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Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into acco
unt the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)
A developmental review has the aim of supporting a social work practitioner with their ongoing professional development.  This ensures that there is continued agency support provided through avenues such as mentoring, which provides feedback and clarity in a constructive manner thereby reassuring the individual and fulfilling their potential in practice (McDonnell and Zutshi, 2006). 

I commenced my employment as a child and family social worker in July 2017.  This is in a statutory front line team within a Welsh local authority.  In this role I have worked alongside and collaboratively with individuals, children, families, professionals and different agencies.  These have included the education service, health, police, probation and other voluntary organisations on a consistently regular basis. 
Such collaborative work is essential in my role and for my practice to be effective and has entailed building a relationship with all those that I work with, professionals and families alike.  I have recognised that feelings of oppression can have a detrimental impact on the ability to work collaboratively with others and I continue to strive to improve my skills and ability in developing good relationships with those I work with.  I feel that by doing this that the children, families and professionals that I work with willingly become meaningful participants in the work that I do with them, and will have a positive impact on future outcomes.  To ensure this I will endeavour to access any training that will support me and improve how I work collaboratively with others.

Within this role and I have also been able to continue my professional development by utilising formal and informal supervision which plays a key role in the ongoing development of a social work practitioner (Adams, et al., 2009).  As the complexity of my work increases I have found that during these supervision I have been able to apply critical reflection on my work and I have been provided with constructive feedback which has enabled me to gain confidence in my role, as well as confidence in my decision making and professional judgement (Trevithick, 2007).

During my first year of practice I have endeavoured to read and undertake training opportunities to develop my skills of analysis and ensure that I am analytical when completing any assessments.  This has enabled me to ensure that such things in relation to the development of the child, family functioning, parenting styles and so on are all considered during an assessment and has enabled me in identifying if there are any unmet needs.  This has then provided me with the ability to identify that the correct intervention is provided to the family and that this intervention is meaningful and appropriate to the family.
Learning needs that I continue to identify with relate to building on my skills and knowledge in applying good analysis in my work as a social worker practitioner, as well as developing my skills to manage my time more effectively, and the ability to record information in a timely manner from my notes to the computer data base.
502 words




Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  4th June 2019 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)
An observation was undertaken during an assessment session in respect of an unborn child (child 1) to observe my direct social work practice.  A referral had been received into the team under the All Wales Child Protection Procedures 2008 and Social Services and Well-being (Wales) Act 2014.  The referral contained worries in relation to the mother’s ability to safely care for her unborn child following the birth, due to concerns around mother’s mental health, domestic abuse and substance misuse.
The assessment needed to consider mother’s ability to care for the baby and meet the baby’s basic care needs whilst considering the economic and environmental factors for the baby and consider the historical information and concerns in relation to mother to ensure that there was a clear analysis outlining changes, if any changes had been made (Hart, 2010).

The purpose of this assessment was to assess whether child 1 was at risk of significant harm under Section 47 of the Children Act, 1989 or whether child 1 could be supported as a child in need of care and support as defined by Section 17 of the Children Act, 1989.  It was noted however that there is no legal status for unborn children in their own right however, they are recognised in the United Nations Convention on the Rights of the Child (UNRCRC) (Hart, 2010).

The referral contained information in relation to mother and father’s ethnicity and cultural background and it was evident that mother’s first language was English and father although originally from a different country also spoke good English.  It was also evident that mother had only recently moved to the local area after fleeing from a previously domestically abusive relationship and it was after moving to the local area that she had met the father of the baby.
299 words



	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..
1300 (+/- 10%: include your actual word count at the end of each section)
During the observation I utilised different aspects of communication such as and including, verbal, non-verbal, written and symbolic methods, these are identified as the four main aspects of communication by Lishman, 2009.  I used these different methods to gather relevant information to assist me in obtaining detailed information, to enable me to undertake a thorough assessment and analysing the risks.  

Prior to the observation I contacted the individual to discuss my role and the purpose of the assessment together with arranging a convenient time for us to meet.  Thus demonstrating that I was being open and honest in relation to the reason social services were involved with the family and outlining what the worries were (CCW, 2015, 2.1; Parrott, 2010).
The individual acknowledged that they understood why an assessment needed to be undertaken and stated that they knew about the referral and were expecting to hear from social services.  The individual was naturally concerned about the assessment process, however expressed their wish for the assessment to be undertaken as soon as possible.  The individual’s concerns reminded me of the fear and anxiety that an individual may face when they are involved in statutory intervention and the need as a social worker to ensure that I redress any power indifferences between us.  
During this initial contact, I was able to ascertain that the individual had experienced negativity when working with social services previously and I was mindful that this could pose a potential barrier to our relationship.  I endeavoured to use jargon-free language and took a positive approach when talking about the help and support social services could provide in an attempt to build a rapport (CCW, 2015, 2.2).

