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	Target
	What I have done to improve in this assignment

	“Link those findings regarding the teaching profession to your own personal development, what will this mean to you, such as your QTS standards.”
	I have considered the pedagogical principles, and how I will use these in my future practice. Also, I have reflected on how I can best improve my personal development in line with the QTS standards.



Consider the three pedagogic principles outlined below. Discuss these principles in relation to practices in education, showing secure understanding, identifying strengths and areas for development for each principle.

Good teaching and learning means employing a blend of approaches including direct teaching. 
Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest. 
Good teaching and learning ranges within and across Areas of Learning and Experience. 

The twelve pedagogical principles of good teaching and learning, are a fundamental part of the Curriculum for Wales (2022), however, this assignment focuses on three of them. Successful pedagogy in Foundation Learning is learner-centred, which should be dynamic, responsive and reliant on strong relationships between the practitioner and learner. Play and play based learning is essential for intellectual, physical, creative development and learning about the world we live in.  Vygotsky (1978), emphasised the importance of play in a child’s development, cultivating skills for their future. He suggested also that imagination originates from action and play. 

The aim of the Curriculum for Wales guidance is to help every school to develop their own curriculum, which focuses on four purposes which are designed to be the aspiration for every young person in Wales. All young people should be supported to develop as: ambitious, capable learners; enterprising and creative contributors; ethical informed citizens; and healthy and confident individuals. Literacy, numeracy and digital competence are crucial cross-curricular skills, enabling learners to realise the four purposes; these skills are important across all six Areas of Learning and Experience (AoLE). Cross disciplinary planning across the AoLE’s is an integral part of the curriculum and uses blended learning to create rich learning experiences. Within this new curriculum, teachers have the flexibility to cater the learning to the needs of their learners.
Towards the end of a learner’s compulsory education, they undertake PISA tests (run by the OECD on a three yearly basis) which measure their key knowledge and skills, maths, reading and science skills, applied to real-life situations. The disappointing PISA results of 2009 led to a debate on the future of education in Wales. Reforms were introduced in 2011 which were reviewed in the 2014 OECD report. Following on from this, in 2016, the Welsh Government asked the OECD to carry out an assessment to propose recommendations to strengthen these reform efforts. In 2015, Professor Graham Donaldson published his ‘Successful Futures’ report which was an Independent Review of the Curriculum in Wales. The Welsh Government used his recommendations and embedded them in the Curriculum for Wales (2022).  
The first pedagogical principle I will discuss is ‘Good teaching and learning means employing a blend of approaches including direct teaching’ (PP1). 
The word ‘pedagogue’ translates from Greek as ‘leader of children’ and describes someone who guides young people, not just academically but also morally and spiritually. Implementing good pedagogy enables teachers to connect with their pupils, building a collaborative relationship and working towards a shared goal. Constructivist pedagogy puts the child at the centre of their learning; play based learning is at the core of this approach. This is based on the research of Jean Piaget (1952), who wrote about ‘schemas’, referring to the concept that children come to the classroom ready to learn and engage. Another constructivist, John Dewey, (1859-1952) believed in the idea of learning by experimenting and doing, rather than the experience being a passive one. Dewey’s viewpoint was that the teacher has a crucial responsibility in facilitating learning by encouraging the curiosity and motivation of individuals. That is to say, teachers should create a learner-centred pedagogy, where learners experiment based on their own interests rather than taking on a didactive teaching model, where the learner just has a passive role. It is important to remember that Dewey wrote at a time when a lot of the teaching and learning in schools was very formal, however he still highlighted the importance of inquiry and the integration of real-life activities, along the learning journey. 
Direct teaching was started by Wesley Becker and Siegried Engelmann (1960); they believed that this teaching approach enhanced the performance of students as well as some behaviours. Engelmann believed that letting students be too independent without suitable support would be ineffective practice, students needing clarity on how to progress in the lesson without misconceptions. The direct teaching approach assumes that the lesson material will be well designed and systematically taught. A particular advantage of this teaching style, is that it may allow lower performing students to catch up with their higher performing peers. 
