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	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	Rationale

	Which aspects do you consider could have been improved in this piece of work?
	Rubric – always room for improvement

	What have you found most satisfying whilst undertaking this submission?
	How important assessment is in education

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
0-25%
	Unsatisfactory
26-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 85%
	Exceptional
86– 100%
	
  %

	Quality of rationale and detailed outline of assessment rubric
	1, 2, 3 
	
	
	
	
	
	
	
	50%

	Pupil report
	2
	
	
	
	

	
	
	
	25%

	Reflections on the assessment process
	1, 2, 3
	
	
	
	
	
	
	
	25%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
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Assessment Rubric
HEAD – Cognitive (Knowledge and Understanding (K&U), Analytical (Tactics), Feedback & Confidence)
League 2 (Beginner)
· Limited K&U of utilising Fundamental Movement Skills (FMS) 
· Offers restricted feedback own/others performances 
· Learning to apply basic tactics 
· Lacks confidence amongst peers. Can sometimes react negatively to feedback (peer/teacher) 
League 1 (Improver)
· Basic K&U of applying FMS to tasks
· Basic feedback on own/others performances, but has the ability to identify good/bad performances.
· Can apply basic tactics to activities
· Shows confidence in particular tasks. Takes feedback positively
Championship (Competent)
· Can Understand & apply FMS competently in tasks whilst fostering new knowledge to aid progression 
· Occasionally offers sound and appropriate feedback to peers. Can Compare and suggest ways to improve own/others performances
· Frequently applies appropriate level of tactical suggestions to PE/Sport activities
· Displays confidence in most tasks
Premier League (Advanced)
· Shows developed understanding of competently embedding FMS into a variety of PE/Sporting activities. Uses knowledge gained to learn about possibly utilising more complex physical skills.
· Offers  improvement in own/others performances by suggesting high quality and proven methods using suitable terminology
· Uses more creative/inventive tactics in tasks
· Confident individual who demonstrates sound organisation and communication ability
Champions League (Expert)
· Comprehensive understanding of embedding skills into activities. In-depth level of knowledge shown
· Critically evaluates own/others performances. Implements realistic goals for themselves/others
· Applies complex creative tactics in variety of activity/game situations at all times
· Highly confident individual who has ability to adapt in any circumstance






HEART – Social/Affective (Healthy Active Lifestyles, Communication, Character/Values, Effort/Attitude & Leadership)
League 2 (Beginner)
· Limited communication. Doesn’t collaborate with others 
· Doesn’t display support and respect for others
· Limited engagement in most tasks. Displays Negative attitudes and Rarely volunteers
· Limited level of leadership
League 1 (Improver)
· Basic communication. Attempts to cooperate with others during activities
· Occasionally displays basic support/respect to peers during tasks
· Engages in most activities but often loses focus. Occasionally volunteers
· Basic to satisfactory levels of leadership in certain tasks
Championship (Competent)
· Can demonstrate sound communication & cooperation skills during activities
· Displays respect & support to peers in most tasks. 
· Engages throughout and can focus on task.  Regularly volunteers
· Enhanced levels of leadership in the majority of  tasks
Premier League (Advanced)
· Displays sound communication and cooperation skills at all times
· Always supportive and respectful to peers. At times show additional values such as trust and empathy
· Enthusiastic and committed to engage in all tasks
· Motivated leader who can plan/deliver activity to peers
Champions League (Expert)
· Displays excellent communication/cooperation skills at all times. Takes initiative
· Displays a wide depth of values at all times including empathy, trust and personal responsibility
· Demonstrates a passion and commitment for engaging in a variety of PE/Sporting activities
· Motivated and displays quality leadership at all times. Can deliver excellent range of activities to peers.







HANDS – Physical (physical development (PL), Skill Development, Fitness (PA) & Competitive)
League 2 (Beginner)
· Limited FMS
· Limited quality & control of skills/techniques
· Distinct lack of fitness, demonstrates shortness of breath and exhaustion after activities
· Doesn’t always bring in correct kit/equipment to participate
· Isn’t competitively motivated 
League 1 (Improver)
· Basic development of FMS
· Attempts to gain control/quality of skills/techniques but lacks consistency
· Basic level of fitness shown
· Brings correct kit/equipment. Needs encouragement occasionally to participate
· Isn’t competitively motivated but will engage with encouragement
Championship (Competent)
· Can often display satisfactory FMS
· Demonstrates more consistency in controlling the quality of skills/techniques but only in practice tasks
· Displays a satisfactory level of fitness
· Participates in all activities without the need for encouragement
· Will compete without the need for persuasion
Premier League (Advanced)
· Displays sound FMS at all times and shows signs of using advanced physical skills
· Displays regular quality & control of skills/techniques in practice tasks, with some success transferring that to a competitive situation
· Shows an above average level of fitness
· Displays a willingness to participate in tasks
· Enjoys the concept of competition during activities
Champions League (Expert)
· Displays excellent, accurate and wide variety of FMS and successful execution of advanced  physical skills
· Demonstrates a variety of  consistent high quality skills/techniques during practice and competitive game situations
· Displays a high level of physical fitness, can remain active for a significant period of time
· Displays enthusiasm to participate and is eager to progress during tasks. 
· Shows high levels of enjoyment/motivation to compete in all activities