As I was explaining the assessment process I was asked whether anyone else needed to be present, in particular the father of the unborn baby.  I was advised by the individual that as the relationship was a fairly new relationship that the father did not know all the historical information in relation to the mother.  This made me reflect on the complexities of ensuring safeguarding concerns are addressed and that confidentiality cannot be guaranteed when determining whether a child is safe (CCW, 2015, 2.4; Child Act 1989). 

Whilst this discussion was being undertaken over the phone, I was mindful that as part of the assessment I would explore this further and ensure that I considered these anxieties of the mother whilst discussing the need and importance that all necessary information is shared with those involved to ensure a robust safety plan could be developed.  Alongside this, I also obtained permission to bring an observer to this initial assessment session.  I explained the reasons for the observation and felt this conveyed my respect, giving the individual the opportunity to state if she was not willing for this at this time and allowed her to make an informed decision about this (CCW, 2015, 3.1, 3.2, 3.4).
During the initial assessment session, it became apparent that as the mother had experienced domestic abuse in previous relationships she had low confidence and self-esteem and was nervous with regards to the present situation.  On reflection, during my initial telephone conversation I feel that I may not have been attuned to these anxieties. When considering this I feel that to improve my future practice I need to provide a more detailed explanation of collaborative working with families and professionals, whilst setting out the principles of the signs of safety approach and looking at the family to utilise the resources available to them to ensure safety (Turnell and Edwards, 1999).
As the assessment session commenced I was mindful of my vocabulary and I ensured that I spoke in an even pace and made the effort to maintain a tone to my voice that communicated my interest in our discussion and acknowledge what was said without rushing or appearing confrontational (Koprowska, 2010).  To gather the information I required for the assessment I utilised a range of open questions.  By doing this I was attempting to obtain a full picture of the individual’s strengths, the past concerns and the worries that had led to this referral, this also allowed me to obtain a picture of the safety network available to this family (Turnell and Edwards, 1999).

By using a questioning approach, which is a key element of using a strengths based practice and also embedded in the signs of safety approach used in my work, I was able to utilise both direct and indirect questions, I felt that this allowed the individual to talk to me using her own words as she discussed a time in her life that was clearly upsetting for her (Oko, 2011; Teater, 2010; Turnell and Edwards, 1999).  I also felt this demonstrated an anti-oppressive approach by using open questions that allowed her to speak openly and freely during the session (CCW, 2015, 1.1, 1.4, 3.1).

When reflecting on this session I was mindful how significant it is for an individual to express their views and to feel that these views are valued, which is vital for communication to be effective.  Furthermore this provided me with the ability to complete a thorough assessment which offered the individual an anti-discriminatory and anti-oppressive approach to the assessment (Okitikpi and Aymer, 2010; Parrott, 2010).
Throughout the assessment, I endeavoured to maintain open body language whilst maintaining appropriate eye contact and on reflection felt I was able to demonstrate through using these skills my interest in what was being said to me.  During formal supervision following this assessment I reflected on the role of gender relationships as the individual had spoken openly about her previous difficult relationships and how this had and could impact on her current relationship both now and in the future.  This also made me consider if this conversation would have been more difficult for the individual if this had been undertaken by a male colleague due to her past experiences and how this could have impacted on the information gathered for the assessment (Hanley, 2009).
When arranging the assessment session I ensured that this was at a convenient time for the individual and I ensured that my arrival was punctual, I feel that this a good example of symbolic communication together with ensuring that the individual’s wishes were respected and valued which is a key value in social work (CCW, 2015, 1.2, 2.5)

The Social Services and Well-being (Wales) Act 2014, sets out that an initial assessment of a child in need of care and support should be undertaken within 10 working days and I was mindful of the need to ensure there was time to build a rapport whilst ensuring that we discussed the worries and explored the safety and strengths (Turnell and Edwards, 1999). As discussed by Hanley (2009) when considering the pressures of timescales and priorities from the pressures of a social work practitioner’s case load the significance of utilising symbolic communication is vital in the gathering of information and is a dilemma faced by social work practitioners and their managers.

