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Element 1.
According to the Education Workforce Council (2019) it is important that practitioners reflect and evaluate on their professional learning to keep their knowledge and skills up to date and to improve the effectiveness of their practice where necessary (EWC, 2019). 
[bookmark: _Hlk42376091]This can be achieved by following Schőn’s (1983) model of reflection which represents reflection in three ways (Meierdirk, 2017), Knowing in action:- using skills/knowledge already learnt or Know in an unconscious way to cope with everyday practice, this is perceived as tacit knowing because the practitioner is unable to explain how it has been done (Brock, 2015), Reflection in action:- thinking/reflecting, using tacit knowing and reflection during the activity to take action in the moment (Fallin, 2016; Buwet, 2012) and Reflection on action:- analyse/reflect on the activity/action after it has happened to determine what could be done differently next time, this can be done alone or with a colleague, and as a group  (Schőn, 2016), Furthermore the research conducted by Mete (2019) demonstrates the positive outcomes of reflective writing and group discussions to improve critical thinking. The advantages of using this method include being able to increase professional artistry and confidence, it enables practitioners to gain knowledge through working with others by engaging in practice, it offers the opportunity to reflect on personal skills, professional skills and the engagement and development of others (Smith and Yates, 2012). Cunningham and Moore (2014) points out that being reflective encourages continual learning throughout individuals development and their lives, this is reflected in the studies of Schleircher (2018) who demonstrates that children develop important life skills such as self-regulation and social, emotional competence and as they move on into adulthood they gain better educational achievements, employability and life satisfaction, this increase also applies for children from low socio economic backgrounds (Schleircher, 2018) and through using Schőn’s Model enables practitioners to critically examine and evaluate everyday practice to gain new knowledge and improve standards (Cunningham and Moore, 2014). Schőn’s model theory is reinforced by Patricia Brenner (1982) and her theory of novice to expert: skill acquisition who identified that experience and skill mastery leads to a more knowledgeable and effective practitioner, as they build on resilience, use a more holistic and pedagogy influence to observe and perform actively in their practice (Altmann, 2007).  
Despite these findings Schőn is accused of only reflecting upon observational behaviour calling practitioners an ‘objective observer’ which does not consider the practitioners feelings, thoughts, and values that are important to the reflective process (Hayes et al. 2017). In comparison the research of Lewis et al. (2011) states that reflection consists of professional artistry which develops self-reflection, self-assessment, and self-regulation, so feelings, thoughts and values are considered during the process, it also builds on ethical values and cultural awareness (Lewis et al. 2011). 
Alternatively, Gibbs’ Reflective Cycle can be used, unlike Schőns model of three processes, Gibbs’ offers a six-step process enabling the reflection of practice (EPM, 2019) through recording the event and discussing the situation with other colleges to gain supportive professional knowledge and feedback (Paterson and Chapman, 2013). Potter (2015) suggests that working through this process gives insight to a better understanding of motives, achievements and self-awareness of feelings and thoughts and should be carried out after an activity, incident or in simulation-based education to gain knowledge for future practice (Husebø et al. 2015; Brock, 2015). The simple cycle allows practitioners to follow structured steps that offer a starting point to begin and after working through each stage throughout the process, it then enables the practitioners to know when it has come to an end (University of Cambridge, 2020). The first three steps simply enables practitioners to describe what has happened and the second three steps allow a process of analysis where practitioners are able to take into account research or training from others to develop themselves for future practice (EMP, 2019; Brock, 2015). This has been evident in the research of Markkanen (2020) where practitioners used Gibb’s cycle to reflect on challenging situations in the classroom and were able to identify support and training needed for staff to improve their practice. This would concur with Ixer (2016) who states reflection needs more attention on a personal value rather than the situation, 
However, according to Hayes et al. (2017) Gibb’s model that was built on from Kolb’s (1984) Experiential Learning Cycle to include the feelings and thoughts of a reflective practitioner is too simple and sequenced in a way that it does not offer diversity or recognition of different reflection levels that Vennienen (2015) points out are the cornerstones of development (Hayes et al. 2017). Also due to the fixed reflective cycle practitioners could become stereotypical thinkers creating an inequality of practice (Bolton and Delderfield, 2018).
Both models of reflection offer evidence to show they are beneficial tools for effective practice within the early years, through enabling practitioners to think about how they work, acknowledge strengths and weaknesses, helps to monitor the quality of practice, and identify and resolve problems (Kelly, 2015). However, many observations are spontaneous or unplanned (Hayes et al. 2017) so Gibbs’ model would only be effective at the end of the activity or day after making notes and conferring with others and does not allow for in the moment reflection (Ashby, 2006), in comparison Schőn’s model establishes that the process of reflection is to give reason to actions and practice through continuous interaction of inference and observation (Marc, 2015) to illustrate this point, one might refer to Carterhatch Infant School who states child initiated interactions are paramount, the child should lead and the adult support, this helps to reflect and asses to enable the adult to teach according to the child’s needs (E Patonwas, 2017). 
As a final point one can conclude that Schőn’s model is a more effective tool of professional reflection and enables practitioners to continuously establish meeting the needs of every child throughout the provision. But as Elizabeth Wood states in Paige-Smith and Craft (2011) reflection must not become a ‘human technology’ to oversee the outcomes of school performance. 
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Element 2:
The Importance of Reflective Practice to maintain quality services for children and families.


