




Assignment Brief

Successful Futures marks a radical departure from the curriculum of the last century and provides an opportunity to build a new Curriculum for Wales which is fit for the 21st Century and beyond.
The learning outcomes for this module will be assessed through a coursework portfolio (7,500 word equivalent) which should contain the following elements;

i. Literature survey including a critical analysis of old and new paradigms and consideration of national and international evidence on effective curriculum design and implementation.
ii. Contextual study: critical reflection on the challenges and opportunities for implementation of Successful Futures.
iii. Complete a force field analysis of the reality of implementing Successful Futures in your setting leading to a detailed report to Governors including the challenges, risks and justification and recommendations to move forward.














iv. Literature survey including a critical analysis of old and new paradigms and consideration of national and international evidence on effective curriculum design and implementation.

The 21st Century brings with it many changes – some that have advanced society and others that propose many challenges.  Society has evolved to become culturally diverse, digitally rich and “children today are growing up in a more complex society than ever before” (Waters, 2013).  As the country has evolved, Education in Wales has remained relatively unchanged and perhaps some may describe it as stagnant. When the National Curriculum was revised in 2008, the main purpose was to bring the curriculum in line with society at the time, it was a ‘revision’ and not the ‘reform’ that the Curriculum for Wales (CfW) 2022 proposes. Recognising the need for reform, Wales enlisted the expertise of Professor Graham Donaldson to review the provision in Wales and support the design of a curriculum fit for a 21st Century learner.

In order to analyse what makes for effective curriculum design, it is important to understand what is meant by the term ‘curriculum’.  This in itself has caused much controversy and dispute.  The dictionary defines curriculum as “all the different courses of study that are taught in a school, college, or university” (Collins Dictionary, 2019). This very broad definition is open to interpretation.  Some believe that the curriculum is purely the subjects being taught.  Others view it as a series of skills that a learner progresses through.  In order to move forward with effective curriculum design, “It is vital that we understand that the term curriculum refers to all the learning experiences and assessment activities planned in pursuit of our agreed purposes of education.” (EAS-Education Achievement Service for South East Wales, 2019). This advocates the curriculum as far more than the dictionary definition, that the curriculum is about the school experiences as a whole.  Eisner exemplifies this in his article ‘Questionable Assumptions About schooling’ (W.Eisner, 2003) where he views the curriculum as two separate entities.  The curriculum that is planned for or the ‘formal’ curriculum and the ‘informal’ or hidden curriculum which the consists of the whole school experience that the child encounters.  Mick Waters articulates the curriculum as “the entire planned learning experience that the children encounter” reinforcing Eisner’s theory of curriculum and emphasising that creating well-rounded, successful learners requires more than a sequence of planned lessons, more a holistic set of experiences carefully planned to promote learning.  

Perhaps the most fundamental question is why?  Why is the curriculum changing?  Historically, the greatest changes to curriculum occurred in 1988 where The Education Reform Act reduced the freedom of autonomy from the Local Authority and Headteachers.  The outcome-based curriculum was separated into isolated subjects with specified skills and content.  In a society where we are relatively reluctant to change, previous reforms have been relatively ‘incremental’,  The CfW 2022 suggests a far more radical, ‘systematic’ approach to reform paying attention to “virtually everything, since everything affects everything else” (W.Eisner, 2003).  

Reflecting on the ‘Hedgehog vs Fox  concept’ from Jim Collins book ‘Good to Great’ (Collins, 2001), some may argue that there is a danger that this radical approach and the volume of changes could be detrimental to the point where they get ‘lost’ resulting in the ‘Inertia’ described by Charles Fadel and Maya Bialik in the document ‘Overcoming System inertia in Education Reform’ (Bialik & Fadel, 2017).  In order for curriculum reform to be successful, careful consideration needs to be taken at a local and national level to ensure that schools do not become overwhelmed with too much change and revert to the safety net of what is familiar to them.  The design of the curriculum is an integral part to its success “if it is of poor quality – too full, in an illogical order, overly prescriptive – it can be harmful to children’s learning and teachers’ sanity” (Crehan, 2018).

The intention of the CfW 2022 to “better prepare children and young people for life outside of school with things like career paths and the part they play in their community” (Welsh Government, 2019) cannot be disputed – to provide schools with the autonomy to meet the needs of the learners in front of them as they see best.  A ‘scaffold’ curriculum open to modification by those working closest with learners.  A curriculum that recognises the ever-changing society into which the children are born.  Encompassing  The Four Purposes, the new curriculum aims to develop the whole child and in many ways echoes the ‘key competencies’ of  New Zealand “that are critical to sustained learning and effective participation in society and that underline the emphasis on lifelong learning” (Sewell, 2017).  The similarities and ambitions between the curriculum of New Zealand and the Curriculum for Wales are striking, with great emphasis on promoting ‘lifelong learners’ with a set of values at the core. A curriculum where “learning is personalised and inclusive to take into account the students' aspirations, interests, identity, language, and culture” (New Zealand Government, 2017). This pedagogical approach has become popular with countries such as Singapore, and Shanghai following a similar path, particularly in the Early Years.  This is unsurprising - with a national drive to improve well-being and mental health, understanding the impact of learner well-being on their personal aspirations and performance is crucial.  

