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Critically analyse three classroom management scenarios. Your analysis should explore the responses of the individuals involved and make recommendations, linked to key psychological theories and current good practice, about how each situation could be managed.

Scenario 3

Mr Williams is struggling with the behaviour of a year three boy called Simon. Simon is sensitive to any criticisms of his work. Any criticisms of Simon’s work, by Mr Williams, results in Simon refusing to complete it. Mr Williams is currently using a behaviourist approach to classroom management (Harré, 2006). To attempt to change Simons behaviour, Mr Williams has used the threat of punishments which Skinner (1976) refers to as negative reinforcers. Skinner’s (1976) behaviourism theory states that people and animals will produce a desired behaviour in an attempt to avoid negative consequences. The removal of golden time or sending Simon to the headmistress are negative reinforcers that have been used by Mr Williams, however, this has not been effective and only makes Simon distressed and more determined not to do his work. 
Kyriacou (2009) argues that the quality of a teacher-pupil relationship can be undermined if the foundation of classroom control and order is based on the use of reprimands and punishments. Grigg (2010) recognises the importance of teacher-pupil relationships and says that classroom management techniques are only successful when there is a positive teacher-pupil relationship (Grigg, 2010). Kohn (1993) adds that a behaviourist approach fails to address the underlying causes of the behaviour. Kyriacou (2009) emphasises the importance of addressing the underlying causes of the behaviour before using punishments. He says that teachers should firstly investigate the cause of the behaviour and use other effective management strategies before resorting to punishment (Kyriacou, 2009). When a pupil refuses to do their work, just as Simon has done, it directly challenges the teacher’s authority. Kyriacou (2009) recommends that when faced with a child who refuses to do their work, it is more appropriate for the teacher to postpone dealing with the behaviour until the end of the lesson, instead of using punishments (Kyriacou, 2009). The teacher can then talk to the pupil to determine why the child refused to do their work and then set up appropriate interventions (Kyriacou, 2009). 
The scenario states that Simon comes from a severely dysfunctional family. A child who comes from a dysfunctional family, as with Simons case, may have low self-esteem, well-being, confidence and motivation to learn (Welsh Government, 2012). Bronfenbrenner’s systems theory recognises the importance of a child’s interactions with people and places in their immediate environment (Conkbayir and Pascal, 2014). He says that a child’s family make up part of the system closest to the child which he refers to as the microsystem (Conkbayir and Pascal, 2014). Bronfenbrenner recognised the microsystem as having a huge impact on the child’s behaviour and development (Conkbayir and Pascal, 2014). Considering Simon’s family circumstances as a possible underlying cause for the behaviour, it may be more suitable for Mr Williams to try a humanist approach to classroom management as opposed to a behaviourist approach. 
A humanist approach to behaviour management focuses on developing children’s self-esteem and perseverance to succeed (Grigg, 2010). Maslow’s hierarchy of needs theory recognises that for children to succeed and believe that they can succeed, they must first have their physiological, security, love and belonging and esteem needs met (Grigg, 2010). When these needs have been met, the child can begin to believe in themselves, have increased motivation to learn and reach their full potential which Maslow called self-actualisation (Grigg, 2010). Cadoxton Primary School recognise that children must be ‘healthy, attentive and emotionally secure’ (Para.4) if they are to reach their full potential (Estyn, 2018). Estyn (2018) identified Cadoxton Primary School as providing an effective practice for creating a nurturing community. The school ensures children are supported in their well-being and are fully prepared for learning (Estyn, 2018). They recognise the impact that home life can have on pupils learning and behaviour and have turned every classroom into a nurturing one (Estyn, 2018). A nurturing classroom has an area called a cwtch where children can have time and space to understand their behaviour and make more positive choices (Estyn, 2018). A check-in service is also available for vulnerable children throughout the day so they can discuss any problems or feelings (Estyn, 2018). This approach has impacted positively on children’s wellbeing, social and emotional development and on their motivation to learn (Estyn, 2018).
Scenario 5

