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Semi Structured Interview Questions

Questions Pupil 1 Pupil 2 Pupil 3 Additional Info

What do you think of
today’s lesson?
Red/Amber/Green

Did you feel that you
were challenged enough
during the lesson?

How do you feel about
being selected at random
to answer questions
within the classroom?

Do you feel like you
engaged well with today’s
lesson — how could you
have engaged more?

What would make you
more comfortable to
answer questions?
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emi Structed Interview Quest

Questions

Pupil 1

Pupii2

Pupil 3

‘Additional Info

‘What do you think of
today’s lesson?
Red/Amber/Green

Green

Green

Green

Pupils enjoyed the lesson overall - particularly
confident students enjoyed putting their hands
up whilst less confident pupils preferred avoiding
putting their hands up.

Did you feel that you
were challenged enough
during the lesson?

Yes— the lesson was
explained well, |
understood the task |
had to complete and
had an extension task
ready.

Yes— The work was
goodand |
understood what |
had to do.

Yes— | completed all my work.
I asked another student for
help and we both completed
all our work.

‘Alllearners completed the tasks they were set
out. The coursework involves completing a series
of tasks as part of their BTEC Unit coursework.
The task required to be completed by the end of
lesson was explained with scaffolding and a
modelled answer put up on screen. The extension
task was to ensure all previous tasks were
completed, this displayed via a tracker, with
either a predicted pass, merit or distinction
aligned to their work. Many pupils who finished
their task then set about improving their work to
increase their overall predicted marks as this
subject is 100% coursework.
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How do you feel about
being selected when only
putting up your hand?

Treally enjoy answering
the questions 5o 1
found it alittle bit hard
to not want to shout
outthe answer. The
teacher explained that
he would choose
people who put their
hands up only. | like to
be the person with
their hand up the
quickest.

Tlike being able to
choose when | want
to answer a question
50 that I don't answer
something | don't
understand.

165 okay. | don't mind it

Pupil 1is very confident, consistently willing to
answer any question regardless of their overall
confidence in their answer. Pupil 2 is generally
more accurate with their answer as they are
more selective than pupil 1. Pupil 3 i generally
quiet and generally shy answering in class. Their
answer is short and concise, avoiding speaking
more than necessary.

Do you feel like you
engaged well with today's
lesson — how could you
have engaged more?

Thave enjoyed todays
lesson as | know what |
have to do with my
coursework and as an
extension | am able to
work more to improve
my predicted grade
from a merit to
distinction.

This lesson is okay; |
know what | have to
do but sometimes
doing a big unit is a
bt boring because we
are continuously
doing more around
the same subject. |
like it when we have
different topics.

Tlike the lesson when | know
what | have to do and don't
have to speak out loud.

Pupil 1 engaged well within the lesson, constantly
being reminded that a hands up approach was
being used. This for pupil 1 s frustrating. Pupil 2
was engaged and this approach seems to best
suit them s they are very selective when
answering. Pupil 3 however, whilst engaged does
not enjoy speaking out loud, and thus will avoid
putting their hand up or even making eye contact
during questioning to avoid speaking out loud,
Coursework works wellfor pupil 3 when they are
on task as it removes the need to publically speak
and rather ask individual questions quiett

‘What would make you
more comfortable to
answer questions?

Tlike answering
questions and
explaining my answer. |
would like more time
to explain my idea
before the teacher
moves to another
person.

Tlike answering
questions only when |
know the ansiwer. |
will answer if you ask
me but | don't really
like it

Tlike writing my answers down
50 that I don't need to shout it
outloud.