“The most effective programmes seem to be the ones that build motivation and character alongside cognitive skills” (Crehan, 2018).  Basing their Curriculum around fundamental pedagogical principles and placing a balanced emphasis on social as well as cognitive development is a method also fostered by countries such as Finland and Japan.  Delaying ‘formal’ education for children until the age of six or seven, instead focussing the early years on building character, resilience and social characteristics.  This method is not new to Wales; The Foundation Phase was introduced to emphasise the fact that “play is not only crucial to the way children become self-aware and the way in which they learn the rules of social behaviour; it is also fundamental to intellectual development.” (Welsh Government, 2015) and develops their capacity to engage and be motivated as learners.  CfW aims to draw on the strengths of the Foundation Phase as well as the ‘successes’ of other countries ultimately aiming to offer the best of the best.  Wisely, Wales has recognised that “looking at what other countries are doing has its place, but the solutions will have to be home-grown” (William, 2018). 

The Successful Futures document ‘Prosperity for All’ outlines the need to develop a school system that will: 

“Instill in our learners an ambition to make the most of their potential, lay the foundation for a lifetime of learning and achievement, and equip them with the right skills for a changing world.” (Welsh Government, 2017)

The idea of preparing learners for far more than achieving a set of outcomes or end of year test reinforces Eisner’s vision that “the major aim of schooling is to enable students to become the architects of their own education” (W.Eisner, 2003).  Considering that the average baby born in the UK in 2013 has a life expectancy of approximately 81 years and the average person spends less than a quarter of their lives in education.  It is understandable that the new curriculum places such emphasis on the four purposes and the need to develop a motivation for children to be lifelong learners and “make our children’s learning fit for them for their future” (Waters, 2013).  

The fundamental question is what makes an effective Curriculum design?  From analysing the curriculum designs of several countries, it is clear that there is no ‘one size fits all’ curriculum and as society adapts and changes, as does the need for a curriculum to evolve.  There are however, common threads that run through the curriculum design of many developed countries and central themes they share in their aims of developing “successful learners, confident individuals and responsible citizens” (Waters, 2013). 

The success of a curriculum is also perceptive.  One may look to Finland as a leading example of a pedagogically based curriculum fit for the needs of its learners yet their Programme for International Student Assessment (PISA) scores have seen a steady decline.  Success is largely dependent on what is valued most.  Fortunately for Wales “there is actually one common factor in those countries that are doing well, and that is stability in the political control of education” (William, 2018).  As it stands currently, Wales is fortunate to benefit from a political climate that places a huge amount of trust in teachers and leaders and the curriculum designed by those closest to the ground.  

[bookmark: _GoBack]In New Zealand, educators  recognise a well-designed curriculum as one where the whole school community share the same aspirations for what they want the children to learn “every decision relating to curriculum and every interaction that takes place in a school reflects the values of the individuals involved and the collective values of the institution.” (New Zealand Government, 2017).  Unfortunately, “the role of parents is often overlooked in discussions of education reform, as they are the hidden part of the system, less visible than policymakers, administrators, teachers, and students.” (Bialik & Fadel, 2017).  Whilst CfW endeavours to give a voice to the whole school community, taking into consideration “The viewpoints of a broad range of contributors and experts from all sides of the debate on curriculum development.” (EAS-Education Achievement Service for South East Wales, 2019).  The ‘Welsh Education Three Tiered model’ (Welsh Government, 2019) designed to ensure a collaborative reform, appears to ‘cover all bases’ with the next steps aimed to involve parents and carers, it seems that Wales has utilised the mistakes of  countries such as Scotland where the Curriculum for Excellence (CfE) born from Donaldson’s review in 2010 failed to gain support of the teachers on the ground, largely due to their limited involvement in its construction.  Whilst it will never be possible to please all parties at all times, a curriculum and school system will only be successful if it is able to work in partnership with families and the wider community “to establish a collective sense of purpose and direction” (New Zealand Government, 2017).  The Excellence in Teaching and Learning Framework (ETLF) also details how this collective vision plays a key role in school improvement.  This, in partnership with ‘practices’ and ‘systems and processes’ “must be present, in synergy and seen as a scaffold to support, not a straitjacket which constrains” (Welsh Government, 2017).

“Teachers are often the ones who must carry out changes in education, yet they are rarely included in the discourse” (Bialik & Fadel, 2017).  Fortunately, this is not true in the case of CfW.  Wales has heeded advice from Scotland and the ‘Three Tiered Model’ (Welsh Government, 2019) has enabled Pioneer School’s to ‘dip their toes’ into the curriculum at their own pace and feedback constructively (another quote from white paper).  This in itself has the potential to cause a divide.  Schools with forward thinking leaders are better placed to prepare themselves and learners gradually for the changes, building on what they have in place and systematically driving forward.  Passionate teachers with the skill to plan for such a curriculum may embrace the changes wholeheartedly but where does that leave those who may have followed a rigid curriculum for a long time and those who lack the skill, will and experience to teach in such a way?  “Teachers must be taught the new material as learners themselves”. (W.Eisner, 2003) In order for the CfW to be effective, all teachers and support staff will need the opportunity to observe the best practise, engage in professional learning experiences and to be given the opportunity to 

Moving away from the “just tell us what to do attitude” (Priestley 2016) that is commonplace in many schools poses both challenge and opportunity.  Many teachers today will openly admit that they are overwhelmed with the amount of content and external pressures that they face.  Where teachers are held accountable for so much, it is hardly surprising that many ‘play it safe’ and stick to what they know or what those who have gone before them have done.  Waters reflects on the original National Curriculum describing it as “too backwards looking” resulting in a state where “the weakest teachers gained a prescribed content and clear expectations but the strongest teachers lost influence over planned learning and professional intellectual curiosity” (Waters, 2013).  The CfW offers the opportunity for “schools to be more flexible in their approaches, and provides education leaders and practitioners with greater agency, enabling them to be innovative and creative.” (Welsh Government, 2019).  Reducing the level of prescription, giving teachers greater autonomy over what is taught sounds idyllic, but the reality is that there has never been such pressure on teachers to get it right. 