As the assessment session progressed, I was responsive to the individual’s own symbolic communication and was able to recognise when they became tired and I was able to draw our conversation to an end by summarising what we had discussed.  By summarising what we had discussed I felt this allowed the individual to know that I had actively listened to what she had told me, the skill of listening is a core social work value and essential for effective communication with those we work with (Koprowska, 2010).
With regard to written communication, I evidenced this by taking notes throughout the assessment session.  Having the ability to make comprehensive notes of the conversation was invaluable for my preparation of completing the formal assessment, allowing me to be analytic in my recommendations and conclusion (Lishman, 2009).

1301 words


Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes

	Were you clear why the social worker met with you today?

	Yes I have been through a similar situation before

	How well prepared do you think, the social worker was for his or her meeting with you?


	I think she was quite prepared but there was information from other authorities that she would not have had at the time

	  How has the social worker listened to you and respected your views and wishes?


	She let me talk and listened to what I said

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Yes


	How has the social worker’s involvement met your expectations for this visit?

	I was expecting it to be worse

	Are there any other comments or suggestions that you would like to make?
	No


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)
This case study will critically reflect a family that I undertook a single assessment on to ensure the care and support needs were determined to ensure the safety and well-being of their unborn baby. Bywater (2012) and Brandon and Thorburn (2008) outline that safeguarding is underpinned throughout the assessment process regardless of the outcome of need.
Considering the safeguarding and child protection concerns when working with children and families is a very complex aspect, and when considering the complexities this can be thought of in the context of a continuum.  The continuum ranges from the child who requires intervention on a child in need of care and support basis to a child who is at risk of significant harm and in need of protection.  Frost and Parton (2009) discuss the need to consider how children and their families are affected by different dynamics and circumstances and therefore can be at different stages and move sinuously within the continuum.   

I currently work within a local authority which covers a large geographical urban area.  The family that this critical reflection will focus on, although resident in the local area had only recently moved here.  The maternal family were from England and the paternal family were from Eastern Europe.  Mother’s first language is English and although this was not father’s first language his English was very good and he advised that he did not require a translator when this was offered for him.
Child 1 is an unborn baby and a referral had been received from the local community midwife team in accordance with the All Wales Child Protection Procedures (2008) due to concerns around mother having an older child removed from her care, concerns around substance misuse, mother’s mental health and domestic abuse between mother and father.  A strategy discussion was arranged which involved social services and the police to discuss the concerns of whether the unborn baby was a risk of significant harm and the outcome of this was to initiate the child protection process.

The case was allocated by me to undertake the child protection investigation under Section 47 of the Children Act, 1989 and the outcome of this was for the matter to proceed to an Initial Child Protection Case Conference (Frost and Parton, 2009).  Part of my role was to undertake a single assessment that would thoroughly explore the concerns, look at the unborn baby’s needs pre-birth and post-birth and assess both parents ability to safely care for their baby.  This assessment would also look at what services the family could access and be offered to support them in being able to safely care for the baby following their birth.

As I had previously been able to shadow my colleagues when undertaking child protection investigations within the team, I was able to independently follow this process.  Prior to visiting the family I ensured that I read all the available information held on our database, as the family were new to the area this was limited but it was apparent that a different local authority had been involved with mother and her older child and during the course of the assessment process they were contacted for any relevant information.  I was however able to read local police information which contained reports of arguments between mother and father during the early stages of pregnancy together with information from the midwife.  During my initial visit with the family I was able to explain the child protection process, share the local authority’s worries and explore with parents their strengths and look at their safety network.

