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Gallwch ychwanegu’ch targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	[bookmark: cysill]Targed/Target 1
	You could have included more information concerning what is recognised as good practice in primary schools, e.g. by referring to Estyn’s case studies of good practice

	Targed/Target 2
	Ensure all sources are listed in the reference list.

	Targed/Target 3
	Ensure you focus your discussion on the main areas, being specific rather than general – keep reminding yourself of the main arguments/discussions/focus.

	Targed/Target 4
	Ensure you consider limitations as well as benefits to what you suggest.

	Targed/Target 5
	Ensure you generate specific recommendations for your own practice
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Acknowledgements

I would like to take this opportunity to thank the staff and pupils of the research school, School X, for their assistance and valuable contribution during my time in their school.  The children’s attitude to their learning, their willingness to talk to me and their confidence in sharing their views were all greatly appreciated.

I would also like to thank Jamie and the rest of my family for encouraging me throughout not only the development and completion of this research project, but the whole degree, even when it meant taking time away from them to research and write.  Nicola and Chloe, your excellent idea triggered this whole project so thank you.  Rebecca and Sarah-Louise, you have been my cheerleaders throughout the degree, with your constant belief that I could achieve, thank you.

I would finally like to give special thanks to Rachel Wallis for her help and constant support throughout the development and writing of this research project, along with answering my endless questions, and Nanna Ryder for her support and advice throughout the whole degree.  The pastoral care she offered ensured that I was able to complete all three years and I am exceptionally grateful for her support. 
















Contents
	
	
	Page No.

	Chapter 1 
	Introduction
	6

	Chapter 2
	Literature Review
	8

	Chapter 3
	Methodology and research design
	14

	Chapter 4
	Results and discussion of findings
	18

	Chapter 5
	Conclusion
	24

	References
	
	26




























Introduction

Wellbeing is an area schools are becoming increasingly aware of, especially with the introduction of the Health and Wellbeing area of learning and experience (AoLE) in the new Welsh curriculum (Donaldson, 2015).  Young Minds (2017) suggests that children’s wellbeing is deteriorating, while mental health issues are rising, and that schools are the ideal setting to promote wellbeing.  Furthermore, the link between wellbeing and attainment has been recognised with health, self-esteem, memory and attitude to school all being impacted when children are overloaded with academic work (Estyn, 2012; Gill, 2019; Russell, 2019; Shumaker, 2016; Wildman, 1968; Young Minds, 2017).  Although there is an awareness of the link between attainment and wellbeing, the emphasis in schools is still strongly on attainment, in primary schools this occurs through national tests and many teachers feel pressure to ensure children are attaining in these tests, using homework as a tool to prepare them (Banerjee et al, 2016; Davies, 2008; Farrow, Tymms and Henderson, 1999; Medwell and Wray, 2019; Young Minds, 2017).

Homework is considered as any work that is given to children to be completed outside of school hours (Cambridge Dictionary, 2020; Collins, 2020; Cooper, Robinson and Patall, 2006; Oxford Learner’s Dictionary, 2020).  However, Butler (1987) gives a deeper interpretation, viewing homework not only as work completed outside the classroom, but with the intention to reinforce and apply new knowledge and skills while learning to study independently.  The questions this raises for the author are surrounding the fact that if we wish to promote children’s wellbeing, after challenging them all day in school, why do we ask them to complete more work in their rest time at home, especially when adults expect to work all day then leave the work behind to go home, relax and recharge by spending time with their families (Wildman, 1968).  Surely this adds more pressure to children, takes them away from activities they wish to do and has a negative impact on their wellbeing and attitude to school?  

From the author’s own experience as a student and as a parent, homework has been seen from both viewpoints and although wellbeing was not considered during their own schooling, the time spent completing it generated negative feelings and impacted on their attitude to school at times, despite the author enjoying their time in primary school.  As a parent, the challenge of trying to complete homework without arguments ensuing, nagging or the need to purchase resources was extremely frustrating for both parent and child and again, produced negative feelings.  Considering these different issues, the purpose of this research project, is to investigate the relationship between homework and wellbeing.  A variety of research methods will be used in this investigation, which will include: a review of literature and current research; interviews with staff, children and parents; questionnaires for staff and children.