Pupil 1“1 want to be selected to answer more”.
Pupil 2 “like the choice of choosing when | want
to answer, I like to work in groups 5o maybe more
of that”. Pupil 3 I will answer stuff but | don't
want to be asked to read out loud then | will be

happy”.
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Observer Checklist

| e s | e g | ey o o
— — =l

W v v v
Pupil worked well within the ‘The pupil answered multiple. ‘The learner asked questions around the | The pupil successfully completed all
classroom, participating by asking questions and actually needed | Coursework such as what examples. of the tasks in Unit 1. The work was
‘many questions around the to be reminded that | couldn’t | could they use for the skills they were | supmitted for me to mark, and
coursework they were requiredto | continuously ask them for the | rquired to develop. Furthermore, they | whilst they completed the work, |
complete and submit by the end of | answers alone. This pupil asked questions to probe a deeper. assigned them alongside a fellow
‘the lesson. This pupil asks many. demonstrates a great understanding of the full extent of ‘student that was still a few tasks
questions around what is expected | enthusiasm for this class and lacking these skils in regards to from completing the Unit to both
from them in regards to activities. actively engages in discussions | successfully managing and running. help collaboration as well as

gotsive-tracked too.

Pz The pupldd ot sk any questons
around the task,rather they sat \/ \/ \/
quiety and etened tothe

highlighting thei strong ability
and ungerstanding of the topic
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Reflection Model: ARC

(Questions adapted from Fletcher Wood (2016))

Date: 02/01/2020

Details of learning event:
BTEC Enterprise ~ Lesson 5 of the day. Continuation of Unit 1 Coursework

Learning culture
Are the pupils focused on learning?

Students enter the class to an APK on the board and their books waiting to be collected. Each APK focuses and builds upon previous discussions and tasks
within the coursework. Students came in, were happily greeted and followed the routine of collecting their books, previously marked work, turned on their
PC's and began the APK. After a brief discussion around the APK, the teacher explained the task(s) that were to be completed by the end of the lesson as part
of their exit ticket and modelled a distinction quality answer to scaffold a good answer.

This lesson followed on from a series of lessons that focuses on completing individual tasks as part of the coursework.

E81: This lesson may benefit from a defined plenary though the pupils were engaged and due to the nature of the BTEC lessons the pupils wish to continue
working to finish each task.

Objectives
Is there a clear purpose to the learning event?

Yes, at the beginning of each lesson  clear ‘exitticket' is written on the whiteboard to ensure all students clearly understand what is expected of each.
Following on from this a modelled answer and scaffolding is provided to ensure all pupils are able to access the work and are given exact guidance as well as
the importance and relevance of each task.

Direction
Are the pupils clear about what they are doing and how to do it well?

The teacher clearly scaffolds and models each task to ensure all pupils are able to see the overall standard that is expected from each task. Furthermore, as
the pupils completed a task, the teacher quickly marked the task and gave back feedback for immediate corrections and improvements. At the end of the
class the teacher marked all the work ready for next lesson, each piece of work was graded along ‘Faif, ‘Pass’, ‘Merit', Distinction’; this allowed pupils to
clearly understand where their work fellin the overall grading system and specific feedback was given to those pupils who would ask for key points needed
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toimprove their grade to a specific mark. The teacher ensures every pupil has clear instructions, asking a number of pupils at random to explain what s
required before instructing the class to begin their work, this random nature ensures pupils are engaged and actively listening.

‘Access and challenge
Are all students able to engage in the learning event?

Alllearners are actively engaging within the class, with the teacher clearly aware of each student’s ability and there s a clear purpose to the teacher
circulating around the room. The teacher offers sentence starters, scaffolding, modelling and differentiation methods to all pupils according to their ability to
engage with the lesson. Through the use of a tracker the teacher clearly keeps track of the class and is able to continuously monitor the overall progress of
each pupil.

The teacher took time out to speak with each pupil, speaking to each individually throughout the lesson to ensure there was no uncertainty or confusion.

‘Assessment
What s the pupils’ understanding before, during and after the learning event?

The Teacher uses a tracker to monitor the overall progression of the class and each individual within this

The use of an APK is used to get an overall feel for the prior knowledge though 100% of the mark for the class is coursework. Through each task submitted by
the end of each lesson and then marked, feedback given to each pupil, the teacher is able to assess where each student is in regards to overall grading,

‘Specifics / Critical Incidents
Are there particular telling moments and examples which it would be helpful to discuss?

