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An example can be found on

	[bookmark: cysill]Targed/Target 1

Consider more depth within your criticality. 
	
I have attempted to link this assignment to research or literature that provides different views on my chosen pedagogical principles.
	
Should be reflected throughout the full assignment.

	Targed/Target 2

Take care not to write incomplete sentences and use the comma appropriately

	
I allocated more time when I finished my assignment to proofread my work. 

	
Should be reflected throughout the full assignment. 



Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.
Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	While I was on PTE3 I was asked to plan a range of activities that enabled the pupils to self-reflect and be in control of their learning.  Donaldson’s (2015) twelve pedagogical principles emphasise the need for learners to become more independent and take more responsibility for their learning. So as part of the Wonderful World scheme of work the pupils learnt about how rain falls from the sky and as part of a languages lesson, they created a poster advertising wellies.

To support the pupils in constructing their poster, we created a whole class success criteria that was based off the pupils understanding of real-life posters found in their local area. The pupils identified key features that were found amongst all posters, and we narrowed the list down to a small checklist that would be accessible to all the pupils and their different abilities.  The pupils were provided with the checklist whilst creating their poster so they could refer to it and remind themselves of the key features. The checklist included a self-assessment element to support the learners in assessing their work and taking responsibility for their learning.

I found that due to the range of needs and abilities in my class, conducting the self-assessment grid as a class helped the pupils stay focused, independent and progress in the activity as they could take ownership of the lesson and apply their own ideas into creating their poster. This activity also allowed me as the teacher to assess the pupils learning and where they need to go next, as advocated by Black and William (1998)



	What have you learned?

	After conducting this activity, I came to realise how successful the use of a success criteria was in allowing the pupils to have independence in their learning. I was surprised at the level of dedication and focus the pupils had in creating their poster without asking for support or reminding of the activity as they were able to refer to their checklist. As a result of this, I was able to provide targeted support to the learners who required one-to-one support. 

However, I will continue to be conscious that all learners are at different levels and that the expectation of work must differ between the pupils. I found that some pupils struggled to understand the wording of the checklist and the use of visuals may have been more appropriate. Additionally, some pupils struggled to self-assess their work, which could be due to them not doing it regularly. This helped direct my next lesson that would incorporate self-assessment as I would need to model the process to help the learners understand how to do it correctly.



	What next?

	Moving forward, I will ensure that the pupils are familiar with the process of self-assessment through modelling the desired outcome. I will be sure to emphasise the purpose of self-assessment and provide opportunities for the pupils to develop their assessment skills further so that they are equipped for future lessons and when introduced to peer-assessment. I will continue to implement lessons when the pupils take more responsibility for their learning but ensure that I differentiate carefully though the incorporation of simplified language or visual images to help the pupils understanding.



	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	I wanted to make sure during this placement that I experimented and incorporated a range of different approaches and resources within my teaching that I previously hadn’t had the chance to implement. Hattie (2009) discovered within his meta-analysis the importance of teaching experiences in aiding engagement and progression in learning. Therefore, after discussions with my class teacher, she made me aware of the extensive resources that were accessible to my class and ways that they can be used in the class chosen topic- ‘Welsh Castles’. 

Due to nature of the topic fitting within the Humanities AoLE which centres around Enquiry-Based Learning (EBL), I felt that immersing the pupils in the topic through an enquiry would provide them with a new way of learning. The focus of this approach being centred around discovery and learner-led learning, meant that I would need to select activities that were accessible to the pupils and enable them to lead the learning independently.

A key lesson that involved this was an outdoor lesson that took place towards the end of the week’s enquiry. Each group of pupils were required to construct a castle using different materials and resources in order to make it ‘strong’ and fit for purpose. The pupils then were required to take a picture of their castle and label the features using Jit5. This activity was a collaborative activity that enabled the pupils to communicate their ideas and participate in a deep discussion using the key vocabulary learnt throughout the week. 

The pupils were engaged throughout the lesson and showed clear evidence of learning and key vocabulary being transferred to the task. The collaboration aspect of the lesson enabled the pupils to work off each other and obtain support within the activity. However, it was clear that some of the less able groups needed more adult interaction and modelling to complete the activity independently as they found it difficult to combine the materials to make a castle. This highlighted to me that the teaching approach needed further differentiation and support for those pupils and the ‘freedom’ of using the real resources was too abstract. This made me realise that learning experiences are not the same for each child and that it is important to employ different approaches to meet the range of needs in the class. 

	What have you learned?

