Katie Bowen 2004299
ECAD6007: Who am I Teaching?
A Critical Evaluation and the Identification of the Next Teaching and Learning steps Focusing on a Case Study of an Individual or a Group of Learners, Based on an Observed Critical Incident.

Critical Incidences happen every day within teaching, multiple can occur within the first hour of the school day. “The term ‘critical incident’ comes from history where it refers to some event or situation which marked a significant turning point or change in the life of a person or an institution” (Trip,2011). It is important to know that a critical incident doesn’t have to be a something bad, it can be a simple teaching technique. The only way these events in teaching become a Critical Incident is because the person observing chooses to make it one and then continues to analyse it. Critical Incidents can help the teacher self-reflect on their practise which can lead them to develop and change their practice to enhance their teaching. Within this essay, the researcher will be doing their own critical evaluation. The method that has been used is Case Study and it was carried out by observing. This type of method has many positives and negatives which will be elaborated on later on in the essay. In order to achieve this and write about a critical incident within the classroom, the researcher must understand how and why the teaching theories and techniques are used within the classroom. A full day in a primary class was observed. The Four Purposes which is explained in the ‘Donaldson Report’ has become an important entity, where teachers can now assess if they are carrying out the curriculum effectively and meeting expectations. Topics relating to the critical incident will be talked about, along with a section on reflection.  

Observation 

The researcher observed a full day in a primary year two class. The age of year two pupils are six to seven years of age. The class was made up of thirty-one children with one class teacher and one teaching assistant. In terms of the number of pupils for the whole school it is rather small, with only one class of each year. The year two class was the biggest class within the whole school. Within the essay, the school will not be name for important reasons. No names of the children or teachers will be used either. BERA explains the importance of keeping anonymity of the school and pupils and teachers within it by saying, “Researchers should recognise the entitlement of both institutions and individual participants to privacy, and should accord them their rights to confidentiality and anonymity. This could involve employing ‘fictionalising’ approaches when reporting, and where using such approaches researchers should fully explain how and why they have done so.” (BERA, 2018). 
 School X is located in a small community and is mainly a working-class area. The first language of the school is English. The school is split over two buildings. In one building, nursery and reception attend. In the other building, years three to six attend. According to Estyn’s report, “The average proportion of pupils eligible for free school meals over the last three years is about 27%. This is above the national average of 19%.” (Estyn, 2018). 


Methodology 

The method that was used was a Case Study, where a year two class was observed with no influence from the observer. The type of observation used is called non-participant observation. David Tripp’s critical incident method was also used. According to BERA, they defined a case study as “gathering together data and giving coherence and limit to what is being sought.” (BERA,2011). One of the benefits of a case study is that is allows the researcher to carry out an in-depth investigation. Another advantage is that the researcher is seeing first-hand and getting to experience real life situations, with real people in a real-life classroom setting. Even though case studies have advantages they also have disadvantages. One of the disadvantages being the time-consuming nature of data collection and analysis, the increased risk of researcher bias, and the lack of generalizability that could influence credibility (Johnson & Onwuegbuzie, 2004). Case studies take time as a vast amount of information is collected and needed in order for it to be analysed correctly.

As already mentioned, the type of observation we used was nonparticipant observation, meaning that the researcher did not participate in any activities that the children were undertaking. By using this method of observation, it allowed the researcher to carry out careful analysis and focus on getting the right information for their case study. Nevertheless, there are disadvantages to the non-participant observing method. One of the main issues is the fact that the researcher only gets to see one day in the life of a primary year two class. With the researcher being there for one school day, there may be some children who act out of character and behave badly even if the researcher is in the corner just taking notes it can still happen. This incident could also go the other way and the children could behave well as they know they are being watched and may think that the researcher is watching their behaviour and may get disciplined if he/she misbehaves. This is known as the Hawthorn Effect. (tutor2u, 2020) 

Another type of methodology that can be used is action research. Action research is a when the teacher themselves take research of their own practice. (University of Bristol,2020). To carry this method out the teacher usually finds an issue with their teaching, for example, a lesson in particular did not go to plan, and feel it is something they want to change. Once the teacher has looked into the problem, they then have to develop actions. By choosing multiple techniques and new teaching methods they can then self-reflect after each one and find out which one works best for them. This type of method helps make a difference to the teaching and helps teachers pick out their values and what kind of teacher they want to be and look into things that may have been overlooked in day to day teaching. (University of Bristol). This type of methodology is effective and can have some positive outcomes and can develop a high standard of professional teaching practise. However, in this instance, it would not be appropriate as the researcher was not the class teacher.  This method works best for when the teacher has been in the profession for a while and wants to develop their teaching practise for the children to get the best out of their learning. 


