Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.

During this essay, I will be discussing the holistic development of a child within my class. Whilst considering any potential ethical issues, the child will be given anonymity and referred to as Child A throughout. 

Introduction
Child A attends a faith school within Swansea. They are a Year 5 pupil within a school that teaches whole Key Stage rather than by year group. They are one of 78 pupils that I teach within Key Stage 2. At school, Child A will follow a weekly timetable where by the children circulate around the Key Stage 2 classroom for curriculum subjects such as Literacy, Mathematics, ICT, Welsh etc. There are 3 Key Stage 2 teachers within the school who each have different duties and responsibilities. The teaching staff have specifics subjects that they teach. For example, one teacher is responsible for teaching Literacy, Welsh and Religious Education, another is responsible for teaching Numeracy and Science and another is responsible for teaching ICT. For all other curriculum subjects, children return either to their registration group or in some cases their mixed year group i.e. Year 3 and 4. During my PTE practise, I have been taking on the role of each of the teachers each week. I have only managed to teach Child A three times since starting my teaching practise due to the set of the school and the children have been away at residential this week. Even though Child A is a Year 5 pupil, as the school teaches whole Key Stage, the children within the whole Key Stage have access to the same opportunities such as school trips and residentials. The school offers a variety of after school clubs from languages Welsh and French, to netball to mindfulness. 

Data Collection
In order to obtain data in order to identify the next steps for learning, I used a variety of data collection methods. I obtained current levels being worked towards in a quantitative data format from the class teacher (see appendix 1). These levels provided me with an insight into Child A’s academic performance level however, they did not provide with me any information about Child A from a social or emotional perspective. Therefore, in order to obtain this information, I conducted observations during play time and group/collaborative learning sessions (see appendix 2). I also conducted informal, non-structured interviews with both the class teacher and Child A to obtain as much information as possible from a social and emotional perspective. This is an area which I felt was almost impossible to measure quantitatively therefore, detailed qualitative responses would provide more accurate information. 
By using an observation method, according to Hogg and Vaughan (2005, p.12) it is the most suitable method to use when you are looking to obtain behaviour focused information as “generally, overt behaviour is all that can be measured” through field or observation studies. I observed Child A play at play time with peers and work collaboratively during lesson with peers and staff. By observing these specific situations covertly, I was able to obtain information from Child A in their natural environment without influence which is a major advantage for using this method. Abby (2017) agrees that by observing in a naturalistic environment, “participants are in their normal environment so are more likely to react in a realistic/ genuine way”. However, as previously mentioned I covertly observed Child A. If my observations were identified of suspected by Child A, Abby (2017) believes my observation validity could be compromised. By opting to observe Child A during play and collaborative learning session this method is used is seen to have advantages as “participants are being involved in the social group can give the observer insight into the emotions and motives of the participants behaviours”, Abby (2017). However, Hogg and Vaughan (2005, p.12) explain “it can difficult to obtain accurate measurements or measurements of subjective feelings” therefore, observations are ideal for obtaining information based on external behaviour whether that is within social interaction situations or individual working situations.
A non-structured interview was also used to aid me in obtaining information about Child A’s well-being. The interviews were conducted between Child A and myself and the class teacher and myself. There are several strengths and limitations to using a non-structured interview. I attained assent from Child A before the interview and consent from the class teacher on behalf of the child and themselves (see appendix 3). Within my unstructured interview, I used a mixture of open and closed questions with Child A and open with the class teacher. Interviews are an ideal way for researchers to ask different types of questions which in turn, generate a variety of answers. By using both closed and open questions with Child A, I was able to obtain more in-depth answers and provided them with the opportunity to express what they think in their own words about their closed answers. The questions I used were short and to the point as I was interviewing a child, and according McLeod (2014) “children have a limited attention span and for this reason lengthy interviews should be avoided”. The interviews were informal to aid me to build a rapport between Child A and myself and the class teacher and myself. By having a good This rapport, I aimed to obtain more in-depth and honest answers. I collected qualitative data from both the class teacher and Child A to assist me to assess the holistic well-being of Child A. Also, by hearing the child’s voice about their feelings towards being in school, what they enjoy and what they would improve or change about school is essential to their development. This is something that Clark and Moss (2011) encourage teachers to do within their practise. They encourage teachers to listen to the child’s voice and their perspectives on themselves as learners in order to help them develop in themselves holistically.
I have had to make several ethical considerations whilst obtaining data for Child A. An ethical issue which I have considered is any potential risk to participants who are involved in the research without giving their full consent. To overcome this issue, I will gain written consent from the class teacher on behalf of the child. This is providing me with consent to use the data collected from the child during this essay. I also asked Child A for their assent and whether they were happy for me to use their interview responses and class work as evidence for this assignment. Child A was informed they have the right to refuse to take part at any time, and do not have to take part if they feel it would be upsetting or distressing for them. 
In order to overcome the issue of confidentiality, the child will be referred to as Child A and the class teacher will be referred to as the class teacher. This is to protect their identity and data obtained. All data obtained will be destroyed after the completion of this assignment. Within the consent forms and during the verbal assent, I will emphasize all data obtained is anonymous and confidential.
The risk to the researcher is that I may be accused of unprofessional practice. I will manage the risk by adhering to the BERA guidelines and following my plan of ethical practice. I will always comply with ethical, legal and professional frameworks, obligations and standards as required by the statutory and regulatory authorities, as well as with the university’s Research Integrity and Ethics Code of Practice.
There should be no risk to the University if any risks for both participants and the researcher are managed correctly. The risks are mentioned above. I will conduct the research and all data collected will remain confidential and results will be recorded honestly.