By using the signs of safety approach I was able to map out the information in the signs of safety format.  This allowed me to focus on what the local authority were worried about, whilst identifying what was working well, the strengths and existing safety and be clear on what needed to happen to ensure the unborn baby was safe from harm (Turnell and Edwards, 1999).  By utilising this approach it helped me to look at any gaps in the information that I already had available and allowed me to prepare questions that I could ask both mother and father to gain further knowledge around their history, their relationship and present circumstances.  Such questions also needed to be in relation to mother’s reported mental health issues, the subject of substance misuse and the issue of domestic violence in mother’s previous relationships and within their relationship with father.  This was with the aim of gaining a balanced view of the information which would inform my analysis of the investigation and assessment to ensure the safety of child 1 once they were born.
Being constructive in using the process of mapping a case and developing the questions I wished to ask, has allowed me to build confidence in my role, it has assisted me in being able to fully prepare myself in the assessment process of gathering relevant information whilst remaining focussed on not only the risk but also the safety for the child (Holland, 2001; Turnell and Edwards, 1999).  This process also allows me to communicate with a family by using open questioning and I was able to convey an interest in both mother and father’s own stories.  This is an important aspect of communication in a verbal and non-verbal manner whilst keeping the unborn baby central to the assessment (Lishman, 2009).
The signs of safety approach also incorporates a strengths perspective, and by utilising this it supported me in recognising what an individual’s capacity is as well as looking at what the worries and concerns are (Teater, 2010).   It is highlighted by Ghaffer (2012) that some models of the assessment process have been questioned on their shortfall in their ability to look at strengths in comparison to their emphasis on the worries and concerns, however I believe the signs of safety approach, which incorporates a strengths perspective is a practical example on how to readdress this. 
During this assessment, I was mindful that information had been shared with social services that mother could be difficult and present as aggressive in her nature towards others, however following introducing myself and explaining the reason for my involvement she present appropriately and although anxious was willing to discuss the local authority concerns with me.  When reflecting on this I am mindful of how misconceptions can be made, in that mother’s initial contact with other professionals and her demeanour towards them raised concerns on the ability to be able to engage her in the assessment process.  However I feel I was able to recognise how anxious mother was feeling as well as how fearful she was about the referral to social services and how this had impacted on her behaviour towards others.  Mother was clear that she was scared of losing her baby during pregnancy, as she had sadly giving birth to a still born baby a few years ago, and she was extremely fearful of not being allowed to care for her baby following the birth as an older child was not in her care.  During our discussions mother acknowledged that when she felt overwhelmed with a situation that this made her feel anxious and frightened, these feelings then resulted in her finding it difficult in communicate in an appropriate manner and led to her being perceived as angry and aggressive.  When further reflecting on this I was reminded of the dangers of making assumptions when not being fully aware of all relevant information.
During the initial period following the referral being received by the local authority and the reported incident between mother and father, they had ended their relationship.  However, during the course of the child protection investigation they had reunited and were presenting as a united couple.  They were both naturally worried about social services becoming involved and what this would mean for them and their unborn baby.  Mother’s greatest fear, as outlined above, was that she would not be able to care for her baby following the birth.  This reminded me of the very emotive nature of my work, that as a social work practitioner I am viewed as a person who holds the power in making such a decision.  I found this an intense reminder of the power imbalance when working with families and the need to seek a balance between family preservation and child protection concerns.   
The role of a social work practitioner comes with an enormous responsibility and we are accountable for the intervention we have in the lives of the children and families that we work with (CCW, 2015).  When confronted with child protection situations which necessitates our statutory intervention it is paramount that this is also balanced with the need to consider the right to a private family life as set out in article 5 of the Human Rights Act, 1998.  The signs of safety approach strives to recognise that each individual is an expert in their own life.  It seeks to encourage an individual put into words their own experience and indeed what they themselves are worried or concerned about and that their view is very much valued, with the aim of promoting their participation to readdress any power imbalance and empower them during the process (CCW, 2015, 2.3; Koprowska, 2010).
Throughout my discussions with mother and father I made notes of the information I gathered so that this could be recorded appropriately on the database within the required timescales of a child protection investigation.  This information was then referred to the child protection conference unit to enable an initial child protection conference to be convened within the 15 working day timeframe to ensure compliance with the All Wales Child Protection Procedures, 2008.  It has been discussed many times that the emphasis on updating the database can cause a social work practitioner to be distracted in the gathering of information and in ensuring that an assessment of risk if of good quality (Peckover et al, 2011).  Therefore, it cannot be under-estimated that the use of a collaborative approach is important between the parents and anybody else who is involved with the family.  Laming (2009) and Munro (2011) make reference to the issue where there is poor communication and a lack of collaborative working between agencies, and to address this I made contact via email and telephone calls to gather any available information and ascertain the views of any other person or professional involved with the family, so that these could be included in the assessment and in the report for the initial child protection conference.  Over the years legislation and policy continues to progress and strengthen, ensuring that procedures around child protection are strengthened, this incorporates the issue around the sharing of information and professional accountability.  The Children Act, 2004 together with the Working Together guidance particularly looks at the need for consultation and working in partnership with each other (WAG, 2006).

