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If the Basque model were to be adopted in Wales what changes would need to be implemented to the teaching of Welsh in the English medium sector?

The Basque model is an approach to schooling which is delivered through a number of different categorised schools throughout seven regions, to help develop students’ use of the Basque language alongside Spanish. The article has been produced to inform readers of the three different schools that are categorised depending on the level of the Basque language which is delivered. Hopwood et al. (2018) discusses how A-model schools are taught through the medium of Spanish, with only 3 hours of Basque per week, B-model includes 30-40% of teaching being delivered through Basque and finally, the D-model which is through the medium of Basque with compulsory Spanish. The article discusses how children undertake no external examinations through school and no marks are given and can undertake what is known as the Selectividad certificate which is the universities’ entrance exam to show their competence in Basque. Noted in the article is the success of model B and D schools, with A-model schools becoming a less desirable choice with Hopwood et al. (2018) describing the delivery of language in the A-model as unsatisfactory. The purpose of this piece of literature is to show what changes could be implemented if the Basque model were to be adopted in Wales in the English medium sector.

The current English medium schools in Wales are similar to the A-model school used in the Basque model discussed previously. Welsh Government (2012) describes how the teaching of Welsh in English medium schools is of low standards and poor attainment, however “increasing the number of Welsh speakers and the number of people who use the Welsh language in their daily lives are priorities for the Welsh Government” (Estyn, 2017, p.2), considering these points and studying the Basque model the aim should be for English medium schools in Wales to evolve into category B-model schools whereby 30-40% of the teaching will be carried out in Welsh. Welsh Government (2015) suggests that it is a priority to develop all learners Welsh language skills, and their use of the language confidently in further areas of their life for example the work place. If English medium schools to became similar to B-model schools this would close the gap between English and Welsh medium schools. Recommendation 8 made by Welsh Government (2013) suggests how learners should still be able to develop their Welsh language skills if they transfer from a Welsh-medium school to an English-medium school. By creating English-medium schools similar to the B-model would therefore close the gap and allow for fewer differences in ability when it comes to the Welsh language. Baker (2000) suggests how being bilingual can affect children’s lives tremendously, especially when it comes to aspects such as their schooling, employment, marriage, travel in the future and their thinking, this is supported by (Cook, 2014, P.3) who describes language “as the heart of all human life”. Both these statements suggest how important languages are, not only through schooling but throughout students’ lives. 

Problems can also occur from home when trying to encourage a second language, therefore educating the parents on how important it is for children to become bilingual is vital. Baker (2000) and Lightbown and Spada (1999) all suggest that parents can become concerned when it comes to their children learning an additional language as they may fear that if their children are submerged in situations such as school where they are cut off from their language at home, then they fear that this might not be in the best interests for themselves or their child. However, there is no evidence to show that a child’s brain has a limited space for language and can therefore manage to learn and use different languages, and it is important for parents to understand this. However, Cunningham (2011) opposes this and conveys that if children are trying to learn two languages at the same time, one at home and one in school for example can sometimes lead to frustration and failed communication for the child. This suggests how important it is for schools to work in partnership with the parents in order for them to see the importance of the Welsh language, which needs to be done on a national scale. Hopwood et al. (2018) talks about how over 16s and adults can have Basque language tuition through the Governments Basque language schools, which is something that could be adopted in Wales. 

Secondly, the need for the Basque language in the seven regions is fundamental when applying for a job. To obtain a higher paid job people need to gain their Basque Competence Certificate (EGA) which is necessary for them to obtain if they are to work for any professional work e.g. the civil service (Hopwood et al 2018). In the regions where Basque is spoken, the higher the level of competence and fluency shown, the wider the range of official positions are accessible to those people. The need for this certificate shows the importance of the language. In Wales it isn’t seen as such a vital requirement to speak Welsh, although for some professions it is seen as a bonus. Donaldson (2015, P.31) states under one of the four purposes “ambitious capable learners” that children should be able to “communicate effectively in different forms and settings, using both Welsh and English”. This type of strategy could be used as an incentive to show the relevance and need for the language of Welsh. 

