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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 







AI Acknowledgement  
I acknowledge the use of Grammarly: https://www.grammarly.com on 22nd May 2025 to proof-read my work. I used the prompt(s): 
1. Check for spelling, punctuation, grammar, and syntax. 
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 




















Reflective Account
Introduction
To develop my skills as an educator I designed a curriculum to present to the Art After Dark team at the University of Wales Trinity Saint David (UWTSD). This project allowed me to apply educational theory in practice, focusing on curriculum structure, learner engagement, and learning outcomes. It was a valuable opportunity to demonstrate my ability to create an accessible and meaningful learning experience. 
As part of the process, I am reflecting on the experience of designing the curriculum and the feedback I received from my peers. Their insights have helped me identify strengths and areas for improvement, informing how I approach future educational planning.
Another part of the assignment involved reviewing and providing feedback on three of my peers’ curriculum designs. This not only developed my critical evaluation skills but also exposed me to different approaches and ideas, enriching my understanding of effective curriculum design.
To structure my reflection, I will use Driscoll’s model of “What? So what? Now what?”  This simple framework will help me organise my thoughts clearly and professionally, enabling a focused and constructive analysis of my learning and development through this experience (Driscoll, 1994). 
What? 
I designed a curriculum called Illustration for Impact; a ten-week accredited programme created for the Art After Dark department at UWTSD. The course is aimed at adult learners and explores how illustration can be used as a tool for social commentary and change. It encourages students to create artwork with purpose, focusing on social issues and current events.
This curriculum was built on my previous experience working with the Art After Dark department during my PCET placement, where I supported the Surface Pattern and Printmaking courses. This experience gave me a clear understanding of how the department operates and the needs of its learners, which helped shape my planning.
The Art After Dark courses are advertised for adults with mixed abilities and are available to existing students at UWTSD. This creates a diverse classroom with students at different entry levels. I ensured that the curriculum I designed was suited to beginners of the field, but also with growth opportunities for experienced learners. 
The curriculum is a Level 4 qualification worth ten credits, in line with existing Art After Dark offerings (UWTSD, 2025). To ensure the course was practical, I researched funding requirements and confirmed with Roberts (2025) that the programmes are self-funded. Each student pays £220, and UWTSD subsidises the courses due to their potential to encourage enrolment in further study. I scheduled the course to run in October 2025 on the Dynevor Campus, an accessible and appropriate venue for creative learning.
My rationale for the course was based on the idea that art can inspire change and serve as a platform for societal reflection. I developed aims and outcomes appropriate for mixed-ability learners at Level 4 and aligned them with national academic standards by referencing the Quality Assurance Agency (QAA) subject benchmark statements (QAA, 2024). I also reviewed the Welsh Government’s Further Education Professional Standards (Welsh Government, 2023) to ensure that my teaching methods were professional, inclusive, and learner focused.
I created a detailed ten-week scheme of work, outlining weekly aims, teaching activities, resources, and both formative and summative assessments. Additional transferable skills, such as critical thinking, communication, and collaboration, were also embedded into the curriculum and mapped against the QAA benchmarks.
After submission, I received constructive feedback from peers, which offered helpful perspectives for improvement. In return, I reviewed three of my peers’ curriculum designs, providing feedback that was realistic, supportive, and actionable, in line with Race’s (2020) guidance on effective peer evaluation. This process further developed my understanding of curriculum design and professional collaboration.
So what? 
This project was highly beneficial, especially as I plan to deliver this course in October 2025. Designing the curriculum in advance allowed me to clearly state my ideas and structure the content in a way that is ready to present to the Art After Dark team at UWTSD.
Before beginning the module, my focus for the curriculum was solely on the course content, I had not considered aligning the curriculum with the QAA subject benchmark statements or identifying the transferable skills learners might gain. Engaging in this process expanded my understanding of curriculum development and helped me think comprehensively about the educational value of the programme.
One of the challenges I have faced when creating lessons was writing clear and effective aims and objectives. Previously, I struggled with distinguishing between them but learning that aims can exist on various levels such as course, subject, and session made the process more manageable (Reece & Walker, 2007). This perspective was instrumental in shaping a coherent structure for the curriculum.