“Curriculum design and review is a continuous, cyclic process. It involves making decisions about how to give effect to the national curriculum in ways that best address the particular needs, interests, and circumstances of the school’s students and community” (New Zealand Government, 2017)
It can be all too easy in the cyclic process to lose focus on the main objectives, become distracted by new ideas or caught in the trap of trying to please too many parties - losing sight of the vision resulting in a situation where there is a continuous ‘bolt on’ to the existing curriculum and impact becomes lost.  Effective implementation of a school vision relies heavily on the organisation, the avoidance of over-complicating and overloading it.  Waters reflects on effective curriculum design suggesting that problems are encountered when the curriculum becomes convoluted.   “Over time we have added too much to what children need to learn and therefore we have an uncertain agenda of what children should be learning in the twenty-first century” (Waters, 2013).  In New Zealand, there is the national curriculum and then there is the school curriculum. They endorse the need for a curriculum to be reactive to the needs of the community.
“There’s no recipe. What you might do will be different to us because of your community, your students, your location. The process of giving effect to the national curriculum is about making it work in your school.” (Principal, 2017)

The CfW recognises the need for the two to run alongside one another and provides a “National Framework that settings and schools can build on to develop their own curricula.” (Welsh Government, 2019).  This is not a new phenomenon, back in 1931, The Hadow Report reflected on the need for schools to be competent in “developing its own methods, perfecting its own technique and establishing more firmly its own standards of achievement and excellence” (HM Stationery Office, 1931).  Whilst this has always been the vision, in the past, not enough has been changed in order to see it to fruition.  CfW appears to recognise this and the plans to make changes to the way in which schools are inspected, monitored and categorised provide more opportunities for schools to become truly autonomous.  With this autonomy inevitable comes risk.  Waters believes that the level school autonomy has an impact on performance and those who perform well have greater autonomy (Waters, 2013).  This is of course dependent on the capability and skill set of the staff to whom autonomy is given.  With autonomy inevitably comes accountability.  The 2019 White Paper Consultation ‘Our National Mission: A Transformational Curriculum’ (Welsh Government, 2019) emphasises this fact and states that “structures must be put in place to ensure appropriate moderation, monitoring and accountability arrangements.  (Welsh Government, 2019).  This has not been overlooked by Wales and the compilation of the Professional Standards Toolkit (Welsh Government, 2017) aims to ensure the continued level or responsibility and accountability for all.

Moving away from policies and procedures, it is important to consider the learning environment and that “a good school, in short, is not a place of compulsory instruction, but a community of old and young, engaged in learning by co-operative experiment.” (HM Stationery Office, 1931).  Whilst this is not a new idea, it is one that has received a lot of press of late.  With CfW aiming to build on the success of the hands-on, experiential approach introduced with the Foundation Phase.  Placing greater emphasis on the ‘how’ something is taught as opposed to ‘what’ is taught is subject to much research.  Recognising the importance of developing the curiosity of learners is not only relevant to Foundation Phase Learners.  “Curiosity is a driver for change” (Timperley, et al., 2014)  and children are naturally curious about the world around them.  Nurturing this curiosity through an Inquiry based approach has the power to develop thinking, improve relationships and create “dramatically more innovative approaches to learning and teaching.” (Timperley, et al., 2014) .  This method, used in many countries across the continent including Australia, New Zealand and Canada to name a few echoes the ideology of Kath Murdoch in her book “The Power of Inquiry” (Murdoch, 2015).  Meeting the needs of learners today will require a great deal of thinking outside of the box!  “The high expectations embedded in the Progression Steps will only be realised through effective teaching that engages children and young people’s curiosity and enthusiasm through a blend of teaching and learning approaches” (Welsh Government, 2014).  Murdoch recognises the necessity of listening to learners, of gauging their interests and supporting them in making connections with their learning.  By involving learners in this process, we are ultimately training them to become instigators and leaders of their own learning and avoiding a situation such as that of Scotland where Lindsey Paterson believes  “children emerge allegedly unable to think for themselves, unskilled for work in the new economy, and unprepared to act as democratic citizens” (Paterson, n.d.).
  