Pupil 1.and Pupil 3 were sat close to each other when Pupil 3 turned and asked Pupil 1 for their opinion on what they wrote. This was uncharacteristic for
Pupil 3, a sign than the safe environment that the teacher seeks to instil may be alleviating worries and anxiety that Pupil 3 has. Furthermore, Pupil 1 showed
a great deal of care and discretion to avoid being overly boisterous whilst discussing with Pupil 3, a sign that the dynamic within the classroom is more
complex than assumptions would have made the teacher believe. The teacher realised that he may need to reassess his understanding of the classroom
dynamics and that his seating plan may force unlikely partnerships to be forming. Through researching this dynamic the teacher understands that he may
need to research further into this critical incident.
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Questions

Pupil 1

Pupil 2

Adationalinfa

‘What do you think of
today' lesson?
Red/Amber/Green

Grean

Grean

Pupls ssemed ta enjoy task— soms learners
seamed to find i rusratig to ot be picked on
when rasing hands. Learners were keen ©o
discuss ways i which al people can encourage
peace snd non-vilence

Did you feet that you
were challenged enough
during the lesson?

Ve Temiznea e,
wori and told you | was
fnihed. | had more.
work to geton with
then buttwas ok |
enjoyedit.

Ve TR
complete the woris.
and | started toplan
forthe next question.

ez Tniahad e wark, |
found some of the

reading quitehard but 1 sked
forfrom the other tescher and
she sllowed me to warkin s
pai.

Aillsarners wera 3ble 1 compiete he main sk
s task ws ciscussad in depth with the
lesrners and teacher circulated o ofer hlp that
s need. Some lesrners moved on @0
‘xtansion task this was modalled on the Povier
Point and extra help and guidance was offered by
the tescher. The sxtension task provided ta the
learners was inthe syl of 2 GCSE question —this
s 3 good way of inroducing GCSE structure to
lesrners.

ow: o you feel about
being selected at random
0 ansuer questions
within the dassroom?

Taomt mna = TTke
answering questions. |
feal ke | can speskco
the tescher snd don't
feal mbarrassed
answering hings
rong.

Torly ke answering
questions when |
know whst we are
alking sbout, I ry 1o
raise my hand but
onlyifknow the.

Taort kw1 Gan ke AE

Pupi 3= genarally quite sy and domem Al
nswer questions within cass. Pupil 3 rarely
taises e hand and when selected 3t random
dosseftanswer questions n great dtail.
Howaer,pupildoes engage wich hink, share,
pai acivities nd contributes when in  very
smallgroup. Pupil L simest ahways contributes o
i discussions often tking the Iead, pupl 1
often putscheir hand up anc s happy to have 2
£0 3t answering questions when selected 3t
random — sven # they s wrone.
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o you feel fike you
engaged wellwith today’s
lesson - how could you
have engaged more?

Tenjoyed today’s
tesson, | completed al
wrk nd went anto an
extansion quastion. |
ke this topic,there’s
ot o discuss.

Today s esson wias
oy, don mind RE
somatimes,tistopic
is quite iteresting,
but o't shiays ke
talking sbout
Chrstianiy it gets
Boring | could have
talkea ez 2nd
compleced the
extansion tasksat.

Tprobably coud nave talked
Iess anc inished the tazkin
mare detsil. | don' really ke
RE and | donft i lesrning.
about Christanity, s borng.