*** PLEASE SEE APPENDICES FOR COPY OF ASSESSMENT GRADING RECORD ***




Rationale
“Quality assessment practices in PE should focus on intended student learning; be authentic from a learner perspective; be inclusive in construction and enactment, and be defensible in relation to validity and reliability” (Penney et al, 2009). 
With this in mind, my principal rationale for this assignment was to focus on the inclusion of the 4 domains of learning (physical, social, cognitive & Affective) based on the fact that physical education has the potential to contribute to the achievement of a range of educationally beneﬁcial outcomes for students, across these range of domains (Bailey et al., 2009). I achieved this by developing a rubric based on a child friendly head, hands and heart structure which included a number of criteria the pupil needed to meet for each element. This format is commonly used across learning streams and flexible for adaptation relative to individual learning styles and curriculum areas. 
My reasoning for assessing the physical domain is pretty self-explanatory; the key is in the name PHYSICAL Education as it’s the only subject that focuses on the physical aspect of the individual. Firstly the mastery of FMS is seen as an essential aim for many educators in the current PE curriculum. Goodway & Branta (2003) suggest, children who do not receive satisfactory motor skill instructions and practice may demonstrate developmental delays in their gross motor ability. This reaffirms Murdoch & Whitehead (2013) view on the topic, who proclaim that (FMS) are the basic building blocks of all movement and a vital part of holistic physical activity. Additionally, physical competition as Fisher et al (2005) suggests can have a positive impact on developing FMS and as Payne (1995) advocates the mastery of FMS can positively contribute to developing the other learning domains. Secondly, with so much debate regarding the current obesity crisis and lack of sufficient physical activity levels in today’s youth, the Department for Education (2011a) followed the World Health Organisation (WHO) lead the current strategy by placing PE departments with the responsibility to tackle this problem head on. I wanted to assess fitness levels of the individual because as Faiganbaum et al (2007) imply, good health and fitness levels in children and adolescents can lead to long term health benefits including, facilitating healthy growth and muscle development. 
My rationale for assessing the social domain was because another fundamental aim for PE is the development of social skills. Since the education reform act (ERA) (1988) was brought into policy, pupils’ social, development has been at the forefront of the education process. Shaffer et al (2010) indicate that young childhood can be defined as an important developmental period where children experience several important and rapid social transitions. For example, Puckett & Black (2005) suggest it’s around this age where individuals become conscious of their social roles, while friendships and peer group approval begin to become substantial. Another reason why I included the social domain for assessment was because of Bayraktar (2011), who suggests that from physical activity  a host of social skills including; trust, cooperation, empathy, respect, and one to one support, can all be improved by being part of a  group or a team in a competitive setting. My final justification for including social domain assessment was based on Previous studies which evidenced that from regular physical activity, leadership skills through students’ ability to guide their teams through a process of learning, responsibility for their own and other individuals’ learning, heightened communication skills, and in particular, the ability to listen and speak clearly could all be enhanced (Darnis & Lafont, 2013).
Cognitive development is the emergence of the ability to think (memory, discovery and creativity) and understand. For this reason I felt it was essential to include this in my assessment rationale. As previously discussed physical skills is seen as a critical part of the PE curriculum, but as Berkowitz (1996) advocates these skills can’t be learned without tactical awareness. Barr and Lewin (1994) add that children should be taught simple tactics before they can develop adequate skill level to evaluate and recognize their own success. By adding competition to activities Hattie (2012) suggests students’ develop the ability to analyse, evaluate and plan strategies and tactics to overcome various circumstances, how to capably assess performance of themselves and their peers, and how to be resilient in the face of a challenging situation. Furthermore, Lambourne et al (2013) state, numerous studies have recently highlighted the importance of competitive activity for promoting optimal functioning and overall well-being in children. My Final rationale for cognitive assessment links back to fitness, with Hillman, Eriksson & Hatfield (2017) suggesting that an active lifestyle during childhood seems to benefit the developing brain, in terms of brain structuring and functioning long term. Secondly, I feel it’s important to assess and develop the cognitive domain as it could contain numerous Benefits including, increased response accuracy (Mezzacappa, 2004) attention (Gallotta et al. 2012), concentration levels, and mood (Annesi 2005). 