Analysis of Learner
The way in which a school collects data on their pupils is through end of year or Key Stage levelling. The schools refer to the Curriculum Framework for Wales (2008-2015) when levelling work for their pupils. A child in Wales at the end of the Foundation Phase, schools would ideally like to see their pupils achieving a level 5 or 6 and the expected outcome for these children at the end of Key Stage 2 would be a level 5 if the provision and quality of the education they receive remains at a high standard. Though this is not in all cases realistic or possible when taking into consideration children who are EAL, SEN, looked after children, traveller or FSM children, schools will always strive to have their pupils reaching these levels within they schools. 
Child A is a Year 5 child and still has an academic year to meet their target levels. Currently, Child A is making fantastic progress towards their targets. The class teacher explained that Child A’s expected outcomes at the end of Key Stage 2 are level 5 within the majority of subjects and level 4 for Welsh reading, writing, Science, Geography, Design Technology and Music. Child A is making progress and achieving expected outcomes. They are currently a 4C child for oracy (English), writing (English), reading (English), Maths, Welsh oracy, ICT, History, Religious Education and Art and Design. This shows that the child is able to achieve their expected level 5 outcomes if their next steps are clearly identified and they are continually challenged and supported within all these subject areas. If a child is levelled at a 4C child, they are within the level 4 outcomes and achieving the lower end outcomes for this level. As the standard of work improves, the child works through the outcomes needed to fully achieve the level they are working on. Their work will be levelled from for example 3C to 3B, 3A and onto level 4. This results on the child moving up a level. They are excelling in PE which is their highest current level at 4B. During our non-structured interview, Child A shared with me that they play football for Cardiff City and they also play for a local rugby team. Sports is something that they really enjoy and are passionate about and this is reflected within their PE lessons. Referring to Nottingham’s (2013) ASK model, Child A is developing in all aspects. Nottingham’s (2013) ASK model is explained using a triangular formation. The A point is the child’s attitude towards their education and how it develops from uninterested to focused, the S point is the skills the child possesses from beginner to highly skill and the K point is the knowledge the child has obtained from little or no knowledge to a thorough understanding. Child A’s attitude towards their levels is demonstrating the desire to success as they are on target for reaching their predicated levels. Child A has the intellectual skills and physical to achieve their target and has acquired the appropriate knowledge in order to develop and reach set targets. 
By levelling children throughout the primary years, the school and class teachers are able to identify where areas of support are successful and enhancing the children learning experience. These are areas where the children are benefiting from the additional resources, teaching assistants, teaching strategies and curriculum expectations are being achieved due to these factors. The schools and teachers are also able to identify areas where support is needed and put into place possible provisions to help overcome these barriers. They can also identify strategies being used or resources which are not beneficial to the pupils learning. They can learn from their unsuccessful impact and focus on putting more funding in other provisions or resources, to enhance their pupils learning experience.
 However, the levels provided by the school are a form of data solely representing academic achievements. There were no levels available for social or personal well-being. This is a disadvantage to using levelling as the child’s holistic academic achievements are not fully being acknowledged or identified. Children are not being challenged, supported or having the correct provisions put in place in for all aspects of their education only the academic part of it. 
 During the unstructured interview with Child A, I was able to build a good rapport by talking about something they were passionate about, football. I asked Child A a variety of questions both open and closed mixed. I asked them “what do you like about attending school and why?” They responded that “they love coming to school to see their friends and to have a good education”. When I asked why is getting a good education something they enjoy, Child A responded, “it is good to come to school to learn in order to get a good job”. This indicated to me that Child A had the awareness and the understanding the importance of their education and how their education forms the pathway to a success career and future. 