Pupil 1 angaged well 3nd started shouting out
when questions era asked and he was not
selected o answr. Pupil 1 engages during
lessans in cass discussons,think; pir hare
activites, questioning and shways completes work
Set. Pupil 1 went on to complete an extension
sk Pupil 2 complated il ass set and was.
nervous o answer questions she was not sure o,
Hotwever, she did stemp to answer the question
when asked but was quite hesitant. When asing
pupl 3 question he was unsure how to answer
208 6 not sttempt 0 - mrely sid “dunno.”
The acher offered prompts and examples
Rowever learer was sl rluctant o resgon.
When pupl 3 was asked » qusstion, pupil 1 had
put s hand up, pupil 2 then aised her hand
sftr receiving prompes from the teacher.

Whatvoud make you
more comfortable to

ansuier questions?

o quits comfortabie
in snswering questions
anyways, perhaps.
giing examples?

P uneure and you
randomly 3skme |
don't ke snswering
in caze | am wrong, |
m happy o answer f
know the answer,
siing me ideas haps
ifyou can see Im
struggin.

ot asking me 1 dorft rase
my hans

Pupl L 531 they were happy to answer questions
2nd ' mind being wrong, he didn'tfeel
embarrassed answering questions in front of the
class aven f he was wrong. He would however.
ather only answer quastions i he rased his
Rend. Pupil 2 explained that she did't mind
‘nswaring questions It sked randormy f zhe wss
given more help if she did't know. Pupil 3 said
e did not e snswering questions and would
rather do writen work.
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Observer Check!

Weasuring | Taling about actities/vask uring | Arswering questons during | Asking questions during the session | Compietng sk st urig the
Engagement | cne session (ick box ond further | the sesion (tick box and (tck box ond further comments) | sesion (tck box ond urther
comments) furtner commens) comments)

Famil

v

Pupil vorked in 3 v snd
discussed the activiy on pacifm.
This pupil was sbis complete his
taskand move on to n extension
sk which they also discussed vith
the person stting next 1o them.
During the eacher ciculation,
puplasked the tescher relevant
questionsregarcing the task and
Shared thie answers with the
teacher, “miss i ths okay.
Teacher gave learner 3 ot of
positve prais for complting the
sk and explained tht the
extansion task was 3 GCSE syl
question—the pupil was enthused
Stthe des of answaring 3 GCSE
Sole question 2nd responded with,
“thats ot toa bad, s that really 3
GCSE question? Easy." Leamer
sk 1 he couldshare his written
plenary withthe cass in which the
teacher agreed, she followed by
giing him postive praise and
asking ifancther student would
build on his answer.

v

Despta the teacher saying she
wasrit going to sk those who.
raised ther hand, pupi rased
i hand for amost il
questions ssked. Pupl
appearad frustrated when he
\sent ke and other pupls
wrs notable o answer. Pupl
started shouting out answers
during tis time and teacher
had to reming him nat to
Shout out. Teschr thanked
pupilfor for but reminded
im ot to shout out nd she
il calon i for anather
question

v

Learner was happy to ssk questions in
front of the clsssrelevant o the topic
For example, learner asked if
sharmig Al was = boxer how was he
21503 pacifis, a5 pacifiss do ot
beleve in violence. When the tescher
was circulating the classroom this
puplsis0 asked questions to teacher
relevant to the topc that he was
discussing with s pair. Learer
seemed thoroughly engaged with the
lesson,

v

Learner completed il asks iven
o him by the teacher Learner
completed tas and aised s hand
tainform the teacher, when the
teacher came over the pusil
xplained that he had fiished the
task and ssked st to do next.
The teacher put an extension task
o the bosrd for the pupilznd
ddrassad the whole ciass stating it
anyone had fnished there was an
extansion task on the board for
them. The teacher then spoke to
the pupilznd the pairs round.
‘xpaining the extension task, the
teacher ststed tht th task s
based on s GCSE style question snd
tohave a go st planning t basea
onthe success critri on the
bosrd.Learmer stiempted tsk
slong with another 2 learners
beside him, lesrners wers angaged
with 3 discussion and s fipging.
Back through his work a5 the task
required nformation from the
previous lesson.
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oz

