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	Target.
	What I have done in this assignment.


	[bookmark: cysill]Target 1
	Look at the brief again.
 Much more focus was needed on offering strategies that you will use and why you will use them. 
You touch on this at the end in one paragraph, but it needs to dominate this blog.
	For this assignment, I have followed the briefs much closer and used them as a road map of sorts to lay it all out. 
I will attempt to stick to the recommended structure throughout and put the proper emphasis on the proper areas.




ECAD 7006 – Part B 
Using Assessment to Refine Planning and Teaching In Primary Schools.
Word Count – 2742.

Introduction.
This assignment will focus on the use of assessment to inform and refine planning and teaching within a primary school setting. This strategic target was one of the main priorities identified during an Estyn inspection at my initial teacher placement school. It was identified that assessment was not always specific enough to enable progression capabilities. It was also identified that teachers are not responsive enough in providing feedback to allow pupils to make necessary improvements and progress. 
This is a critical area of focus for improvement as it clearly indicates where planning should be focussed to provide accurate progression routes for pupils. It also informs teachers of areas where further differentiation would be valuable to pupils who may be struggling with attaining specific levels, or indeed help to identify those who may need additional support due to reasons such as ALN, EAL, Etc.
The school currently has 193 pupils on role with an FSM percentage of 21% based on a 3-year average, as well as having pupil to teacher ratio of 21.4. The school is English medium and caters for children at nursery, infants and juniors’ age. (Welsh Government, 2019) The pupils are predominantly White, Christian from English families with little to no Welsh influence. There are no significant challenges that I was aware of, and the school-parent relationship was good and is consistent with an open-door policy.

Literature Review. 
The main strategic framework for directing school development initiatives in Wales is the School Development Plan (SDP). A school's goals, targets, and strategies for achieving them are outlined in the SDP, which is required under the Education (School Development Plans) (Wales) Regulations 2014 and guarantees an integrated approach to improving educational outcomes. (GOV.UK, 2014)
The framework set out in legislation that must be followed by all schools aims to provide a structured route to creating an SDP document. The purpose of the SDP is as follows: - 
Determine Priorities: Schools identify areas that need improvement by conducting thorough self-evaluations, which guarantees that resources and efforts are allocated efficiently.
Establish Clear Goals: Decide on quantifiable, precise goals that complement the school's mission and also target National standards.
Coordinate Efforts: Try to ensure that all stakeholders involved—staff, governors, parents, and the community— strengthen their collaborative ideals to achieve common objectives.
Track Progress: Evaluate and review efforts on a regular basis to determine their efficacy and make necessary adjustments to remain on course.
Generally, a recurring process is followed to allow for the development of the SDP over time. The initial stage must be self-evaluation and the identification of strengths and weaknesses in the school’s current performance through data analysis, feedback collection, and practice review. The next stage will be to set 3 or 4 priorities to focus on that are also aligned with local and national priorities, then schools can create thorough plans that specify the strategies, materials, time frames, and duties needed to address the priorities that have been determined. 
When these processes are complete, a school can move on to the implementation of the action plans that have been created and ensure all stakeholders fully understand their roles and responsibilities within the SDP. Monitoring and evaluation are then crucial and make up the next stage for schools. Continued monitoring of progress towards the predetermined goals by analysing the results of strategies used and adjusting as needed is essential. This will then lead to final reviews of the current SDP and its overall efficacy, acknowledging accomplishments and noting lessons learnt to guide the following SDP.
The majority of aspects within an SDP in Wales must fall in line with the Curriculum for Wales (CfW), and its 4 main purposes set out in section 2 of the Act to allow alignment with national expectations. (GOV.UK, 2021) Local authorities also have a hand in the development of the SDP through Educational Support Officers (ESO’s). They provide structured guidance to allow for a more effective SDP that also falls in line with areas such as Estyn recommendations. By incorporating these frameworks and policies into SDPs, schools almost guarantee a unified approach to education that integrates local initiatives with national goals, eventually aiming to improve learning outcomes and experiences for every pupil.
In schools, planning that is informed by assessment is crucial in tailoring teaching to the various needs of pupils. However, putting effective assessment techniques into practice presents a number of difficulties for educators in Wales and the wider UK. 
When balancing formative and summative assessments for instance, teachers often find it difficult to strike a balance between summative exams, which assess overall learning outcomes, and formative assessments, which guide daily instruction. The ICAPE report suggests an excessive focus on summative evaluations may result in "teaching to the test," however, which could restrict the curriculum and impede the growth of critical thinking abilities. Therefore, further encouraging educators to strive for the effective balance, especially in Wales with the advent of the CfW. (Wyse, et al., 2022)
Crucially, establishing consistent and transparent evaluation procedures guarantees adherence to curriculum objectives and gives educators a workable framework. The ICAPE study promotes strategies that improve learning while meeting accountability standards by calling for school-wide policies which achieve a balance between summative and formative assessments.
Another significant challenge faced by teachers is ensuring reliability and consistency in their assessment processes. Personal biases and disparities in how assessment criteria are interpreted can lead to variability in teacher assessments. Inconsistencies in moderation procedures were found in a study looking into Key Stages 2 and 3 teacher assessments in Wales. This highlighted the necessity of standardised rules and strong professional development to improve assessment reliability. (Welsh Government, 2013). 
Critically, I remember the questionnaire process, and as a school we put more emphasis on cluster moderations to try and address the issues mentioned. It was also heavily encouraged at county level for the same reasons. I would strongly advocate the use of cluster moderations as a valuable tool to gain a baseline for all teachers to work from within their cluster. Consistency and a shared knowledge of assessment standards are promoted when teachers participate in these collaborative moderation sessions.
Research and policies have placed more emphasis on schools adopting evidence-informed practices in recent years. Research would also indicate that a significant number of teachers still do not use external research findings when choosing which approaches to implement in their classroom and school. In fact, teaching and learning strategies are frequently influenced by current trends as well as the views and experiences of others on social media platforms. (Pegram, et al., 2022)
The article written by Louise Stoll suggests there are 5 main challenges with striving for evidence informed practices (Stoll, 2017) . I would agree with all 5 of these areas in the first instance and can see the potential for them being barriers to improvement for individuals. Challenge 3 for instance suggests that individuals are reluctant due to the risk of having their own practices being challenged by others. While most people have a certain level of self-preservation, as teachers, we must also remember that self-evaluation is a valuable tool for growth and personal development. While it may be perceived as critical judgement initially, having challenges such as these will ensure we strive for the best ways to support pupils’ progress, learning, and development.
Challenge 4 is centred on convincing others of the values of evidence-informed practices. This would be an excellent topic for the cluster standardisation meetings mentioned above. It would allow for open discussion among peers and allow the sharing of findings in different schools. This could further create evidence-enriched practices within the cluster groups allowing for further collaboration within the county catchment area. Conversely however, this could be open to manipulation if those involved were not entirely honest about their findings. This could be due to a number of factors, such as underperformance against other schools’ findings and not wanting to admit their schools’ shortcomings.
When discussing engagement and contradictions, research shows that there is still significant worry about the balance between assessment and accountability in Wales and with the CfW reform. Schools and teachers are worried about possible future policy changes, even if the reforms seek to separate assessment from accountability criteria. This fear could make people hesitant when implementing new assessment techniques, which could reduce their efficacy (Wightwick, 2022). 
Another area of potential contradiction is a lack of support after assessment has been made leading to a potential for inconsistent delivery of lessons. It could also lead to a disparity in pupil support due to time, resource, and training constraints. In order to guarantee that teachers can properly create and evaluate assessments, schools must ensure adequate investments into professional development (Scott-Woodhouse, 2024). 
There is the potential for teachers to access professional learning funds. Welsh government announced a £28 million investment fund in 2022/23. The objective of this investment is to improve professional development opportunities for educators throughout Wales in terms of accessibility, coherence, and consistency. (Miles, 2022)



