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Proof read your PTE templates to ensure accuracy.
	I have proofread my assignment and used to read back function to listen to ensure that my work is accurate. 
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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
	In Wales, school development plans (SDPs) are an essential tool for improving the quality of education in schools. The purpose of SDPs is to provide a clear and comprehensive framework for schools to identify their priorities for improvement and to plan and monitor progress towards achieving certain goals (Welsh Government 2014; Estyn, 2021). Overall, the process of developing an SDP in Wales is a collaborative and evidence-based approach that involves setting priorities and goals, developing strategies and actions, allocating resources, monitoring, and evaluating progress, and reporting on outcomes. The aim is to improve the quality of education in schools and to ensure that every student achieves their potential (Estyn, 2016b; Estyn, 2018; Welsh Government 2021). The development plan which will be discussed belongs to a primary school located in the northwest of Swansea. The school will be referred to as School X, in accordance with the University of Wales Trinity St David Ethical code of conduct (2022) and BERA (2018). There are two hundred and twenty pupils on roll including their morning nursery provision and two specialist teaching facilities (STF) (Estyn, 2016; School X, 2023). The school have identified 43% of their pupils as having additional learning needs (ALN) which is significantly higher than the national average of 15.8% (Welsh Government, 2022b). The priority that will be examined further is ‘to embed a whole school approach to emotional and mental well-being’ as identified in School X’s SDP (2023).  
Children’s mental health is a growing concern around the world not only within Wales. The Children’s Commissioner for Wales (2022) has identified the need to improve the mental health and well-being of all children in Wales, creating statutory guidance for schools on the matter. The Senedd (2020) confirms the concept that there is a current mental health crisis for young people, writing that 1 in 3 learners have a diagnosable mental health condition. They further recognised the increase in mental health conditions in children following the coronavirus pandemic. The National Assembly (2018) identified that reform was required regarding children and young people’s mental health, calling for a change of approach to prevent mental health conditions arising as opposed to dealing with the outcome if preventative measures are not in place. In a review of the initial publication, Mind over matter, the National Assembly (2020) report that the pace of change is not quick enough and that a whole-system change must the focus of stakeholders. Further addressing that agencies must work collaboratively to achieve the best outcomes for our learners (National Assembly, 2020). The importance of a change in approach toward young people’s mental health is emphasised by the classification of national priority, as recognised by the Welsh Government in the Well-being of Future Generations Act 2015. The national priority is acknowledged by School X (2023) and features in their SDP. Overall, these studies highlight the need for a focus on children’s mental health and well-being. It could be indicated that these reports and findings have contributed to the introduction of the health and well-being Area of Learning and Experience (AoLE). Schools are able to dedicate more time to the implementation of well-being provision as a result of the national priority status and creation of the AoLE (Welsh Government, 2021a). Teachers have often prioritised the well-being of their pupils, however, have had targets to meet, embedding a whole school approach involves all stakeholders, the governing body, teaching and support staff and senior leaders promoting the implementation (Estyn, 2019; National Assembly, 2020; Welsh Government, 2021a). As School X (2023) have identified to embed a whole school approach to well-being they are supporting the national priority through the delivery of their SDP. 
