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[bookmark: _GoBack]Every care setting will have statutory requirements that need to be met in order for them to provide a sufficient level of care and support structure for the children and young people within the setting with the aim to deliver this to the best of their ability. Whether this is a day care setting, a childminder or a flying start setting, each will have standards that have to be met by the national minimum standards (2012). The Welsh Government and Social Care Wales have set list of qualifications in place that have to be accomplished to enable practitioners to work within the early years and childcare sector in Wales Welsh Government (2017), however, these settings can be considered as business’, and a care setting will only be successful if it has children that attend on a regular basis. 
With many of the same or similar businesses within the community competing amongst each other, this becomes a very competitive industry hence, the high-quality assurance standards they offer will be seen as a positive element when promoting and touting for custom within the community. There was an 11.3% rise in the number of child care service establishments in 2016-17. Therefore, day care settings will be in competition with others, trying to better themselves using quality assurance measures/tools, to gain attendees (IBISWorld, 2019). 
Quality can be challenging to define, as the definition is perceived differently by those involved within the early years; the practitioner’s definition of quality may be a totally different perspective as to that of a head of a school. Many researchers have debated the definition of quality within the early years sector Tanner et al., (2006); Dahlberg et al., (2007, p. 179). Pen (2011) also suggested that different aspects of quality are valued by different people, Howard (2018) alleged that a setting that provides high quality is one that enhances children’s outcomes, however, it should be considered that all providers within these sectors main aim is to provide and care for those children under their supervision. As the perceptions of quality can differ and it is seen to be vital, every setting has an aim to improve the quality they provide and to be able to improve there is a need for continuous evaluations and improvements. Robb (2019) suggested improvements are made by taking steps such as self-reflection, identifying areas for improvement, implementing improvement plans and reviewing their impact. Reed (2010, p6) stated that “Practitioners are key” in the quality of their setting for such reasons as “the more they reflect on practice the more their collective voice will be heard to influence change and improve quality”.
Quality assurances are measures a setting will complete in order to evaluate the service and provision of care that they provide. By using these quality assurance measures, it promotes the highest quality of care, as they encourage the early years providers to reflect on and evaluate the practice in which they provide and therefore make any changes if needs be, to enhance the provision they provide. The positive results of promoting and delivering a high-quality standard of care can be seen during regular monitoring of the setting and the employees and a continuous influx of new or current attendees. Quality assurance enhances a shared knowledge of what is expected for both staff members of the setting and parents or carers of the young children. 
Many customers as a standard require some form of quality accreditations or quality management systems to be in place before even considering dealing with businesses, thus being no different when it comes to early years care settings. As a parent or carer of a child, they will always want the best start for their children as these years are seen to be the most important years of their lives, Public Health Wales (2017, cited in Macdonald, 2018) identified that a child’s life when at  0-3 years old is the time when the  child will  call for close care and stability having implications for their lifelong achievement and development. Within accordance to article 18 of the united nations conventions of the rights of the child (UNCRC, 2010) which is to always consider what is best for the child. Therefore, finding the best care setting for their child may depend on what qualities the setting has to offer. 
Within today’s society early years settings are not simply a place where children go to be supervised but are a key element in children being successful at school and in later life (Early Years Careers, 2016). Currie (2001, cited in Hynes, 2008) has identified an increase in funding for child care settings for pre-Kindergarten programs in America, which will provide an opportunity for more quality care for those children less fortunate, Wales and the Welsh Government also have a programme available known as the flying start which focuses on children from disadvantaged background, providing them with the opportunity to a quality childcare provision, providing them with experiences and opportunities to develop and to prepare them for school, Flying Start (2014). Both countries, yet opposite ends of the world are providing opportunities to enhance the children’s development at a young age and promoting early interventions to enhance the children’s development for future life.