It is the author’s hypothesis that when schools stop issuing homework, children’s wellbeing increases and their attitude to school becomes more positive.  This research will therefore investigate the relationship between homework and wellbeing to discover if this is true.



























Literature Review

The aim of this literature review is to explore the relationship between homework and wellbeing through an overview of the existing research and documentation. Unfortunately, while many studies have been conducted into the effectiveness of issuing homework, the majority of these have taken place at a secondary education level and this was carefully considered during the review.

Homework

Homework has long been a contentious issue in education, with opinions changing both for and against over the years.  In the early 20th century, homework was in favour because it was considered to exercise the brain at home (Cooper, 2001), yet by the 1960s, views had changed and it was now considered to place unnecessary pressure on children (Cooper, Robinson and Patall, 2006; Wildman, 1968).  Moving forward to the 1980s, educators felt homework was issued only to meet government mandated standards, and this continues today but in relation to national testing (Cooper, 2001; Davies, 2008; Farrow, Tymms and Henderson 1999; Medwell and Wray, 2019; Minting 2019).  Hallam (2006) has noted a correlation between the increase of homework and the focus of the government on raising standards, while other researchers observe that the setting of homework is not to the benefit of children, parents or teachers, but to meet government policy (Knight, 2018; Sharp, Keys and Benefield, 2001) and this, alongside the pressure of national tests and exams impacts negatively on children’s wellbeing and mental health (Banerjee et al, 2016; Milne, 2008; Scholastic, 2020; Young Minds, 2017).  As homework is clearly entrenched in not only the United Kingdom’s education system, but globally (Coughlan, 2016), it is evident that the debate surrounding homework will continue to generate strong responses from all stakeholders (Kralovec and Buell, 2002).

One of the many advantages of issuing homework, considered by researchers, is the development of time management (Bembenutty, 2011; Cooper, Robinson and Patall, 2006; Hallam, 2006; Lohmann, 2014; Mackie, 2018; Sharp, Keys and Benefield, 2001), although Hattie (2009) disagrees, claiming that there is no evidence to support this.  Another advantage of homework is considered to be the building of independent study skills (Cooper, 2001; Darn, 2007; Farrow, Tymms and Henderson, 1999; Gökhan, Şentürk and Ciğerci, 2017; Lohmann, 2014; Mackie, 2018; Newsround 2017; Russell, 2019; Tam and Chan, 2011), however, Hallam (2006) claims a lack of evidence to support this, despite agreeing that time management is developed.  Meanwhile Davies (2008), while agreeing that independent study skills can be developed, observes that this can only happen if children are completing the homework.  Further advantages are considered to be the development of organisation skills (Mackie, 2018) and allowing parents to be involved in their child’s learning (Bembenutty, 2011; Cooper, 2001; Cooper, Robinson and Patall, 2006; Lohmann, 2014; Newsround 2017; The Manila Times, 2019).  

Despite the possible advantages, much of the research has been carried out amongst comprehensive age children, so there is limited evidence regarding possible benefits at primary level (Education Endowment Foundation, 2018; Knight, 2018; Sharp, Keys and Benefield, 2001).  Meanwhile, Ellis (cited in Newsround 2017) claims that homework is not needed in primary schools at all, with the French president agreeing, as he has banned written homework in all primary schools (Barker, 2012; Service-Public, 2020; The Local, 2017).  Considering other international views, Switzerland have extended their school day to include time for homework, allowing home to become a place to relax (Braunschweig, Kappler and Chiapparini, 2019), while Finland assigns little homework yet is considered to be one of the most successful education systems in the world (Davies, 2008; McNeil, cited in Newsround 2017).  Elsewhere, the large amounts of homework set in Hong Kong and China are seen to place enormous pressure on children (Ministry of Education, 2018; Tam and Chan, 2011), and despite scoring high internationally, there are many concerns about the mental toll this is having (Shou, 2018; The Economist, 2018).