Child A was also asked what they would change about school and why. The response they gave was “I wouldn’t change anything”. This is a reflection on the school’s fantastic support and education they are providing for their pupils. There was no aspect of school life Child A felt they needed to change or would if they had the opportunity to do so. 
As previously mentioned, I was able to build a good rapport by discussing football with Child A. I was able discover this interest of theirs after asking them about their hobbies. However, due to the demand of after school activities such as football, Child A does not have the opportunity to attend any after school clubs. Without discussing this with the child during the interview, it would have possibly been an area which would not have identified by the school and most certainly would not have been acknowledged by levelling. 
Child A was asked about how they felt in school. Their response was “I love school, I find it really fun but some days I am very tired. I am up at 5am most mornings and I have to go to football club from school so sometimes I am tired. I feel happy when I see my friends and the teachers. I am just grateful to have the chance to attend school as children living in the third world countries aren’t as lucky as me”.  From this response, it is clear that Child A is mindful of others and the opportunity they have to attend school. They are happy and enjoy attending school and seeing both friends and staff during the day. By sharing that they feel tired due to early morning starts and commitments to football club is something very important. Minnich (2013) states that “if you are unable to concentrate, to attend mentally, you are unable to achieve at your optimal level, because your mind and body are in need of something more basic.” He continues to explain that "sleep is a fundamental need for all children”. This allows the staff to be mindful if Child A is not concentrating or is not able to respond immediately during questions and answers or if they are struggling to follow instructions. 
I then asked Child A about how they feel when they are at home. Child A shared that they now have two homes as their parents have recently separated. I did not interrupt or ask the child to continue at this point as I am aware situations such as parental separations are a very sensitive subject. Child A continued to say they enjoy being at their dads as they have their school friends around them, they know the area and have the Old Vetch on their door step. This was the point during the interview that I had built a trusting rapport with Child A as they shared a personal experience which can be a very upsetting time. They were not upset and continued to talk about their feelings about the separation and they felt it is better now as there is no more atmosphere at home. During this particular discussion, I felt it was best to simply listen to the child and intervene if Child A was showing any signs of distress.
A major advantage to using the un-structured interview was being able to obtain more in-depth responses. Secondly, by asking these few questions, I was able to have some insight into Child A’s well being by simply asking them. The responses provided by Child A have provided me with the knowledge and mindfulness on how to approach Child A in certain circumstances and to be considerate and understanding when they are not focused due to tiredness. However, during this interview, an unexpected subject which was extremely personal and sensitive was shared by the child. This is something which I was not prepared for and did not expect to be shared as I had only known Child A for a number of days. By asking general questions, the child opened up about a sensitive matter which in some circumstances could have caused them harm or distress. This is something you can not necessarily prepare for and is something that should be considered when generating your questions. 
Referring to Nottingham’s (2013) ASK model, Child A has displayed other aspects of the model. In relation to the A point, Child A has made their desire to succeed clear demonstrating they are focused by emphasising the important of their education in order to get a good job. They are also in a routine with after school activities and clubs and school therefore, self-regulation has become a part of Child A’s everyday life. Child A has also displayed intellectual, physical, social and communication skills during this un-structured interview. They spoke openly, confidently and at ease during varied discussions and listened carefully to the questions asked demonstrating strong communication skills. They revealed they have a very busy schedule after school and on the weekend due to football and rugby commitments which are both physically and socially demanding. Thus, becoming more highly skilled in a variety of unlevelled aspects. In relation to the K point of Nottingham’s (2013) ASK model, Child A is aware of facts and figures in relation to sports they play as well as expressing their ideas based on their experiences. They have a thorough understanding of what is expected of them and how they should conduct themselves within school and out of school clubs. 