 Early intervention can be described as the process of making sure that the family and the child are provided with the support they need to become as competent and happy as one can be Johnson (2013, cited in Open society foundation,2013). Furthermore, the quality of care in which these settings provide need to be of a high standard to allow the children and families to be happy and competent. Pacey (2016) suggest that studies have shown that for babies and young children to benefit from childcare, it needs to be of high quality. Hynes (2008) found that almost 23% of children had experienced a mix of low- and high-quality care, however, the EPPE, EPPSE and the REPEY study’s (Siraj-Blatchford et al, 2002) findings show that high quality pre-school linked to good GCSE maths and English results and that high-quality care was implemented by great child-adult interactions, Sylva et al (2004) also suggested that the settings with higher qualiﬁed staff displayed higher quality within the setting and that settings providing combined care and education were of a higher quality standard and it is this quality that is reflected on a greater intellectual and social development for the children. Furthermore, to this Bruner (1945, cited in Blatchford et al, 2002) identified that ‘joint involvement episodes’ are extremely beneficial to a child’s learning, the flying start settings have been introduced based on these findings. There are a variety of quality assurance measures available for the early years setting of today’s society.
The Eco Schools award is an award or accreditations a setting undergoes in order to gain recognition for the quality of service in which they offer. It is a global award that is part of the Keep Britain Tidy scheme. The aim of the award is to “empower children to drive change and improve their environmental awareness and creates financial savings for schools as well as a whole host of other benefits”, (Eco Schools, p1). The Eco school award takes on a whole school approach that influences children and staff to become more aware of what needs to be done as a society to encourage a sustainable world, Agbenyega (2013) suggested that a whole school approach leads to a “multifaceted appreciation of people” and this prevents lack of knowledge. Furthermore, to this Education Scotland (2016, cited in McNicol, 2018) suggest that working as a whole establishment has the potential to enhance the children’s well-being. Everyone within the setting works together towards this award therefore, the practitioners and children are actively involved. The practitioners leading by example and modelling the correct behaviour would work in compliance  with Bandura’s theory (1986) which stated that for a child to learn effectively the behaviours needed to be modelled, this would also be incorporated within Vygotsky’s theory (1962) of working with a more knowledgeable other, as the adult will be modelling and scaffolding the child’s learning of this topic. This will also allow for sustained shared thinking, which has been suggested links to high quality care within early years settings Siraj-Blatchford et al, (2003, cited in Howard, 2018). Shared thinking can help shape relationships which help things to work efficiently as people feel included and a part of something.
Working towards this award will also develop the understanding of how the choice that are made effect the world and allows for them to problem solve as to how they can contribute to the lives of others. Improving practitioners’ own practice with ESDGC will allow for enhancing the quality of provision within the setting. Improving practitioner’s knowledge could be an aspect of continuous professional development (CPD), which CIPD (2019) suggest it is important to ensure all skills and training courses are up to date and motivate staff to improve their knowledge and skills which then lead to improved learning and development for the children. The Care council for Wales (2016) suggest that it is essential as the needs of children are central to the principles of CPD and reflect the Welsh Government’s seven core aims. Taking on the whole school could lead to taking on these changes at home life too, which will lead to home school links, which will allow children to develop new skills in their home environment too.
The Eco-school programme also meets the Ofsted requirements for a school, which are working in partnership with the community and other agencies to be able to  enhance the learning experiences a setting can provide, Ofsted (2015), it also works towards Donaldson (2015) Successful future’s as the children are being enterprising, creative contributors and the programme makes them aware that they are citizens of Wales, but also of the world and that there is a need for a joint effort . This will develop the children in order to be professional citizens of the world, and developing the skills needed for this. 
The Eco schools programme has many benefits on the development of the child and encourages the school/setting to be more sustainable, ESD&GC (no date) suggest, children have the right to understand the issues the planet faces and what they can do to prevent this, however, when the setting submit the evidence needed in order to gain the award, the setting do so by submitting their evidence and questionnaires on-line. Questionnaires are a fast and easy ways to gather evidence, however, Bell (2007) suggested that very little evidence is provided to suggest that questionnaires are appropriate for children as their cognitive, communicative and social skills are still developing, and therefore, it is unable to predict that they have understood what is being asked, and this will allow for misleading answers, this can also be the same for the older members, questions may also be taken into different context, so it should therefore be considered, is this evidence reliable? Submitting the evidence online could be seen as a barrier as abilities differ whilst using digital devices and using online equipment. These could hinder the evidence in which a practitioner provide, in addition to this, is a questionnaire and the evidence that is provided sufficient to demonstrate that the setting is promoting sustainability to a high standard quality. How does the evidence submitted, and the use of questionnaires prove to be a reliable measure that the setting is providing a high quality of sustainability? There are other measures available that could be implemented along side these measure to ensure the quality is of a high standards, for example a qualified assessor visiting the setting to witness what is being done on a daily basis that will demonstrate the quality needed to accomplish an eco-school award, this being said, an unplanned visit would be more realistic as in prepared visits, settings seem to focus on the visit as a main concern, and thus may lead to other standards dropping and will reduce anxiety of staff member’s undergoing an inspection, Gov (2018). 