Regarding issuing homework in primary schools it is asked why children are expected to spend 6 ½ hours at a desk in school, then continue working when they get home (Hogan, 2019; Lott, 2012), when if parents were asked to do the same by their employers, they would complain (Kralovec and Buell, 2002).  For many children, this makes no sense and they struggle to understand why they must work at home, not only after school but also in the holidays, when their parents do not (Lott, 2012; Ozer and Keskin, 2015).  However, for some parents, the expectation of homework for their child is related to them gaining an academic advantage above their peers (Reilly, 2016) and this overrules the need to allow time away from schoolwork.   Furthermore, children struggle to see the purpose or relationship between homework and schoolwork (Darn, 2007; Hallam, 2004) and Hattie (cited in Mackie, 2018) observes that homework does not aid progress when it is not linked to classroom learning, however, it should not repeat what has been completed in class and instead use and reinforce the learning more creatively  (Darn, 2007; Wayman, 2019).  Any homework that is issued without this connection means children view the work as a chore and its lack of relevance makes them unwilling to complete it (Fuglei, 2013a; Holte, 2016; Newsround, 2017) while Lohmann (2014) states that teachers need to be clear on the purpose of any homework issued and that if they cannot identify the purpose, then they should not be issuing it.

As previously mentioned, homework is a way for parents to engage with their children’s learning (Bembenutty, 2011; Cooper, 2001; Medwell and Wray, 2019; Newsround 2017; The Manila Times, 2019), unfortunately parents are not always able to support their children either because of a lack of knowledge in the subject, no time due to work commitments, or even a bad experience in school themselves (Creasy, 2014; Murray et al, 2006).  The difference in support is more obvious between low- and high-income children as those from less affluent homes may receive less support and access to resources (Barker, 2012; Davies, 2008; Hallam, 2006; Russell, 2019).  Higher income homes are more likely to have parents who can aid in supporting homework (Hattie, 2009), and they are also able to buy resources to complete projects that lower income families would struggle with (The Manila Times, 2019).  

The difference in family life between low- and high-income families continues in the environment available to complete homework, with lower income homes sometimes lacking an appropriate work environment (Cooper, 2001), with Hong, Milgram and Rowell (2004) observing that children have a preferred environment to complete their homework in, and when this is unavailable to them, they often achieve lower marks.  In school, children are in a calm, focussed environment, but for many children their home environment has more distractions, making it difficult for them to concentrate and impacting on their ability to complete homework effectively (Binns, 2012; Cooper, 2001; Newsround, 2017; Ozer and Keskin, 2015).  While children need to learn to manage distractions, it is not always easy to do so after spending a whole day in school as they are tired, and this makes it harder for them to focus (Bloom, 2008; Corno, 2000).  

Wellbeing

Currently mental health, of which wellbeing is a large part, is increasingly prominent within education, especially in Wales.  The Welsh Government have incorporated mental health in the Wellbeing of Future Generations Act, along with the Together for Mental Health and Mind over Matter strategies, and the Children’s Commissioner for Wales (Holland, 2018) is raising awareness of the need for positive mental health in our schools due to a 70% increase in anxiety and depression.  In Welsh education, the new curriculum holds ‘healthy, confident individuals’ (Donaldson, 2015, p. 30) as one of its four purposes and uses the Health and Wellbeing Area of Learning and Experience to promote mental health and emotional wellbeing (Education Wales, 2019).

Wellbeing is clearly an important issue today, and schools play a large role in promoting wellbeing due to the length of time children spend in school, and the relationships they make with adults around them (Banerjee et al, 2016).  When schools place the burden of additional work on children’s free time, this can create negative attitudes to learning, cause anxiety and impact on memory, behaviour and ability to learn (Fuglei, 2013b; Hallam, 2006; Shumaker, 2016; Wayman, 2019).  Instead of homes being a place to relax and spend time with family or on extra-curricular activities, children’s free time is spent on homework which can cause an emotional overload (Braunschweig, Kappler and Chiapparini, 2019; Wildman, 1968) and Newsround (2016) found that family time is being lost due to the amount of homework issued.  Many have observed that the completion of homework generates arguments between parents and children and the stress this causes impacts negatively, not only on school, but also on home life (Lott, 2012; MacBeath and Turner, 1990; Mackie, 2018; McMahon, 2018; Onzain, 2020; Parker, 2014; Trautwein, 2007; Wexler, 2019).  Wayman (2019) observed that 58% of parents of 4-7-year olds, and 65% of parents of 7-11-year olds found homework caused stress for their children, while 31% of parents said homework caused stress for the whole family.  Conversely, Gill (2019) found that parents who support in the completion of homework promoted the wellbeing of their child and themselves.  