As School X (2023) is located in an area of deprivation, a number of their students emotional and physical needs are lacking. If learners’ basic needs are not met, such as having warmth and food and psychological needs similarly not achieved, such as enjoyment with friends, recognition of worth and validation of feelings then they are not in a physical position to be able to attain what they are being taught in lessons (Aruma and Hanachor, 2017; Guillén, 2021). Brown (1989, cited in Alderson, 2008), maintains that if practitioners can meet the needs of their learners, they ‘blossom’, if not the children suffer. Thrive is an approach that has been identified by the school to support learners emotional and psychological needs (School X, 2023), and when utilised as a whole school approach can benefit whole school well-being. The Thrive Approach in education is a social and emotional development program designed to support the well-being and learning of children. It focuses on helping children develop the social and emotional skills necessary for academic success and personal growth (Thrive, 2022a). Based on the understanding that emotional well-being is essential for learning, it aims to create a supportive and inclusive learning environment where children feel safe, valued, and understood. The approach recognises that children may face various challenges and experiences that can impact their emotional state and ability to engage in learning (Thrive, 2022b). Overall, the Thrive Approach aims to promote positive mental health, resilience, and emotional intelligence in students. By focusing on the emotional well-being of students, educators using the Thrive Approach aim to create a conducive learning environment that enhances academic achievement and personal growth (Thrive, 2022a; Thrive, 2022b). While there are a number of positives regarding the Thrive approach, it is important to consider potential challenges or criticisms associated with this implementation. The approach is another strain on ever constricting budgets, not only in terms of cost but also in resources, it requires the member of staff training to be out of the classroom for 36 hours (Thrive, 2023a). School X (2023) has utilised their Pupil Development Grant to train a full-time member of staff in the Thrive approach as set out in their SDP. 
School improvement is supported and encouraged by Estyn (2016b; 2021) and the Welsh Government (2014; 2022a). All teaching and senior leadership staff must be actively involved in professional reflection and development as set out by the professional standards for teaching and leadership (Welsh Government, 2017). Thus, it is understandable that these leadership professionals must undertake similar protocols for their school. SDPs offer several benefits for schools, staff and students (Central South Consortium, 2017; Estyn, 2021). They outline the vision and values of the school, enabling a culture of continuous improvement and establishing mechanisms for accountability and performance monitoring, ensuring that staff are offering our learners the most effective and rich experiences (Welsh Government, 2014, 2022a; Estyn, 2021). To successfully reflect on your practice and the practice of your school, you must undertake effective self-evaluation. Self-evaluation promotes collaboration opportunities between colleagues, empowers teachers to take ownership over their practice and enables teachers to have a direct and significant impact on their pupils’ outcomes (Welsh Government, 2022a). While self-evaluation has numerous benefits within education, there are some critical elements that must be approached with caution. Bias and subjectivity must be removed from the process for it to be a reliable self-evaluation (Welsh Government, 2022a). Techer workload is also an issue that features heavily in the present day thus, compiling additional workload is often begrudged (Department for Education, 2019). 
One consideration which can alleviate workload pressures when developing or implementing an SDP is distributing the workload across stakeholders (Welsh Government, 2014; Welsh Government, 2022a). As previously featured, the involvement of all stakeholders is similarly crucial to embed a whole school approach, to ensure that all adults the children may encounter aware working toward the same set of goals (Welsh Government, 2021a). Another benefit of including all stakeholders to examine, is the multiple perspectives that this involves, a teacher and a governor can offer unique perspectives, providing ideas that may impact upon every aspect of the pupils learning (Estyn, 2016b). Moreover, this allows a diverse input, which has the possibility to account for a balanced and inclusive evaluation (Welsh Government, 2021b). Although, this may pose difficulties on occasion due to differing opinions and viewpoints (OECD, 2012), The Welsh Government (2022a) suggest that if clear boundaries and job specifications are provided these negative differences can be limited. SDPs would be classified as a type of strategic planning as they define long term goals, across a term of three or four years, displaying the objectives and strategies to achieve such objectives (Welsh Government, 2018). Strategic planning assists organisations such as schools, determine the correct action points, aligning resources and capabilities to achieve desired outcomes (Welsh Government, 2022a). 
