)
Estyn (2023) A curriculum for funded non-maintained nursery settings. Available at: https://estyn.gov.wales/improvement-resources/a-curriculum-for-funded-non-maintained-nursery-settings (Accessed: 23 October 2026)
McLeod, S. (2026) ‘Zone of proximal development’, Simply Psychology. Available at: https://www.simplypsychology.org/zone-of-proximal-development.html (Accessed: 24 October 2026)
National Association for the Education of Young Children (NAEYC) (2020) Developmentally appropriate practice. Available at: Developmentally Appropriate Practice (Accessed: 24 October 2026)
Social Care Wales (2026) Code of professional practice for social care workers. Available at: https://socialcare.wales/codes-of-practice-and-guidance/code-of-professional-practice-for-social-care-workers (Accessed: 24 October 2026)
United Nations (1989) Convention on the Rights of the Child. Available at: https://www.ohchr.org/en/instruments-mechanisms/instruments/convention-rights-child (Accessed: 25 October 2026)
Welsh Government (2021) The Additional Learning Needs Code for Wales 2021. Available at: The Additional Learning Needs Code for Wales 2021 (Accessed: 23 October 2026)



I acknowledge the use of Microsoft 365 copilot on the 25th of October 2026 to put my reference list in alphabetical order
Prompt:
Put this Harvard reference list in alphabetical order
Department for Education (2026) Inclusive early years fund: best practice guidance for local authorities. Available at: https://www.gov.uk/government/publications/inclusive-early-years-fund-2026-to-2027/inclusive-early-years-fund-best-practice-guidance-for-local-authorities (Accessed: 23 October 2026)
Department for Education (2023) Development Matters: non-statutory curriculum guidance for the early years foundation stage. Available at: https://assets.publishing.service.gov.uk/media/64e6002a20ae890014f26cbc/DfE_Development_Matters_Report_Sep2023.pdf (Accessed: 23 October 2026)
Welsh Government (2021) The Additional Learning Needs Code for Wales 2021. Available at: The Additional Learning Needs Code for Wales 2021 (Accessed: 23 October 2026)
Estyn (2023) A curriculum for funded non-maintained nursery settings. Available at: https://estyn.gov.wales/improvement-resources/a-curriculum-for-funded-non-maintained-nursery-settings (Accessed: 23 October 2026)
National Association for the Education of Young Children (NAEYC) (2020) Developmentally appropriate practice. Available at: Developmentally Appropriate Practice (Accessed: 24 October 2026)
Social Care Wales (2026) Code of professional practice for social care workers. Available at: https://socialcare.wales/codes-of-practice-and-guidance/code-of-professional-practice-for-social-care-workers (Accessed: 24 October 2026)
McLeod, S. (2026) 'Zone of proximal development', Simply Psychology. Available at: https://www.simplypsychology.org/zone-of-proximal-development.html (Accessed: 24 October 2026)
United Nations (1989) Convention on the Rights of the Child. Available at: https://www.ohchr.org/en/instruments-mechanisms/instruments/convention-rights-child (Accessed: 25 October 2026)

I confirm that I have not presented any AI generated text in my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 

2

image2.png
Brock, A. (2014) The Early Years Reflective Practice Handbook London: Routledge. Available at:
https://doi.org/10.4324/9780203117248 (Accessed: 19 October 2026)

Dyer, M. & Firth, S. (2018) in McMahon, S. & Dyer, M. (2018) Advanced Work-Based Practice in Early Years
London: Routledge. Available at: https://doi.org/10.4324/9781351181648 (Accessed: 19 October 2026)

Eraut, M. (1995) Schon’s Shock: A Case for Reframing Reflection-in-Action Available at: Eraut (1995) -
Schon Shock A Case For Reframing Reflection-In-Action | PDF (Accessed: 19 October 2026)

Price, H. & Deveci, Y. (2022) ‘One size does not fit all: understanding the situated nature of reflective
practices’, Journal of Social Work Practice, 36(2), pp. 227-240 Available at:

https://doi.org/10.1080/02650533.2022.2058920 Price H. Deveci Y (2022).pdf (Accessed: 19 October 2026)

The Open University (2026) Learning to Teach: Becoming a Reflective Practitioner — 2.1 Defining Reflective
Practice Available at: Learning to teach: becoming a reflective practitioner: 2.1 Defining reflective practice

Openlearn - Open University (Accessed: 19 October 2026)

University of Cumbria (2016) Rolfe et al.’s Reflective Model Available at: ReflectiveModelRolfe. pdf
(Accessed: 18 October 2026)

University of Edinburgh (2024) Gibbs’ Reflective Cycle Available at: Cibbs' Reflective Cycle | Reflection
Toolkit | Reflection Toolkit (Accessed: 18 October 2026)

Welsh Government (2023) Early Childhood Play, Learning and Care: Reflective Practice Toolkit Available at:
https://hwb.gov.wales/curriculum-for-wales/early-childhood-play-learning-and-care-in-wales (Accessed:
18 October 2026)





image1.png
Reflective Practice In Early Years

What s reflection and reflective practice?