Case Studies

As has been discussed, the link between homework and attainment, especially within the primary school, is considered to have limited impact, and there are several schools around the UK that have carried out their own investigation into the effectiveness of homework before implementing their own changes.

Case Study 1
Littletown Primary Academy (2020) in England reviewed the homework they were issuing by gathering stakeholder views in 2018.  Their research showed that homework was not valued, did not connect to classroom learning and caused a lot of stress at home (Cross, 2018; Hawkins, 2018; Littletown Primary Academy, 2020).  Based on this research, and in line with their mental health strategy (McFadden, 2018), they decided to stop setting weekly homework and replaced it with the request that children read every day for 20 minutes, and use a mathematics app to practice their times table for a short period every day, as research showed that the best mathematics homework was times tables practice (Hawkins, 2018; Littletown Primary Academy, 2020].  However, this change did not apply to the year 6 children who continued to receive maths and English homework every week to prepare them for comprehensive school.  The school introduced the policy for a trial year (Cross, 2018) but are still using this no written homework policy after several years which indicates it was successful, although there is no further information regarding its impact on their website.

Case Study 2
Loreto Primary School in Ireland trialled a no written homework policy in 2019 due to the stress experienced not only by the children but also by the parents from policing homework, and the teachers from the planning and marking of the homework (Byrne, 2019; Hogan, 2019; RTE, 2019).  The school changed to only issuing spelling and times tables practice for all years, although year 6 were excluded from this policy in order to prepare them for comprehensive school (RTE, 2019).  The intention of issuing no homework was to give teachers more contact time with the children without needing to plan, mark and return homework with the outcome of this change showing that the children were happier (Byrne, 2019).  Parents have commented that their children are much happier and spending more time on activities they enjoy, which supports the intention of removing stress from the family (Byrne, 2019).  It is unclear if this policy is still in effect or the outcome from the trial as the school has not discussed this on their website.

Case Study 3
Inverlochy Primary School (2019) introduced a no homework policy in 2016 after a trial period and gathering stakeholder views.  The results of the survey were that 71.8% of stakeholders did not want homework to be issued, with 79.9% of pupils, 62% of parents and 50% of teachers voting against homework (Breslin and Findlay, 2016; Burns, 2016; Inverlochy Primary School, 2019; Newsround, 2016).  The school changed from weekly written homework to asking the children to read every day for pleasure, although homework was reintroduced in year 6 for the spring and summer terms to prepare them for comprehensive school.  The children enjoyed the freedom of having no homework, and although some children still asked for specific work, it was their choice to do so and not compulsory (Inverlochy Primary School, 2019).  The school are still continuing with this policy, although there is no further information regarding the impact at present on their website.

Although these schools have successfully implemented no written homework policies, there is little follow up on the impact in their schools which would be useful for other schools looking to review their own homework policies.































Methodology

Educational research is encouraged and supported to raise standards, improve children’s learning and improve practice (BERA, 2014; Hattie, 2009; Hill, 2013).  Furthermore, the new professional standards for teaching and leadership encourages teachers to research to develop their own practice (Welsh Government, 2019).

As a future teacher, the author understands the importance of undertaking research, and the need to follow ethical guidelines to protect the researcher, participants and institutions involved.  Ethics in research relates to the ‘specific contexts of planning, conducting, communicating and following up research’ (Punch and Oancea, 2014, p.58) and the British Educational Research Association is the guiding body for research in education.  Any educational research undertaken today must adhere to their codes and researchers must ensure that no harm is caused to participants, consent is gained prior to beginning any research and research is open and conducted with integrity, professionalism and honesty (Bell and Waters, 2018; Demscombe, 2014).

All participants in the research process have rights that must be adhered to, and this is especially important when children are involved as their best interests should be at the heart of all decisions made by the researcher (BERA, 2018; Thomas, 2013).  The United Nations Convention of the Rights of the Child (UNCRC) is a core element in schools today, with pupil voice becoming key not only in education, but also research, as children are encouraged to share their views on teaching, learning and school policies (Children’s Commissioner for Wales, 2020; Webb, 2009).  This aspect, alongside the need for confidentiality and anonymity, was a key element when considering the best approach to use to gather data.  Additionally, the methods used to store all data needed to be robust to ensure the General Data Protection Regulation (GDPR) 2016 and Data Protection Act 2018 were followed (BERA, 2018).