What is Reflective Practice?
Reflective practice opens the mind to question one’s own professional actions, feelings, thoughts, and values, it helps to discover how to develop and improve to be more effective in everyday practice (Bolton and Delderfield, 2018; Amulya, 2011).  According to Colwell (2019) reflective practice is a spiral of continuous evaluation, reviewing and monitoring of professional early years practice, by accomplishing this practitioners are able to revisit knowledge and skills already learnt and build upon them to improve professional standards and children’s outcomes (Singleton, 2018; Welsh Government, 2017a). This strongly links to Bruner’s spiral theory of problem solving and reflecting using existing knowledge (Goldberg, 2016) and emphasizes the theory of Schőn’s (1983) Knowing-in-action, Reflecting -in-action and Reflection-on-action (Meierdirk, 2017). Reflection enables practitioners to purposefully self-enquire to become more effective and gain self-satisfaction in their everyday practice (Johns and Burnie, 2013). However, the research of Bleach (2014) suggests that some practitioners do not have self believe because of low education or lack of knowledge, this can cause low self-esteem and a lack of confidence to be able to reflect on practice, as evidence shows in the experiment of Shaw (2015). This has been acknowledged by the Welsh Government (2017b) who have created support and continuous learning opportunities for all staff through the Regional School Improvement Consortia.






Why use Reflective Practice?
Practitioners are expected to reflect on their practice to enhance their professional development and improve provision alongside observing and assessing children to ensure they are getting stimulating and nurturing development during learning outcomes (Paige-Smith and Craft, 2011). This is supported by Welsh Government (2020) who states that practitioners need a strong understanding of pedagogy principles, which involves an in-depth knowledge of child development to enable them to reflect on strategies that best support learning and as stated by the Foundation Phase Framework (2015) evaluate the impact of learning through play. These factors have already been ascertained by Sure Start, providing evidence that children showed increased independence, positive signs of well-being and better outcomes in development (Sylva et al. 2004). The guidance given by the Welsh Government (2018a) states that practitioners need to follow the five professional standards, one of which is self-reflection as they all “work as one to secure effective pedagogy with overarching values and dispositions” to ensure positive experiences and outcomes for all children and their families (Early Years Matter, 2020) The research of Miller (2020) suggests that practitioners gain self-knowledge through reflective practice and the more often reflection is used the greater the gain of knowledge, this builds upon practitioners personal development and  provides individuals with a professional identity, confidence that lifts self-esteem and encourages a growth in leadership (Colmer, 2017), this converges with Wessel and Larin (2006) who acknowledged that through self-reflection practitioners expand their professional competencies to include competent interprofessional relationships. Unfortunately, there is evidence that suggests not all practitioners use a reflective approach to learning which leads to a poor quality of professionalism and lack of effective learning for children (Kalchmen, 2015).
 