A key purpose of reforming the curriculum is for it to have a positive and lifelong impact on the learners of today.  One of the greatest challenges will be to monitor and measure the impact.  “What we are after is far more than high scores on standardised tests” (W.Eisner, 2003) This is certainly a positive ambition – to move away from the age of teaching to the tests and competition over league tables.  When Japan introduced its reduced subject, more holistic programme in order to “relieve pressure on students and improve their creative and problem-solving abilities” (Crehan, 2018), they saw a dip in PISA scores. “Slipping just a few places made the government panic and reverse reforms that seemed to be effective” (Crehan, 2018).  Whilst there were several factors contributing to this, the Government with little understanding of the education system outside of the scores and the media outcry meant many of the people of power lost faith in the reform.  Families who had become so absorbed with test data and had little understanding of their child’s progress outside of these scores, took on tutors to close the gaps to the point where it is seen as the norm for learners in Japan to receive extra-curricular tuition.  A reduced timetable in the day resulted in parents taking it upon themselves to ‘raise standards’. Whilst the reform did exactly what it was intended to, it was felt that this was to the detriment of maths and reading scores.  This calls into question what is valued most by educators.  Inevitably, in every class there will be learners who follow an academic route and those who sway towards vocational paths. The New Curriculum Progression Steps support the The CfW has been designed so that it no longer separates by year group or even by Key Stage, instead, “the intention is that learners will progress along the same continuum of learning for each area of learning and experience from ages 3 to 16” (Welsh Government, 2019).  Whilst the idea seems very different, many teachers have done this for years, looking at the achievement outcomes for the years above or below in order to meet the needs of the learners.  The ‘What Matters Statements’. Learning is more horizontal  This is contrary to the curriculum of New Zealand where they have maintained year on year progression points.  Discussion with a core study group raised this as perhaps one of the more radical changes with CfW and for many, the one they were least comfortable with.    Coming from an outcome based and test-driven school system, discussion with a core study group emphasised the concern over assessment and how learning will be ‘measured’ under the new system.  Whilst a majority of teachers in Wales do not endorse National Tests, there is understandably a sense of concern over the change in approach to assessment and with the Progression steps spanning three years, careful consideration will need to take place at school level in order to ensure that children “do not slip through the net” (Teacher, 2019).  It is the duty of the school to “provide a curriculum that enables most learners to reach, or go beyond, the achievement outcomes set by the school and progress along the continuum for the progression steps.” (Welsh Government, 2019). CfW is designed with the intention of valuing all learners equally and supporting them on their individual journey.  Whilst it would be satisfying to do well in PISA and other comparative data, what is important is creating a modern and purposeful curriculum for future generations.
[bookmark: 00]In summary, it is vital to consider that “What is true today will be irrelevant tomorrow” (HM Stationery Office, 1931), if we consider the new curriculum design to be a task and finish job, we are ultimately setting ourselves up to fail.  “Curriculum design and review is complex – you won’t necessarily find what works best right away. “ (New Zealand Government, 2017).  Curriculum design is a journey, one that is unique to each country, school, teacher and child.  What is essential is the balance between understanding what we want for the learners in front of us, having high aspirations for them and building their capacity as a learner so that they have the ability to realise their potential.  “It will best serve their future by a single-minded devotion to their needs in the present” (HM Stationery Office, 1931).  “Ultimately, no matter the program, reform happens through people, not policies, curricula, or technology.” (Bialik & Fadel, 2017)


The philosophy behind the four purposes is not exclusive to the CfW.  Analysing the fundamentals behind the curriculum for Scotland, it is clear that we share more than just a border with England!  Scotland’s Curriculum for Excellence was born from Donaldson’s review in 2010.  These large scale, ‘strategic’ changes are questioned by Mark Priestly and Sarah Minty (Priestly & Minty, n.d.) Incomplete paragraph






ii. Contextual study: critical reflection on the challenges and opportunities for implementation of Successful Futures.

Context
School A is an English medium, two form entry, Community Primary School with approximately 500 pupils on roll. Children begin Nursery after their 3rd birthday and stay until the school year in which they are 11 and transfer to Secondary School. Approximately 40% of children at School A are entitled to free school meals - well above the national average for Wales.  The school was chosen as a focus for contextual study as although slightly further along in their journey to Successful Futures, it shares many similarities with School B where I am currently based holding a TLR for Leader of Digital Learning and Provision for More Able and Talented learners.

As a Curriculum Pioneer School, school A is forward thinking and highly driven in its ambition to provide 21st Century learning opportunities in line with Government ambition. There can be a lot to learn from the journey of School A as it realises it’s mission of “learning and growing together being our best forever” and whilst to an outsider it may seem that the journey has been one of plain sailing, discussion with staff and learners details the volume of work, resilience and innovation that has gone into creating the 21st century learning hub that was observed.  

Challenge/Opportunity 1 – Building Capacity to Embrace Change

A member of the Leadership team reflected honestly on the challenges that School A faced when introducing the Curriculum for Wales 2022.  The first being the attitude and competency of their staff.  Whilst two previous Estyn inspections in 2005 and 2011 rated the school as ‘good’ in all areas, many staff questioned the need for the change.  Recognising the potential “‘negative’ agency such as resistance, conspiratorial mediation and creative mediation” (Osborn, et al., 1997), An efficient, forward thinking leadership team centred around the 6 areas of learning was created.  The organisation of the Leadership team is one of particular interest and very different from that of School B where Leadership roles such as “Leader of Wider Learning”, “Leader of MAT provision” and “Leader of Innovation” are perhaps more holistic and representative of the Four Purposes but with the purpose of the New Curriculum to be interpreted by individual schools and personalised both contexts have organised the Leadership Teams to suit their needs and have the capacity to do equally well.  Personally, I can see the advantages of both approaches.  The approach by School A to focus on the areas of learning is strategic and well thought out as it avoids overloading the curriculum and the roles are clearly defined.  In School B, the Leadership Team is centred around There is no “Leader of the Four Purposes” but nor should there be as the rationale behind the Four Purposes is that it underpins the whole learning experience.  Both schools have reacted to the individual needs of their settings demonstrating a sound understanding of the intentions of CfW and realisation of the opportunities that it presents.

Challenge/Opportunity 2– Understanding the Rationale for Change

Building on the Leadership roles, School A strives to create a ‘coaching culture’ based on Guy Claxton’s theory in ‘Building Learning Power’ of performance management where all staff are engaged with and supported in their professional learning.  Quote from etlf.  This was extremely challenging and encouraging all staff to participate and understand the rationale for change was a gradual process.  This was also discussed during a core group conversation where teachers reflected on their willingness to step out into the unknown and the confidence to take measured risks.