Before undertaking any research, ethical consent was gained from the university (Appendix 1) by the author, and this was shared with School X on the first day of the research process.  Additional consent was gained from School X to conduct and record interviews and distribute questionnaires (Appendix 2) and although consent was given by School X for the participation of children and staff, further consent was gained from individual participants, with the research being explained to them prior to interviews in written form for the adults (Appendix 3), and verbally to the children, before the adults were asked to sign a consent form (Appendix 4), and the children were asked for verbal consent.

Although there were many research tools available, it was decided to use interviews with both children and adults along with a questionnaire for the children, and observations of both children and adults as detailed in Appendix 1.  The use of interviews was chosen as it was a quantitative and subjective tool that allowed for exploration of perceptions and opinions while offering flexibility in questioning, which allowed for information to be gathered directly and allowed comments to be expanded upon without needing to revisit later (Coles and McGrath, 2010; Connolly, 2016; Dawson, 2009; Denscombe, 2014; Punch and Oancea, 2014).  

The author chose to conduct interviews in small groups rather than individually with the children to ensure they were comfortable and not intimidated in the environment and because they may expand on answers more when in a group dynamic (Cohen, Manion and Morrison, 2011; Connolly, 2016; Punch and Oancea, 2014). The interviews took place in a quiet, yet public place (Dawson, 2009; Scanlon, 2000), child friendly language was used (Cohen, Manion and Morrison, 2011), and prior to starting, they were informed about the topic of the research and of their right to refuse to answer any questions asked (Coles and McGrath, 2010) (Appendix 5).  Additionally, the children were informed of the author’s intent to audio record the session, with transcriptions removing all names to maintain confidentiality, and verbal consent was gained for this to occur (Cohen, Manion and Morrison, 2011; Yu-Hao, 2016).  To give the children control within the interview and ensure their voices and opinions were respected, emoji faces were used (Fane et al, 2016).  The children were given an happy and sad emoji face and asked to use them to communicate their willingness to answer a question, this way the author would know they could speak to them when the happy face was displayed, or move past them when the sad face was displayed.  This visual method proved very effective and allowed the children to express their views and feel respected (Clark, 2011), thus reinforcing Article 12 of the UNCRC, and promoting pupil voice (Children’s Commissioner for Wales, 2020).  

Although the interviews were intended to last for 20 minutes, the engagement from the children, especially the older children, often led to them taking longer than planned, which was one of the disadvantages of conducting interviews (Bell and Waters, 2018; Denscombe, 2014).  Furthermore, while questions were prepared before the interviews, with different levels for Foundation Phase and Key Stage 2 (Appendix 6), the older children’s discussion would often move away from the original questions, and while this allowed for adaptability in questioning (Bell and Waters, 2018; Connolly, 2016), this lack of consistency could impact on the reliability of the data (Denscombe, 2014) and make the responses difficult to analyse (Bell and Waters, 2018; Dawson, 2009).

The author had planned to interview members of staff, but due to the busy nature of the school, it proved very challenging to find suitable times for interviews (Bell and Waters, 2018).  Instead, the author chose to distribute a questionnaire (Appendix 7) which was in addition to the questionnaire issued to the Year 5 and 6 children (Appendix 8).  Questionnaires were used because they had the advantage of being an effective way to collect data from many participants, and they are commonly used in research to gather a lot of information in a short period of time (Connolly, 2016; Scanlon, 2000; Sharp, 2012).  A range of open and closed questions were used, including forced choice, multiple choice and the Likert attitude scale (Bell and Waters, 2018; Male, 2016; Sharp, 2012). The use of open questions allowed for personal comments from the participants, but could be difficult to analyse (Bell and Waters, 2018; Cohen, Manion and Morrison, 2011; Coles and McGrath, 2010; Dawson, 2009), while using the option of other in the multiple choice gave additional data (Male, 2016).  However, a disadvantage of questionnaires is that they often have a low response rate (Cohen, Manion and Morrison, 2011; Dawson, 2009; Denscombe, 2014), and while the children’s questionnaires had a 100% return rate, only five staff questionnaires were returned, which was much lower than anticipated, and this could lead to distorted data during analysis (Cohen, Manion and Morrison, 2011).  