The Process of Reflection.
Dewey (1859-1952) emphasized the importance of practitioner’s having the ability to continuously reflect upon their practice to ensure they deliver a purposeful provision to all children (Brock, 2015). Reflection when used as a tool can help to identify changes that may need to be done to improve children’s development and learning, policies that need updating or training for staff (Brodie, 2010). The process of reflection can be daunting, so by using a framework such as Gibbs’ reflective cycle enables practitioners to have direction (EMP, 2019). This framework can be used to document or discuss reflection on observations, improvements within provision, and practitioners’ skills that can then be reflected upon individually or collectively (Hallet, 2013).  
[image: See the source image]
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Qualities of a Reflective practitioner.
All practitioners who work with children in the early years should have basic common core skills and knowledge which are set out by the Children’s Workforce Development Council (2010) but the studies of Siraj-Blatchford et al. (2002) would suggest that some early yours practitioners would benefit from support to develop their pedagogical knowledge
According to Dewey (1933) practitioners need to be open-minded; this allows practitioners to think rationally and  listening to others ideas (Cherry, 2020), as Marshik (2015) states “Don’t believe everything you think”, responsible; practitioners need to ensure they take responsibility for their own professional learning to improve standards in provision (PACEY, 2016), this includes keeping up to date on children’s rights and policies within the setting  (UNCRC, 1989) and wholehearted; practitioners need to ensure that the activity set for the children has a sense of purpose to truly reflect upon practice (Hallet, 2013; Lee. et al. 2013). Practitioners reflective qualities include recognising, understanding, and defining the valuable experience and knowledge they contribute to everyday situations (Open Learn, 2020). This links to Piaget’s theory of assimilation, accommodation, and equilibration which according to Bormanaki and Khoshhal (2017) allows critical thinking to take place. Reflective writing is also an effective pedagogy and practice for practitioners according to Sasidharan (2018) as reflection becomes critical, creative, and constructive.  

What does Reflective Practice Involve?
According to Waters (2019) reflective practice involves practitioners having the understanding and ability to reflect and extend on their professional growth and learning to develop quality services to children, this is done by collaborating with children, parents, other professionals and schools and the wider community to ensure every child is happy, healthy and confident to become ambitious learners (Welsh Government, 2018b). Notably this advice has come from the recommendations of Donaldson (2015) who identifies the importance of the curriculum and assessments meeting the needs of every child to equip them for the future. Reflective practice also involves implementing policy initiatives that improve provision and practice (Reed and Canning, 2010) while ensuring the process is meaningful and reflected through the eyes of the child as Bronfenbrenna’s ecological system theory identifies, the child is the active participant in the reflective process (Exploring your mind, 2019). When practitioners listen to children it increases their competencies and confidence and promotes social and emotional health (Ho and Funk, 2018; Alderson, 2008) and consideration should also be given to parents as they are the prime educators of their children and by listening and offering them the support needed reflects a good quality of practice (Nutbrown, 2011).
Reflective practice also involves personal development and requires critical appraisal and evaluation of one’s performance (EYAlliance, 2018). Through play practitioners develop relationships with children but they still need to recognise their own strengths and acknowledge areas needing development and continuously plan how to maintain and develop their practice (Pugh and Duffy, 2014) this links to work-based learning and reflective practice being identified as a key quality to early years practitioners (Hallet, 2013). Reflective journals can positively enhance self-reflection according to Hussein (2018) as practitioners critically think and record their thoughts, mindset at that time and consider their growth mindset.




The Benefits of becoming a Reflective Practitioner.
Through mastering the concept of reflecting and critically reflecting, practitioners learn to bridge the gap between theory and practice as voiced by Lee (2017). By increasing knowledge practitioners gain confidence in the ability to support and mentor others and are able to achieve modelled behaviour in practice (Hallet, 2013), this is supported by the EPPE Project (2004) that states highly knowledgeable practitioners can effectively interact in their provision using sustained shared thinking interactions, this strongly links to Reggio Emilia (1995) who valued children’s theories of revisiting and rethinking their learning process (Rock, 2020). Through having the ability to self-assess and reflect on practice practitioners strengthen the process of maintaining quality services (Gujer, 2012) and collectively uphold positive relationships to strengthen the team and increase leadership (Colmer, 2017) and they learn and strengthen new skills from one-another to improve practice (ACECQA, 2013). A good example of this is emphasised through De Bono’s (2015) The six thinking hats concept which allows individuals or groups to clarify thought and facilitate thinking by constructively separating the different types of thinking and allows everyone the chance to contribute their ideas through parallel thinking (De Bono, 2015), this would also be used to support times of collaboration with multiagency as this is important to enhance and improve children’s outcomes. However, Payler (2013) offers evidence that there are some qualified practitioners and effective provisions who are unable to offer interprofessional standards due to constrained and shaped interpersonal and structural conditions. 



