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As members of staff within the education setting are expected to have the ability to support the learner in all aspects of development such as personal, social, emotional, communication and language and physical development, (Early Years Matter, 2017) questions are raised on how effective the role of the Teaching Assistant is.
In 2012 UNISON conducted a survey with school leaders specifically on teaching assistants. 
Nearly all respondents said that they employ TAs to work with individual pupils, small groups and pupils with special needs. Well over half reported that they cover classes and over 40 per cent employ TAs to deliver „specified work‟ (teach under supervision); nearly 40 per cent said that they work with teachers in classrooms. Over 33 per cent said that they deliver subject-specific work and nearly 30 per cent reported that TAs carry out Planning, Preparation and Assessments (PPA). (Unison, 2013)

It is clear to see from this statement that the role of the Teaching Assistant is an extremely important and essential role within the educational setting. According to The Open University a chief inspector in Northern Ireland reported that the Teaching assistants contribute positively towards supporting learners’ development in their early years.  (ETI, 2002). In a study carried out by Mackenzie, it is reported that teacher’s feel under pressure to hit targets and as a result they have little time to fully tend to special educational needs pupils. This means that on occasions, Teaching assistants are expected to use their own initiative in order to accommodate for these pupils. Whilst being in the role of teaching assistant in a primary school, I often found myself quickly adapting pieces of work in order to ensure that the SEN child would feel included as well as to be able to build confidence whilst working independently.
As reported a high percentage of Teaching assistants are employed on a one-to-one basis. Does this mean that these Teaching Assistants work with specific individuals only? The responsibilities of the Teaching Assistant are increasing at a vast rate
According to Teaching Personnel (2013), Teaching Assistants are required to encourage independent learning as well as to ensure all children have equal access to the curriculum and promote inclusion. However, NHS Wales report that 23% of adults in Wales had suffered some form of verbal abuse as a child. 17% had suffered physical abuse and 10% had suffered some form of sexual abuse. An astounding 47% of all adults in Wales have suffered at least one of the Adverse Childhood experiences (ACEs). These statistics tell us that the roles of all staff within the education sector hold far more responsibility than simply teaching, inclusion and equality.
The focus of this study is to discuss the natural role of the teaching assistant as a provider of pastoral care to students. In my own experiences within my many roles in educational settings I am required to have a broad range of personal skills in order to be able to effectively support the learner. I am a nurse, a counsellor, a one-to-one assistant, a comforter, a dietician, a mediator, a friend and a teacher. 
Teaching Personnel (2013) report that the role of the Teaching Assistant has changed in recent decades. Amongst many other responsibilities, Teaching assistants are now required to share the workload of the Teacher by helping with planning and assessing as well as teaching part of the classroom within groups. This leaving very little time for the Teaching Assistant to provide pastoral care for the learner.
Carl Rogers’ theory (2012) is based on the person-centred approach. In the 1960s Rogers’ research, the first humanistic theory shows that people are good. They are good enough. His focus was to encourage the client to be able to recognise this within him/herself rather than tell the person what to do. Rogers believed that validating their thoughts and feelings as opposed to leading them would bring them to self-actualisation, their maximum potential.

This contradicts Sigmund Freud’s theory of Psychoanalytic Perspective where his focus is the unconscious mind. Freud believes that the unconscious mind is made up of three parts, the ID, the Ego and the Superego. The ID-the negative seeks pleasure impulsively without considering the consequences. The superego which is on the opposite end of the spectrum will fight against the ID in order to control the impulsiveness and keep the mind focused on following the rules. The Ego is the mediator. The ego battles to make conscious decisions in order to satisfy both the ID and the Superego. 
[bookmark: _Hlk29159355]“A musician must make music, an artist must paint, a poet must write, if he is to be ultimately at peace with himself. What a man can be, he must be” (Maslow 1954)
Maslow’s hierarchy of needs demonstrates the basic needs of a human being. Neither need is more important that the next. However, Maslow believes that you cannot truly move on to the next stage if the previous need is not fulfilled. The foundation a human being’s basic needs are Physical. The physical needs are met by consuming food and water, Resting and exercising. Only after these needs have been met can the need for safety be fulfilled by feeling safe and secure. The need for love and belonging and desire to fit in is essential. After this the human mind is able to build up its self esteem by having a sense of responsibility. The person may then become a confident learner. These lead to self-actualisation. Self-actualisation is the ability to be yourself and be accepting of facts.
Offering unconditional positive regard to students may become your favorite daily activity. And the power you have as a role model for others at school—whether you're the principal or one teacher among many—will ripple out to every corner of the building, leading to a culture that appreciates everyone. (Benson, 2016, p22)
Positive comments towards children and adults alike have a positive impact on the environment around them. Young learners will believe what they are being told. This will affect their mood and attitude towards learning and towards others.
According to Burton and Goodman (2011) Teaching Assistants saw that it was important to be aware of the happenings in a learner’s personal life in order to acknowledge and respond effectively by attending to their needs. Good communication between professionals and the learners’ parents is effective as most children would expect a reaction by their care givers for their behavior at school.
The number of Emotional Literacy Support assistants (ELSA) within schools is increasing. Before practicing as an ELSA, the individual will receive intensive training in order to assume the role professionally using the guidelines of the ELSA Network. In their own study, it is found that in the intervention of an ELSA in the Borough of Bridgend had a positive impact on the learners involved. The ELSA support has enabled students to develop their emotional literacy (ELSA Network, 2012). As a recently qualified ELSA, I have been able to measure the impact of intervention by completing a small questionnaire with the learner and by holding discussions with their class teachers. I am able to see slight improvements after the suggested six-week block of half an hour weekly sessions. However, I would be tempted to use my own initiative to extend the sessions with some pupils in order to further my relationship with the student. This would lead to improving the skills required by Maslow’s theory to reach self-actualization.
In conclusion, teaching assistants are required to have good knowledge of the basic needs of the learner while practising pastoral care. Therefore, being able to support the learner by assuring that the basic needs of the learner are met. Egan’s research show that it is possible for anyone to develop the skills to help others. Teaching assistants will have the ability to listen with empathy and without prejudice. In addition, they are required to treat all information with a professional judgement. Passing on all relative information to a higher qualified member of staff such as the school ALENCO. There are no specific guidelines of which information is relevant, the Teaching Assistant is required to have the relative personality traits in order to make this judgement. All staff are aware that no promises must be made to ‘keep information secret’. However, it is important to be able to build a good trusting relationship between the learner and the professional in accordance with Rogers’ view where the professional should listen to the learner with genuineness, respect and empathy. These strategies as well as handling information and putting these into practice legally, ethically and sensibly are the skills of a qualified counsellor.  The opportunity to receive additional training in order to take on additional roles within the setting is available yet these opportunities are limited due to lack of funding. According to Whittaker (2019) there was a funding decrease of almost 20% for children who need it between 2013 and 2019.On researching job advertisements online, the focus of the posts are to recruit classroom assistants in order to provide support for the class teacher by planning and distributing work to the pupils. It seems that providing pastoral care to the learners is unofficial yet of paramount importance. 
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