Next Steps for Learner
	I have decided to provide next steps for subject areas where the child is on the cusp of level 5 and where the child will need additional support to achieve their expected outcome. Child A is a working towards level 5 in Literacy and level 4 potentially 5 in Welsh.
Child A is a 4C child for Literacy. They are able to communicate appropriately, use correct spelling, punctuation and grammar in most cases and support their work with reasons for their opinions on times. Whilst reading, Child A is able to show understanding to what they are reading and recall the story when asked. In order for Child A to develop further, I have decided on three lesson ideas for Literacy each aiming to improve oracy, reading and writing over a series of sessions. 
To develop Child A in their oracy skills, I would plan a series of lessons presented in a fictional court room setting. The class will be presented with a fictional case and one half of the class will be the defence and the other the prosecution. By generating and encouraging a debate in this manner, an opportunity to communicate on a formal level for the child is provided. The children will need to discuss amongst themselves possible questions for witnesses to the case. They will need to consider whether these questions are relevant, whether they contribute towards to discussion appropriately and if challenged by the opposing team, how would they support their views and opinions. Most importantly, they would need to consider their audience. To engage other learner, the child would need to take on the role of their character, taking into consideration their body language, tone of voice, listening skills and realise the importance of these considerations within a formal, debate situation. I will model how this should be presented for the children after giving them the opportunity to choose my role. By modelling, Bandura (1977) believes “behaviour is learned from the environment through the process of observational learning”. Therefore, by modelling the task, the children will learn through observational learning what is expected.
 These are all areas Child A needs to achieve to meet the requirements of the level 5 child according to the English Curriculum Framework for Wales (2015).
	Child A is a fantastic reader and enjoys reading non-fiction books mainly about football or history (see appendix 4). However, they are unable to refer to the text confidently when reading other types of material. I am aware that different genres of writing have specific features and have different purposes, and therefore I have decided on a series on lessons to help support Child A. The children will be provided with a different genre of writing each session. They will need to first decide what genre of writing they believe the text to be. Once decided, the children will need to research the features of that genre of writing and the purposes of the features. They children can use ICT to present their finds in the form of Poplets for example or write their ideas by hand in brain storms and other formats. After exploring several genres of writing, the children will bring all their research together and create a booklet. These booklets can be kept in their trays and they can be referred to when a child is reading a piece of text they are not familiar with, and when the child is producing pieces of writing. By being aware of the features of multiple genres, Child A will develop a sound knowledge of genre features, providing them with more confidence with their reading and a deeper understanding of the material they are reading. 
	A series of story writing lessons would be a way in which Child A can develop their writing skills and achieve their level 5 expected outcome. The children can decide the genre of story they want to produce and whether it is fiction or non-fiction. They will then complete a series of carousel activities to help them plan and produce their stories to the best of their ability. The carousel activities would include a punctuation corrector station whereby children will need to mark punctuation correctly within story passages, a spelling where children will need to correct the spelling of words within story passages and a paragraph organisation activity. Children will also have the opportunity to decide on a theme for their story and design illustrations for characters. Using imaginative language is something that Child A struggles with in particular, so by having an imaginative words station, the child will be given the opportunity to describe a variety of objects, characters, scenes, feelings, using adjectives, onomatopoeia, metaphors, similes and personification. If continuous provisions are in place and Child A is being challenged throughout these areas, I am confident they will achieve their expected outcome at the end of Key Stage 2.
	An area where Child A requires further support is Welsh. Schools in Wales are promoting Welsh and are becoming bilingual. Welsh is a becoming integrated throughout all aspects of education and is an essential skill for both teachers and pupils in Wales. Child A is a level 4C for Welsh oracy. To develop this further, a lesson discussing how they spent their half term holidays will help the child to improve their vocabulary. By having a discussion with a partner, the child can share their holiday experiences with confidence as they are working with peers. Peers can scaffold their learning and model Welsh phrases and vocabulary for each other. '[Scaffolding] refers to the steps taken to reduce the degrees of freedom in carrying out some task so that the child can concentrate on the difficult skill she is in the process of acquiring' (Bruner, 1978, p. 19). By improving the flow of Welsh conversation and introducing new vocabulary, Child A will be on target for achieving level 5 for Welsh oracy. 
	Reading in Welsh is an area where Child A needs additional support. Their English reading level is two bands higher than Welsh reading. The main issues for Child A in relation to their Welsh reading is pronunciation and fluency. In order to improve this, arranging reading sessions with the infants could improve Child A’s pronunciation, fluency and confidence. If a group of children from the Key Stage 2 Welsh classes read once or twice a week to infant children, stories such as ‘Tedi Twt’, it provides and opportunity for Child A to develop their pronunciation, expression, vocabulary and listening skills. The more opportunities provided for Child A to read and if they are reading a variety of stories to the infant children, I am confident they will be achieving level 4 potentially 5 at the end of Key Stage 2. When the reading standard is improved, the child’s pronunciation and fluency will improve.
	By writing about true events, such as a postcard to a friend or a letter after a holiday, can improve the child’s writing ability in Welsh. The children are having to only focus on Welsh translation for the events they wish to write about rather than additional thinking of fictional situations as well as how to describe them in Welsh. By having a session on writing to a friend about holiday activities, I am confident Child A will improve their writing fluency, spelling, punctuation and grammar and broaden their vocabulary. 
	If these requirements are met by Child A, The Welsh Second Language Curriculum Framework Wales (2015) expected level 4 outcomes are achieved. 