[bookmark: cysill]Elfen 3 Log adfyfyriol – Element 3 Reflective log
	Disgrifiad byr o’r gweithgaredd (dim mwy na 50 o eiriau
Brief description of the activity (no more than 50 words)

	
Focused group activity for children to make birthday cakes out of play dough and then select a Numicon shape from the feely bag and add correct number of candles to their cake.
Six Reception children came and sat at the table with me as directed by the class teacher to partake in the indoor activity.


	Nod/Amcan y gweithgaredd                                          Aim/Objective of the activity

	
Talk about things from their experience and share information (Welsh Government, 2015)
Answer open ended questions relating to their own experience (Welsh Government, 2015)
To count reliably from 0 to 10 (Welsh Government, 2015)
Use ordinal numbers from 0 to 10 in activity (Welsh Government, 2015) 


	Eich rôl chi                                                                   Your role

	
Model behaviour and skills of sustained shared thinking and problem solving.
Engage with children as they make their birthday cakes out of play dough, ask open ended questions about their birthdays and discuss how other countries celebrate this special occasion. 
Answer any questions that are directed to me by the children relating to the activity.
Ensure health and safety regulations applied to the activity.


	Agweddau cadarnhaol – pam?   Sut gellid datblygu’r rhain ymhellach?
Positive aspects – why?  How could these be developed further?

	
Children were fully engaged playing with the play dough; they liked the feel and smell of the play dough and to extend the activity further, the children could have been asked to make a 2D shaped cake to use their prior knowledge of shapes which had been covered in the previous weeks’ lessons.
The children enjoyed finding Numicon shapes in the feely bag, they enjoyed the excitement of not knowing what shape they would pull out, one was competitive and wanted to find the biggest shape and spent some time feeling around in the bag, so to develop further extra Numicon shapes could have been placed in the bag.
All children were able to join in singing happy birthday and penblwydd hapus, to develop further children could have been asked to sing happy birthday in French. 


	Agweddau heriol – pam?   Cysylltwch a’ch arfer eich hunan.                                       Challenging aspects – why?  Link to your own practice.

	
The table was not big enough to allow children the room they needed while experimenting with the play dough, there were a few occasions when one child would accidentally knock elbows with the child next to them resulting in a ‘I’m sorry’.  This could have been avoided by using place mats and children encouraged to use the play dough within their clearly defined space.
One of the pupils was competitive and was feeling for the larger shaped Numicon which resulted in the other pupils waiting for some time and losing patience.  Reflecting on this, either additional Numicon shapes could be placed in the bag to make it difficult to search for a specific one or a countdown timer could have been used which would have added an element of fun and would have been another opportunity to use incidental Welsh as the pupils could have counted backwards to zero.  This would also have ensured the other pupils were engaged when a pupil was choosing from the feely bag.


	Pa wybodaeth wnaethoch chi arddangos?                              
What knowledge did you demonstrate?

	
I had a good understanding of the children’s abilities as I have worked with them since starting school.
Used a structured plan to carry out the activity, assessing the children’s prior knowledge before beginning the activity and allowing scope for change, to be more directed by the children.
I have undergone training in the use of Numicon and found this beneficial as children find the shapes offer curiosity and expiration during use.
Knowledge in celebrations of other countries that I could share with the children.
Able to recognise if a child needs support and also able to extend the activity and challenge more able pupils.
Use of incidental Welsh in my group.
Knowledge of the importance of open-ended questions to elicit extended answers from the children and clear communication.
Knowledge of the expected Mathematical outcomes for Reception aged pupils.


	Pa sgiliau wnaethoch chi arddangos?                                       
What skills did you demonstrate?