Four Purposes 
“In March 2014 the Welsh Government asked Professor Graham Donaldson to review the curriculum and assessment arrangements in schools in Wales.” (gov.wales, 2015). The outcome of this was the delivery of the four purposes. The four purposes are the heart of the curriculum. By having the four purposes, it means that all children and young people will be, ambitious capable learners, enterprising creative contributors, ethical, informed citizens and healthy, confident individuals (gov.wales, 2015). The four purposes are put in place to ensure that all children and young people have the life skills to prepare them for when they leave school and let them get the best chance at being a respected member of society.
As stated earlier in the assignment, the researcher was placed in a year two class for a full school day. Within that day it gave them time to observe what a day in the life is like in a primary setting and also gave them time to pick up on any critical incidents that occurred. Again, while discussing the critical incident no names of children, teachers and schools will be mentioned (BERA,2018). The critical incident that will be talked about happened throughout the day and involved the teacher and some pupils. At the front of the classroom was located a warning system, there was one A4 card which held pegs and each peg had the children’s name on (which indicated that on one had not behaved badly so far that day). Below the pegs were three more A4 sheets of laminated paper, each with a triangle warning sign and a consequence written out beneath each warning triangle.  On the first warning triangle, the consequence was recognition that the child had misbehaved, which gave them a chance to turn their behaviour around. The next warning triangle down was, two minutes outside of the classroom to self-reflect and what made them misbehave and how it affected other pupils. For the third warning triangle, the consequence was to miss five minutes of their playtime and the final warning sign was to miss a full playtime. During observation the warning system only had to be used with one child. One child got their peg put onto the first warning triangle for disrupting other pupils. At this instance in the day, the children were set off into their groups and given tasks to complete. However, the group the child had been placed in were arguing over the objects given to them and did not end up completing the task like they were supposed to. After their first playtime, the class were set off once again to complete different tasks. The same child that had had a warning already, then misbehaved again by not sharing the books that were given to them to look through and again was being disruptive when the rest of his group was trying to get on with a task set by the teacher. This time as their peg was already on the first warning triangle, the peg then had to be moved to the second warning triangle, this meant two minutes outside of the classroom to self-reflect. Once the pupil had come back into the classroom after self-reflection time the warning triangles didn’t need to be used anymore as they did not misbehave for the rest of the day. 
As mentioned earlier, the four purposes are at the heart of the curriculum and its important that children come out of school with high expectations for themselves and be the best version of themselves they can be. Regarding the critical incident, it links a lot to being an ambitious, capable learner. It sets them up to learn what is right from wrong and that if they do misbehave then they will be the ones to face the consequences. Again, realising the impact on others is an important lesson to learn.   
Literature Review 
Behaviourism began in the early nineteen hundred, a paper was published by John B Watson in nineteen-thirteen and gave the behaviourists views that he could bring children up, regardless of their background, and train them to be anything he wanted them to be. Behaviourism is an extensive topic to cover with numerous theorists backing it up. Some of the main theorists include Ivan Pavlov, B.F Skinner and Edward Thorndike. The aim of behaviourist theory is to see a change in behaviour, some theorist believes that learning only takes place when we can observe it. Behaviour theorists also believe that behaviours can be changed and that every person is born a blank canvas which with the right training put in place can learn and be anything. Some believe that when a rewards and punishment system is put in place, it is then believed to produce the desired outcomes that are wanted. In behaviourists schools they come up with set and clear rules for the children to follow, with the punishment and rewards known to the children. 

Behaviourists believe that children learn through their experiences. By children having these experiences, whether good or bad, it can have an impact on how they behave. In schools ‘Token Economy’ (Drew. C, 2020) are popular among schools and is a way to manage children’s behaviour. Star charts and house points are commonly used within classrooms. Resources for behaviour points today are often online, one of the most common points systems used is ‘DOJO’ (ClassDojo). When using ‘Token Economy’ (Drew. C, 2020) a balance has to be established. The goals and challenges set mean the children must work hard to earn the points; however, they also have to be achievable. If it becomes difficult for the children to be able to earn points, then the children will lose motivation to achieve them it may lower their commitment to the work and cause a change in their behaviour.  