The greatest change in supporting this shift was perhaps the organisation of staff Professional Learning opportunities.  Quote Each week, the school is organised so that the entire staff receive two hours of strategically planned, stimulating professional learning time.  The school rarely uses supply teachers as they feel that continuity is vital for learner well-being and so for two hours a week, each class receives specialist music/art/sports coaching whilst teaching staff come together to engage in educational research and reflect on best practice.  Huge emphasis is also placed on all staff managing their own professional learning needs.  Many take the opportunity to observe one another’s practise and to share knowledge during whole staff Planning, Preparation and Assessment (PPA) time.  This forward-thinking, innovative approach enables all staff to access directed learning time and has impacted significantly on their understanding of curriculum reform and supports them in developing stimulating and enriching learning opportunities based on strong pedagogical principles. Quote  Through these opportunities, the staff continuously monitor the impact of their practise against the school goals. Continual reflection is necessary in order to ensure successful impact. quote

Challenge/Opportunity 3– Creating a Shared Vision 

Further challenge for School A when re-designing the curriculum to one that is Inquiry based and child-centred was the ‘buy in’ from staff and parents.  Many did not see fault with the curriculum as it stood and could not see the rationale for such a radical change.  The majority of parents were described as having a negative and apprehensive attitude towards change perhaps as a result of their own negative experience of schooling and as other schools within the cluster were still very much traditional in their ways, they could not see the value in such a radical reform.  The Leadership Team knew from research that “If reform efforts ignore and disempower parents, excluding them from the discourse, attempted changes will not be successful in the long term as they quickly fall out of positive public opinion.” (Bialik & Fadel, 2017) Recognising the crucial role that parents play, the school prioritised the need to develop a shared vision unique to the community of School A. 

A research team was established and found it difficult to get parents to engage in the first instance.  Those who did engage highlighted behaviour as an area they felt needed improvement.  Staff explained that parents could relate to issues with behaviour as this was something that they understood and would hear about from their own children.   They were less inclined to comment on curriculum development as, unless they worked within the education sector, it was not something they fully understood.  In order to achieve the school aim of providing co-operative learning, it was vital to get these parents involved and so they decided to start with where the parents felt the greatest need was.  Together, they decided that a ‘behaviour policy’ was ineffective for their setting and the community it serves and transformed this into a ‘relationship policy’.  Relationships are documented in many curriculum’s as hugely important.  Quote on relationships – waters This policy is still in its infancy as are many things in School A.  However, discussion with learners at the school emphasises the ethos that children are positively encouraged to behave in a socially acceptable way and whilst appropriate behaviour is celebrated, it is not rewarded with token gestures such as stickers and house points.  The shared understanding is that the school aims to nurture a culture of intrinsic motivation and self-fulfilment.  Thus, supporting Abraham Maslow’s theory that learners are motivated at five different levels, or the ‘Hierarchy of needs’ (see Figure below).  The understanding that learners need to secure each step of the pyramid before progressing to the next

 (Smith, et al., 1981) and building to self-actualisation and lifelong learning.

[image: Image result for maslow's hierarchy of need school]
Figure 1 - Maslow's Hierarchy of Needs

Challenge/Opportunity 4 – The Learning Environment
 
The new curriculum emphasises the need for learner autonomy and this is a clear strength at the school. What stood out particularly was the creation of ‘Break out’ spaces.  A design room, mini kitchens, hidden book nooks and digital learning zoned were highlighted by the children as highly successful in promoting appropriate behaviour.  The children clearly have ownership of their learning environments and are trusted to utilise the spaces appropriately.  In Key Stage 2, learning environments have moved away from traditional children sat at tables to work.  Walking into any Key Stage 2 classroom is like walking into a modern office with a variety of seating options including sofa’s, high tables and computer workstations.  Despite their small size, classes feel spacious and relaxed as every available space is utilised to capacity.  Interestingly, children are given flexibility in where they sit and how they organise themselves - a fundamental skill if they are to become lifelong learners.  The maturity levels displayed at School A are certainly evident and learners select where they sit based on what they are doing, how comfortable they are as well as how much support they feel they will need. The teacher and Learning Support Assistant (LSA) base themselves within the class and learners decide whether they need support and sit with them or feel that they are confident enough to attempt it alone.  There are certainly pros and cons to this set up – it has a clear benefit on the well-being of learners, particularly those who struggle with a formal class set up.  However, it also raised the question about the level of input and support did make me wonder how this would work in my own setting as a teacher, how I would feel about the children being spread over three rooms.  It would certainly take some getting used to and a great deal of work to set the expectations.