Conclusion
	Before having to complete this assignment, I was unaware about the broad scale in which defines what level a child is achieving. Child A was working towards and achieving outcomes that were within the level 4 and 5 categories. If additional support is provided where needed, continuous provision is available, challenges are given throughout all educational aspects and Child A remains happy and content both at school and at home, I am confident they will achieve their target levels at the end of Key Stage 2. 
	In future, I will strive to provide more opportunities for my pupils within all aspects of their education. I will arrange after school clubs that are beneficial for the children that need additional support in those areas. The clubs will be run on days and times taking into consideration outside school commitments to ensure they can attend. I will provide opportunities for children to engage with the Foundation Phase and members of the community in reading clubs or story times. I believe that the ability to read correctly and to read at a high standard paves the footpath for all other aspects of Literacy whether that would be in English or in Welsh.
	I will provide children with more opportunity to peer and self-assess during sessions. This will provide children with control of their own learning and help them to identify areas of strength and weakness. Support will be offered to aid the child in achieving self-targets set their evaluations.
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Appendices

· Appendix 1 – Table of current Levels
· Appendix 2 – Observational notes 
· Appendix 3 – Consent form
· Appendix 4 – Reading Record


Appendix 1
	Subject
	Level

	English - Oracy
	4C

	English – Reading
	4C

	English – Writing
	4C

	Maths
	4C

	Science
	3A

	Welsh – Oracy
	4C

	Welsh – Reading
	3B

	Welsh – Writing 
	3B

	Design Technology
	3A

	ICT
	4C

	History
	4C

	Geography
	3A

	Art and Design
	4C

	Music
	3B

	Physical Education
	4B

	Religious Education
	4C





Appendix 2

Observational notes
· 24/04/18 -During play, Child A played football with friends. They are a popular school member as everybody wanted to play on his team. He is also a skilled football player.
· 26/04/18 - During reading session, Child A shared they love reading horrible history books as history is one of their favourite subjects.
· 03/05/18 - Conducted non-structured interview with Child A. 
· 07/05/18 - Child A was late for school and looking tired. After asking how they were, they told me they have been to Butlins playing football in a tournament all weekend.
· 07/05/18 - Child A helped friend who injured themselves playing in the yard.
· 10/05/18 – Child A worked well in pairs investigating conductors and insulators of electricity.
· 10/05/18 – A disagreement happened between 2 boys over who got to work with Child A. Child A negotiated that this lesson he will work with one and the next he will work with another. 
· 15/05/18 – Child A is a popular member of the school and is always surrounded by friends during playtime. They encouraged a child to join in who was sitting on the side line.


Appendix 3
Consent form
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Appendix 4
Reading Record
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Name of learner: [

Reading record

Clib

Reading age (if known):

Date Title of book and page numbers read

Type of book e.g. fiction, play, poetry

Comments (e.g. reading for enjoyment, recognition of words,
understanding of text, interpretation, range of reading)

24/04/18 | Match of the Day! Non-fiction Read clearly and confidently. Tried hard with words he found
tricky. Self-corrected when needed. Well read [JJll! Da iawn!
10/05/18 | Horrible Histories, The frightful first | Non-fiction Lacked fluency in his reading today. Tried hard with some hard

world war.

words today. He found some aspects of the book difficult to
understand. Suggested trying another book.

This form should be used after reading the school’s reading policy, if available |