Action Plan Development. 
The target of improving planning and teaching through assessment is strongly linked to priority one as mentioned. The school’s main goal is to have demonstrable support and challenge within the classroom that has been informed through assessment and is also responsive to pupils needs. It is also crucial that pupils are able to clearly articulate their progress and identify what they need to do to improve their learning. 
This target was prioritised due to their recent Estyn inspection and stems from an in-depth look into student outcomes beforehand. Estyn claimed that while teaching and learning was good, feedback and assessment was not specific enough to allow for pupil progress. Unfortunately, this falls short of UNCRC’s Article 3 which states that ‘Everyone who works with children should always do what is best for each child’ (UNICEF, 2022).
Initially, pupils’ books were the main focus for assessment upon completion of work, this was done alongside lesson based live assessments. These included practices such as in-depth questioning, cloze activity worksheets, and peer and class marking. Peer marking and in-depth questioning are mentioned by Estyn as being effective approaches to assessing teaching and learning with the aim of improvement. In-depth questioning is consistent with the larger focus on formative assessment techniques that help teachers better comprehend their students' learning. The research emphasises the value of peer assessment, claiming that when schools provide students the chance to evaluate both their own and other students' learning, effective practice takes place, encouraging self-control and a better comprehension of the material (ESTYN, 2022).
We also implemented strategies such as listening to learners and performance management discussions. The listening to learner’s element fell in line with aspects of the CfW and under the Curriculum and Assessment (Wales) Act 2021 framework ensuring education was being tailored to their individual needs and abilities (GOV.UK, 2021). Performance management was undertaken on lesson, day and weekly format. I was fortunate enough to have 2 teacher mentors. One was the school’s maths lead, while the other was the deputy head. The feedback given from both was highly valuable in my professional development, and in informing my planning, especially when we worked collaboratively on a series of lessons.
All of these methods were implemented over the 11-week placement with the initial targets from priority one driving the practices. Resource allocation such as worksheets were designed and delivered by ourselves and were derived from previous lesson assessments to enable challenge for every pupil, but in a differentiated manner for inclusion.
Continued evaluation of the methods and their efficacy was carried out by the senior leadership team (SLT). Both the head and deputy would observe planning and the delivery of lessons, they would run book scrutiny sessions, lead teaching triads to observe best practice, and have small groups of pupils attend book talks. The pupils would be able to show their work, explain their progress, and articulate their learning experiences in the classroom. 
My critical analysis of the priority and the methods used would be that while it was effective during my time and will no doubt continue to be in future, it could potentially start to highlight several areas of weakness for some teachers while making others seem very strong. Some may not be as comfortable with certain prescribed methods and could begin to withdraw from the team approach to assessment informed planning. This could be further impacted if a cohort had a significant level of additional needs and requirements, therefore significantly increasing the assessment frequency and differentiation levels. 
This can be mitigated however with close monitoring and collaborative efforts from within the team as a whole. Continued support from the SLT will also ensure efforts remain manageable and effective.
My main area of improvement would be to suggest more assessment focussed sessions on INSET days to further solidify a whole school approach to any methods being used. It will also ensure that teachers are up to date with processes and procedures to enable assessments to be equally weighted across the whole school, thus leading to improved pupil outcomes while enhancing teacher practices (Kyndt, et al., 2015).