Challenge/Opportunity 5 – Raising the Expectations of all Learners
 
In order to realise the new curriculum, School A broke away from grouping learners by ability.  Understanding that organising the learning environment in this way “promotes self-actualisation by enabling students to play to their own strengths and so to give to one another” (W.Eisner, 2003), emphasis is placed on mixed ability learning and cooperative learning opportunities to maximise learning for all.  Lucy Crehan discusses a similar method used in Japan where “teachers take pains not to emphasise the differences between students, they perpetuate this idea that all students have equal potential” (Crehan, 2018).  She goes on to discuss the importance of staff having high expectations of all learners in their care and rather than making exceptions for those working below the expected level for their age, she comments on the education system in Finland where avoiding or delaying the streaming of children according to ability “seems to improve the results of lower performers, without disadvantaging high achievers” (Crehan, 2018).  This is similar to the theory behind the National Association for Able Children in Education (NACE) and whilst their aim is to raise the standards of provision for More Able Learners, they emphasise the idea that “ability is a fluid concept: it can be developed through challenge, opportunity and self-belief.” (NACE Cymru, 2018).  Evidence suggests that having high aspirations and expectations of all learners has the power to impact how well they achieve.  Having observed the practise at School A and researched ‘The Pygmalion Effect’ (Rosenthal, 2017) which reflects on the idea that learners who have high expectations placed upon them ultimately achieve more than those who are considered ‘average’ and of whom there are lower expectations.  Creating a climate of high expectations remains an aspect of development for School A.  Whilst a great deal of work has gone into working with staff to ensure they understand the rationale behind the theory and organise their learning environment to support the theory, more work is needed to ensure they have the knowledge to teach in this way and to create the culture shift that is needed to embed the principles.  This understanding will be essential to practitioners moving forward with the Curriculum for Wales 2022 and led me to question my own setting and how it could be better organised to create a climate of self-fulfilment.  Having often grouped learners into ability groups and placed greater responsibilities on those deemed more responsible, I now feel that I need to raise my own levels of expectations in order to support all learners in realising their full potential.  This does not mean that all learners will be expected to read at the same level at the same time as that is in complete contrast to what is suggested by the progression steps.  What it does mean is that there is a great emphasis placed on working hard, being resilient and becoming self-reflective.
[image: ]
Figure 2 - The Pygmalion Effect (Rosenthal, 2017)

Challenge/Opportunity 5 – Building Learner Capacity

Perhaps the most fundamental shift in-keeping with the CfW 2022 is the personalised approach to curriculum reform at School A.  The shift in staff mindset has enabled the creation of a curriculum well on its way to meeting the needs of the 21st century learner.  Centred around the fundamentals researched in the book ‘Inquiry Based Learning’ by Sue Palmer.  The team at School A have refined the curriculum so that it is one of stimulating and engaging learning experiences all developed in line with learning behaviours and personal effectiveness centred around the local community and the opportunities offered within.  Inquiry based learning opportunities consist of ‘real world’ experiences, weekly opportunities for all learners to experience ‘beach school’ and ‘Forest School’ and a huge emphasis on personal inquiry.  In Foundation Phase, learners are given regular opportunities to get out and about within the community and a Foundation Phase teacher described how they  encourage a personalised approach to learning – for example, not all learners would visit the market if this is not where their interest lies, another more appropriate visit would be arranged.  This supports the idea of building on learners’ interests and promoting equity amongst learners but did leave questions about the knowledge vs skills debate. How do Foundation Phase Learners know what they are interested in until they have been exposed to it? And how can they articulate this?  In Key Stage Two, discussion with learners highlighted the difficulties in ensuring continuity between staff.  In some classes, learners could confidently say that they had an input and choice in their learning whilst in others, learners were less inclined to feel this way.  I wondered if this was due to teacher experience, confidence or as discussed earlier, perhaps underestimating the capabilities of the learner.  The walls and books are ‘decorated’ with hexagon’s taken from Guy Claxton’s Model for ‘Building Learning Power’ (Claxton, 2002) however, having spent time discussing them with learners, it was evident that their current understanding of them is superficial. Whilst the staff at School A claim to be innovative and measured risk-takers, they are very honest in their reflections and understand that there will be aspects that work well and equally, those that do not.Quote on reflectiveness

The firm belief in the shared school vision gives School A the confidence to stand firm when making decisions for the children in their care always reverting to the ‘why’ and the rights of the child.  School A reflected on previous practice where great emphasis was placed on recording learning and the standards of books.  On reflection, they questioned the purpose of such an approach and decided that By moving away from standard methods of recording, School A found learners were initially reluctant to make choices and struggled to set out their work.  Two years down the line and learners are creative and confident in the presentation of their work, proudly sharing with anyone willing to listen!  While it is clear that learners have ownership of their work, comparing books at School A with those of a more prescribed curriculum may see disparity with the ‘standards’ of books.  

Challenge/Opportunity 6– Building Partnerships

Undoubtedly there are many more peaks to climb for school A and discussion about transition from Primary school to Secondary School was something that particularly interested me.  I wondered how the Secondary school catered for the learners coming from such an environment.  It became apparent that as much as the local secondary school supports the ideology of School A, they are some way behind in their journey towards Successful Futures and embracing the Curriculum for Wales 2022.  Invitations to visit and observe good practice were turned down.  Whilst School A refuse to give up, their concern for the children transitioning to comprehensive is evident.  This struck a chord for me and I wondered what would happen for the learners at my current setting as they transition.  I also feel for the staff in the cluster Secondary School.  As a Foundation Phase Practitioner, The Curriculum for Wales 2022 builds on the values and pedagogy already in place and so it is not as drastic a change as it would be for a teacher who has been responsible for a single subject and an enormous amount of children in comparison.  For a Secondary teacher, I believe that the CfW presents a far greater change of practice and whilst we in no way want provision to be uniform, there needs to be an equity of entitlement for all learners and a shared understanding of provision. If it is to be a successful continuum of learning, both sectors will need to work in partnership to ensure the impact.  

Summary

Whilst the staff at school A recognise the many challenges that implementing a new curriculum brings, having a strong leadership team, knowing their learners and knowing what they need has enabled them to embrace these challenges, tackle them head on and transform them into opportunities.  Opportunities to create an adaptive curriculum based on sound pedagogical principles with the well-being of learners at the core.  A lot can be learnt from the determination, resilience and innovative approach.  Reflecting on the practice observed, led to many questions about my own setting.  Having analysed the challenges and opportunities proposed by The Curriculum for Wales 2022 in School A, I now have a deeper understanding of what it means to build on the scaffold of the given curriculum and adapt and refine it to meet the needs of learners.









iii. Complete a force field analysis of the reality of implementing Successful Futures in your setting leading to a detailed report to Governors including the challenges, risks and justification and recommendations to move forward.