[bookmark: _Int_jBr9pRRV]Planning the weekly sessions came more naturally, having considered this project for some time, I already had a clear vision of what I wanted to teach and in what order. My experience working with the Art After Dark team also gave me insight into how their sessions are typically structured, which helped inform the flow of my own programme.
A significant challenge I encountered during this process was imposter syndrome which is the persistent feeling of inadequacy despite evidence of competence (Home, 2024). While peers and tutors discussed how writing the curriculum felt straightforward because it stemmed from their own ideas, I often questioned whether mine were strong or valid enough. This self-doubt also affected my confidence when reviewing peers’ work.
Providing feedback to others was difficult because their curricula were already strong. Although I may not have written as much feedback as I intended, I aimed to offer meaningful praise and suggest constructive improvements. I hope the feedback I gave was helpful and encouraging.
The feedback I received on my own curriculum was professional, constructive, and highly valuable. I was pleased that elements I had focused on such as my justification, aims, and overall structure were recognised positively. Areas for improvement included the need for clearer explanations of subject-specific terminology, particularly for audiences without an art background. I was also advised to strengthen the connection between weekly tasks and the final assessment, as well as to be more explicit in how I incorporate the Welsh Government’s professional standards specifically by signposting them within the scheme of work.
Now what? 
Having carefully reviewed the feedback provided by my peers; I am now able to reflect on how I will refine and develop my curriculum prior to submitting it to the Art After Dark department. The constructive suggestions I received have highlighted areas where greater clarity and structure would improve the overall quality and accessibility of my curriculum.
One key area for improvement is the use of subject-specific terminology. While the content may be clear to those with a background in art and design, it became evident through feedback that some terms may be unfamiliar to learners from different educational or professional backgrounds. To address this, I will create and include a glossary within the curriculum document. This glossary will define key art-related terms and concepts, ensuring that all learners and reviewers can fully understand the materials and context of the course.
[bookmark: _Int_MbaTzWfP]Additionally, I plan to include an overview that maps each of the weekly sessions to the final learning outcome and assessment task. This will serve to justify the pedagogical decisions made throughout the ten-week structure and demonstrate how each session contributes meaningfully to the overall course objectives. By clearly linking weekly activities to the final outcome, I aim to make the curriculum’s progression clearer and more purposeful for both students and reviewers.
Finally, to improve the professional clarity of the document, I will annotate the scheme of work with direct references to the Welsh Government’s FE Professional Standards. By signposting relevant standards within the weekly sessions and overall curriculum design, I will provide clear evidence of how these professional expectations are embedded in my teaching approach. This will support its alignment with sector-wide teaching practices.
By implementing these improvements, I aim to produce a clearer, more comprehensive, and professionally robust curriculum that reflects the feedback received and meets the expectations of both learners and the Art After Dark team. 
Conclusion
Overall, this curriculum design project has been a significant step in my development as an educator. It allowed me to apply theoretical knowledge in a practical context, deepen my understanding of curriculum planning, and reflect critically on my own practice. Engaging with professional frameworks such as the QAA benchmark statements and the Welsh Government’s FE Professional Standards enhanced the academic and professional quality of my work. 
Peer feedback was particularly valuable in identifying areas for refinement, such as improving clarity around subject-specific terminology and strengthening links between session content and assessment.
The process also encouraged personal growth, particularly in managing self-doubt and developing confidence in my ideas. By reflecting on both the challenges and successes of the project, I now feel more capable and prepared to present and eventually deliver this course to the Art After Dark team. Moving forward, I will continue to use reflective practice and professional standards as a guide for future curriculum development. This experience has not only improved my practical skills but also reinforced my commitment to creating inclusive, engaging, and meaningful learning experiences.
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Appendices:
Curricular Reviewed:
· Curriculum 1: The Art of the Pitch: Selling a World Through Visuals
· Curriculum 4: Therapeutic Work with Children and Young People/ Gwaith Therapiwtig Gyda Plant a Phobl Infanc
· Curriculum 8: Future Business Leaders Summer Academy 