The author had intended to observe the children and staff at the school homework club, unfortunately this had recently been stopped due to low attendance, but due to the nature of the research topic, observations elsewhere in the school were not appropriate.  Furthermore, the inclusion of parental views through either interviews or questionnaires was planned but were advised against by the school.  This meant that only three parental interviews could be conducted, and this was only possible due to the parents already volunteering or working in the school, thus being available. Due to the close links the parents had with the school, this may introduce bias into their responses which will need to be carefully considered during analysis (Thomas, 2013).

In hindsight, the teacher interviews could have been scheduled with the school mentor at the start of the research week instead of the author taking several days trying to organise interviews.  Alternatively, knowing at the start of the week that interviews would be unlikely, the questionnaire could have been created sooner so that there was more time available for staff to complete them, which may have led to a higher return rate.  This is something to be taken into consideration by the author when conducting research in the future.

































Results and Discussion of Findings

As discussed in Chapter 2, the impact of homework in the primary school is considered minimally effective by many researchers (Education Endowment Fund, 2018; Knight, 2018; Newsround 2017; Sharp, Keys and Benefield, 2001), and School X had carried out their own investigation into the effectiveness of homework several years ago due to the release of Successful Futures (Donaldson, 2015), and their realisation that children should be experiencing life and not just focussing on academics (Appendix 9).  After consulting with parents and recognising the lack of impact, they reached the conclusion that weekly mathematics and English homework was not beneficial, so switched to a termly approach.  The termly homework was a series of tasks based around the class topic and gave the children 6 weeks to complete as many tasks as they wished, although a minimum number was recommended (Appendix 10).  Once children had completed a task, they would bring in their work and receive feedback before a class dojo point was awarded.  However, the choice of task was the children’s and there were no consequences if they chose not to complete any tasks.  Furthermore, a recent inspection recognised that the new approach promoted ‘pupils’ creative, collaboration, research, design and making skills effectively’ (Estyn, 2019, p. 7). This approach was in contrast with the case studies in Chapter 2.3 which issued limited activities that included reading, times tables practice and spellings.  

The author wanted to discover the children’s general views on homework initially and when the Years 5 and 6 children were surveyed to see if they liked homework (Appendix 11, q. 1), 79% said yes, as seen in Chart 1, while of the children interviewed (Appendices 12-16), 46% said they liked homework, as seen in Chart 2, and these ranged from Year 2 to Year 6 with some children abstaining from answering.  This is in relation to the new termly homework though and not the traditional weekly English and mathematics homework as in other schools.  This was higher than expected and shows a positive attitude to this new approach.
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Chart 1						            Chart 2

Investigating this aspect further, in relation to the children’s enjoyment of their current homework tasks, when asked for their preference between the old weekly approach and the current termly approach, 87% of the children interviewed (Appendices 12-16) preferred the termly approach, with several reasons given in Table 1, while 80% of staff (Appendix 17, q, 5) felt that there was greater engagement with the termly homework in comparison to weekly homework as the children had more choice and enjoyed the additional practical activities.  Nevertheless, Staff 1 (Appendix 9, q. 1) personally felt that primary children should not receive any homework, as promoted by the French President (Barker, 2012; Service-Public, 2020; The Local, 2017) in Chapter 2, and this was supported by 2 out of 3 parents (Appendix 18, q. 7).
	Child E
	Termly - You get more time to complete the homework.

	Child F
	Termly - It is better as getting it weekly is hard because if you forget to do it one week then you have two lots the following week

	Child I
	Termly - You used to have one piece a week but now you do not have to do it every week

	Child K
	Termly - You get a choice and longer to complete it

	Child O
	Termly - You have more time to do it and there are fun things on there to do 

	Child Q
	Weekly - You have less time, so you know you have to do the work quicker


Table 1

As highlighted by Hogan (2019) and Lott (2012) in Chapter 2, the expectation for children to work all day in school and then continue at home was raised by children D (Appendix 12, q. 9) and G (Appendix 13, q. 7) during their interview as they highlighted that a whole day of schooling leaves them tired and does not allow for any rest time for their brain.  Meanwhile, the general view identified by Reilly (2016) regarding parents expectations of homework giving their child an advantage academically, was not consistent with views of the parents interviewed, with Parent 1 holding the view that school and home should be separate entities, with no homework being completed at home (Appendix 18, q. 8).  The small sample of parents makes it challenging to analyse this area further though. 