	I have learnt that to address the wide range of needs in the class it is important to employ a range of teaching approaches that explore different ways of learning. Although some of the groups found the construction activity difficult, the majority of the class took ownership and perseverance in creating their castles that meet the standards discussed throughout the week. This experience was important as it helped me to recognise the benefits that arise from allowing the pupils to complete tasks independently and collaboratively that builds on the main skill being learnt.

	What next?

	Moving forward, I aim to ensure that I incorporate opportunities for blended learning across all six areas of learning and experience. Moving forward I feel I need to be more conscious that I am making relevant links across all four purposes by providing the learners with a range of experiences. In order to do this, I am going to ensure that my planning is organised and that I am making appropriate links to the topic by having a range of experiences available to the pupils. 





	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts

	What did you do and why?

	During the start of my PTE 3 this year, I was told by the class teacher that the terms topic was to be ‘Wonderful World’ and was to be directed by the pupil’s questions surrounding this. As a result, the topic naturally opened many opportunities to implement real life authentic contexts across each AOLE. Therefore, during the planning phase of the activities I carefully considered how I could support the pupils learning by linking each activity to real life scenarios that are relevant to the pupils’ lives. Dewey argued that curriculum planning should be relevant to students' lives. 
Throughout the planning phase, the age of the pupils was a big factor to consider, ensuring that the activities were appropriate and meaningful to the learners. So where possible, I tried to link the real-life contexts to their local environment. For instance, the school organised a Welsh week which focused on a topic based on the pupil’s locality in Wales. After discussions with my class mentor, it was decided that the pupils would benefit from a more local focus and the topic of ‘Castles in Swansea and Gower’ was decided upon. 
On reflection, it was felt that a lot of opportunities with regards to trips and visitors for this week’s topic was missed due to ongoing covid restrictions, so I tried to provide these opportunities digitally through YouTube, documentaries and exploring the schools’ grounds. For instance, one lesson involved the pupils participating in a carousel of activities which explored different elements of local castle such as its properties, structure, and key features. Due to covid impacting a real visit to a local castle the pupils used a variety of digital media to explore the castles, such a google maps and Cadw virtual tours to help aid their understanding throughout the different cycles.
Another example of authentic contexts during the carousel, was when the pupils created their own castle model using a mixture of materials that differed in strength and durability such as paper, card, and plastic containers. Myself, parents and others from the community also brought in a range of materials such as rocks, bricks, wood, and metal that the pupils could explore to get a real idea on the materials of the castle during this element of the carousel. The aim of this session was for the pupils to examine common materials found within a castle structure and apply their knowledge from the previous activities.

	What have you learned?

	As a result of undertaking this experience, I have learnt the importance of real-life contexts in consolidating the pupils learning and helping them to achieve a deeper understanding of their locality in Wales. I have been able to further my own knowledge of implementing real life contexts by researching different resources and software that is out there to help implement it. I have learnt how implementing real life contexts can help make the learning accessible to all learners in the class, by providing visual, hands-on experiences that they can relate to the learning taking place.

However, I have also learnt how mirroring real-life experiences in the classroom is not the same for each child, and that I need to take account of all children’s backgrounds in future practice such as disadvantaged children, or children from different cultures. 

	What next?

	In the future, I feel I need to further develop my understanding of real-life contexts and how I can apply them subtly to all AoLE’s, for example through my resources. I also feel further exploration and research into diversity and inclusion with regards to these experiences will help to make the learning more relatable to all pupils and their backgrounds. 




	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	A key interest from the pupils within the class topic was animals and their habitats, particularly owls. As a result, I planned an activity that explored an owl’s habitat and how they make their nests. 

The lesson began with an enquiry about owls by providing the learners with a variety of printed images to investigate and identify where an owl lives and what their nests are made of. The pupils completed this collaboratively so that a deep conversation could occur, and the pupils could support each other’s understanding. The lesson had strong links to ‘Science and Technology’ AoLE due to the exploration of habitats, however the pupils took part in an enquiry which is found within the Humanities AoLE. This cross-curricular link enabled the pupils to learn in a new way and gain a deeper understanding of the topic, compared to them just listening to myself talking. 

The pupils then applied their knowledge and understanding by testing out their predictions on an owl’s habitat by going into the school’s forest to build an owl’s nest in groups. This part of the lesson had links to Expressive Arts, but also Science and Technology. Whilst being in the forest environment we had a discussion about the forest environment and how it may be suitable for an owl’s habitat to further extend their knowledge and draw real authentic contexts. The main activity was a collaborative activity with little input from the adults apart from asking probing questions to identify the pupils understanding. 