As outlined in the AWCPP (2008) I ensured that the information contained in the initial child protection conference report was shared with mother and father prior to the meeting.  This allowed mother and father to be aware of what was going to be discussed and allow them to have some preparation beforehand.  This is greatly valued by families when they are facing a child protection case conference and there has been much criticism documented that families feel greater pressure when reports are not shared beforehand (Ghaffer et al, 2012).  Research tells us that by being transparent and courtesy with a family when they are going through the child protection process is vitally important, having the information written down allows them to be able to read what has been discussed with them and greatly impacts on their experience of this process (Buckley et al, 2011).  By using the signs of safety approach, which follows a clear format of the worries, strengths and what needs to happen, using jargon-free language and encouraging ownership of what is being said promotes this.  This approach aims to reduce the barriers between professionals and the families we are involved with by encouraging their involvement and therefore can be seen as being inclusive (Turnell and Edwards, 1999). 
The child protection process also sets out that the obtaining of consent can be overridden, however I endeavoured to gain the consent of mother and father to allow me to contact any other relevant agency as I gathered my information to inform my assessment.  I feel this allowed parents to feel respected and provided me with a good basis going forward in our working relationship.  By ensuring I maintained this open and honest approach to my practice I felt was and is crucial as I develop working relationships that can be effective with the individuals and families that I work with (CCW, 2014, 1.4).  During this intervention I feel that I was sensitive to the family’s circumstances and whilst never losing sight of the worries for the unborn baby I was able to retain the family’s humility (Milner and O’Byrne, 2009).  The overriding consideration throughout my work is to ensure that the welfare of the child is paramount and keep them central in the assessment that I am undertaken, this is enshrined in the Children Act, 1989 and within the Framework for the Assessment of Children in Need and their Families (WAG, 2001).
The purpose of a child protection case conference is for there to be a multi-agency meeting where all professionals involved with the child and the family are able to share relevant information.  Any worries and concerns together with any strengths are shared and this information is then assessed to determine whether the child is at risk of significant harm.  There are key agencies that are involved in this process and these include police, education (where relevant), health and social services.  This child protection case conference also included a report from probation with regard to mother and information received from a different local authority.  It is important that all relevant agencies are included, providing an holistic view to the information that has been gathered to ensure that an assessment of the risks is considered and balanced (Bywater, 2012).  
With regard to this child protection case conference the professionals made the unanimous decision that the unborn baby’s name was placed on the child protection register, under the category of neglect, to ensure that a robust child protection plan was put in place to safeguard the baby from the risk of harm.  The category of neglect was decided by the independent review officer who chaired the meeting, and reflected the potential risk of the unborn baby’s needs not being met by mother pre-birth and by mother or father post birth.  At the end of the child protection case conference the independent reviewing officer summarised the information, outlining the potential risks to the unborn baby as well as any strengths that can be built upon in providing safety for the unborn baby and detailing what needs to happen for there to be positive change.  Then, in line with the signs of safety approach which is utilised by the local authority all the professionals were asked to score on a scale of 0 -10, with 0 being that they are significantly worried to 10 being there are no worries.  Mother and father are also included in this scaling process, however when each professionals was required to give their decision on whether they feel the unborn baby should be registered or not parents were not included in this.  This can be seen as conflicting with the signs of safety approach, which strives to ensure families are inclusive, yet in this regard they are excluded from this decision making process.  Oliver and Charlies (2015) discuss how this highlights the difference to working collaboratively with families and the shifting of balance in authority and it further highlights the difficulties of working collaboratively with families when considering the rights of the child in comparison to the rights of the parents (Bywater, 2012).  
I feel that since I qualified as a social work practitioner I have had the opportunity to gain confidence with different aspects of my practice.  In relation to this child protection investigation and assessment it has provided me with the opportunity to develop my analysis of the information I gather and supported me in being able to make an informed and balanced decision when considering the risks and strengths of the situation.  During the child protection case conference I feel that my communication was clear and concise when providing my reasons for the unborn baby’s name to be placed on the child protection register.  However, I found myself being surprised at some of the views and reasons why the other professionals felt registration was necessary and how some were concerned for the baby if they were to be cared for by either parent.  I discussed this during supervision and how I felt this would add to the parents anxiety and fear that they were already experiencing.   