From my own experience in the classroom, I have observed different teaching styles from the teacher. Often, direct teaching is used at the start of the lesson to engage the learners’ interest by using a hook. However, it is also used to directly teach the underlying concepts of the learning outcomes. In a phonics lesson, the teacher went through all the main sounds on the carpet with the whole class, regardless of their learning ability and also answered questions to ensure understanding. It should also be noted that this is a good example of learning from peers too, as if a learner is unsure of the phonics, they will be hearing the more knowledgeable others reciting them. Vygotsky (1978) discussed the development of a child through internalisation and interaction with more knowledgeable others. He believed learning in school and learning through play should be seen as equally important, both generating a zone of proximal development. Jerome Bruner (1976) proposed his educational theory of scaffolding, which was influenced by Vygotsky. The term ‘scaffolding’ describes children’s learning as a process whereby an adult or more able peer, helps a less able student to become more competent and move on to function independently. 
After watching direct teaching in Foundation Learning, I have observed that teachers usually split the class into their set working groups (which may differ per AoLE). The groups often rotate between a teacher led group, a teaching assistant led group and several groups of independent learners. From my observations, the productivity rate of the independent learner groups depend on who is in the group, and how the learners interact. It is more likely that these students lose their concentration than those in an adult led group, where the practitioner can prompt the learners with questions and keep them on task. Due to the groups rotating, generally all the learners will have some teacher or teaching assistant led time in the session, which is good practice as it will be easier for assessment for learning. 
Assessment for Learning (AfL) is an approach to teaching and learning which creates feedback; this is then used to improve the performance of the student. Assessment is most effective when the feedback is perceptive and received early, thus ensuring the learners know what they should do to improve and have the time to make relevant changes. Dylan Wiliams and Paul Black in their book ‘Inside the Black Box’ (1998) state that low achievers are particularly likely to benefit from this approach. Furthermore, Wiliams (2002) said that ‘Assessment is the bridge between teaching and learning’. He believed that assessment was a minute-to-minute process which takes place all the time in the classroom, enabling learning to stay on track. Learners can also peer assess work to aid learning. 
The second pedagogical principle I will discuss is ‘Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest.’
Teaching involves passing on skills, knowledge and understanding. The three types of teaching strategy are informing, reinforcing and supporting learning. Various strategies are used by teachers to reinforce learning and these often involve repeating knowledge. The reinforcement strategies are: reminding; repeating; redemonstrating; directing to further practise; and directing a child to help another child. Re-demonstrating is a strategy used in lessons where children learn something new and practise something taught previously. Often a teacher circulating the class, repeats to small groups or individuals, something they had shown the whole class earlier. Re-demonstrating usually follows assessment, as it comes after teachers have marked work and notice whether there are misunderstandings. Further practising of a concept may be directed to a more challenging activity, or to follow up something outside of school. 
Successful learning results from learners being actively engaged in stimulating activities which fire their imagination and inspire their curiosity. Relevant experiences based on real-life contexts will help enable learners to apply their knowledge and consolidate their skills. Creating such purposeful opportunities for learners, helps them to understand the meaning behind their learning, and the world around them and can also enhance their resilience and self-esteem. Creating a library of exciting lesson resources is paramount to student engagement, taking into consideration different ability levels and providing extension activities for faster learners. 
Continuous provision within a foundation learning classroom provides opportunities to develop knowledge and skills when working independently or working with peers; encouraging children to be active learners. The various learning areas and resources set up around the classroom should be safe, but challenging and excite the learners to get involved. Observing how the children interact and engage with the continuous provision, can provide insight on how to adapt or change the resources and activities available to learners. There should also be opportunities for good communication between learners and the teacher for ideas on what they would like to learn. 
