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The main focus of the portfolio is based upon literacy and the barriers and challenges that children with Additional Learning Needs can face. Literacy can be most defined as the ability to read and write in order to, understand and communicate to others (Best, 2021). Some learners may have barriers that prevent them from succeeding in their literacy learning, for example, learning difficulties, cultural barriers, poverty barriers and home situations. This is why literacy learning is important because it involves learning over time to improve reading, writing and spelling because children and young people learn more each time they do these (Reading Recovery, 2021). Rassool (1999, p.1) describes literacy as, ‘multidimensional’ because it is seen for different purposes, such as; social, economic, ideological and political purposes. This emphasises the importance of literacy as it is used for everyday life for children, young people and adults to read information, learn and enjoy (Rassool, 1999, p.1). 
The writer will focus on the impact of a specific literacy resource or programme to support literacy learning. The literacy programme is used by a teaching assistant to support a primary school learner and the learner will be regularly assessed. Assessments are important because they outline the learner’s strengths and weaknesses to understand what progress the learner has made and how to help support them to make further progress. Reid (n.d., p.6) stated, one of the most important factors for schools, is to provide efficient and effective monitoring strategies to ensure all aspects are being progressed in the learner’s development. The writer will discuss the aims of the literacy programme, write how the programme is beneficial to children and young people and state the effectiveness of the programme. The portfolio also includes two different theorists; Vygotsky (1978) and Bernstein (1971) as the writer believes both theorists relate to the chosen programme. To prove the effectiveness of the programme, the writer has included evidence of observations and a reflective log from one of the lessons the learner participated in. The writer has also included feedback and results from several sources that state how the programme has been effective. 



[bookmark: _Toc70171883]Learner and Programme
The writer has chosen a learner who attends a primary school that is situated in a deprived area. This can have a negative impact on the learner because living in a deprived area can be damaging for a learner’s learning and development. The learner is ten years old and has significant difficulties in understanding and use of language. All learners are given a National Curriculum level that scores them to their ability and these are determined by testing and assessments (Paterson, 2021). The learner is currently at level 2, which is the expectant level of a 7-year-old. The learner also experiences difficulties with his learning and behaviour in the classroom and has been referred to the Educational Psychologist in order to further his learning needs. The learner needs universal language and communication every day at school and home and also receives a variety of support, resources and programmes, such as, Sound Discovery, Read Write Inc, Language Link and Speech and Language support. 
However, for the purpose of this portfolio the writer will focus on one programme called, ‘Sound Discovery’ which was founded in 1999 and developed by Rideghill Publishing (Synthetic Phonics, 2007). Sound Discovery is a ‘high quality synthetic phonics literacy programme’ that was designed for teachers support children and young people in reading, spelling and writing (Synthetic Phonics, 2007). The classroom teaching assistant delivers the programme to the learner every morning and follows the specifically designed lesson plans that are matched to the learner’s ability. The methods of teaching are based upon ‘snappy lessons’, that are short and quick lessons (Synthetic Phonics, 2007). The teaching assistant assesses the learner regularly to ensure they are getting the correct support that is needed.
The programme uses a synthetic approach to blend sounds so learners have to break the word into phonemes, in order to read, speak and listen to the word (Synthetic Phonics, 2007). The aim of the programme is to teach the letter sounds first and then blend the sounds together to form words and eventually, be able to achieve full pronunciation of the words. The programme is helpful for teachers because the programme and lessons are detailed and also, show how progression can be achieved for all learners and what the next steps are (Synthetic Phonics, 2007). The programme is effective because the learner is engaged throughout as lessons can be multi-sensory and some activities involve physical movement, for example, physically forming letter shapes (Synthetic Phonics, 2007). The lessons are fully compatible with a broad curriculum so that children can benefit from the different materials (Synthetic Phonics, 2007). Most importantly, the programme is effective for the learner because there are different adaptions that can be specialised for children with Additional Learning Needs (Synthetic Phonics, 2007). 
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[bookmark: _Toc70171884]Evidence of Observations 
(See Appendix A – Individualised Education Program)
This was taken from the learner’s Individualized Education Program (IEP) that was developed in September 2020 and confirms the progress that the learner has made through the ‘Sound Discovery’ programme. The phonics target was to read and spell certain phonemes by March 2021.  However, not all four phonemes were learnt because the learner missed online lessons and so, the teaching assistant will revisit the lesson.  