When further reflecting on this I was reminded how significant verbal and no-verbal communication can be portrayed (Koprowska, 2010).  I was also reminded of how comments such of those made conveyed a sense of hopelessness in the situation whereas when undertaking an assessment it should provide the opportunity for families to feel motivated in making any necessary changes (Hart, 2010).  This made me worried how parents viewed what the professionals said as being a shared view by all.  The independent reviewing officer however did challenge these comments and highlighted to everyone that the child protection case conference was to ensure that a robust safety plan was made whilst an in-depth single assessment was undertaken to assess the risk to the unborn and that this would be reviewed as per statutory guidance to ensure the long-term safety and care needs of the baby. 
Following the child protection case conference and the unborn baby’s name being placed on the child protection register my work with the family was ongoing, this included the completion of an in-depth single assessment which was required to be completed within 42 working days.  To complete this I had a number of assessment sessions with both mother and father together and alone where I used the local authority resource In Your Hands and Fowler (2002) and I continued to liaise with professionals throughout the process.  Throughout this I feel I utilised the strengths perspective during my interactions with the family and I was also reminded of the significance of utilising the system theory as this encourages me to consider the individual’s circumstances and the ecological perspective considers the impact and influence that can be evident within the families environment and within the social relationships that an individual has (Teater, 2010).  By using these theories I feel this helped me to centre my focus on developing the safety network and how to build on this (CCW, 2015, 4.1, 4.2).
During my sessions with mother she shared with me how she had been in previously domestically abusive relationships which had also involved her in misusing substances and how this had impacted on her mental health.  She further shared with me her experiences as a child and a young adult, which she described as being sad and chaotic and which led to her feeling rejected from her own mother after she was placed into care with her siblings. When considering life events that are traumatic I was reminded of the training I had undertaken in relation to attachment theories and I feel this supported me in being able to consider how mother’s early childhood experiences could have impacted on her as she moved into adulthood.  Howe (2009) discusses how inconsistent experiences in an individual’s life can have an impact in their ability to form and maintain relationships that are supportive and secure when they are adults and that this can also result in poor coping strategies developing in the bid to control emotions such as the misuse of substances.
As set out in the AWCPP (2008) when a child is placed on the child protection register regular reviews must be held, these are held via core group meetings with the aim of reviewing the child protection plan and the ongoing assessment.  These meetings are attended by all the professionals involved as well as the family and their support network.  I felt that this case was an important learning experience for me as I developed my understanding of substance misuse and mental health issues.  Through supervision I was able to reflect on the expertise shared by others within these meetings which was enhancing my skills and knowledge in this area.  The core group meetings were facilitated by myself and were conducted in the same signs of safety format that was used during the child protection case conference with the aim for this to provide consistency for the family and professionals.  Discussion would involve observations on what had worked well since the previous meeting and whether there were any new worries.  The collaboration of this multi-agency forum is vital in being able to gather information and evidence this, which would then inform the ongoing analysis of risk and is also demonstrative of any changes being made over time.  By being part of this child protection process and increasing my knowledge and skills from those that I work with has enabled me to develop my analytic thinking further.
Facilitating these meetings has at times been difficult and challenging for me however I do feel that I am building confidence in this area.  As the person facilitating the meeting I have found my ability to chair the meeting, take concise minutes and participate in the discussions a challenge and this has led me to feeling anxious before these meetings.  In an attempt to reduce my anxieties I have looked at Gibbs (1988) reflective cycle to support me in using strategies to deal with this and whenever possible I utilise the business support available within our team to attend the meeting with myself and take minutes which has allowed me to focus on the discussions and information shared.  When holding these meetings I have also found it challenging when professionals are unable to attend and have not been unable to provide any updates, when working in a multi-agency forum it is imperative to work collaboratively to ensure that any safeguarding concerns as well as any progress is not missing from the assessment process.
Whilst undertaken this case study and exploring the child protection and assessment process when looking at whether a child is a risk of significant harm I am reminded of the importance of the need to work collaboratively with families and professionals.  I have tried to set out the benefits and challenges to collaborative working and I feel that it is an ongoing challenge for social work practitioners as they attempt to make improvements in this area and develop a consistent approach between professionals and families when considering the safeguarding of children.
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Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)
In my role as a social work practitioner in a child and family team it is imperative that I am able to identify the needs of an adult and whether there are any safe guarding concerns.