Context

School B shares a very similar catchment to that of School A.  Whilst it os smaller being a one form entry school with  216 pupils on roll between the ages of 3 and 11, including 30 who attend the nursery on a part-time basis. Approximately 27% of pupils are eligible for free school meals, which is above the national average. 

Whilst School B is already somewhat along the journey to implementing the Curriculum for Wales 2022 and has laid firm foundations for 21st Century learning since it’s last Estyn inspection in 2017 where it was deemed many areas were adequate and in need of improvement and received a National School Categorisation of amber.  Fast forward two years and the school is no longer under Estyn Review, has a draft categorisation of green and as of September 2019, will work as an ‘Quality Insurance’ school.  In the last two years, the school has moved away from the safety net of published schemes of work and towards holistic, authentic approaches to learning.  Pupil voice has a greater impact on teaching and learning and a reflective approach where staff are encouraged to step out of their comfort zones.  Opportunities to celebrate successes and reflect on ‘failures’ have also been a strength with staff learning from one another’s triumphs as well as their mistakes.

There is a relentless drive for improvement and the school reflects Jim Collins ‘Fly Wheel effect’ (Collins, 2001) where there is a shared understanding that there will not be a single ‘eureka’ moment where the journey will end, more a series of ‘eureka’ moments that continue to drive the wheel forward on the path towards successful futures for all.  Maintaining the focus on the key drivers in paramount and in order to move forward on their journey, there are several factors that will need to be taken into consideration for the new academic year.  Based on research, core group discussions and contextual studies, a Force Field Analysis was created to highlight a selection of challenges and opportunities that the school may encounter in the journey towards implementing the Curriculum for Wales 2022.

[image: ]
Figure 3 Force Field Analysis detailing Challenges and Opportunities for Implementing Curriculum for Wales 2022 in School B.
New figure

Realising the Curriculum for Wales 2022

The Force Field above highlights key opportunities/strengths (helping forces) vital in driving the New Curriculum forward at School B.  The leadership team that was newly established at the time of the last inspection has been steadfast in its approach to raising standards of teaching and learning.

Opportunities

Whilst it is clear from the Force Field analysis that implementing the CfW 2022 poses many challenges for School B.  A united approach and innovative staff have the vision to transform these challenges into opportunities.  Opportunities to widen working partnerships, innovate and reflect on practice to ensure it is fit for the community they serve.

Using the Force Field Analysis as well as research gained from the contextual study, I have created a set of priority action for the academic Year 2019-2020.  Included in the actions are the potential risks associated with implementing such practices along with a detailed justification for the priorities. This information will be shared with Governor’s in the form of an action plan and reviewed termly to monitor impact.  

	2019-2020 Priority Actions for: Implementing Curriculum for Wales 2022 at School B



	Priority 1 for 2019-2020

	1. Establish a culture of inquiry amongst staff centred around the professional learning standards of the Excellence in Teaching and Leadership framework (ETLF)

	Expected Opportunities
What will it look like if successful?
	Expected Challenges


	· All staff engage in regular and purposeful professional learning opportunities centred particularly around pedagogy
· Staff are supported in reflecting on the successes and pitfalls encountered whilst implementing CfW
· Staff understand the rationale behind Curriculum for Wales 2022 and the commitment to raise standards
· Staff make progress against the professional standards of the ETLF particularly focussed on professional learning
· School builds on partnerships with other schools within and beyond the cluster sharing expertise
	· Staff understanding of what it means
· Time and funding to release staff to engage in professional learning opportunities.  
· Willingness of staff to take on ‘extra’ workload associated with professional learning if they are not given release time.

	What are the potential risks/Threats?

	Forthcoming changes to the Leadership Team that have been steadfast in the approach to Professional Learning.



Justification 
In order to meet the standards necessary for highly effective practice, “Continuing professional learning is driven by the teacher carefully framing professional growth within the context of the four purposes and a commitment to leading development for colleagues within and beyond the school.” (Welsh Government, 2017)  The school has made steps to achieve this already, by creating a metacognition Professional Learning Community and engaging teachers and teaching assistants in meaningful research that has gone on to impact the ‘growth mindset’ and attitudes to learning significantly.  Although still in its infancy, it is clear that engaging staff in this form of research impacts enormously on the understanding of the pedagogy and purpose. In order to gain the ‘buy in’ from all staff, it is vital that they are all given the opportunities and time to engage in purposeful research and professional learning.  School A considered this to be one of the greatest challenges, ensuring all staff were onboard with the professional learning model (insert graph) and yet once achieved, had the greatest impact on raising aspirations and overall standards of teaching and learning.  

At School B, we are not averse to engaging in professional learning and the Leadership team in particular have adopted this as a scaffold for many development meetings. However, for this to be embraced by the whole school community, the school needs to consider how this will work.   The greatest challenge to achieve this in the first instance will be time.  This will need to be strategically managed to ensure all staff have allocated professional learning time without it impacting detrimentally on teacher well-being.  School A’s system of having two hours per week covered by external agencies such as music and sports instructors would be ideal however, as School B employs a PPA teacher, this would not be effective without committing to funding which would be substantial.  Support staff are already invited to staff development meetings however, the uptake is currently limited at best.  As School B is a smaller setting than School A. It could be advantageous in the first instance to combine teachers and support staff to create a professional learning action team who would ensure this priority is driven forward as the school embraces the CfW 2022.  