The first principle in Barak Rosenshine’s ‘Principles of Instruction’ is that it is good to start a lesson by reviewing learning. As well as the benefit of commencing the lesson with the lesson objectives, reviewing previously learnt material is of high importance. This first principle is based on the fact that our cognitive load is quite small; if we do not review previous learning, it will be harder to learn new information due to the effect of trying to remember old information. In addition to the teacher asking questions, there are other ways to implement this principle into the classroom. Pair or group work gives students the opportunity to share and review previous lesson content. Research shows that this provides social and emotional learning as well as academic learning. Quizzes and games can also be used to help review understanding and to keep students focused and motivated. 
In 1956, Benjamin Bloom collaborated with other academics, to publish a framework for categorising educational goals. This was revised in 2001 by a group of cognitive psychologists and theorists and published as ‘A taxonomy for Teaching, Learning and Assessment’. The action words in the taxonomy describe the action words that thinkers encounter, these are described in the figure below.
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The words towards the bottom of the pyramid, relate to lower order thinking tasks. ‘Apply’ is the transitional domain, some thinking is higher level and other is lower-level thinking. The words above ‘apply’, all relate to higher-level thinking. When setting SMART (specific, measurable, attainable, relevant, time-bound) learning objectives for the lesson, you can actually alter the ability of the task, by varying the level of thinking, simply by changing the verb. For example, for a lower-level thinking task, the learning objective could start with the verb ‘describe’, but if you wanted to alter the task for certain learners to make it a higher-level thinking lesson objective, then you could use the verb ‘defend’ instead. This is an example of how you could use differentiation in the classroom to tailor the tasks and learning to best meet students’ needs. It is important to maintain ongoing assessment and be flexible with what students you place to work together on tasks, so that they can best reach their full potential and not get distracted by other students. 
When planning lessons and selecting tasks and resources to use in the classroom, the motivation of students needs to be kept in mind. If they are not inspired, they will lack involvement and there are more likely to be behavioural issues. In addition, using positive reinforcement techniques such as praise or rewards will also help maintain good behaviour. A well-planned lesson with an exciting introduction and hook, interesting lesson content and summative plenary will help keep learners engaged and inquisitive.
The third pedagogical principle I will discuss is ‘Good teaching and learning ranges within and across Areas of Learning and Experience.’
The six Areas of Learning and Experience (AoLE) are a central element of the Curriculum for Wales (2022), which are: Expressive Arts; Health and Well-being; Humanities; Languages, Literacy and Communication; Mathematics and Numeracy; and Science and Technology. Within each AoLE is an explanation of how it supports the four purposes: ‘What Matters Statements’; ‘Principles of Progression’; ‘Descriptions of Learning’; and ‘Designing your Curriculum’. When planning a lesson for any AoLE, there needs to be links to and across the Curriculum. In Mathematics and Numeracy for example, progression is focused around the development of five proficiencies, which should be developed over time to ensure progress in any mathematical learning; connecting and applying these proficiencies across the curriculum through real-life contexts. The five proficiencies are: conceptual understanding; communication using symbols; fluency; logical reasoning; and strategic competence. 
The mandatory cross-curricular skills within the Curriculum for Wales are Literacy, Numeracy and Digital Competence. The Curriculum has been designed so that these skills should be developed across all AoLE’s. There are Literacy, Numeracy and Digital Competency Frameworks to provide the practitioner with guidance on helping learners to develop and advance through the progression steps. The basis of the learners’ progression is from the ‘Statements of what Matters’, because through application of the key ideas and principles in the statements, learning will develop; they also create connections to the four purposes. The descriptions of learning are provided to help practitioners to draw on knowledge and experiences to help learners have an exciting learning journey, rich in breadth and depth, developing in sophistication as they progress. It is an inclusive curriculum, as each progression step only roughly relates to an expected age of a child. For example, a child in Foundation Learning may not even be at progression step one, whereas another may be at progression step two; it is essential to encourage progress, even if it is at a lower rate than their peers; every child is on their individual learning journey. 