Finally, I felt it was important to assess the affective domain of learning because I wanted to measure the individual’s overall psychological health and well-being. My rationale is based on Sallis and Owen (1999) claim that PA can improve a range of psychological skills including mental health and coping skills, self -esteem and motivation, moral character and confidence. Assessing motivation I felt was key to my rationale because as Tsorbatzoudis et al. (2006) portrays, motivation is a critical factor in continued physical activity into adulthood and positive behavioural dispositions toward lifelong PA participation (Corbin, 2016). Furthermore, I included effort levels in my rubric as I felt this could assist me in judging the self-determination (Deci & Ryan, 2000) of the individual, and if they’re intrinsically motivated to participate in the activities. Using competition, I wanted to see if enjoyment was a factor because as MacPhail, Kirk, & Kinchin, (2004) insinuate, competition may contribute to a student’s fun and enjoyment, with Woolford et al (2012) stating that the more an individual likes an activity, the more they are likely to repeat that activity in the future. 
By carrying out the assessment relative to the rubric, it enables me to conduct SWOT analysis on the pupils holistically to plan and inform continuous development of knowledge, skill, technique and ability, further promoting lifelong physical literacy. 
Word count: 1,039
Critical Reflection
Assessment forms a key part of the teaching learning process, with good assessment being defined as fit for purpose (Lockwood & Newton, 2004). Additionally; Lockwood & Butler (2013) insinuate that all forms of assessment should be valid and reliable. For the purpose of this assessment I carried out observational practices on a pupil to determine their capability and performance using a self-developed rubric. 
I felt that my rubric was of particular strength in the Physical domain (Hands). With so much emphasis placed on the mastery aim of FMS to be a core aim of the subject. Apache (2003) discusses how teaching children fundamental motor skills through game activities are one aspect of a quality physical education program. Additionally, Lubans, Foster & Biddle (2008) propose there is evidence supporting the association between FMS, PA, and various aspects of health-related ﬁtness. Despite Keating (2003) review stating physical fitness assessment should not be included for grading against performance I feel that due to the public epidemic of childhood obesity and associated health concerns, fitness should remain a key component of assessment to nurture the importance of lifelong health and fitness. Being critical, I did find it difficult to justify grading the level of fitness for the individual. 
I also feel the importance of including a competitive element to the physical domain further promoted the link to health, fitness and wellbeing and also applied a holistic link to elements of the Social domain. Also without competition Laws & Fisher, (1999) insinuate, a key source of enjoyment derives from intrinsic non achievement factors. High Quality planned and delivered PE lessons may be able to achieve a range of aims for Physical Education, through the National Curriculum for Physical Education (2008) competitive activities programme of study.Being critical, this may not be as accurate when the new Donaldson (2015) Successful Futures Curriculum comes into force in the near future. By including communication as an assessment criteria within my rubric, I have also ensured that while being taught team games, pupils are able to breed confidence and develop own self esteem in leadership abilities through the general enjoyment and participating alongside peers. Being critical, not all individuals would enjoy the same activity, and not each pupil would respond to social factors in a similar way. Furthermore, Brock, Rovegno, and Oliver (2009) exhibited from their study that students with strong character and higher confidence status dominated the social interactions during group, suffocating weaker, quieter pupils in activities. This again holistically links to the Cognitive domain.
When looking specifically at the Cognitive domain of my rubric, I feel that I could not formally assess knowledge and understanding of key curriculum components in full. Despite my feelings however, Johnson-Laird (2010) states that embedded within an individuals’ developed tactical understanding are speciﬁc structures of knowledge, which in turn can explain relationships among differing concepts, processes, and the environment. It is also apparent that along with learning skills such as Tactical Awareness, Evaluating, Analyzing and problem solving in cognition, there is also evidence to suggest that participating in physical activity can improve academic achievement (Shephard 1996) and concentration (Caterino and Polak 1999). Being critical, more quality studies should be undertaken to confirm a link between cognitive development and overall academic achievement. 
Finally, in reflection of the Affective domain of my rubric, I found in particularly difficult from one assessment session to soundly determine a relevant and accurate grading of the pupil across this domain criterion. Hastie, Martinez de Ojeda, & Calderon Luquin (2011) discuss that from competition; youngsters get taught the value of good morals including sportsmanship and fair play, respect for opponents and be genuinely respectful of the rules. Secondly, despite this I did find the rubric of good value when determining effort and attitude of the individual. By carrying out observation practices, I was able to base my findings on physical appearance, willingness and motivation displayed over the duration.  
Overall, I was content with both the contents and the assessment outcomes of my rubric as a whole. I felt that I showed steady progression in my criteria, and that the rubric in its entirety provides the individual with good scope for development as they progress on their physical literacy journey into adulthood and beyond. 
Word count: 703
Report