One of the main ideas of behaviourism can be traced back to a neurological association between a stimulus and a response. This has highly influenced fields of research and suggests a way of training children to respond in predictable ways and generating associations between a stimulus and a response. To be able to create this association there doesn’t have to be a direct link between the stimulus and the response. Once the links have been made and fixed into the brain and learnt, they can be difficult to erase. It is particularly hard to erase associations when made early, this is why theorists believe that the power of early experiences should not be underrated as this is when a big part of the behaviour learning happens. (Drew. C, 2020) 

In Behaviourism there are two types of conditioning, Classical and Operant. Classical conditioning deals with unintentional responses to stimuli for example, fears and phobias are unintentional. The two main theorists associated with classical conditioning are John B Watson and Ivan Pavlov. When talking about classical conditioning it means that there are two stimuli which are linked together which in time then produces a learned response. Ivan Pavlov has been named the ‘Godfather of Classical Conditioning’ (Drew. C, 2020). The best way to explain how classical conditioning works is to explain Pavlov’s most famous research on dogs. When studying dogs, he learnt that dogs do not need to learn to salivate when being presented with food. This is the result of a stimulus and response connection. In terms of behaviourism, the food is the unconditioned stimulus and salivation is the unconditioned response. These both mean that no learning took place for this process. The learning only came when Pavlov noticed that each time the person came in to feed the dog, the dog would salivate. From this Pavlov learnt that the assistant feeding the dogs became the stimulus and the response was the salivation. This meant that the dogs had learnt that when the assistant would enter the room, it would indicate they were being fed and the dogs would start to salivate. Pavlov then took it a step further and introduced a bell. The bell would be rung each time before the dogs got fed. Again, the dogs had learnt that every time the bell would ring it meant that they were going to get fed. Each time the bell rang, or the assistant came in, even without food, it would cause the dog to start salivating.  

Today, critical conditioning is used a lot less within the classroom but there is still a need for teachers to ensure that the children are having positive experiences in school from early on. 
Early associations are important, if a child is bullied in school then they will develop a fear of school it is best to solve the issue prompt. (Simply Physiology, 2018) 

The other type of conditioning is called Operant. A theorist that was heavily involved with this type of conditioning was B.F Skinner. Operant conditioning relies heavily on the rewards and punishment system. Skinner argued that through his rewarding and punishment system, it would help change the involuntary behaviours. Skinner also believed that this is also when learning occurs. Skinner realized when carrying out experiments, he found that the more the good behaviour is rewarded then the good behaviour is more likely to be repeated. This also worked the other way around with bad behaviour. The children had to learn that bad behaviour would lead to punishments. This would help them learn that they need to improve their behaviour so they could gain rewards and not repeat bad behaviour. The work of Skinner had been prominent in education, Skinner extinguished the two types of reinforcers, Positive and Negative reinforcers. Skinner found that positive reinforcers seemed to be more successful that negative reinforcers as the punishment may have stop the bad behaviour progressing at that time but in the long run it did not help develop good behaviour. 

Even though reinforcers work well, Skinner had found a fault in his experiments. He found that if a child was praised every time for doing something good, the effect of positive reinforcement will not have that much of an impact. On the other hand, he found out that if you rarely praise a child then they would never learn, so Skinner had to find a balance. Skinner went on to experiment with different rates of praising.  He found the rate with the best outcome was, praise given at random intermissions. This was known as ‘Intermittent Reinforcement Schedules’ (Drew. C, 2020) this proved that by receiving positive reinforcements every now and then meant that it would be more likely for the good behaviour to be repeated. 

Behaviour helps teachers set out classroom rules and helps the children know exactly what is expected of them. Behaviourism is an effective teaching strategy; every school have a set of clear rules set out which the children are made aware of. The theory of behaviourism is simple and is one of the main reasons why it is still used in schools today. Behaviourism is also still used to help people with phobias and fears and by constantly being exposed to it can help change behaviours. 

