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AI Acknowledgement

I acknowledge the use of ChatGPT on 12th March 2025 to research for my work. I used the prompts: 
1. What theory supports cognitive development?
2. What are the limitations of using ELSA support as an intervention?
3. What theorist supports social development? 
4. How does the ELSA intervention relate to the 4 purposes?
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 


Targets from my previous assignment

	Target
	How I have addressed it in this work

	
Take care with some spelling and referencing errors. 

	I have improved on this target throughout this assignment by checking over my work and checking my referencing by comparing it to the Harvard referencing guide.

	
With less text on each slide, you will be able to show your understanding rather than just reading everything out. 


	N/A






Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential and the possible challenges that may arise.

Idris is a nine-year-old boy, who is studying within a year 4 mainstream class in a local primary school. He appears to be finding it difficult to focus on tasks when in the classroom, specifically relating to mathematics, reading and writing skills as these are the activities he seems to enjoy the least. When given the opportunity to complete these tasks on a school tablet or computer, Idris will attempt to complete the work, however, when this method is not available, he can often find it difficult to understand why and will become upset or refuse to complete the task in lesson time. When this situation occurs, Idris does not appear to be disruptive to the rest of the class and instead will sulk and leave the classroom for quiet time. As well as this, it has also been identified on his individual development plan, shown in Appendix A, that he prefers to work alone rather than with his peers. However, he does like to help his teachers when taking part in practical activities such as watering the flowers, tidying up the classroom, and photocopying. 
From Idris’ one page profile that is displayed within Appendix A, it can be seen that there is a concern for his social, emotional, and cognitive development. It appears that his cognitive development is not progressing due to the lack of concentration he has when completing tasks in class, specifically when he is asked to complete it on paper or in his books. 
As a concern for Idris’ social and emotional development has been raised, and there are a huge variety of support methods that could help to support Idris, from viewing his Individual Development Plan (IDP) it could be recommended that an Emotional Literacy Support Assistant (ELSA) could be made available for him to provide support in these areas (ELSA Network, 2017). Some other examples of these can include Lego Therapy, talk about, and Talk and Draw. Each of these interventions offer support to pupils based on their emotional and social needs in a variety of ways (Panorama Education, 2023). 
An ELSA Support strategy, also known as an Emotional Literacy Support Assistant, will provide support to learners when they are finding it challenging to control their emotions and interact socially with others (ELSA Support, 2025). As well as this, Emotional Literacy Support Assistants can provide general support to pupils and are usually Teaching Assistants or members of staff within the school that the pupils know or are familiar with and can trust. When part of this type of intervention, children will develop the ability to regulate their emotions and to understand why they might be feeling a certain way, for example, if they are feeling sad what may have happened to trigger this emotion and what they can do to make themselves feel better (ELSA Network, 2017). As discussed within the Child Mind Institute article, children will benefit from emotional regulation in a number of ways, it is a crucial part of their holistic development. Children will expand their academic knowledge by regulating their emotions as concentration and focus levels will be higher within lesson time, leading to the improvement of test results by the children having the ability to manage stress levels, this is something that Idris finds difficult (Child Mind Institution, 2023). In addition to this, pupils will also develop social skills and create improved relationships by emotional regulation through engaging with peers and understanding why they may feel different emotions too. To become an ELSA, staff will have to receive specific training over the course of 6 days from educational psychologists, who will also conduct staff supervisions after the training has been completed (Lighthouse Psychology Training, 2023). Progress throughout the ELSA intervention is usually measured through the comparison of pre-assessment and post-assessment questionnaires or simply observing if children are meeting continuous targets that have been set by the Emotional Literacy Support Assistant (ELSA Support, 2025). This is a particular strength for the ELSA intervention. 