v

Learner was happy to discuss tasks
after instructed o by he teacher.
Learner and partner seemed
focused on majorty of task that
they found enjoyable — howaver,
lesrner worked better sftar
teacher inisted an soms st
i an was ot s distrscted by
lking with the partner.During
Grculstion the taacher azked puil
Rowthey were gerting on and
ssked the lesrer to resd out an
answer. Pupil read out an answier
t0the tescher and saemed unsur,
uncertain 2nd unconfident vihen
giing the ansuer. Howaver,
teacher praised pupil about nswer
2nd pupil continued with tasc with
2 itte more enthusizzm 2nd
canfdance. When ssing ater an
taraad out an snswer, his earmer
raised s hand to snswer the
question (the question the teacher
sk o the whole iz, was e
question she asked the individual
lesrmer)

v

Learner was happy o answer
certain questons asked by the
teacher. Learnar wias unsure of
Some answers snd sppeared
embarrassed hen ssked nd
did nat know. However, when
prompted by the teacher
offeing exampleslearner
answered questions. Learmer
raised hand once during the
lesson despite the teacher
stating at thestart o the
lesson she was going o seect
lesrners by raising heirhands

Learner did notsskthe tescher any
questions i fron of the las or
during the session. Learner did ot
sk theteacher any questions about
he task whist she ws drcultin.
Howaer, the partner of the pupil
asked s queston about the task.
These pupils wre working ogether
50 were both kel curious about the

v

Learner complsted ll man tass set.
T s sizo wentanto sttt
tenson ask. owever, he lamer
i not e i han ol the
Cescher tha s ha complted e
sk The extension task s an the
board andth lesmer startas e ask
sferth seacher asked f she ad
fnished and promsted her o st the
A ——
thetescher expained what nesded
soin.
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BTy

v

Learner was happy to discuss task
with partner when prompted to by
the tascher and in dose proximity
tothe tescher. Lesrner worked
much betterin sience and the
majority of the work was
completed during tis time. Prior
tosilentlone working, the teacher
walked sway the lesrner and
partner starting chating about
tningsthat wera not relevant to
the tas.

Learner cid ot raise his hand
o snswer questions. Leamer
did nat answer s question
ven when ssked dirctly by
the tascher. The lesrner aid
dunno” and was then given
prompts and sxamples by the
teacher, tn lesmer sil did
ot respond. The teacher gave
the leamer adequate thinking
me forthe question and the
lesrner was not angaged. The
teacher gave the learner 3
number of opportuniies
during thelesson to answer
Both open and closed
‘questions ~however the
lesrner did ot respond to any.

Learner cid ot ssk any questions
during thelesson. Learner did not ask
questions i fron of the lass or when
the tescher was circulaing.

v

Learner completed the main task
Sat- most esrmars had startad
‘xtansion task and learmer was st
on min task. Learner was not very
focused snd nseded mueh
prompting by the tescher,the
teacher spent s lotoftime.
prompting and gving guidance to
the leamer to complete his task.
Learner did notseem st in
interestad n th topic 53 the
majoriy of other studens.
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Reflection Model: ARC
(Questions adapted from Fletcher Wood (2016)

Date: 03/01/2020

Detais of learning event.
RE Lesson - Lesson 5 ofthe day. Topic focused on pacifism.

Learning culture
re the pupls focused on learning?

Learners in year 7 and year 8 in tis placement are required to read for 10 minutes at the sart o the lesson. Learners took a while to settle, howiever, the teacher
controlled the lass well and eventualy got the earners to read in silent.Learners were engaged from the start of the lesson —learners aised hands {0 answer questions.
Teacher informed learners that during the esson she was not £0ing 1o pick on students with their hands raised and instead ask learners to answer questions at random.
Despite this during the lesson a number of learners raised hands when she vias asking questions, some learners became quite frustrated when not called upon and started
Shouting out answers when selected learners weren't answering.