(See Appendix B – Record of Progression)
The table shows the progress that the learner has made from September 2020 to March 2021. The progress has been quite minimum because of unforeseen circumstances because the learner has not attended school, the school has been closed and also the learner has not attended all the online lessons. However, the learner has learnt 3 new phonemes, which is better than nothing.

[bookmark: _Toc70171885]Theory framework
The literacy programme corresponds to the theorist Vygotsky (1978) and his theory ‘the zone of proximal development’. Vygotsky (1978) believed that, when a learner has been given suitable assistance, this when then allow them to achieve further progress and complete tasks effectively (McLeod, 2019). There are three important factors that support learning to help the learner through ‘the zone of proximal development’ (McLeod, 2019). Firstly, the company of a knowledgeable other, this is achieved because the teaching assistant is always alongside the learner throughout each ‘snappy lesson’ (McLeod, 2019). Secondly, social interaction with an experienced and trained adult that allows learners to observe and practice their skills (McLeod, 2019). This is achieved because the teacher assistant demonstrates how to pronounce the phoneme and the learner will then copy the phoneme. Thirdly, an educator support supporting or ‘scaffolding’ the activities can support the learner (McLeod, 2019). This is accomplished because the teaching assistant receives the lesson plans from the ‘Special Educational Needs Co-Ordinator’ (SENCO) and can refer to them for further support. This emphasises the effectiveness of the programme because the teaching assistant is maximizing the learner’s development through the interactions of the programme and the most important learning for a learner is through a ‘more knowledgeable other’ (McLeod, 2019). 
Bernstein (1971) believed that there are differences between ‘sub-cultural and social class influences upon children and young people’s learning’ (Bernstein, 1971, p.30). This meaning that learners from deprived areas are more than likely to have a negative effect on their education from an early age (Cook, 2014, p.35). Bernstein (1971) displayed evidence to show the difference in language between learners from a sub-cultural class and a social class (Cook, 2014, p.35). The theory corresponds to the learner who is currently undertaking the ‘Sound Discovery’ programme as they are from a deprived area and currently not achieving at an expected National Curriculum level. 
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(See Appendix C – Lesson Plan)
What went well?
	What went well?
	The lesson was quick and ‘snappy’

	What were the main challenges / problems/ difficulties you faced? 
	The activity seems quite young and not age appropriate

	How did you react to the challenges?
	Praised the learner consistently

	How did you feel?


	Confident and happy as the learner was actively engaged throughout

	What surprised you?


	The learner was able to read all words fluently but cannot break the words down into phonemes

	What were you familiar with?


	The focus sounds and oral blending as it is quite repetitive. 

	Have your beliefs and expectations changed or been challenged?
	No because the learner has made steady progress throughout


 

Critiquing your experience

 
	How well did you think you managed the challenging situation? 
	Quite well as the learner was engaged as they enjoy the constant praise

	Has this experience changed your mind or opinion in any way?

	Possibly the new words should be age appropriate and more challenging

	Were you given any feedback (formal or informal)? Can you seek further advice from anyone in order to give you another perspective? 
	Will seek further advice from the Special Educational Co-Ordinator

	Is there any other reading or research you could follow up regarding the subject matter? 
	Will research an alternative literacy programme to support the learner’s phonic sounds

	What skills do you need to develop to address this incident more effectively in the future?

	Further training on phonic lessons to ensure the words are age appropriate

	What conclusions have you drawn?
	As the learner has gaps in their literacy, the phonics work will not be age appropriate as they are for young learners


 
What next?
 
	Given the same event; would you do anything different next time? 
	Use age appropriate words that use the new phonic sound in  

	What are the key lessons learned for future use?
	Change the lessons plans to ensure there are age appropriate words