Previously the legislative and policy framework with regard to safeguarding adults was fragmented.  However, with the implementation of the Social Services and Well-being (Wales) Act, 2014 this has placed a duty onto local authorities to change how services are delivered to vulnerable adults.  Through the Wales Interim Policy for the Protection of Vulnerable Adults from Abuse (WIPPVA) (WAG, 2010) this has been revised on an interim basis and embodies the principles of the European Convention on Human Rights.

An ‘Adult at Risk’ is defined by the Welsh Government (2014) as an adult who is ‘experiencing or is at risk of abuse or neglect; has needs for care and support and; as a result of those needs is unable to protect themselves’.  With the implementation of the Social Services and Well-being (Wales) Act 2014 any local authority must endeavour to ensure that if they believe an adult is at risk that this is assessed to ensure that any care and support needs are met.  Furthermore, Welsh Government legislation outlines the commitment in ensuring appropriate support services are indeed accessed for those that need it (Sustainable Social Services for Wales, A Framework for Action, 2011).
It has been identified historically that it has been necessary for a change in how the UK Government addresses and ensures that adults are safeguarded and protected (Ray and Phillips, 2012; Brayne and Carr, 2005).  As outlined above the Social Services and Well-being Act (Wales) 2014 places a duty on all those working with adults to ensure an assessment of their needs is undertaken.  On a local level and within the local authority that I am employed in this is implemented by the local safeguarding board, which was established in 2003.  This board ensures that there is a multi-agency approach to protect and promote the well-being of vulnerable adults at risk with collaboration between those working in statutory, voluntary and third sector agencies.
It has been fundamental in my role as a social work practitioner in child and family services to ensure that my assessments of the families that I work with are holistic and encompass the needs of not only the child but the adults that I work with.  Through my work in this sector it has highlighted to me the need to have a good insight into the legislation both nationally and locally for me to understand the threshold within adult services when identifying an adult at risk. 
Adults at risk can be identified by a number of factors that can indicate that they may be suffer from abuse.  These include physical abuse, sexual abuse, emotional and psychological abuse, neglect and financial abuse.  Physical abuse can present itself by there being unexplained injuries which are not consistent with any explanation, sexual abuse can be the result of inappropriate harassment and touching including rape or sexual assault.  Emotional and psychological abuse has many forms and can include an adult being withdrawn, tearful or angry.  Neglect can also have many forms where an adult may not have access to appropriate food and shelter.
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	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)
With the implementation of the Social Services and Well-being (Wales) Act 2014 there have been clear guidelines and duties set out to bring the safeguarding of adults in line with the safeguarding of children.  However, there remains a number of differences between adult and children services.  Within children services there are strict timescales for the completion of an assessment whereas in adult services there is no clear guidance on the time frame in which this should be done.

When reflecting on other differences between safeguarding adults and children there are a number of differences to consider.  With considering the risk of financial abuse a vulnerable adult can be at risk of being exploited in terms of their money, assets and personal possessions.  There is an increased opportunity for an adult to be subject of financial abuse due to there being an increased choice and control within adult social care (Gilbert and Powell, 2012).

Braye et all (2015) highlights the concept of self-neglect and how an adult maybe unwilling or even unable to care for themselves yet refuse support services to alleviate the risk of harm to themselves.  Whereas, when considering a child there is a legal duty for the local authority to investigate the risk of harm and intervene to ensure the child is protected and safeguarded (Section 47 CA, 1989).  A child is therefore not able to make choices that are seen as risky or unsafe.  This highlights the dilemma when considering our duty of care and the need to safeguard an adult against being respectful to their wishes and choices of how they wish to live their lives.