It has been seen previously that there is a high percentage of children who like homework and prefer the termly homework. During the interviews and general discussions with the children, it was interesting to discover that the perception of the type of homework tasks issued were that they were all creative, but when the author analysed the tasks for all year groups (Appendix 10), as seen in Chart 3, the predominant tasks were written, with a fairly even mix of written, practical, research and creative for Years 5 and 6 (Appendix 19).  


Chart 3
Furthermore, when the children were asked to identify their favourite type of homework task, in the interviews (Appendices 12-16), 52% preferred creative tasks, as seen in Chart 4, while the Year 5 and Year 6 children surveyed (Appendix 11, q. 5) showed 31% preferring creative tasks and 30% preferring maths tasks as shown in Chart 5.  This correlates to the staff views that creative tasks produce a higher rate of return (Appendix 17, q. 8), although only 2 staff answered this question.  The increase in preference for maths tasks in Years 5 and 6, along with the inclusion of project tasks may be indicative of the children’s growing awareness of their move to comprehensive school, and this was a concern raised by Child R during their interview (Appendix 16, q. 2).  77% of the Years 5 and 6 children surveyed,, noted they felt their homework would increase in comprehensive school (Appendix 11, q. 10) and the concerns about how to manage homework in comprehensive school when it is much more structured may be why the case study schools discussed in Chapter 2 excluded Year 6 from their new homework approaches.  Instead, they offer a more formal approach to allow the children to develop time management skills, as suggested by researchers such as Cooper, Robinson and Patall (2006) and Hallam (2006) in Chapter 2.  The impact on Year 6 could be considered a limitation of the termly approach, although Staff 1 (Appendix 9, q. 2) suggested allowing the homework transition to take place in Year 7 instead of Year 6, and this is something that schools may need to consider when changing from the traditional approach [image: ]as this could cause additional stress for their children during an already stressful time.
[image: ]Chart 4							Chart 5

During the interviews, Child P (Appendix 15, q. 11) mentioned they would like more input into the tasks issued for homework, and this was raised during the teacher interview as general talks with children around the school gave the author the impression that they were involved in this process already (Appendix 19).  Staff 1 was able to explain the process used in Year 3/4, which involved the children suggesting types of tasks they would like to do for the next terms topic.  The teachers would then try to incorporate their ideas to ensure a broad range of choice and she was under the impression that the same system was used across the school (Appendix 9, q.4), so it is possible that Child P was absent on the day this occurred or was not aware that the activity related to the homework.  Offering the opportunity to input into their homework ensured the promotion of pupil voice and gave the children ownership of their work which was a strong feature of the school and promoted wellbeing (Appendix 19).

When considering the relation of the homework tasks to supporting class work, the children were undecided on whether homework impacted on their class learning, despite tasks being focused on their termly topic (Appendices 12-16).  Additionally, when surveyed, Years 5 and 6 were also uncertain of the impact (Appendix 11, q. 6) with 48% saying it only sometimes helped.  In Chapter 2 – Case Study 1, Littletown Primary Academy (2020) changed their homework policy because of the lack of connection to classroom learning, and the lack of connection stated by the children in School X raises the question of whether the issuing of homework, even on a smaller scale, is of benefit as it seems to lack purpose, as observed by Lohmann (2014).  Conversely, Staff 1 stated that her class referenced their homework in their class work (Appendix 9, q. 1), while the completion of homework was observed to have a positive impact on not only classroom learning but attitude to homework and school by the staff when questioned (Appendix 17, q. 2) as seen in Chart 6.  This difference in opinion of the impact of homework on classwork is inconclusive though due to the small number of participants in both the staff questionnaire and pupil interviews and further data collection would be needed.


Chart 6

One of the reasons School X chose to change their homework policy was the stress it placed on families, with many parents informing the school they were experiencing arguments on a Sunday night when trying to ensure their child completed the homework for a Monday morning (Appendix 20).  Two out of three parents agreed that the new approach has reduced the pressure on Sunday nights (Appendix 18, q. 4) and when Years 5 and 6 were surveyed (Appendix 11, q. 9), 65% said that the homework did not impact on their social or physical activities, which meant the 40 children who attended extra-curricular activities now had more time to enjoy them, which aided in preventing the emotional overload Braunschweig, Kappler and Chiapparini (2019) and Wildman (1968) observed in Chapter 2.  Staff 3, while not observing any impact on wellbeing in the children she sees due to the nature of other concerns the children are managing (Appendix 21, q. 1), noted the link between wellbeing and the impact on learning not only in school but at home and commented that the stress of weekly homework was greater for the children she worked with as many were in split families, so the homework was often left in the wrong house, which added to the stress they were under (Appendix 21, q. 8).  By removing the pressure of weekly homework, the new approach promotes the wellbeing of not only the child, but the whole family, greatly reducing the stress levels identified by Wayman (2019).  