	
Followed instructions that were given to me by the classroom teacher.
Enthusiasm in my tone of voice and actions to show birthdays are exciting and a time of celebration, 
Modelled how to make a birthday cake with the play dough.
Patience to allow children time to make their birthday cake in their own way, 
Singing skills as we all sang happy birthday and penblwydd hapus.
Observational skills as I identified children who needed support and more able pupils that needed to be challenged.
Use of incidental Welsh; Diolch, Croeso, counting of numbers 1-10
Clear communication in the instructions I gave to the pupils.
Behaviour management – encouraged pupil to choose a Numicon shape quicker and when they did not, I positively encouraged again before reminding them of the class rule of being a good listener.
Counting skills.
High order questioning skills to ensure pupils did not give Yes/No answers but had to answer in full sentences giving reasons.



	Pa werthoedd wnaethoch chi arddangos?                                 
Which values did you demonstrate?

	
Gave children time to think and answer questions.
Discussed birthday celebrations from around the world.
Discussed how some children do not have anything for their birthday.
Skills of turn taking and sharing.
Being respectful to others.


	Beth allai cael ei wneud yn wahanol yn y dyfodol?  Pam?
What could be done differently in future?  Why?

	
To include more incidental Welsh during the activity, we sang penblwydd hapus and counted the candles in welsh but could have discussed the colour of the cakes and candles in welsh to introduce more vocabulary.
One child couldn’t remember what a birthday cake looked like even though I demonstrated the shapes it would have been beneficial to have printed out some pictures of birthday cakes so the children could visually see different shaped cakes to give them an idea for themselves.
Allow more time for the activity as 20 minutes was not long enough, they enjoyed talking about their presents and took some time to play with the play dough before making their cakes and by the time we passed the bag around to all children to have a turn of picking a Numicon shape the bell rang for break. 









Element 4 Personal Development Plan

	Area for further development (provide further details)
	Why?
	How?
	Who/Where?
	When?

	The use of further incidental welsh with the children during the school day including during interventions and break times.
	To promote the Welsh language and give pupils the opportunity to develop their understanding of the Welsh language.
	Continue to greet pupils in Welsh, use que cards and word maps to help me demonstrate simple sentence structure during lessons and interventions, 
	Breakfast club, Classrooms, on the yard breaktimes, the outdoor area, in the hall during lunch times, passing in the corridors and staff will prob me throughout the day.
	June 29th 2020

	Improve Welsh Skills to feel more confident in school and ideas for welsh playground games. 
	I am not very confident speaking welsh and would benefit from welsh lessons.
I would also like to promote the language during breaktimes with games.
	I have asked the Head Teacher to be enrolled in the next intake of welsh lessons offered through Powys training.
	This information is not given until enrolled on the course.
	Due to 
COVID 19, there may be a delay in courses available until 2021

	ELSA Supervision
To discuss any areas of concern during interventions, find out what training is available this year.
Enquire if there are any free resources available.
	Every six months ELSA support staff meet up to talk about our experiences, we are offered support by our ALN coordinators who arrange training that we have identified would be beneficial to our settings.
	Through our ELSA link on facebook we can discuss matters as they arise to support one another, Online support is also available through the website. 
	Training takes place in Llandridod but there is no face to face supervision planned or updates on training due to COVID 19. 
	All online until further notice.

	Training with Jenny Mosley to promote Staff Well-being and Positive Behaviour for Learning.
	Well-being and positive learning are the school’s ethos, I would like to be a member of staff who is trained to offer extended support to children and staff.
	I will support staff during their lunchtime or break if needed, children will have support throughout the day, Jenny has an enthusiastic and energetic personality that leaves you feeling confident to do the job.
	Headteacher is looking into booking Jenny Mosley to host a conference at our school.
	Looking to book for 2021

	Update my Level 2 Award in Food Safety in Catering
	My certificate is due to run out in September
	Attend a day’s training and assessment or can now be done online.
	Brecon Council Offices or online through Powys.
	September 2020

	Bachelor of Arts: Early Years Education and Care: Early Years Practitioner.
	I will be completing this course to open my options to new job opportunities or further education choices. 
	Attend university every Monday evening, currently meeting on Teams every Monday evening due to COVID 19.
	University of Wales Trinity Saint David.
	July 2021

	BSC Mental Health
or Psychology and Counselling.
	I have a keen interest in helping others and have been looking at job prospects that require further training.
	University of Wales Trinity Saint David. 
	Will be attending the taster day online.
Discussing my options with Ruth Groff.

	June 25th, 2020
At 6pm
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