There will be times of trial and those of error as the team discovers the most effective way to engage staff in regular opportunities to engage in professional learning.  Initially, the Leadership team will need to play a more directive role, allocating reading material, suggesting methods for development and guiding the research.  However, as time progresses and staff become more intrinsically motivated, the aim is that this becomes more personalised to individual staff members and their personal areas for development.  

In order to assure impact, there will need to be close monitoring of the effectiveness of these opportunities as well as staff well-being and perceptions to ensure that momentum is not lost and staff are not overwhelmed by too much information.  This will be done through informal feedback, questionnaires and through staff self-evaluation against the professional standards.  Staff should feel the purpose of the research and not see it as extra workload that detracts from their current roles otherwise, the research will be superficial.

	Priority 2 for 2019-2020

	2.  Deeply embed the culture of inquiry-based learning where teachers are innovative in designing a curriculum enriched with authentic learning experiences.  

	Expected opportunities
What will it look like if successful?
	Expected Challenges

	· Teachers are able to ‘tune in’ to learning opportunities and build
· Pupil voice 
	· Staff capability to deliver such a curriculum consistently
· Resources including funding to cover immersion days, external visits
· The volume of changes having a negative impact on staff well-being

	What are the potential risks/Threats?

	








Justification

Research has long demonstrated that learners achieve more when they are involved in the planning process.  Kath Murdoch clearly advocates this approach to learning as do the staff and learners at School A.  At School B, steps have already been taken to realise this vision.  Moving away from published schemes and towards ‘authentic and purposeful’ learning experiences. Building on Priority 1, a starting point for all staff would be to dissect the research of Kath Murdoch in her book ‘The Power of Inquiry’ and that of Guy Claxton in ‘Building Learning Power’.  

Observing good practice would be key to supporting staff in realising this priority.  Fortunately, this would not necessarily involve needing to visit another school as there are many teachers recognised as having an enhanced impact on learning during performance management reviews.  Where there are weaknesses, it is more due to self-belief and experience.  Considering the way forward, creating professional learning triads including Learning Support Assistants would 

Perhaps the most difficult element to balance in this area has been ‘pupil voice’ and the degree to which this impacts on what is taught and how to balance this element to ensure that all learners feel they have a voice.  

	Priority 3 for 2019-2020

	
2.   Raise the level of ‘learning power’ amongst all learners and staff

	Expected Opportunities
What will it look like if successful?
	Expected Challenges


	· Raised level of expectation on all learners
· Raised level of achievement for all learners
· Improved learning behaviour
· Curiosity of learners is embraced and channelled resulting in greater motivation and passion for learning
· Increased independence of learners
· Teachers feel re-energised

	· Ensuring all staff share the same high expectations of learners including support staff.
· Developing learner dispositions so that they have high aspirations 
· The attitude towards metacognition and the ‘growth mindset’ of staff and learners- do they truly understand?
· Sharing the vision with the local community, parents and key stakeholders 
· The level of learner resilience is currently low.  They do not persevere well with challenge and will need support to develop independence and motivation for such tasks

	What are the potential risks/threats?

	Data 






Justification
“Our children need the adults of this country to get behind them and help lift their expectation and performance” (Waters, 2013).  The introduction of the Metacognition team at school B has supported the school as it works towards building the learning power of the school community.  Whilst in its infancy, this team has a vital role to play if the school and its learners are to become ‘powerful’ and the theory brought to reality as a pose to a gimmick on the wall.  Considering the potential impact of building learning power at School B, it is clear that this will not be a quick fix.  In order for learners to become: 
“Ambitious, capable learners who are ready to learn throughout their lives.  who enjoy learning, make excellent progress and achieve their full potential. Our aim is that pupils become successful learners who can use their thinking skills effectively and who are able to work in a scholarly way.” (Welsh Government, 2014)
There needs to be an entire shift of culture.  With many families living in poverty and having low aspirations for themselves, it is understandable that many children at School B lack the resilience to persevere when they find learning difficult.  At times, even the More Able and talented (MAT) are reluctant to show what they are capable of for fear of standing out amongst their peers.  Guy Claxton’s model for ‘Building Learning Power’ (Claxton, 2002) will be used to support the school in implementing a strategic approach to developing a culture with the ultimate aim of creating lifelong learners.  This model will need to be broken down and will take time to perfect as is the case with School A.  The model below will work best if there is a “whole school strategy” (Claxton, 2002) and the Leadership Team will need to organise how this will be broken down into manageable chunks supportive of the gradual culture change.  
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Figure 4 Building Powerful Learners (Claxton, 2002)

Whilst there are many aspects of the model working well in School B, particularly those related to ‘affording cultures’, as with any setting, there are those in need of developing.  Over the last two years, the school has embraced partnership learning opportunities and is now recognised as a Regional Professional Learning School.  The recent school improvement journey of School B stands our staff in good stead to support others as we have recent and relevant experience of the challenges faced.  By using the ‘ETLF’ (Welsh Government, 2017) and ‘Building Learning Power’ Models (Claxton, 2002) along with The Curriculum for Wales 2022 we have the toolkit needed to create an adaptable and sustainable education for our learners.  Creating a microclimate in which they can ‘Believe, Enrich and Succeed Together’ as per the school motto and ultimately leave school with a bank of memorable experiences, a love of learning and “be pleased to leave because they are ready to take on whatever the world can put before them”. (Waters, 2013)
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