The new curriculum in Wales “Successful Futures” should be implemented throughout Wales by 2022. With Welsh being a prominent part of the new curriculum will hopefully show the need for more competent Welsh speakers throughout Wales. In the Basque regions they are also having a curriculum reform with the new curriculum “Heziberri” due to be implemented in 2020. Both of the aims of the curriculums are to develop children’s second language or multiple language skills and enable them to leave schooling with the confidence to communicate sufficiently and successfully. Welsh Government (2017, p.2) talk about how Welsh is one of the “treasures of Wales” and their aim is to have one million Welsh speakers by 2050, if this is the aim then the percentage of bilingual and competent teachers needs to increase.

Thirdly, the Basque Government provides a variety of Basque language courses for teachers (Hopwood et al. 2018). These courses ran throughout the 1980’s for a period of up to three years to provide the teachers with the skills to develop their literacy and language competence when it came to the Basque language to enable them to become fluent. This has since changed, and teachers are able to attend three to four week courses to refresh their Basque language. In Wales, there is a sabbatical scheme on offer where teachers can train to become ‘fluent’ in the Welsh language. The aim of the sabbatical scheme is to increase the number of bilingual teachers and to expand the amount of Welsh used in everyday life. The Welsh sabbatical course allows that teacher to pass on their new-found knowledge to the rest of the staff and become a Welsh co-ordinator for the school and could then possibly offer support to parents to help involve and engage the parents in the learning. The children can also become involved in what’s known as ‘Criw Cymraeg’ to encourage the other children to use Welsh. One of the Qualified Teachers Standards in Wales states:
 “S3.3.5 They are able to support those learning English or Welsh where this is the language in which they are being taught and is different from the language or form of language of their home, with the help of an experienced teacher where appropriate.” (Welsh Government, 2009, p. 11).
This statement clarifies the need for confident teachers in order to prepare children for the aims of the new curriculum of being competent, confident individuals when it comes to the Welsh language. The different ways in which a language is taught can also affect the children’s learning. Barnes (2015) suggests how children learn is dependent on the environment created by the teacher. Pittard, Bannister, and Dunn (2003) and Evans (2009) all discuss how the use of ICT in class motivates pupils to learn and how learning a foreign language through technology can give immediate access to children to the language in which they are studying. Teachers should therefore be utilising their facilities as much as possible to engage the children in their learning.  

[bookmark: _GoBack]To conclude, it is clear that the Basque model has many positive effects when it comes to teaching a second language and getting not only children but adults throughout society to become bilingual. The Basque model shows that by teaching the Basque language holistically, not just throughout schooling but by reaching out to the community and offering everyone support in the learning of the language, the understanding and appreciation for the language is valued more significantly. Estyn (2016-2017) discuss how Welsh in English medium schools continues to be an area for improvement. After reviewing this there are many recommendations that can be considered when talking about implementing the Basque model approach to Welsh in an English medium school. Firstly, the English medium schools could imitate the Basque B-model school, where Welsh should be taught 40% of the time so that the language is not just taught and learnt but thoroughly appreciated and used meaningfully across all aspects of life. Also, the current English medium schools similar to the A-model should be slowly phased out. Baker and Jones (1998), Richards and Rodgers (2001) and Rivers (1987) all suggest how the introduction of second language in primary education is key to improving children’s second language as their focus should be on using the language to convey meaning, as opposed to learning Welsh for a test for example. This supports the B-model school system because if Welsh was to be used 40% of the time children are more likely to grasp it and by delivering 40% of their schooling through the medium of Welsh will almost certainly help to develop children’s bilingualism. Hopwood et al. (2018) states how outside of the school-based system there is a Basque language examination and tuition which is on offer to all Basque citizens, regardless of their age. This is something that could be considered when discussing the use of Welsh in Wales, as not only the children are expected to understand the language but the opportunity is given to all of society and therefore Welsh language would be seen as a culture. 
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