	What have you learned?

	I have learnt that to enable progression and aid understanding of the learning taking place the pupils can benefit from learning in a cross-curricular way. This experience was important as it helped me to recognise the benefits that arise from allowing the pupils to complete tasks independently and collaboratively that builds on the main skill being learnt.
 In addition, I have learnt that to fully develop progression with cross curricular learning, the learners must be provided with opportunities to practice and repeat the skill regularly to ensure that they can become more confident in the skills themselves. Barnes (2011) warns that cross-curricular teaching could lead to confusion or an unclear lesson focus if not planned carefully.

	What next?

	Moving forward, I am to ensure that my lessons include cross-curricular links. I feel that moving forward I need to be more conscious of the different ways pupils learn with regards to visual and kinaesthetic activities and how this can help pupils to develop their understanding. Equally, I need to make sure that the cross-curricular link doesn’t overpower the main skill being learnt, making the focus of the lesson clear. To further develop my understanding of cross-curricular learning, I plan to conduct research on how I can implement it more incidentally into my lessons to increase the benefits across my teaching.







Part 2
Introduction 
The quality of teaching is considered to be the single most critical influence on pupil learning with Anthony (2019) identifying that improved classroom instruction can contribute significantly to improved pupil achievement gains and Picciano (2021) acknowledging that effective teaching can dramatically alter the achievement gap of some struggling learners. As a result, the role of the teacher in facilitating this learning experience is considered vital, with a widespread agreement on the need for teachers to employ a variety of teaching strategies and approaches within the classroom (Estyn, 2020b). The new Curriculum for Wales (CfW) reflects this and focuses on teaching approaches as being a vital part of learning with it being implemented into Donaldson’s (2015, p.65) twelve Pedagogical Principles (PP), recognising that ‘good teaching and learning means employing a blend of approaches including direct teaching’. Likewise, to make the teaching approaches meaningful and relevant to the pupil’s locality in Wales, Donaldson (2015, p.67) encourages the use of real experiences being embedded authentically across learning, identifying that ‘good teaching and learning creates authentic contexts for learning’. 
Due to this increase in recognition of good practice within the new CfW, this assignment aims to reflect on the planning, preparation and teaching that took place within my most recent teaching experience and how I have worked to develop a broader repertoire of teaching approaches that reflect authentic contexts outlined by Donaldson (2015) in a Foundation Phase (FP) classroom. 
The experience took place in a Reception and Year 1 class of 25 pupils. The school identifies 38% of pupils as having Additional Learning Needs (ALN), which is well above the national average of 18%. As well as approximately 23% of pupils being eligible for Free School Meals (eFSM), which is slightly above the national average of 20% (WG, 2021). The class reflected these statistics with a wide range of needs and abilities being present in the class, signifying my justification to incorporate and develop my teaching approaches to meet these needs and allow the pupils to progress into the curriculum purposes (Donaldson, 2015).
Critical discussion 
Recently, teaching has moved away from didactic, whole class instruction to learning facilitation (Coe et al, 2020). Therefore, teachers need to play different roles and use new techniques in order for learners to achieve and progress (WG, 2022). John Hattie’s Visible Learning (2008) and continued research (2018) measured the effects of hundreds of different factors contributing to student achievement, including student, school, home, teacher, curricular and teaching approaches, with the latter scoring in the highest zone of desired effectiveness. However, experts do not always agree on the exact teaching approaches that characterise effective teaching, but research has allowed a number of tools and practices to emerge as particularly impactful (Picciano, 2021).
For instance, identified within CfW four purposes, is a focus on developing the ability of learners to make connections, develop deep conceptual understanding, critically evaluate information, and transfer knowledge and skills to new situations (WG, 2020). Within this, there is a strong focus on active engagement of the teacher in ‘scaffolding’ the learning, creating contexts within which learners can demonstrate the ability to apply learning independently in unfamiliar settings (Donaldson, 2015; Vygotsky, 1978). The Welsh Government (2017) suggest this should involve teaching specific skills, knowledge, and concepts through whole class teaching, working in groups or alongside individuals and that the learning should take place using a blend of these approaches in both the outdoors and indoors, reflecting children’s developing interests. Estyn (2020b) agrees yet warns that the teaching approaches need to allow learners to fully engage with the learning by implementing stimulating environments, where learners can experiment and explore with resources and ideas with a clear sense of purpose. 
Therefore, as part of my enforcement of CfW and the teaching approaches advocated by the WG (2020), a blended learning approach was adopted in the hope to broaden my repertoire of teaching approaches and meet the needs of the learners, enabling them to progress into the four curriculum purposes. A blending learning approach has been recognised by Donaldson (2015, p. 65) as reflecting good practice with one of his 12 pp’s identifying that ‘good teaching and learning means employing a blend of approaches including direct teaching’. As a result, I chose to become more proactive in using the resources available in the school but more specifically to enhance the pupils learning through employing a mixture of teaching pedagogies. However, it became clear when researching this approach that blended learning is defined and implemented in many ways with some theorists associating the method with the combination of traditional face to face teaching and technologies (Oliver and Trigwell, 2005; Singh and Reed, 2001). However, along a similar vein and in line with my interpretation, Verkroost et al (2008) defined blended learning as the mix of pedagogical methods, using a combination of different learning strategies with or without technology. The combined definitions outlined by these researchers conclude that effective engagement with blended learning is dependent on the situation and circumstance, yet it is the incorporation of a range of imaginative teaching pedagogies aligned to create an environment that meets the learners needs (Estyn, 2020b).