	How might your learning feed into your assignment/s?
	Reflect on the activity and how to improve the lessons in the future
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The programme ‘Sound Discovery’ is a high quality synthetic phonics literacy programme and is suitable for all learners (Synthetic Phonics, 2021). The portfolio has stated the impact of the programme and how it has supported the learner with their literacy learning. The programme is practical and helpful for schools and teachers because ‘Synthetic Phonics’ produces the materials for them and the programme includes; a manual, a handbook, snappy lesson plans, snappy lesson resources, tests, decodable texts, activity books and monitoring books (Synthetic, 2021). Although, the programme has many useful resources, the programme costs £600 for the full package. Some schools may not fund the programme because of lack of funding as Lewis (2020) reported, ‘funding was not increased as much as expected in Wales’ most deprived schools’ and funding for schools in England was higher than in Wales. This is another barrier that can influence a learner’s literacy development because schools in deprived areas may not be able to afford to fund new programmes. This can have a negative effect on learners because Bernstein (1971) argued that, learners from a deprived area are in need of further support regarding their literacy development as they are evidently not as developed as learners from a ‘middle class’. Although, the learner in this portfolio has been fortunate because the school has paid for the programme, but other learners and schools may not be as fortunate. Also. sound Discovery have stated they are highly cost effective because some of the reading materials can be photocopied and the programme has a high advantage (Synthetic, 2014). There are also assessments and tests included in the programme, ensuring they are quick and easy for the teaching assistant to follow. The Welsh government states the importance of assessments as they ‘play a fundamental role’ for learners to be ‘supported and challenged’ to ensure learners can progress in their development (Hwb, 2021). Assessments are vital for schools because it is essential to follow the learner’s development and to ensure they are receiving the appropriate work.
The programme uses a variety of activities, such as, multi-sensory, visual, auditory and active activities to ensure children are actively engaged (Synthetic Phonics, 2021). By using a variety of activities, teachers are using the ‘whole brain learning’ and can be described as, the ‘best way to teach’ because it involves all areas of the brain (Waterford, 2019). Changing lessons and making them more fun and engaging, is essential for effective teacher because ‘lessons do not have to only include worksheets and lectures’ (Cox, 2019). Even though teachers may have more planning and preparing to do, learning is most effective if children and young people are engaged and enjoying through a variety of different activities and lessons (Cox, 2019). The learner who is stated in the portfolio has remained engaged throughout the lessons and has enjoyed each lesson. 
The ‘snappy lessons’ are successful because they are quick and interactive, therefore, more memorable for learners keep learners focused. The learner is always actively involved and engages well with the teaching assistant in each ‘snappy lesson’. They are structured so this allows the teaching assistant to follow each lesson easily and clearly. There is also phonic progression so the programme states what words the learner should be expected to read and write. This is extremely useful for the teaching assistant to be able to follow the learner’s development.
The programme is also effective because of the flexibility because it can be adapted to all ages and group sizes, not just as an individual programme. The learner is currently on an individual programme as he is on a different stage to the others. The teaching assistant will also re-deliver the lesson to any learner who has fallen behind because additional lessons can be given at any time (Synthetic Phonics, 2014). This emphasises the effectiveness because this means that all learners can succeed whilst undertaking the programme (Synthetic Phonics, 2014). However, it can be quite time consuming for the teaching assistant to re-deliver the lessons.
The programme also has an emphasis on reading, writing and spelling so learners are given opportunities to succeed in all areas in their literacy learning. Sound Discovery includes a handwriting guide and models every stage of a learner’s writing process (Synthetic Phonics, 2014). There is also vocabulary and reading comprehensions included so learners are able to develop their literacy learning. This ensures progression for all learners because once the teaching assistant has completed the phonic lessons, they will move onto the reading comprehensions. Progression is essential, including expectations of how the learner should progress for the reason that, it helps teaching staff to understand the pace at which the learner can progress (Hwb, 2021).
There has also been great evidence as the programme has received, ‘remarkable results’ because it was trialled by the author over eight years’ as he followed and observed every child in the classes from the beginning to the end of their primary education (Synthetic Phonics, 2014, p.2). At the end of the programme, all learners were able to read and write, regardless of any barriers that they were faced (Synthetic Phonics, 2014, p.2). There was also a grant study to show the effectiveness of the programme which showed tremendous results (Synthetic Phonics, 2014, p,2). The programme has been used by various by various Local Education Authorities and independent data has been collected to show substantial progress from the learners in the literacy development and also their motivation (Synthetic Phonics, 2014, p.3). In 2017, the Department for Children, Schools and Families scrutinised the programme and confirmed they were satisfied enough to name the programme, ‘a high quality synthetic phonics programme’ (Synthetic Phonics, 2014, p.3). The programme was also approved by the Department for Education in 2011 and refereed again as high quality (Synthetic Phonics, 2014, p.3). The website has also cited several feedback reports from reliable sources, such as; schools, head teachers and teachers (Grant, 2004, p.1). One head teacher reported, ‘Sound Discovery has a variety of attractions’ and has also included an average ratio gain, that included results from, ‘3.8 to 2.7’ (Grant, 2004, p.2). All the evidence emphasises how effective the programme has been because it has been reviewed by reliable sources and departments.
The portfolio can argue that the programme is effective because of the many benefits to improve a learner’s literacy learning. The programme ensures all materials are ready for teaching staff to deliver the ‘snappy lessons’ and all resources are ready, this is extremely time effective for teaching staff. The ‘snappy lessons’ are also beneficial because they are interactive and quick to ensure all learners are engaged and enjoying the lesson. Despite the fact that the programme can be costly for schools and time consuming for some teaching staff, it can be worthwhile if the learner has progressed in their literacy learning.
However, in the learner’s case it has not been successful, although, the learner has learnt 3 new phonemes which is still better than nothing. All things considered, the learner will still be able to make good progress from the programme because of the flexibility as the teaching assistant will be able to re-deliver the lessons to the learner and hopefully with better lesson attendance, the learner will now make great progress in their literacy learning. Overall, the programme is extremely effective as emphasised by the reliable sources and departments included, that state, ‘Sound Discovery is a high quality synthetic phonics literacy programme’. This can ensure that children and young people are able to read and write as this is important for them to understand and communicate with others (Best, 2021).
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Appendix A – Individualised Development Plan
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	 Teacher/Support Staff
	   Recommendations    