An ELSA support intervention is crucial for children within primary schools, including Idris, as it helps them to develop many aspects of their social and emotional development. Included within the Welsh Curriculum, there are 4 purposes that schools need to follow and put into practice, these are ‘Ambitious, capable learners who are ready to learn throughout their lives, Enterprising, creative contributors who are ready to play a full part in life and work, Ethical, informed citizens who are ready to be citizens of Wales and the world and Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society’ all of which relate to the use of the ELSA intervention (Welsh Government, 2015). ELSA relates to the 4 purposes within the Welsh Curriculum as they are expected to support the emotional regulation of their learners which will provide security to the children, increasing focus levels in class lessons, and encourage their engagement with the learning process, all of which would aid Idris’ cognitive development.  In addition to this, the ELSA intervention will support pupils to become ‘Healthy, confident individuals’ by promoting the ability to face challenges within the school environment and at home by promoting emotional resilience and emphasising well-being and personal growth (ELSA Support, 2025).
The emotional development of children is essential to them and their future. Erik Erikson, a child psychologist, believed that there were 8 stages to psychological and emotional development between infancy and late adulthood where they will face conflict between two stages that will help to form personality traits. As Idris is 9 years old, he would currently be in the school stage level of emotional development and will be experiencing the skill of developing self-confidence, the two conflicting traits for this stage are industry vs inferiority (simply psychology, 2024). Erikson’s theory relates to the emotional development of children as it discusses the importance of challenge and how pupils face them to shape their emotions, how they use them to build relationships with others, such as staff and pupils within the school including ELSA’s, and also self- confidence, identity, and resilience. Estyn (2020) supports this view as they state ‘The ELSA approach is well established across schools in Wales. These approaches, when implemented fully, can contribute to strengthening pupils’ resilience’ (Estyn, 2020). This relates to Idris as building relationships with his peers and staff is an area of development for him, stated within appendix A. This theory also relates to Idris and his emotional development as facing challenges will lead to him building resilience and strong self-esteem, allowing him to develop appropriate relationships and completing work whilst in class, with support (very well mind, 2021). However, Dr Sam Goldstein believes that teaching children to react emotionally to challenges can sometimes cause behaviour to worsen and staff should instead ‘model desired behaviours and showing flexibility’ (Goldstein, S. 2025). 
The role of an ELSA links to the emotional development of pupils by supporting them to regulate emotions that they may be experiencing through the use of teaching coping strategies and producing individual targets and providing a safe and supportive environment to pupils. They can also provide children with strategies on how to build positive relationships with peers and staff through the promotion and modelling of empathy and self-esteem, whilst promoting and providing children with the skills to manage and understand their emotions when in school and real-life context for the children when leaving school (NAEP, 2021). 
However, there are also barriers to ELSA support in primary schools that need to be addressed, as there are with any support interventions. One of the biggest barriers to ELSA in schools is the time needed to spend on training staff and also time for the intervention to take place with the children (ELSA Network, 2023). Depending on the personal circumstances of each child, an ELSA intervention programme is usually carried out for 8-12 weeks as targets and outcomes need to be created and met for each individual pupil that is being supported, with sessions taking place once or twice a week for one hour and can be individual or small group interventions (ELSA Network, 2017). When relating the intervention to supporting Idris, it could be recommended that he should complete his sessions in a small group setting rather than an individual setting as social skills are an area of development that he needs to focus on. As stated within his pupil profile displayed in appendix A, Idris sometimes asks to leave the class for quiet time alone and prefers to kick a ball alone on the yard instead of playing with someone else or in teams. To help to increase how time effective the ELSA intervention is, it may be advised that the intervention takes place whenever Idris needs a time out of class to support his emotional needs and limit the amount of time he is spending outside of lessons as this is taking away from his learning time and could be seen as a breach to the United Nations Convention on the Rights of the Child (UNCRC) article 28 ‘Every child has the right to education’. The UNCRC is a legal international agreement that discusses children’s rights regardless of their religion, race, or abilities (UNICEF, 2004). 
From personal experience whilst observing the ELSA support intervention being used within school x, it was evident that it was the most effective type of intervention that would lead to positive impacts on the children and their holistic development. By the ELSA staff member working closely with the pupil’s family or carers through the use of constant communication and updates after sessions, they are able to create the best outcomes for the child by continuing the use of methods taught in sessions, at home. The support team around the child is crucial for their continued development in all areas of learning and experience stated within the Welsh Curriculum (Welsh Government, 2024). Bronfenbrenner’s ecological systems theory supports this as he believed that the child’s immediate environments such as school and family life are included within their microsystem, the most influential level on their development (Guy-Evans, O., 2024). ELSA also offers consistency for the child and families through the communication and teamworking methods and tasks being carried out at home to generate the best outcomes for the child. Even though my personal experience of ELSA being used in school x was positive when communicating with families and carers of the child, it is important to recognise that not all children are provided with extra support at home and may find this intervention hard to develop from as an hour of extra support each week is not enough to create the best outcomes for them when encouraging holistic development. 
The use of an ELSA can also help to support the cognitive development of pupils in primary schools, including Idris. Due to his lack of focus in lessons and often refusal to complete tasks unless able to use an iPad, this is an area of development that has been identified where Idris may need extra support on. This is another strength of the use of the ELSA intervention in schools. Emotional Literacy Support Assistants support the cognitive and intellectual development of pupils by encouraging them to face challenges through the use problem solving skills to limit time spent out of class and ensuring that work is being completed (ELSA Support, 2025). 
By supporting the social development of children and enhancing their communication skills, Emotional Literacy Support Assistants are able to push the cognitive development of children further, relating to holistic development. From viewing Idris’ pupil profile shown within appendix A, it could be recommended that he needs support in both social and cognitive or intellectual skills. The ELSA intervention can support this by encouraging positive interactions with staff and peers through conducting group interventions, physical games as this is something Idris finds entertaining, and understanding a variety of viewpoints or opinions. By doing this, the children will progress in language skills, memory skills and overall social and cognitive development (Mitchell, P. 2017). Jean Piaget’s theory of cognitive development supports the importance of intellectual progression as he believed that children construct their understanding of themselves, others and the world based on real life experiences. Piaget also believed in 4 stages of cognitive development that do not necessarily happen at the same rate, but all stages will be covered when progressing intellectually. These stages are the sensorimotor stage (typically from the ages of 0-2), the preoperational stage (typically between the ages of 2-7), the concrete operational stage (typically between the ages of 7-11), and finally the formal operational stage which covers ages 12 and up (Simply psychology, 2021). Idris should typically be at the concrete operational stage meaning he could begin to think logically about decisions that he makes and how they affect others and may become less egocentric through understanding his peers’ feelings and why they make think this way, the ELSA intervention could support Idris in progressing in this area (McLeod, S. 2024). Mostly known for his Bobo doll experiment, Albert Bandura’s social learning theory also relates to the success of the ELSA intervention through his emphasis on learning occurring through social interactions, imitation, and environments (Nickerson, C. 2024).
Although there are many benefits to the ELSA intervention, there are also concerns that need to be reviewed such as the cost or budget that schools are provided with, staffing, and space within primary schools for the intervention to take place. As stated within a recent BBC article, many head teachers across Wales are facing high budget cuts for the year, some losing up to £100,000 (Lewis, B. 2024). From researching this information, it is important to recognise that schools possibly may not have the budget to train staff to become an ELSA or to cover the staff whilst they are out on training for the 6 day course, although it could be possible for staff that have already completed the training course to train other members of staff to limit the cost spent on this issue. School fundraising could also be a possibility to raise money to work towards resolving the issue of budget cuts in primary schools, this could include donations and community grants, school fayres, and fundraising websites (Dabell, J. 2023). Due to budget cuts, schools in Wales are also losing staff through not having the budget to pay them each month, meaning there may not be enough teaching assistants or spare staff within the school to have the opportunity to complete the ELSA training course (Lewis, B. 2025). Another possible limitation to the ELSA intervention could be space within the school as it is recommended to take place within a private room. However, the ELSA could instead take place outside (weather dependent) or in the school hall if it is spare at the time, ensuring that it is kept consistent for the children. 
 