To implement blended learning into meeting the learners needs, experts disclose that teachers should be mindful that pupils learn in different ways with Gardner (1993) theory on Multiple Intelligences (MI) portraying that a learning process should involve new approaches for teaching and learning where kinaesthetic, auditory, and visual intelligences are involved with purposeful links to the real world (Pound, 2005). Likewise, Coe et al (2014) commends great teachers supporting students as active learners through including strategies that encourage independence, planning and self- regulation. Consequently, for theorists like Dewey (1938) these experiences can be maximised through the incorporation of real authentic experiences and resources (Gray and Macblain, 2015). Accordingly, to further develop my repertoire of teaching approaches into implementing the ethos of the new CfW and WG (2020), I aimed to make my lessons meaningful and authentic. Providing authentic contexts lie at the heart of CfW, with recognition that authenticity is crucial for consolidation and application of skills (WG, 2022). However, research has disclosed that these two teaching approaches appear to conflict with one another, revealing that authentic contexts can be difficult to achieve within a blend of teaching approaches (Ozur and Duman, 2019). Whereas Donaldson (2015) acknowledges within the SF report that the engagement with different teaching approaches opens up immense possibilities to integrate authentic contexts, providing the environment incorporates resources to help learners consolidate their learning. According to Siraj- Blatchford et al (2013) this facilitative environment is found in many forms; however Rapp and Granados (2021) note that good practice typically follows principles of constructivism, whereby teachers ensure that learners make direct connections between new learning and the real world. This constructivist view could therefore imbed the principles of the CfW (Donaldson, 2015) and the WG (2020) due to good practice being recognised as using ‘scaffolding’ and a ‘hands on’ learning environment. 
In response to this, the learning environment is viewed as being the key enabler for the curriculum (Donaldson, 2015) and as a result was a key facilitator in my development of the two pp’s. The WG (2009) view a FP environment as a space that should promote independence and discovery with an emphasis on using the outdoor environment as a resource for children’s learning. Therefore, under the school’s topic ‘Wonderful Worlds’, I planned a lesson that focused on the environment and schools’ resources to provide opportunities for the pupils to apply and develop their skills. The placement school was ideally situated close to castles and beaches. This allowed me to link activities to the outdoor environment, with Welsh castles being the pupil’s key interest. This topic naturally opened many opportunities to develop and implement a blend of approaches and real-life authentic contexts within my teaching due to its historical relevance to the pupil’s lives and local community. Dewey (1938), Montessori (1907), and Froebel’s (1836) notion of discovery learning influenced my scheme of work due to their beliefs that education must involve the child’s social world and community (Pound 2005). However, specifically Dewey’s (1938) theory of experiential learning influenced my lesson due to his beliefs that curriculum planning should be relevant and meaningful. He saw learning by doing and development of practical life skills as crucial to children's education (Pound, 2005). Therefore, when reflecting on the pupils’ interests of castles, and to further progress my development of the two pp’s, the topic was made more meaningful and relevant by focusing on Castles within the pupil’s local environment, rather than the whole of Wales. This pedagogical approach can support the ethos of CfW that teaching should strengthen the learner’s sense of belonging through make strong connections between their home and wider community through exploration of past and present experiences (Donaldson,2015).
When planning the topic surrounding castles, the theme naturally linked towards the Humanities AoLE which heavily centres around enquiry-based learning (EBL) as across all five What Matters statements, are reference to enquiry and discovery in helping pupils understand the natural world and people within it (WG,2020). Due to this link, I saw it as an opportunity to broaden my teaching approaches and adopted EBL as the teaching method for the week’s topic. It became clear that EBL is defined in different ways. However, there is emphasis on learners asking questions, selecting and interpretating sources and working together within both the indoors and outdoors (Grigg and Hughes, 2019). As such, this method of teaching was found to develop strong links to authentic contexts and bring the topic of castles to life, whilst allowing the pupils to develop skills of independence, collaboration, and ownership over their discoveries (WG, 2022). 
Turner- Bisset (2005) outlines that key principles of an enquiry heavily centre around children developing independence and becoming self-motivated in their learning, supporting concepts from Montessori (1907) that children should become actively engaged in their learning (Pound, 2005). Due to this, one of my lessons focused on a blend of learner-led activities incorporating technology, the outdoor environment, and provisions in the classroom. Many writers, however, contradict Turner- Bisset (2005) views and stress the importance of teachers modelling curiosity and sharing the process of enquiry with their pupils by providing an environment full of resources, ideas, and materials for the pupils to explore (Catling, 2007; Bage, 2006). This reflects the views of Dewey (1938) and Vygotsky (1978) that children benefit from support and direction in structuring their own learning in order to progress. Estyn (2017b) also recognise good practice of an enquiry within the FP requiring a balance of teacher and learner-led activities that drive the learners to become independent so that they develop the confidence and skills to progress. These views were reflected within my lesson as the environment was set up to allow the pupils to explore the process of an enquiry independently by organising photographs and exploring local Castles on the Cadw website in preparation for the collaborative focus activity outdoors. The incorporation of photographs and digital technology are recognised by Catling (2007) as a key tool when teaching history as they expand the pupil’s knowledge and understanding on the past, as well as providing a practical ‘hands on’ learning environment using authentic resources advocated by the WG (2020). Grigg and Hughes (2019) however, recognise the benefits of the internet providing these extensive learning and teaching materials, yet warn the difficulty and risk of accessing authentic resources that are child friendly. Instead, they recommend implementing local visits into the topic to help learners gain a greater understanding of their locality, whilst adding depth and meaning to their enquiry. 