Perkins and Shepherd (1991) proposed that learning which occurs in a relevant context, is learning that persists and is transferrable. Situated learning starts within a classroom but moves to settings beyond the classroom. This enables the development of more meaningful learning, which is stimulating and applicable to the real world and necessitates a cross-curricular approach to provide full understanding. Motivating children is at the heart of the teacher’s work; this motivation may come from a variety of sources such as: respect for the teacher; love of the subject or the wish to reach a goal. The teacher may often follow the child’s lead combining knowledge, that is meaningful to them with life skills in the community. Teaching social, emotional and behavioural skills need not be regarded as a different activity. Where the curriculum is designed around the children’s participation in meaningful experiences, such opportunities will arise naturally. It is important to remember that the curriculum should meet the needs of learners’ social, emotional and physical wellbeing. Those children who do not feel secure and content will be less able to learn effectively, as wellbeing is fundamental to enable effective development. 
The ability of the practitioner to be creative provides inspiration for learners. Arthur Koestler (1964) defined creativity as the often unexpected coming together of two contrasting planes of thought; and this is fundamental to understanding the meaning of cross-curricular learning. Creative practice results from the interdependence between a teacher’s creativity (e.g. curiosity, flexibility, humour and adventurousness), a creative pedagogy and a child-centred ethos. Research by Harland et al. (2000), validates the huge positive and motivational impact of the arts in education and this spreads into every subject of the curriculum, illustrating that creative teaching methods are very motivational.
Creating motivation and a desire to learn could also stem from a school trip at the start of a topic. Visiting museums, exhibitions as well as more physical outdoor activities should be a normal part of the curriculum, as much social bonding and informal learning occurs outside of the classroom. A trip to a local museum could introduce your topic of ‘Pembrokeshire through time’. Much benefit will be taken from linking this across and within the different AoLE’s to maximise learning. For example, you may also ask the children to find objects or artifacts of a certain shape around the museum (linking to Mathematics and Numeracy). You could also use the outdoors of the grounds to identify plants or trees, to bring in another dimension. So not only are the children learning about history within the humanities, but also mathematics and numeracy skills as well as science. 
In conclusion, through my discussion I have a greater understanding of these three pedagogical principles and how fundamental they are to teaching and learning in Wales. I also have a deeper cognisance of using the pedagogical principles as part of my lesson planning in order for learners to realise the four purposes. In my practice, I will look to create a learner-centred approach, cultivating collaborative relationships and shared goals with learners. I will aim to use different strategies within my teaching aiming for a blended approach, using direct teaching, group work, independent working, child-led activities and learning through play. Furthermore, I will make sure to update my continuous provision on a regular basis to provide additional stimulation around the classroom which is relevant and beneficial. My resources should relate to the curriculum and also need to be imaginative and creative, with an application to the real world where possible. Frequent ‘Assessment for Learning’, is fundamental to monitor students’ progress and identify areas needing reinforcement. In addition, self-reflection will show me how well I have implemented learning strategies. 
Diligent lesson planning will enable me to create interesting learning experiences within and across the AoLE’s and provide the opportunity for personal development and growth. A well-planned lesson should run smoothly as it also takes into consideration planning for misconceptions. Having a clear learning intention makes learning achievable and measurable using the success criteria. The use of Bloom’s Taxonomy when setting SMART targets will be a helpful guide for selecting appropriate higher and lower-level thinking terminology. I should also be mindful of the demographic of the class and make sure that the lesson content is suitable for all learners. The child’s wellbeing is at the heart of learning, taking into consideration social, emotional, spiritual and physical aspects. In Foundation Learning, the importance of play, such as using water, sand, construction, or general outdoor play is key to experiential learning as children are fully immersed in the experience; learning is most effective when it is fun. A school trip or even a nature walk, provides another dimension to learning and a valuable opportunity to discover the world around us. It is important to be inclusive and make sure all learners will be able to participate. Learning outdoors such as within Forest Schools, is an excellent way to help children to build self-confidence, self-esteem and social skills, all important for being a positive contributor to society. 
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