When considering this I am reminded of the issue of capacity and that an adult, if assessed as having capacity, has the right to make their own decisions whether we think them to be risky or unwise (Mental Capacity Act, 2005).  When an adult has capacity this limits the power to be able to intervene and for social work practitioners this can present a number of challenges, especially when capacity can fluctuate.  The wishes and feelings of the adult must be respected unless the local authority has evidence that they are a vulnerable adult at risk of suffering abuse and neglect.
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Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)
Since starting on my journey as social work practitioner I feel that my development has progressed in relation to my understanding of my role within child and family services and my confidence when working with families that are subject to our interventions.  By having regular supervision, both formal and informal I feel this continues to have greatly benefitted me in being able to monitor and reflect on my progress.  As I have continued to work with professionals and families there have been opportunities where I have been provided with feedback and this has allowed me to obtain their perspective on the work that I have done and the relationships I have built.
During this time there have been times when I have found things difficult and my ability to prioritise and manage a complex caseload has been testing.  Therefore, the opportunity to further my knowledge through appropriate training alongside my supervisions has supported me in developing my confidence when assessing risk and ensuring self-management has continued to improve (Thompson. 2009).  It has been discussed that there can be many inconsistencies in an individual’s experience of supervision however, I feel that for myself supervision has been invaluable, it has enabled me to fully reflect on the different situations that I face, challenge my thinking and supporting me in my analysis and recommendations when concluding an assessment (Turner-Daly and Gordon, 2014).
To be critically reflective is fundamental in my role, and by developing my skills as I continue to learn this will support me in my ability to apply logic and reasoning to the assessments that I undertake.  Critical reflection is essential in ensuring that the development of a social work practitioner is maintained and that this is a significant aspect throughout my social work career (Munro, 2011).
Since I qualified as a social worker practitioner, I have worked within the same social work team, this has provided me with the opportunity to build a relationship and a rapport with the people that I work with, this includes my team members as well as other professionals with whom I work with such as health, education, police and voluntary organisations.  Working collaborative with other professionals is a core element of being able to achieve good outcomes for the families that we work with.  I feel that as I have been able to build on these relationships it has made working collaboratively with others generally a more positive experience.
It is also essential to build a good rapport and relationship with the families that we work with.  I feel I have developed my ability to communicate with those I work with in a manner where they feel comfortable and listened too.  I am able to empathise and understand their personal circumstances and in turn, I feel that they have been able to share their stories with me, whether this is good or bad.  It is imperative to work collaboratively, to develop and maintain a good relationship with families and by being open and honest and communicating with them in a manner where they feel that they are being listened too.  It can be difficult for families to hear the worries and concerns that the local authority may have, and not comprehend or fully understand the reason for our involvement, however I have received positive feedback from some with whom I have worked with, who have thanked me for being clear when I have shared such worries and I feel that this has reduced their feelings of being oppressed and overwhelmed by the situation.
I feel that over the period of this course I have improved my skills in using a solution focussed approach as I endeavour to safeguard the children I work with and their families (Turnell, 2012).  As I develop my analytic skills I feel I am becoming more confident in my ability in sharing my reasoning and judgement, outlining appropriate next steps and collaboratively working with others in how to achieve these.  This will however continue to be an area that will need ongoing learning and development as I transition to coming a more experienced social work practitioner.  This will assist me in not becoming complacent in my work and ensure that as my confidence grows this is not perceived as becoming arrogant in my practice (Brown and Rutter, 2008).

I am keen to develop my skills and knowledge in the Signs of Safety method which is utilised by the local authority in which I work.  I have undergone the introductory training and a more comprehensive four day training programme in this regard.  This has been invaluable in improving my ability to work with families and in using this method.  I will also ensure that I continue to ensure that I access journals and research articles and the training available to me to further assist me in improving my knowledge and skills as my development continues.
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	07/11/2018

	2
	05/02/2019

	3
	10/04/2019

	4
	09/07/2019


	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.

Having mentored the learner during her practice and since qualifying I have had the opportunity to observe the learner in her practice and development over this period of time. On commencing her role in the team the learner had worked within a child and family locality team during her third student placement and was therefore starting with a very good footing and range of knowledge of legislation and protocols of child protection. She also benefitted from working within the LA for some time prior to this. The learner understood where her gaps were in knowledge she has such as Child protection processes, the S47 process, PLO and Court process so highlighted these as her learning needs early on within her employment. With this in mind the learner requested opportunities to shadow senior members of the team understanding that this will help to inform her practice. She has always reflected on these learning experiences and gained skills from observing workers that she has been able to implement in her own practice. The learner has now been allocated case’s that she worked from the initial point of referral pre-birth along with cases in the court arena and worked the process through to the end were the child was placed for adoption.

The learner has shown an ability to reflect during supervision and has developed into a conscientious practitioner who is able to use supervision to critically reflect and in turn is able to implement her learning into her practice. The learner has shown she is able to be professional with families and is passionate about supporting families in need.

The learner has been observed to have developed her communication skills with families and has shown she is able to work closely with families in building trust, which is essential to forming good working relationships and ensuring the best possible outcomes for children. The learner has been able to identify learning needs in respect of her communication skills and has regularly placed herself on training available through the Local Authority. The learner has developed risk assessment and analysis skills in order to support families in the most appropriate way and so that children can be kept safe at all times, where possible within their family. 

The learner has shown a commitment to the Porth Agored portfolio and has taken her learning needs seriously. Looking forward to the next steps I would encourage the learner to further develop her analytical skills in order to grow in her professionalism. The learner has shown she is capable of becoming a skilled practitioner and I would encourage her to continue in her continued professional development in her social work career.
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· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Dawn Davies

	Name of Team/Agency 
	Swansea East Team – Child and Family Services

	Name of Mentor 
	Charlotte Pickin

	Name of Line Manager 
	Charlotte Pickin


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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