Reflection and Evaluation. 
Following recent bridging sessions and the integration of this priority into my planning and teaching since starting at placement one, I am confident that it has made a measurable difference to the pupils in my classroom. Attainment levels have continued on an upward trend across the class due to assessment informed planning and the ability to differentiate appropriately for each pupil. This has also helped build an even stronger bond with the pupils as they have seen the benefits to their own achievements. This has also been echoed by everyone who took part in my official lesson observation towards the end of placement 1. Here is a small quote from the network lead, Hayley Thomas, who was present on the day.
“Your lesson was amazing—so well planned and delivered—and the children's excellent behaviour was a testament to the positive environment you’ve fostered. You are an exceptional student teacher with such drive and enthusiasm.”
Another valuable teaching element has been collaboration. Working collaboratively with both teacher mentors has had a significant impact on assessment and planning too. Where we have worked on a succession of lessons, each teaching different elements, it was critical that we were adhering to the planning and structures we had been assigned to ensure continued development of the learning. It was also highly beneficial working collaboratively to spot any misconceptions at a very early stage in order to address them in a live assessment format. If the misconception was evident with more than 3 pupils, we would call a ‘pitstop’ to break down and re-explain the requirements of the task to the class as a whole to allow for better understanding. This live assessment method has been a very valuable tool whether working alone or with others.
In the article ‘A systematic approach to curriculum reform in Wales’, it clearly states that assessment should not be compromised by the requirements of accountability as they hold an integral role in learning (Donaldson, 2016). This is what led the Welsh Government to create and refine a structured assessment and evaluation framework to help provide clear guidance between assessment and accountability. This therefore differentiates between pupil attainment through assessment, planning and lessons, and teacher efficacy and areas for potential development in line with accountability. Using the framework as a guide, and to inform my own continued development of additional methods of assessment has been very beneficial. Continued growth and development as a teacher will only enhance the opportunities I can offer to those in my classrooms during my career.

Conclusion. 
Through continual challenge in schools that is individually targeted through assessment informed planning, I will continue making progress and will continually be pushing the boundaries of the 4 purposes, especially purpose one. We are creating ambitious, capable learners who are ready to learn throughout their lives and doing so at their own pace and to their own capabilities. 
We are also able to use the planning process to allow for cross curricular activities and provide pupils with a broad, high quality, balanced school experience. While emphasis is generally centred upon literacy, numeracy, and digital competence, the inclusion of other areas of learning experience can be intertwined for further enrichment.
This is where the wide range of assessment tools and the intricacies of assessment become valuable to me and will serve to distinguish between assessment and accountability. Using these methods to plan my future lessons will play a significant part of class life. I will be able to tailor education to each and every child individually to an extent, and this will further establish my pupils as the futures engaged thinkers with the skills and knowledge to achieve their own future goals and ambitions.
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Artificial Intelligence Acknowledgment.
I acknowledge the use of Chat GPT on 21st of February 2025 to research assessment through planning in Wales and the UK. I used the prompt(s): 
 
1. Can you provide 10 research papers or academic articles based on assessment and how it informs planning in a primary school setting in the UK?

2. Are there any specific to Wales based on the same subject? Preferably ones that are readily available for full viewing, and that provide a case for and against the efficacy of assessment informing planning.
  
I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 
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