However, due to ongoing covid restrictions and in line with the schools covid policy, a local visit was not possible. So, to try and mirror the experience for the pupils, a variety of resources and materials were provided from parents and local businesses for the pupils to use as part of their enquiry. Therefore, to make use of the resources, progress my development of the two pp’s, and consolidate the pupils understanding of the topic a construction-based lesson took place after a series of focused activities. The focus of this lesson originated from wanting to develop my teaching strategies to cater for collaborative learning whereby the pupils could transfer their knowledge and skills learnt from the enquiry into a new situation to solve problems in a creative way (WG, 2020). To achieve this, it is believed by many that a large part of a teacher’s role is to encourage learners, give them confidence to form independent judgements, try to think for themselves and help them to understand that there may be more than one way to interpret a situation (Estyn, 2019). However, Vygotsky (1979) is among many theorists who recognise the benefit from working collaboratively and how it can help struggling learner’s progress (Gray and Macblain, 2015). This became relevant due to the high ratio of children eligible for FSM, and research concluding that collaborative activities can help disadvantaged learners progress through increased opportunities for communication and others modelling the learning behaviour (Vygotsky, 1978). Likewise, collaboration in the humanities is widely acknowledged as providing opportunities for learners to justify their independent discoveries and undertake constructive talk (Cooper, 2018). However, Pickford et al (2013) argues that independent enquiries through construction and modelling can give learners a greater sense of ownership, promoting their self-regulation and intellectual curiosity. This argument could support the WG (2020) view that learners need to become active rather than passive learners, with Estyn (2011) identifying the risk of less able learners not contributing to group activities. However, in support of Cooper’s (2018) views, it was felt that throughout the week’s topic, the pupils benefited from working alongside others to help them articulate their thoughts, additionally reflecting the role of the More Knowledge Other (MKO) (Vygotsky 1978). 