During activites teacher told Iearners that they could work in pais to complete the comprehensive reading tasks. Most learners were on task with 2/3 of the lass going.
onto an extension activity that the teacher had prepared on the board. One pair o learners (now were irst o finsh the task) rased their hands to ay they had finisned
main task and asked what they were to do next, teacher referred to the extension task on the board to this pair and explained the task to them, T teacher then
agaressed the class and explained the extension task, teacher told learners if they needed any help or had any questions about this tas then t0 aise their hands. Some.
learners went onto extension task without needing help from the teacher, others completed the main task and t was only when the teacher was circulating that the
learners started the extension task.A small group oflearners needed much more prompting to complete tasks and were often off task when teacher vias not near.

EBI: Learners perhaps would have worked better on their own for the first half of the time set for the task then used the 2 half a5 a pair aCtVty to compare answers.
Learners wiould have been more focused on the task and completed the actviy quicker 3s they would have had less distraction

However, majoriy of the pupils were interested and engaged with the topic and were enthusiastc to answer during discussion.
Following the lesson, the PGCE student, teacher and myself had  conversation about the esson. The teacher of the class informed us that he also taught this iass for
Geography and picked up on student engagement and enthusiasm. The teacher stated that pupil 2 was also i his Geography class and rarely aised her hand to engage or

ansvier questions.

Despite this being the lastlesson of the day (on a Fiday) the majoriy of learners were focused on learning and enjoyed the topic.
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‘Objectives
I there a clear purpose to the earning event?

Yes, learners wiere given learning oblectives at the start of the lesson and tasks suited these learning objectives,
The SOW for ths term focuses on religion, war and pezce. For ths lesson learner were focused on Chistan views on war, with parciculr focus on Pacifism and Quakers.
Lesson lnked with cross curriculum theme as the task looked at  pacifst named Tom during WIW.L. This task linked Hisory and RE, ocusing on Tom a pacifis; is beliefs

and laws on conscription during WW.

Learners wiere required to complete a comprehension activty, taking information from a reading sheet and answering multple questions on another. Tis lesson focused
on reading and summarising skl inking o History and RE.

Direction
4re the pupls clear about what they are doing and how 1o do it well?

Teacher explained the learning objectives o the learners a the startof the lesson and afer achieving 2 earning objectve teacher stated it had been accomplished.
Teacher explained main task well and asked 2 learner t0 repeat instructions. Most of the class undierstood task but some learmers whilt the teacher was circulating asked
for the task to be explained again — perhaps the teacher could have modelled on answer for pupls using a visualiser to ensure ull understanding?

Upon circulation, teacher asked 3 number of students toread part of the reading sheet to her. Teacher vias very encouraging and questions learmers on sections they had
justrezd (the questions were from the sheet). Following 2sking learners to read teacher directed them to certain questions that learners could answer using what they
ha just read. Teacher was very enthusiast upon circultion and encouraged Iearners to ansuer using promps,scaffolding and ifferentiation

The extension task that was on the board was 3 GCSE question and on the board there vias a success criteri. The teacher explained ths task to a set of learners who had
completed the main task irt. Teacher explained the task in detail and told pupls tha this was a GCSE style question, teacher explained the word “discuss” meant that
learners must write about two cifferent sides, .2. ke an argument. Learners had not seen the word dlscuss written down for a question before (they said) and thought it
meant that they would do the task orally. Following the explantion to these learners, teacher addressed the whole class and explained task ~ teacher told learners to not
20 onto this task untilthey had finished the main task and the main task must be completed within the time frame. When teacher addressed the class for the extension,
she gave an example of a sentence starter earners could use —a number of earners used this sentence starter to start the task. Teacher wrote this example on the board
for learners 1o use

Teacher also praised puplls when questioning, teacher offered prompts and examples for learners who were having more trouble answering questions

“Access and challenge
Are ol students able to engage in the learning event?.