To address the disparity identified by Barker (2012) and Hallam (2006) in Chapter 2 regarding access to resources by lower income families, Staff 2 noted that the school had put in place an homework club that parents were encouraged to attend with their child.  Unfortunately, attendance had dropped so the decision had recently been made to suspend the club (Appendix 9, q. 3; Appendix 20) and instead, provision was put in place for children who did not have the resources or support at home, to have access to them in school (Appendix 20).  Staff 1 added that the children could work in class during break and lunch time, although they were expected to work independently as it was not a teacher led task, but all resources were accessible (Appendix 9, q. 3).  This provision also offered children an environment they already associated with work, and removed the distractions the home environment may offer, as identified by Binns (2012), Cooper (2001) and Ozer and Keskin (2015) in Chapter 2.  Furthermore, by completing their homework task in school instead of at home, children would be less tired and better able to focus, which countered the issues raised by Bloom (2008) and Como (2000), and removed the pressure for lower income families to find the money for resources, as observed by The Manila Times (2019).  School X had 22.6% of their children eligible for free school meals (My Local School, 2019) which meant at least 55 children were considered as low income families, but the school were unsure of how many of these children were aware of or accessing the in school support at the time due to the newness of the provision.




Conclusion

The aim of this research project was to identify the relationship between homework and wellbeing, as the author hypothesised that children’s wellbeing would increase and their attitude to school would become more positive if schools stopped issuing homework.  After gathering and analysing the evidence, the author cannot conclusively say this has been proven, as School X did not eliminate homework, merely changed their approach to reduce the stress for both children and parents, and to offer a range of alternative tasks rather than just maths and English.  Furthermore, the schools discussed in the case studies in Chapter 2 have no follow up information to show the success of their approaches, which makes it difficult to assess their impact also. 

While the outcome of the new termly homework in School X appeared to be positive, there were limitations of the research identified in Chapter 3 that impact on these results, especially the small sample of parents and staff involved in the research.  Furthermore, while the interviews with the children were very informative, a greater range would give further information, as would questionnaires for all year groups, although these would be more challenging to complete with some of the younger children.  

For the author, further research into the impact of termly homework for Year 6 on their wellbeing and stress during transition to comprehensive school, following through into Year 7, would be interesting to assess the effectiveness of the current approach and see if any adjustments are needed.  Additionally, using a larger sample by including other schools, regardless of homework approach, would allow for greater evidence to analyse regarding the impact on wellbeing.

While wellbeing was embedded throughout the school ethos, and the importance of pupil voice was clear to see in all interactions, how much was in relation to the changed homework approach is unclear, as the author did not have evidence of these issues prior to the change, and School X were still gathering information themselves regarding the opinions of parents and children.  What was evident was the positive attitude the children displayed towards their learning and the interactions between staff and children, even during challenging situations, all of which contributed to promoting wellbeing in the school.  

During this research, the author had the opportunity to develop a variety of skills, including digital competency, as they used a range of platforms to create questionnaires, analyse data and create charts from the data.  The author’s academic writing style and research skills have improved as information relating to the topic was discovered, analysed and synthesised.  Evaluation and analysis of data skills have also been developed along with the communication skills needed to gather evidence for analysis.  

Finally, as a result of this research, the author is now aware of the many views held by researchers regarding homework and its impact in the primary school, and has begun to develop ideas of implementing alternative ways of working with children to prevent stress and allow more family time, while still engendering a love of learning.  It will be an ongoing process as each school has their own views on this area, but it is something they will continue to research and develop during their time as a teacher to promote the best outcome for the children.   With the introduction of the new Welsh curriculum in 2022, and the importance it places on wellbeing, this is an area that is likely to be reviewed in many schools and will be interesting to be a part of developing.
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