To achieve this collaborative learning approach, I further considered the constructivist view of learning by setting up a range of activities that built on the learner’s knowledge and allowing them to make connections. A key facilitator in this lesson was the outdoor environment, whereby the pupils were required to construct a castle using a mixture of outdoor and recyclable materials. Susan Isaacs (1932) was among those who believed that children should be free to explore and experiment with the physical world. For Isaacs, the skill of the teacher was to meet this desire to explore by providing the materials, space, and time for children to answer their own questions about the world (Pound, 2005). It is widely agreed that a local enquiry should include outdoor learning, as first-hand experiences such as constructing, observing, measuring, and photographing is found to bring the humanities to life (Estyn, 2017b). As such, within the outdoor lesson I wanted to incorporate elements from the Digital Competence Framework and allow the pupils to capture their construction on a school’s iPad and then independently label the key features using Jit5 (WG, 2020). Bage (2006) acknowledges the benefits of this, especially within the humanities, as he found it provides the learners with a personal view and a point to which their learning can be referred. However, Hughes (2011) argues that digital technology can distract children from experiencing their deepest play experiences, while Plowman et al (2010) suggests that some practitioners refrain from using technology with younger pupils as it can be too complicated. Likewise, Estyn, (2019) notes that especially with younger children learner-initiated activities can become unmeaningful with pupils having a lack of understanding of how to respond to and interact with the resources appropriately. The risk of this became evident within the lesson when it was found that some of the less able ability groups required additional adult interaction before they could lead the learning independently. When supporting this, a social constructivist approach was followed by ‘scaffolding’ the learning experiences for those pupils by modelling the activities (Vygotsky, 1978). However, to further develop my implementation of the pp’s, employing the role of the MKO within the group of pupils or a pupil from another group has been noted as equally beneficial as it can maximise the level of understanding through the use of a child’s perspective, as well as advocating collaboration amongst pupils (Myhill, 2006). 

It became clear after observing the activity that certain pupils lacked creativity and understanding on how to utilise the materials in a way to create a castle and needed to refer back to an image to familiarise themselves. In relation to this, Ozur and Duman (2019) warns that incorporating authentic experiences in the classroom is not the same for each child and that a greater focus needs to be placed on making the environment diverse and inclusive. Due to the high percentage of FSM within the school being reflected within the class, it was clear that socio-economic factors impacted the way the pupils interacted with the resources available to them (Estyn, 2011). However, when reflecting on this practice the views of Grigg and Hughes (2019) could have been applied to this scheme of work by providing a real visit to a local castle that the learners could relate the work to, whilst providing a deeper learning experience for the less able pupils. Nevertheless, providing a photograph of a castle to be used as reference, as well as the incorporation of real materials supported the learners understanding, and enabled them to work on the task as part of a group, highlighting Catling (2007) views of the value of a photograph and natural resources in deepening understanding.

 Conclusion 
When reflecting on this lesson, the use of EBL as my teaching approach was beneficial in helping learners develop skills towards the four curriculum purposes. This approach encouraged collaborative learning (Vygotsky, 1978), enabled students to construct their own knowledge (Gardner, 1993), and improved their confidence to try new approaches in their practice (WG, 2020). Supporting views from Gardner (1993) and Dewey (1938) the incorporation of EBL as the teaching approach allowed the pupils freedom and choice in their learning which supported their competence as decision makers. (Donaldson, 2015) but also their ability to lead their own learning in a real-life context (WG, 2020). However, as identified by Griggs and Hughes (2019) learning within the humanities opens up huge opportunities to incorporate local visits and connect the pupils to their local community. Therefore, to further progress my development of blended learning and authentic contexts it would have been beneficial to incorporate a local educational visit to further consolidate the pupils learning, as advocated by Coe et al (2014). However, due to covid restrictions, this was not possible, but the inclusion of real materials, photographs and artefacts was a useful substitute in developing the pupils understanding of the past within their enquiry. 
This supports the ethos of CfW of teachers promoting the pupil’s locality and providing imaginative approaches within their practice to maximise pupil learning (Coe et al, 2020). The role of a teacher is important in helping to develop these skills and demonstrate how they perform, in order to meet the Qualified Teacher Status (QTS) standards (WG, 2020). Particularly, the skills relating to advancing pedagogy where it is expected that teachers demonstrate a range of imaginative approaches to benefit all learners by extending the pupils socio-economic experience by incorporating real authentic contexts. 

In future, I could be more creative in the way I present these approaches and experiences by adopting views from Sakr (2020) who identifies how incorporating web-based digital photography, video conferencing platforms such as Microsoft Teams, and visiting speakers can be used equally as effective in capturing the features of educational visits. Estyn (2020a) additionally recognises good practice of this as it raises the pupil’s awareness of their local heritage, but also provides real experiences for pupils who are disadvantaged and may not have the experience at home.
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