Peer Review Feedback
Curriculum number: 1
A clear justification has been provided for the proposed curriculum with an appropriate target audience.
 
The curriculum is well-targeted to Level 6 BA Illustration students, with a clear justification highlighting a gap in the course related to film and TV.
You have clearly researched the need to introduce film and tv into illustration and created a course with content that will engage and challenge students.

The aims and objectives for the curriculum are appropriate for the topic and learning group
 
The aim is clear and well-suited for Level 6 learners, preparing them for industry roles post-graduation. The objectives effectively focus on creating professional work and fostering professionalism.

The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

The 12-week structure with 5.5 hours per week is well-suited, offering a strong progression for student learning.
Consider introducing the pitch bible at the start, as it accounts for 70% of the final submission, and then revisiting it from week 9 onwards to refresh the student's knowledge.

Having a session where students can learn how to present their work could be beneficial, as their final presentations go towards their assessment. Due to the nature of the illustration course, they may not have had an opportunity to pitch a project to their peers before.

Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.

The FE professional teaching standards are well-considered, not only in relation to the module content but also the skills developed, such as collaboration and peer reviews.
Inclusion and accessibility are effectively addressed, following the FE standards.
It would be helpful to reference the QAA benchmark statements to ensure alignment with other universities.


Comments on the scheme of work that was designed.

The scheme of work is well-structured, with appropriate objectives for Level 6 learners. The assessment is suitable, and the teaching strategies effectively support skill development while challenging students’ abilities.

Anything else that you would like to comment on?

The course sounds interesting, and it clearly addresses a gap that needs to be filled.


Peer Review Feedback

Curriculum number: 4

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
The justification for restructuring the course is clear, addressing evolving learner needs and professional expectations.
The integration of practical application alongside theory, supported by John Dewey’s educational philosophy, is a strong approach for Level 6 Educational Studies students.


The aims and objectives for the curriculum are appropriate for the topic and learning group

The aims and objectives are clear and well-suited to the course, with a focus on skills learned beyond the curriculum.

The intended learning outcomes are critically thought through, and have been broken down into different sections well, such as knowledge and understanding, transferable skills etc. This makes it clear to someone who you would pitch this curriculum to, what your intentions of the course are. 

The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

The 2-day, 6-hour per week structure over 6 weeks is well-planned, with a clear progression for learners. 

Formative assessments are effectively integrated throughout to challenge students.

It would be worth introducing the assignment early in the module rather than waiting until assignment week, as not all students will be equipped to construct a 3,000-word assignment in one week. Introducing it at the start of the module will allow students to slowly work on it over the course of 7 weeks. 

Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.

The FE professional standards and QAA benchmark statements have been thoroughly considered, with clear explanations of how they will be met throughout the course. 

Not only have you looked at the QAA for psychology, counselling, and education studies, but also for Welsh which is great to ensure you align yourself with other universities. 

The QAA documents are also well-referenced in the appendices.

Comments on the scheme of work that was designed.

The scheme of work is meticulously planned to a high standard, with clear outcomes for the students. Providing the course on the Carmarthen campus is a nice touch, as they are heavily focused on bilingualism, there will be a lot of resources to help you run the course. 

The structure of the assessment is appropriate for the level 6 learners and will provide them with real life skills in preparing a therapeutic session. 

Anything else that you would like to comment on?

Consider adding more specific readings to the list, such as those related to creative arts therapy, drama, and movement, tailored to each week.


Peer Review Feedback

Curriculum number: 8

A clear justification has been provided for the proposed curriculum with an appropriate target audience.


The target audience—A-Level students aged 16–18—is well defined, and the 10-week intensive programme addresses a clear and relevant gap in business education. The focus on bridging the divide between theory-based A-Level courses and the practical demands of university or employment is well justified.
Your aim of supporting both university applications and employability is strong. The curriculum has clear value in helping students gain real-world business understanding early on.


The aims and objectives for the curriculum are appropriate for the topic and learning group

The aims are clear and effectively highlight key skill areas such as critical thinking and leadership.

Consider avoiding terms like "understand" in the objectives, as they are difficult to measure. Using more specific, action-based verbs will strengthen the clarity of your learning outcomes.


The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

The 10-week structure with two weekly sessions and 2–3 hours of independent study is well suited to the target audience.
The programme is thoughtfully planned, offering a clear and progressive learning journey. The inclusion of guest lectures is a strong feature, providing valuable real-world insight and enhancing student engagement.


Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.

Critical consideration of the QAA benchmark statements is evident, and it is clear how these policies will be applied throughout the curriculum.
It may also be beneficial to review the FE professional teaching standards for Wales for further alignment.



Comments on the scheme of work that was designed.

The scheme of work is clear and follows a logical progression aligned with the intended outcomes.
Consider breaking down longer course objectives into multiple, measurable ones to improve clarity and assessment.
Both formative and summative assessments are well suited to the needs of the learners and effectively support the curriculum goals.



Anything else that you would like to comment on?

Each section is well-detailed and thoughtfully considered, with clear justifications throughout.
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