Behaviourism does have disadvantages. A disadvantage is that a teacher may not be getting to the main issue of why the child is misbehaving. Sometimes a child will misbehave and get a punishment given to them but there may be an issue at home and the punishment is not effective which leads to a repeat in bad behaviour. This leads to the disadvantage that behaviourism doesn’t take feelings and emotions into consideration. It is often forgotten that children go through tough times and can cause changes to their behaviour. Behaviourism doesn’t acknowledge what to do when a child is acting up because their parents have recently gotten divorced or a parent couldn’t afford to feed their child breakfast, so they went without. 

This leads to the health and wellbeing within children. Health and wellbeing in schools is becoming more and more looked into as a child cannot function if they are not happy and are dealing with mental health struggles. It is important to remember that some mental health issues in children go unnoticed and so that is why it is vital that health and wellbeing is made compulsory in schools and is talked about openly to take away the stigma that mental health must be kept quiet. Maslow’s Hierarchy of needs is a good theory to understand that for children to be the confident healthy individuals we want them to be, there are human needs that need to be filled first before then the higher needs start to develop. Maslow proposed that there were five tiers. Each tier is just as important as the other and each person needs this to be able to survive and function properly. The first one being physiological needs, which include basics like food and water. The next tier is safety needs, which include personal security and health. Love and belonging is the next tier which includes, family and friends, the next one is Esteem, they have to have self-esteem and respect for themselves. The last one is self-actualization; this is the highest tier to get to and means that you know who you are and where you are going. (ThoughtCo. 2020) Although it is not known that Maslow’s theory is the be all and end all many other phycologists have used his work over the years and has found that it has made an impact. Some people have proved that they do not need each one of the lower tiers to be able to reach the top tier, some people can go on about their lives with some of their needs partly met. 

Reflection/Evaluation & Next Steps
Behaviour has always been something that I have taken an interest in and have found that the topic is such a complex field of research with numerous theorist’s views and countless books and website writing about the subject. The critical incident was based around a behaviourist approach. The critical incident involved a warning system, each child had a peg with their name on it and if a child misbehaved then their peg would get moved down the warning system. Each warning triangle had a different consequence which started off with a light consequence and then the further they got moved down and the more that child misbehaved; the consequence would get worse. The first warning triangle was a warning and allowed the child to be able to turn their behaviour around and get their peg taken off of the warning triangle and put back at the top with the rest of the children. If the child continued to misbehave then they would get moved further and further down the warning system. The rest of the consequences were two minutes of self-reflection outside the classroom, five minutes of playtime missed and the last one was to miss a full playtime.   
When using this warning system it is important to follow through with each of the consequences so then the child will learn that each time they get put on the first warning system they know  they have time to improve their behaviour and if they don’t they will have to face the consequences. This will help them learn that each time they misbehave they will have consequences to face and this strategy will in turn hopefully help them to not repeat those bad behaviours. However, if the teacher does not follow through with each consequence then the bad behaviour will be repeated, and the child will not learn. 
I particularly liked the two-minute reflection outside the classroom. I believe that sometimes children don’t realise they have done anything wrong, so I think that this step is important as it gives the child time to calm down. The teacher throughout the day reinforced how their behaviour can affect other children in the classroom. This is something that I want to be able to do in my own teaching as children don’t understand that when they misbehave and the teacher has to stop what she is doing, it means that the child is distracting the class and taking teaching time away from them. By the teacher teaching them to think about how their behaviour affects others then while out of the classroom for their two-minute reflection, they can also think about this and become more aware of others.  This technique can be good to help keep the children on the right track but there may be a slight problem for when they become young adults and there aren’t any ‘pegs’ to make sure they are on the right track or the other side of it would be positive and this technique helps them learn from their mistakes and bad behaviour and that it teaches them that they do not want to experience the consequences given. 
I would not want to change anything in the warning system as I believe that the consequences worked well especially the ‘miss five minutes of play’ ‘miss your playtime’ as now more than ever children want to be out playing with their friends as they have missed so much socialisation. Even though the children have missed a lot of that time with friends I do think that when they misbehave the consequence given has to be followed through as it is important that they learn what happens when they misbehave. This will then hopefully in time help for the child not to repeat the bad behaviour and learn that it is not right and there will be consequences when misbehaving. 
I want to be able to work on controlling behaviour as I think it is important and children have to learn early as the research told us that early experience cannot be ignored. I also want to make them aware of what is right and wrong behaviour wise. While carrying out the rest of my observation, I want to make sure that I am taking note of how the teacher controls the class as you can see what works with them and what doesn’t. I think that it is important to not just use the same behaviour strategies with every class. Each class will be different, some classes will respond well to one strategy and another will not. I also am going to do as much reading as possible as there are so various behaviour theories to look at and sometimes, I may find that I need one part of one and another part from a different strategy. Overall this has been a positive experience and has helped me understand what I want to work on and to be equipped and ready for any class I will be teaching. 