Reflection means thinking carefully about something that has happened,
considering vinat vent well what did not go 5o well and vihat coud be done
differently n ihe future. I early years seings, reflecive praciice means @
pracifionet ininks bout neiryork and e ffose fefecions (o Improye o

Uppor chilaten-This Invoives (inking about decisions acivites and inferact
Vil 3ch chid,Father than Coninuing 1o do things the same viay when 1t wasn
Successiul (Welsh Govermment, 202

Forexample ifa practioner plans an actiy and notices it some children lose
interest they wil{flct o wheter e ity wzs cufiablefor ne charen' ages,

i il 0 aapt in h o)
TAERGRS Bresiing 1oL SChiiETTs S a0 105 PRV Of QMG BT
SongEde ocrignd 1hey ol then be SHE 10 o uneihel h changes e

Viere more suitab
acivites.

l for the children and be abie 10 include hese Changes in fulire

eflective practice important in early years practice?

Reflecive prachce s importani because every child s iferent and has their own
Deets Inidfesis ang waye of leaming. Refleciva practice i carly vears o
R e e e e e
iembert o shippart tne chid making Sure g g faeoives [he bt
BIE s st T Ao et e 1 R TS URASHER Y
er, 2018). Practitioners need to consider whether their acfivities and approaches
arciloing al hioren develop, and fefctng on el pracice hejoe i dentiy

{ihat iorks Well and wihat needs 10 change 1o best suit each child (Welsh
Govemnment, 2055)

To relect more deepiy pracito e crtical peflecton, Crticalreflection
TRLERets Ceehl PR SeR e e tesion, Clcal e
Coniering il Rappened and wht Could be Improved. 00k and Gardner (2007,
Gied in Brock.2014) Bxpiain hat crical feflocion 10oke a the Inaviouai as wal 2z
e Sotial cnvironmant around fhem. f Can hlp praciioners develop projessionaiy
by Giving them a betta understanaing of elt OWn practce and Now they can
IMpTOVE L 1 G 210 help pracilonets. Tea more Cofent and empoversd n their
10 Stanno Sherenced indicces win o reclioncr ¢ SE8h: (2ol £

epito 1EReCt{ogeier and make posilye chaniae {0 e Pracice (Bro
EH‘Wf | R S o e
Gevelopment Nelping them raepond wall b Unexpecied challenges and adapt their
{ZaCNING SHyés o Meet 3l Chidren's eaming Nesoe:

Theory of reflection

The heory of fefcive pracco was fretinroduced by Sehonin 1983, s work suggests that
professionals leam not oniy from formal training but afso from the fuztions they come across in
Practice and ot they respond o them (The Open Universty, 2026). Schon sugoested ihat
piotessjonals teoctn i diterent vy, The fit happens Wi [y afe camying outa fask

ere ey ot ynat s hapocring cld agist ol &ttons immeclaley i tecbind Hapoens
atenvargs, when they ook back on fhe siualion and consider what they fmight change in e
{uture “Fhié helps practioners leam ffom real experiences rather than relying only on wnatthey.
Viere taught GuIng traming.

‘Schon's theory may work well for some praciitioners however, Eraut (1995) argues that n fast
paged setings  can o difeult o cary out refection i aclor, 2 praciiioper? may not e fime
{6 ik of arf mmiediate Solibon whenan aChvity 15 Nt G0INg ¢ DAANEY. RefeChve Pracie Is ot
agne sieteall approach, and Price and Devels (0221 K about nal he vy przciioners
feflect depends on'the context, the natlre of fhe task and the ndviduals mvolved: This means
‘arly years pracifioners need o consider the Gremsiances they are working in and adapt ineir
1ype of reflecton to suttthe situation.

Reflective models

There are many models that nelp practionre relectn a srucured way instead o jul thinking
Vagusly b0utheir Gay. Each motel orks aerenty and each ias olh strengis and
Vieaknesses.

i’ reflegive ycle (1968) quides practioners infough i sepe: descrting i event. hnking
abou herfeeings, Iooking atinat vas posiive and ncgaive. finking abouty Fhappenca.
creating a concllsion and planning what they wotild do differenty next tme (University
Edinouioh 3024) A cirengin of o mooel s thet 1 clear and casy o follw because 15 el
siructured. including feelings in feflection is paricularly usefulin eafty years, as pracifioners
‘experience many diferent emotions fhiat may influence thelr decisions. Hoviever, a Weakness is

Tl R TRl S gl o o e S Tl

Role Frestater and asper's (2001 reflecive model uses three questions: <nat? So ihat?
Noutuhat> (University of Cumbfia, 2018). One advantage of this model s hat i 15 a simple
giucture making 3 Uset] saring pontfo praciioners who are new o eflcie praciice

BTl Thahtls el oAt i oS

[t
\ien compating both models, boh ae simuctured and used trelet affr an event s happened,
but fhey Sufl GfiSrent silations. GIbbs mode is more etailed because it fias Six Stages an
Includes feelings, So £ iorks best when reflecting on a Specific aciwiy that went wrong or a serious
incident. Rolfe, Freshvater and Jasper s Model 13 SMplet and quicker. S0 1t may Work best or
overall everyday reflection but not for deeply thinking about more compicated Siuations.