Data encompasses all areas within a primary school setting and is integral to the process of self-evaluation (Welsh Government, 2020b). Schools must include a broad range of correct qualitative and quantitative data when undergoing the self-evaluation process, to ensure their SDP is well informed and supports the relevant development process that the school will undertake (Welsh Government, 2020b; 2022a). As factual pieces of information, data evidences shortfalls within the school as well as strengths, therefore is often the basis of self-evaluation (Estyn, 2018). Despite this the Welsh Government (2020b), highlight the need for caution when using data as it features great limitations and only demonstrates the point at the present time the data was collected. The impact of the SDP is not only relevant to the stakeholders within the school setting but also for those within the local community (Welsh Government, 2014). Although a professional may be satisfied once the goals of the SDP are achieved, research indicates that these documents must not be viewed as closed books, instead they must be viewed as live documents that regularly reflect on the practice of the school (Welsh Government, 2014). In School X’s instance their SDP action points must be reviewed to ensure the approach to well-being is embedded within the school and not forgotten once the period of time is over. The governing body are responsible for ensuring that the SDP is relevant and up to date, reflecting the current practice within the primary school (Welsh Government, 2014; 2020b). As these are ongoing documents, it is important to note that measuring the impact of an SDP requires continuous monitoring, evaluation, and adjustment (Welsh Government, 2020b). This can involve conducting observations, gathering feedback from stakeholders, and collecting data to analyse the effectiveness of the action point (Welsh Government, 2022a). 
	School X (2023), has implemented a number of focuses within the school with the aim of embedding a whole school approach to well-being. As previously mentioned, a teaching assistant has been trained to become a thrive practitioner, delivering thrive sessions every day with learners who have been screened and considered a priority. This has cost the school £1495 (Thrive, 2023a) and has been funded through the Pupil Development Grant which the school receives for their pupils classed as deprived. Although requiring a large amount of funding, research suggests that the benefits of the approach for the school outweigh the cost involved (Thrive, 2022a; 2022b). One benefit of the Thrive approach is that it can be delivered in small groups or in the form of lessons across the school and is inclusive for all learners (Thrive, 2023b). Research does however imply an element of caution regarding the Thrive approach as the evidence behind the approach is unclear (Gibby-Leversuch, et al., 2019). Additionally, to the implementation of Thrive, the school has created safe spaces around the school where students can go if they are unable to regulate their emotions. School X (2023) has also introduced emotion coaching, zones of regulation and empathy lab in attempt to embed their approaches to well-being. From experiencing the approaches implemented in the school and considering the number of learners with ALN, School X appears to be successful in embedding a whole school approach to well-being as the learners were provided with endless opportunities to improve their well-being. Learners were aware of procedures if they were feeling low or needed a calm space. Finger breathing was a technique used throughout all progression steps to regulate emotions and colours of regulation were similarly used throughout the primary school. A possible suggestion however for improvement would be to increase resources including staffing. Although the Thrive trained practitioner took small groups every day, the need for the thrive sessions was greater than the time available. As there were such a high number of children with ALN and children who had experienced adverse childhood experiences (ACEs) another trained practitioner would benefit the learners greatly. I do however understand that as budgets continue to dimmish and staff be made redundant, this is a recommendation that is not easily implemented. 
In conclusion, SDPs in Wales serve as a valuable tool for schools to plan, implement, and evaluate their development and improvement efforts. By promoting collaboration, focusing on student achievement, and providing a strategic direction, SDPs contribute to the overall success and growth of schools in Wales (Estyn, 2019; Welsh Government, 2022a). Schools across Wales however are facing difficulty in implementing all action points required to achieve aims due to ever decreasing funding and lack of resources (NAHT CYMRU, 2021). As I progress in my career into a Newly Qualified Teacher (NQT), I will grasp the multitude of opportunities offered to me to self-evaluate, ensuring that I provide my learners the most engaging sessions that enable them to reach their full potential. Implementing Curriculum for Wales, I will ensure that sessions are frequently timetabled to focus on the well-being of my learners, as I am aware that without these crucial opportunities I may limit their attainment in AoLEs such as mathematics and numeracy and languages, literacy and communication. This assignment has shaped my knowledge as a reflective practitioner and prepared me for when I am fortunate enough to be involved in the development of a SDP.
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