Alllearners were given the opportunity to engage. The teacher asked 3 range of open and closed questions to multiple earners. Task was appropriate to ll learners —
Some reading sections were more Gifficu than others, but multple sections offered answers o certain questions on the sheet. All earners were able to engage with
activity and learners who finished the task quicker than other had an extension task to complte, this ensured that learners were kept busy and did not have the
opportuniy to mess around. Learners wiere offered opportunity to use their reading and oracy skills during the lesson and teacher tried to engage allleamers during the
lesson through questioning.

Teacher used circulation well during this lesson and addressed most learners incividually or in pairs. Upon cirulation, earners responded to quesions more confidently
one-to-one than when she addressed the whole class. The teacher was able to challenge MAAT learners upon circulation asking reasoning behind certain ansiers — this
worked well s some questions were challenging and offered learners opportunity to explore different ciassmates opinions. Afte addressing certain learners, questioning
them and then moving onto the next pair — most earers continued discussing the question.

Assessment
Whatis the pupils’ understanding before, during and after the earning event?

The teacher adressed the class 3 the start of the lesson and recapped on their previous lesson. The previous lesson focused on “Holy Wars” and “Just Wars.” Most
Students recalled nformation from the previous lesson.

The teacher explained that there were moving on to discuss pacifst and pacifism, a Christian view o violence and viar. The teacher asked the learners i they had ever
heard this term before (by 2sking them 1o raise their hancs ifthey had), no learner rased their hand. Teacher asked Iearners what they think the word pacifism meant —
teacher gave 3ppropriate thinking time and randormly selected learners to answer. The learners addressed were not aviare of what the word meant.

The task focused on a person calied Tom who was 2 pacifst during WW1 - upon circulation leamers were able to explain that a pacifist was a person who did not believe.
in using violence
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“Atthe end of the lesson learners were able to state what 2 pacifist vias and was able to recognise that a famous boxer (Viunammed Al was  paciist — some leamers
found this confusing as he was 2 boxer and thy thought that Boxing was violent. One learner explained to the class that boxing was a sport 5o technically he could still be:
a pacifis.

At the end ofthe lesson ail leamers had completed the starter, main task and plenary. Learners ended the lesson by a teacher led dscussion on how to promote peace
and how pacifists may promote peace.

Specifics/ Critcal Incidents
re there portcular telling moments and examples which it would be helpful o discuss?

Most learners were generally engaged throughout the lesson. Learners were respectful of teacher and there appeared to be a go0d learmer-teacher relationship. Learners
were quite exctable at the tart o the lesson however following silent reading learners seemed to calm down.

Pupil 1 was enthused and eager to answer questions asked by the teacher, he started shouting answers out after not being selected to ansvier questions that others pupls
were not able to answer. This pupil usualy is the first o raise s hand {0 answer questions within the class, this pupll s confident and doesr't mind answering 2 question
wrong. This pupi often engages by asking exira questions and asking what task t0 do next ater fnishing main task.

Pupil 2 raised her hang once to answer 3 question — this pupil s Not as confident as pupil 1 however is wilng 10 raise her hand if she knows the answer. This pupil was.
selected at random to answer some questions,learner needed some prompting (o answer questions and had to be given examples. However, the pupilcid ansuer.
questions after some examples vere given to her.

Pupil 3 id not raise s hand once and doesn' usualy engage in answering or asking question within the lesson. This esson pupildid not engage in answering or asking
auestioning during this session — teacher asked pupll to answir question and pupil i not respond even after given multiple prompts 2nd examples.
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Reflection Model: ARC

(Questions adapted from Fletcher Wood (2016)
&

Date:

Details of learning event

Learning culture
Are the pupils focused on learning?

Objectives
Is there a clear purpose to the learning event?

Direction
Are the pupils clear about what they are doing and how to do it well?

Access and challenge
Are all students able to engage in the learning event?

Assessment
What is the pupils’ understanding before, during and after the learning event?

Specifics / Critical Incidents
Are there particular telling moments and examples which it would be helpful to discuss?