Conclusion 
The approach taken by the researcher was a case study. This was then carried out by observing for a full day in a primary class. The type of observation that was used was nonparticipant. The case study approach that was taken was a success and worked out well. By being able to observe for a full day, it let the researcher have time to see what could be picked out and analysed as a critical incident. The non-participant observer was also a good choice as they could have time to sit back and figure out what was going on, if the researcher was to help out throughout the day then an important incident could have been left out. 
The Professional Standards for Teaching and Leadership are important to ensure that every teacher is following the steps to develop their professional teaching practise. The Professional Standards are there to help teachers tick off what they need to change and improve and a respectable source to be able to check back with throughout their teaching career. Behaviour links directly to Innovation. Innovation is how the teacher sets an example to help improve the learning of the children. By using things like the warning system, it helps the children learn what is right and wrong and also lets them have time to first correct their misbehaviour on their own. The teacher has a strong influence on children and if they see the teacher acting in an appropriate way then this can also help them learn. 
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Vhat is the purpose of the ‘case study’ and ‘critical incident’’ bridging activity?

-1 will recall that a ‘case study’ can be thought of as ‘an instance in action’ according
to Nisbet and Watt (1984 p.72 (in Cohen, Manion and Morrison 2006 p.253) and that Tripp
(2012) observes that deep analysis of ‘critical incidents’ can inform teacher judgement
and practice and although they can be serious in nature, they may also be observed
moments that are ‘funny, sad, witty.....boring, good’ or possibly even ‘trivial.’ For Tripp,
observation and deeper analysis of the implications of the observed incident offers rare
opportunity for deeper understanding of your development and pedagogy.

By the end of the test phase, you will have identfied a small handful of incidents that
hold the potential to open up deeper reflection and study (for the assignment) in relation
to two or three areas that have been highlighted at university in the module content. In
this way, it is you as the researcher that makes the incident ‘critical.’ You will have
observed up to three lessons recalling the central importance of maintaining the respect,
dignity and anonymity of all participants (staff and pupils) at all times (BERA 2018).

The form below can be used as a framework for observing learners and learning
experiences. As is often advised (Cohen Manion and Morrison 2006), you may wish to
make short notes only during the obervation in case you miss an important element of a
potential ‘incident’ whilst writing. Researchers are advised to make detailed notes as
soon as is practically possible following the observation.

IMPORTANT:

Use the forms below for your observations and to record incidents. You will need to
observe four teaching episodes and identify four potential incidents. It is a requirement
of the assignment that these be included with the appendices

to your research assignment. You will be able to access copies of these forms on
Moodle.

OBSERVATION / FIELD NOTES

(Questions adapted from Fletcher Wood (2016)
Date and time, year group: ;q/oq/;w : [Y\Om‘ Mﬂ i \/6(1" Al

Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of
study? Indoors/outdoors? Ability range? Any particularly relevant information).
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(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards
learning seem like at this point in time?)
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'ﬁjectives
—__'hat happens in the environment that communicates the purpose of the experiences?
What can be observed regarding the way lesson activities relate to these purposes?
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Direction
(What can be observed that helps learners understand what they are engaging in?
What in the environment helps them understand how to achieve well)?
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Access and challenge
(What can be observed in the environment that enables engagement of learners? What
can be observed regarding levels of challenge?
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Assessment.

(Can anything be observed about how student’s existing knowledge is used? Can
anything be observed regarding the development of knowledge during or after the
experience)?
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Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come
across them in future teaching)?
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ASERVATION / FIELD NOTES
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isessment

(Can anything be observed about how student’s existing knowledge is used? Can

anything be observed regarding the development of knowledge during or after the
experience)?
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