	
Phonics 




	To read and spell words with the phonemes: ee, ie, oa     and ue 
	Partially achieved. Learner attended online lessons and is confident with ee and ie. He missed the lessons on the phonemes oa and ue so was unsure of spellings. 
	To read and spell words with the phonemes ai, oa, ue (Step 2.2) and
er, or (Step 2.3) 
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Snappy Lesson Plan 45
3 Phoneme words using vowel digraphs

Sound Discovery Step 2.2

Letters and Sounds Phase 3

Review of Sounds: ai, ee, ie, oa, ue

Ls?n\lng Ob}ccfivu: to blend and segment three phoneme words using vowe! digrophs ai, ee, ie, oa, ue
ccess Criteria:  to read three phoneme words and sentences with consanant digraphs ai, ee, ie, 0a, ue and write dictated words
and sentences with vowel digraphs with 100% accuracy

Tricky Words: I, the, we, to, you, go

Reading Spelling
1. Review Sounds (show as a pack) 7. Sound Dictation
e ch sh th ng ai ee ie oa ue e _ai ee ie oa ue

8.Focus Sound: @i

The teacher checks the letter formation
for the correct start point, exit stroke and
place on the line. Handwriting sheets for
later.

9. Flicking/Phoneme Fingers:

2. Focus Sounds: A1, €€, 1€,0a,ue
e With the phonemes play the 'grab game'. .
With the cards on the table the teacher
says a sound and the pupils ‘grab’ for the

letter. Fingertips freeze.

3. Oral Blending (Robot Game):

® Teacher says sounds m-ai-n, pupils listen ® The teacher says a word and the pupils flick
and say word for fingers for each sound in
main, need, tie, boat, due, keep b-oa-t, k-ee-p, m-ai-n,
n-ee-d,  d-ue, t-ie

ai ee ie oa ue ;
ced difil pis + |

4. Manipulating (Swap) Sounds:

The teacher says a word. The pupils fold 'phoneme fingers' and flick a finger up for each phoneme in the
word. One child comes up and makes the word. The teacher says the next word. The next child, after
flicking 'phoneme fingers' for the new word, changes one sound, makes the word and reads the new word.

e Today work on full circle: coat, coal, foal, feel, fail, pail, paid, pied, died,
dies, dues, due

10. Word Dictation (tap and write)

o boat, keep, main, need, due, tie

11. Sentence Dictation (after writing, pupils
read back sounds, words and sentences)

5. Reading Words (read as a pack)
e main, need, tie, boat, due, keep

6. Reading Sentences (and controlled texts)

Can you wait?

We need to go.

Can I lie on the bed?
I can soak in the bath.
The bus is due.

Can you wait?

We need to go.

Can 1 lie on the bed?

I can soak in the bath.

The bus is due.

Comments (to inform next plan and TEP)

i www.syntheticphonics.net
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