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School and Class Context
The setting for this lesson is based in a primary school in Swansea, with 526 pupils on roll aged from three to eleven. The proportion of pupils eligible for free school meals is approximately 44%, this is significantly above the average of 18% for Wales. The school has also identified 48% of its pupils as having additional learning needs, this is also significantly above the average of 21% for Wales. Around 11% of the pupils come from ethnic minority backgrounds, however, the majority of pupils are of white British ethnicity where English is the language spoken at home. Very few pupils speak Welsh at home and there are no pupils where Welsh is their first language.
The focus class is a year 3 mixed ability class with 8 pupils with additional learning needs (ALN), 7 lower ability (LA) pupils, 5 middle ability (MA) pupils, 4 higher ability (HA) pupils and 3 more able and talented (MAT) pupils. However, despite these levels all pupils within the class are working at a Level 1 (Welsh Government, 2015) within the subject of Welsh Second Language.
Lesson Part 1
 Due to the level at which the class were working and the beginning of a new class topic ‘Our Place Within the Living World’ it was decided to begin by looking at their own bodies. This led to an extensive lesson on the labelling of body parts, the lesson began with the song ‘Pen, Ysgwyddau, Coesau, a Traed’ as within the context of second language learning music can stimulate thinking and can help improve skills such as verbal and auditory memory (McMullen & Saffran, 2004; Wong, et al., 2007; Mobbs & Cuyul). This school of thought was an integral part of the creation of this second language Welsh lesson. Numerous studies have argued that music can stimulate the learning of a second language and can in some situations make the learning easier by encouraging vocabulary acquisition, retention of information, patterns of grammar, pronunciation and a familiarization with the target culture all of which can through an unconscious learning process (Medina, 1990; Schunk, 1999; Arleo, 2000;  Salcedo, 2002; Rosova, 2007; Paquette & Rieg, 2008; Aguirre, et al., 2016). 
Reflecting upon the first part of the lesson it is easy to point out that they pupils were engaged and enjoying the task. All pupils were able to take part and enjoyed the physicality of the song. Personal use of Welsh during this part of the lesson felt comfortable and natural, however, pronunciation is an area that requires attention. Pronunciation has been a personal target for communicating in Welsh, however due to not being a Welsh native the sounds of letter combinations do not come naturally, and pronunciation often requires thought when speaking, rather than being something that happens automatically. This can be attributed inaccurate long term-memories or phonolexical representations of the words in Welsh, whilst the meaning and the usage patterns of the words are known the phonological form may lack precision in its encoding (Broersma & Cutler, 2011; Trofimovich & John, 2011; Darcy, et al., 2012; Darcy et al., 2013; Cook & Gor, 2015).
Lesson Part 2
The second part of the lesson involved using the Welsh vocabulary in basic sentence structures, the pupils were asked to read the sentence from the interactive white board and recognise the body part that was in the sentence. Each sentence was read by an individual pupils three to four times and then read as a class. This method supports the most effective vocabulary learning strategies which are; reciting, repeating and listening to words and memorising words (Sa'd & Raiabi, 2018). By using repetition of words, it allowed the pupils to match sounds to words, which then enhanced the word transfer to long term memory (Woo & Price, 2015).
The pupils responded well to this part of the lesson as they grew more confident with the vocabulary each time it was used and allowed them time to practice pronunciation as well as providing them with the opportunity to see the word in its written form, which allowed them to strengthen their understanding of the vocabulary.
Reflecting this was the part of the lesson in which the most personal confidence was shown when using the Welsh language. This was mainly due to feeling confident in the use of vocabulary for this part of the lesson.  Arguably, this could be considered a success within the lesson due to the importance of vocabulary in second language learning. Vocabulary is often considered the gateway to knowledge and it is considered one of the most important features of language learning and language use as it is in a sense the essence of any of any language (Rexlin, 2015). 
Lesson Part 3
The third part of the lesson was designed for the ALN and LA pupils whose language skills are developing at a slower pace than the higher ability groups. For this task pupils were given picture cards with a picture of a body part on half of the cards and the corresponding words for the body parts on the other half. For the first part of this task the pupils worked in small groups and they had to match up the appropriate word to picture. The second part of this task the pupils mixed up the cards and played card games of their choice using the picture cards. The games of choice were Snap, where they had to flip cards over until they got a picture and word that matched together, they would then call out snap! to win the set; Go Fish, where they had to try and collect pairs of cards by asking the other players in Welsh if they had the corresponding card to make a pair; and Memory, where they place all the cards down and try to find the pairs of cards by flipping by remembering their position. Using games to teach young learners is a suitable teaching method for ensuring high levels of engagement where children often do not realise that they are learning (Bakhsh, 2016).  Learning a second language through the medium of games creates an atmosphere of meaningful communication which allows the formation of comprehensible input and output through understanding as they listen, read, and speak (Krashen, 1985; Swain, 1993; Wright, et al., 2005). By allowing pupils to play games in small groups it can also help to decrease the nervousness and shyness that can occur when learning to speak a second language (Richard-Amato, 1988; Uberman, 1998).
The pupils were thoroughly engaged with this task and a real sense of enjoyment was shown throughout. This allowed the pupils the opportunity to practice their use of the Welsh vocabulary and it was easy to see marked improvement of their confidence with the use of said vocabulary. The pronunciation also became better throughout the lesson through peer scaffolding and constant repetition. 