In Conclusion, the challenges that Idris faces in school that relate to his social, emotional, and cognitive development should be considered to be supported by the ELSA intervention. Due to his struggle to focus on lessons, specifically with mathematics and literacy, his desire to work and play alone whilst in school, and his need to leave the room when refusing to complete work, it could be recommended that an emotional literacy support assistant (ELSA) would be the most beneficial to support Idris in progressing in these specific areas of development. 
An ELSA could provide Idris with a variety of tasks that aid his cognitive, social, and emotional development over a period of 10 weeks that supports emotional regulation, build positive relationships with his peers and staff, and his engagement whilst in class that will aid his cognitive development. This relates to the Welsh Curriculum and its emphasis on the importance of holistic development for children through the 4 purposes, including self-confidence, well-being, and ambition. 
Moreover, the evidence from research throughout this assignment suggests that when the Emotional Literacy Support Assistant (ELSA) intervention is implemented in schools and is used effectively and consistently, it can create successful outcomes for children and can significantly improve their holistic development. It is also important to recognise the limitations and challenges through the use of the intervention such as staffing challenges, the cost of training and money needed to run the intervention, and also space within the school. Despite these barriers, there are a variety of solutions such as fundraising and staff that have adequate training sharing responsibilities to overcome them. 
Overall, if carried out through the use of well-trained staff and useful resources, the Emotional Literacy Support Assistant (ELSA) Intervention should support Idris to achieve all outcomes set relating to his emotional, social, and cognitive development. The approach will support many pupils in different primary schools to develop holistically and reach potential targets that may have appeared impossible. 
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Pupil Profile

“This is I, Idis is 9 years old and is a year 4 pupil. He has one sister caled
Ela who is in Reception class at the same school,

laris doesnit enjoy class work, apart from the physical and sports lessons. He
hates reading, witing and maths, but is happy to complete activies on a
tablet or a computer. If e isn' allowed to do this, Idrs sometimes sulks and
is ina bad mood. Then, he asks Mrs James, the class teacher, for
permission to go out of the classroom to have some quiet time for himseif.

s James is concerned that dris's academic work i notof the same
Standard as that of his peers. However, he clearly erjoys practical activties,
especial if thre is an opporturity to go outside. He loves helping Mrs.
James with tasks such as tidying up the classroom, photocopying work or
watering the flowers i the school garden. He is used to helping his mother look
afer the garden at home.

When dis refuses to complete his work, he doesnt nterrupt the class, he just sits
quietly dreaming of his favourite ootball team. He fkes watching footbal
matches on TV at weekends, but prefers kicking a ball alone on the yard
Father than playing with someone else of as a member of a team,

While reflecting on how she can support i o develop futher, irs James
considers some of his main characteristcs which include:

Physical Development
- Wol dovelopad gross mtor skils .. jump, tum, perform tasks in physical lessons
 Prints when writing rather than using joined-up handriing

~ Dresses himsel ftr swimming and spors lessons

Gognitve Development

+ Recogrizes time on the hour, quater past and haf past on an ansloguo clock

Finds t hard to concenirate for long periods oftme

Emotional Development

- Shows cisappointment i he fais to perform tasks or gets wrong ansviers

s keonto please adults

Language Development

~ Has a wide spoken vocabulary but has diffculty concentrating whan reading and wilng
+Begins to understand and use humour oally

«Expressos opnions on likes and disikes

Social Development

s rospecttu towards ofher adtits and chidren

« Enjoys working alone rather than with others.