Another quality assurance measure that is used by early years practitioners is the Sustained Shared Thinking and Emotional Wellbeing Scale (SSTEW). The SSTEW scale is a tool that is used to assess the quality within early years settings Siraj et al. (2015). The aim of the SSTEW scale is to measure the quality of adult support and how it is improving children sustained shared thinking whether this occurs with an adult or peer and also to support a child’s emotional well-being NDNA (2019). The Mental Health Foundation (2019) suggest that the quality of a relationship with a care giver is important for future developments within a child and will allow for them to develop a sense that they are worthy, in addition to this The Children’s Society (2019) suggested that there is an importance to monitor a child’s well-being as every child has the right to be happy with the life they live. If a child feels comfortable and safe with staff members, they are more likely to participate and engage fully allowing them to develop holistically. 
As previously stated Siraj-Blatchford et al (2003) suggested that sustained shared thinking links to high quality care within early years settings, this was also suggested by Neale (2017) who stated that adult–child interaction is an essential requirement for excellent early years practice. Therefore, there is a need for the SSTEW scale to evaluate the quality of this, however, Louis (2016) argues that there is a fine line between interactions and interfering, that must be understood by practitioners.
Melhuish (2015) suggested that the SSTEW scale has emerged from evidence concluded by the EPPE, EPPSE and the REPEY studies, with over 30 years of research to support it and therefore is an evidence-based tool. The SSTEW scale can be used as both a self- evaluation tool and is used by local authorities, it can therefore be used at different levels. However, this can be seen as an implication as the candidates that are assessing by using the SSTEW scale may have different perspectives of what meets the chosen criteria and what does not. Unlike the Eco-school’s award, an assessor will assess the 14 elements within the 5 sub scales and measure these on a scale of 1 to 7, with 1 being in adequate and 7 being Excellent, therefore, if there is a lack of training or a mixed perspective, the results will be unreliable. Furthermore, Nursery world (2015) suggested that to enable children to become emotionally and intellectually ready there is a need for adult participation, and it was also suggested that the SSTEW scale indicates the skills in which the adults need to help support and develop the children within their setting.
Unlike the Eco- school award, that measures the effectiveness of their Eco-Schools work, The SSTEW scale, only measures the adult support, sustained shared thinking and the impact this has on the child’s well-being and emotional development, it therefore doesn’t consider the environmental factor of a setting nor does it evaluate the standards or provision. Although it is evident in research that child- adult interactions and sustained shared thinking plays an important role in the standard of quality (Iruka, 2014) that is provided within a setting, there is evidence that suggest that a combination of interactions, environment, experiences are all key to a child’s learning (Teachwire, 2017). Bruce (2010) states that free play is a vital part of learning and experience and therefore, an environment needs to be able to provide these too in order for them to provide a high-quality care setting, this is also suggested by Froebel (1852) that children need real experiences. Furthermore, the Early Childhood Environment Rating Scale (ECERS) is the quality measure tool that is used to measure the environment of the setting Botsoglou (2019)however, it has a limited interactions section, therefore if they were to be used alongside each other this will give a clearer indication of the setting’s quality as a whole as it will consider both the environmental aspect and the interactions of staff and children within the setting, and will cover more aspects of the quality in which a setting provides.
To conclude this assignment, it is evident that early years settings need to ensure quality above statutory requirements in order for the business to thrive as there are a number of settings competing for children and parents and caregiver will always want the best for their child. However, to ensure the high quality of care is provided, there is also a need to use a number of quality assurance measure tools in partnership in order to evaluate a setting as a whole and to improve the setting to enhance the best quality that they can provide to enhance a child’s development holistically. 
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