Recently I observed a group of pupils undertaking a PE lesson. I focused on this individual pupil at random in order to conduct formative assessment based on the rubric created for this assignment. The planned lesson by the lead tutor was to carry out a football based session which included a warm up, a host of technical and skill activities and concluded with a competitive match activity. 
From the warm up stage the pupil appeared smartly presented and wearing the correct kit. He appeared engaged, enthusiastic and displayed good team ethos. He clearly appeared comfortable and empathetic around others and was consistently respectful to his peers and teacher throughout the session. It was noted however, that when an opportunity to volunteer for a demonstration task arose, the pupil was reluctant to put himself forward. This demonstrated to me initially that there was a lack of self confidence in the pupils own ability to carry out the prescribed task. When a different pupil volunteered and undertook the activity, the pupil I had selected observed the demonstration with some concentration. During the warm up stage of the session, the pupil remained engaged and displayed some good quality FMS, however there were occasion’s where the pupil did lack ability in some precise movements such as balance and coordination when passing the ball. His level of participation was consistent and without encouragement and he was able to follow instructions with ease. 
[bookmark: _GoBack]During the technical and skill activities section pupils were asked to carry out broken down elements of the game such as dribbling, working as part of a team (Cooperative Learning), tackling and penalty taking. Throughout this element of the session the pupil again remained engaged and participated without persuasion. The pupil displayed satisfactory elements of skill and participation, and on 2 occasions provided feedback to other pupils on their performance – however this was brief and simply a ‘well done’. When receiving feedback on his own performance, this was seen to be absorbed positively and applied when required in the next round of activities. The pupil communicated quite well with both peers and other pupils, was cooperative and applied good use of language.
During the competitive match activity, pupils were teamed against each other for a short game of football. The pupil concerned had no disputes about team or leadership and again did not volunteer for the captain post. The pupil displayed some good knowledge of the sport and in particular positioning and formation. When having the pre-game team brief, the pupil did give some feedback on where he feels his own areas of excellence are, but did not make any valid suggestions to game play or success tactics. 	Throughout the activity itself, there was not much evidence of a competitive edge to the pupil, and was often reluctant to tackle or take shots at goal when in possession of the ball. In terms of physical fitness however, the pupil appeared at ease and unhindered by the activities carried out to date with no indication of increased breathing respirations or lethargy. 
Overall I have determined that the pupil concerned was rated as a championship status in relation the head element of my rubric. The pupils area of improvement for this section are to become more strategic and tactically aware when planning and becoming involved in the activity, and to increase confidence in own ability to carry out skills and techniques associated with the sport. This could be achieved by consistent active listening and retention of knowledge discussed at theory sessions and pregame briefings. I have determined that in relation to the heart element of my rubric the pupil also achieved championship status. Despite clearly evident character values and a good all round attitude and effort to the subject, areas for development and improvement here are to improve further his leadership skills and to become more confident in providing feedback to, motivating and supporting other pupils, and occasionally offering suggestions to peers based on own understanding and experiences. 
To conclude, in relation to the hands element of my rubric, again despite an above average level of fitness and participation, areas for development include the focus on own skill and physical development in areas where precise or specific abilities are required, and to further embed this through competitiveness against others – again enhancing own learning and development in these fields through association. 
Word count: 725
Overall word count: 3,170
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Appendices
Appendix A
	ASSESSMENT RECORD SHEET 

	Assessor Name
	Ross Draisey
	Rubric Used
	Head/Heart/Hands – League Scoring


	 

	H/He/Ha
	
Criteria 

	Assessment conclusion

	Head
	Knowledge & Understanding
	Championship 

	Head
	Analytical
	Championship

	Head
	Feedback
	League 1

	Head
	Confidence
	League 1

	HEAD 
	OVERALL
	CHAMPIONSHIP

	Heart 
	Communication
	Championship

	Heart
	Character/values
	Premier League

	Heart
	Effort / Attitude
	League 1

	Heart
	Leadership
	Championship

	HEART
	OVERALL
	CHAMPIONSHIP

	Hands
	Physical Development
	Championship

	Hands
	Skill Development
	Championship

	Hands
	Physical Fitness
	Premier League

	Hands
	Participation
	Premier League

	Hands
	Competiveness
	Championship

	HANDS
	OVERALL 
	CHAMPIONSHIP

	General comments 

	The pupil displayed good physical fitness throughout the duration of assessment, and willingly participated throughout the session. Pupil was reluctant to volunteer for elements of leadership such as captaincy, and displayed some good slkill and ability. Full Report Attached. 

	Assessor signature
	R. DRAISEY 
	Date
	26/03/2019
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