Lesson Part 4
The fourth task was aimed at the MA through to the MAT groups, these pupils were asked to label the body parts of a drawing of a girl or boy using the exact vocabulary presented during the second part of the lesson. For this task the pupils were provided with a word bank and encouraged to work with their peers to scaffold their learning. Once the pupils had completed this task, they were given a set of cards to play the same games as the ALN and LA groups. This task combined with the introduction and the game play afterward allowed the pupils flow of information to pass through the three consecutive memory systems: sensory memory, short-term memory and long-term memory (Bruning, et al., 1999). The sensory memory was activated  through the use of actions and singing; short-term memory by completing the task using the scaffolding system to consolidate the vocabulary, and long term memory through game playing which allowed the pupils to attach emotional value generated through the games to the vocabulary securing long term memory retention (Bransford, et al., 2000; Ersoz, 2000). 
The pupils engaged well with this task and were able to make good progress not only with pronunciation but with recognising the vocabulary not only orally but in its written form with growing confidence. The pupils used their peers throughout this task to scaffold their learning in varying degrees and were often better at providing support through sharing their own memory techniques than could have been provided by direct teacher interaction.

Upon personal reflection of the third and fourth parts of the lesson that whilst the pupils responded well to the task a lack of personal confidence hindered the learning for the pupils. A lack of confidence prohibited any expansion upon the topic as deviation from the prescribed vocabulary had to be carried out in English diminishing opportunities for additional language growth. This led to some frustration personally as despite extensive preparation for the lesson the inadequacies of subject knowledge regarding the Welsh language were glaringly apparent. A personal lack of proficiency in the Welsh language feels detrimental to being successful in teaching Welsh second language to primary children whose knowledge of the language often surpasses my own. In order to be a successful second language teacher, the teacher must have confidence in their ability to teach the language to a high standard, however, it is common for teachers of a second language who do not possess fluency in the language they are teaching to feel that there are severe discrepancies between their self-assessed proficiency and the level of proficiency needed in order to successfully teach at the primary level (Berry, 1990; Murdoch, 1994; Seidlhofer, 1995; Butler, 2004; Chacon, 2005; Gu & Papageorgiou, 2016).
Personal Reflections and Recommendations
Whilst the lesson described was a passable Welsh lesson, it is my opinion that much more work needs to be done to bring my standards of welsh to an acceptable level in order to teach efficiently and ensure the progress of my pupils.
The first recommendation I would give myself would be to improve my general Welsh oracy skills, this would link to everyday vocabulary as well as subject specific vocabulary, pronunciation and grammar. Whilst I have taken independent steps to make progress in this area such as interactions with online apps such as DuoLingo and Say Something in Welsh, without being able to immerse myself in the language my progress will continue to be limited. The idea that learning a second language benefits from a social approach is one that is supported by researchers who believe that learners make significantly more progress when provided with opportunities to converse with native language speakers (Dewey, 2004; Magnan & Back, 2007; Isabelli-Garcia, 2010; Dewey, et al., 2012). In order to provide myself with opportunities to immerse myself in the Welsh language I have signed up for a Welsh course run locally, this course will run for two hours twice a week for 8 weeks over the coming months. I am optimistic that with consistent opportunities to hear and speak Welsh my proficiency will improve greatly.

The second recommendation that I would make for myself would be to develop my confidence in speaking Welsh. In order to become a successful teacher, you need more than knowledge and a good pedagogy you need a strong sense of efficacy (Tschannen-Moran, et al., 1998; Henson, 2001; Knoblauch & Woolfolk Hoy, 2008). However, my current proficiency level in the Welsh language does not provide me with a strong sense of efficacy. This I believe in turn has a detrimental effect upon my capabilities to be a successful teacher of Welsh second language, this lack of self confidence has been shown to have an impact upon the educational process as negative personal views as they influence instructional practices; classroom behaviour; and the created classroom environment (Gibson & Dembo, 1984; Bandura, 1997; Tschannen-Moran et al., 1998). This lack of self confidence when speaking Welsh could also impact upon the pupils’ achievement levels and motivation (Ross, 1998; Tschannen-Moran., et al., 1998; Swanson, 2010; Swanson, 2014). 
I am hoping that as I make progress with my first target of gaining a more proficient level of Welsh that my confidence of speaking the language will also grow. I am optimistic that by gaining opportunities to speak Welsh on a regular basis will allow the language to grow into a more natural way of communication rather than a forced thought process that constantly has me second guessing my ability.
A final thought is that learning a language is a constant learning process and that without opportunities to speak the language in multiple contexts and to a variety of audiences the language will never gain secure roots and thus grow in the natural living, evolving reflection of the people who speak it. I would like to take every opportunity to progress my Welsh language skills in order that the language has an opportunity to flourish within me. Saying this I think that I would benefit immensely from taking part in the Welsh Sabbatical course provided and I will take the opportunity to participate at the first available opportunity.
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