Miss Lewis is struggling with a boy who shouts out intelligent answers in the classroom as opposed to putting his hand up. The scenario does not indicate any classroom management techniques currently being used. The Welsh Government (2012) recognise calling out as an issue commonly faced by teachers. Calling out can be distracting and can interrupt the lesson and disrupt the teacher’s and children’s concentration (Welsh Government, 2012). It may result in other children in the class not attempting to answer any questions or imitating the behaviour (Welsh Government, 2012) In the scenario, Miss Lewis draws attention to how the issue has escalated with other children in the class copying the boy and calling out too. The Welsh Government (2012) believe that it is important to address calling out at the very beginning so that other children do not copy. 
They suggest many reasons as to why a child might call out in class (Welsh Government, 2012). Some reasons suggested are a lack of clear boundaries and rules, misunderstanding of rules or attention seeking (Welsh Government, 2012). Grigg (2010) recognises that children, especially young children, often have trouble with putting their hands up to answer a question. Grigg (2010) emphasises that it is important for the teacher to praise the answer but follow this with a reminder of their expectations of behaviour when answering questions. The Welsh Government (2012) highlights the importance of a teacher using a positive approach when addressing behavioural issues. When dealing with an issue of shouting out in class, the teacher should ensure that they use positive talk such as ‘Jody, if you know what day of the week it is, raise your hand. Good girl’ (Welsh Government, 2012, P.12) as oppose to negative talk such as ‘Jody, I’ve told you don’t shout out’ (Welsh Government, 2012, P.12). The teacher could also use preventative strategies such as rephrasing the questions asked to include a reminder to put their hands up if they know the answer (Welsh Government, 2012). Redirecting the child’s behaviour can sometimes be more appropriate (Welsh Government, 2012). For example, in a situation where a child shouts out an answer, a teacher should remind them how to sit and raise their hand when answering a question and then give them another attempt to answer the question in the correct way (Welsh Government, 2012). Davies (2006) maintains that young children who shout out in class should be reminded of the rules for answering questions so that expectations are clear to all.
Well established rules have been highlighted by teachers as one of the most effective classroom management strategies to deal with inappropriate behaviour in the classroom (kyriacou, 2009). Clear and enforced rules enable effective teaching to take place (Kyriacou, 2009). The teacher’s authority relies on the implementation and enforcement of the class rules (Kyriacou, 2009). Most children will from time test the teacher’s authority and bend the rules for clarification and understanding of how they work (Kyriacou, 2009). Piaget’s concept of schemas explains how children build on their knowledge of how the world works (Conkbayir and Pascal, 2014). Schemas relate to patterns of behaviour that children display when learning (Conkbayir and Pascal, 2014). Children use their experiences to adopt new schemas or build on existing ones (Conkbayir and Pascal, 2014). Therefore, teachers must be consistent in enforcing the rules for children to be clear of the rules and of the desired behaviour (Conkybayir and Pascal, 2014). 
Estyn (2016) have identified Danescourt Primary School as providing an effective practice for establishing a preventative behaviour management system. The system is made up of a tree symbol and the schools main values which has been transformed into a physical behaviour chart for every classroom (Estyn, 2016). When children display good behaviour, their picture climbs up the tree and when children display poor behaviour their picture goes down the tree (Estyn, 2016). The chart acts as a visual remainder for children of how they should behave and allows them to monitor and take responsibility of their own behaviour (Estyn, 2016). The behaviour system has had a positive impact on children’s’ behaviour, especially on low-level disruptive behaviour (Estyn, 2016). This approach reflects a cognitive view of behaviour management (Learning Wales, 2016). A cognitive approach involves children in actively monitoring their own behaviour (Learning Wales, 2016). It allows children to take responsibility for their behaviour and helps them to understand that they can directly influence their own behaviour by making positive choices (Learning Wales, 2016). A cognitive approach also supports children in recognising how their behaviour impacts on others (Learning Wales, 2016).  
Scenario 8

Lucy is a supply teacher who is struggling with getting the children’s attention and keeping it. The children are displaying low level disruptive behaviour such as wriggling, tapping and rolling which Lucy finds frustrating. The Welsh Government (2012) believe that for children to start learning it is essential that the teacher firstly gains the children’s attention. Davies (2006) believes that a teacher’s first impressions on a class can have an impact on the children’s behaviour. A positive impression is more likely to gain respect from the class and assume a position of authority, therefore, decreasing the likelihood of disruptive behaviour occurring (Davies, 2006). 
Learning Wales (2016) believe it is important that a teacher is aware of their own behaviour and how this can impact on the children they teach. A teacher’s verbal and non-verbal behaviour conveys messages to children (Learning Wales, 2016). Lucy indicates in the scenario that she feels frustrated by the low level disruptive behaviour. Learning Wales (2016) says that teachers can convey their feelings unintentionally to the children in the class which is likely to have a negative effect on children’s behaviour. Therefore, Learning Wales (2016) believe it is important for teachers to remain confident, calm and in control even when they feel they are not. Davies (2006) says that a teacher’s eye contact, voice and body language can all be used as effective classroom management tools. An effective teacher has a clear and loud voice which is varied in tone and can maintain classroom control. A voice which lacks tone, shouts or is muffled will not be effective in gaining classroom control and will not convey a positive impression to pupils (Davies, 2006). 
A teacher’s tone of voice is recognised by the Welsh Government (2012) as an effective tool for gaining children’s attention. A teacher’s tone of voice should be expressive, imaginative and lively for it to draw children in and encourage them to be attentive (Welsh Government, 2012). Hayes (2009) identified being lively as one of the key characteristics of effective teaching and learning and in creating a positive classroom environment. A lively and genuine teacher can make learning enjoyable, even when presenting less than fascinating topics, by acting and looking positive and cheerful (Hayes, 2009). Children are more likely to be attentive, motivated and act positively to a teacher that displays these qualities (Hayes, 2009). If a teacher has a poor demeanour then children are more likely to be disengaged and display low level disruptive behaviour (Hayes, 2009). Learning Wales (2016) regard a teacher’s voice as their best asset. They state that a teacher’s voice can express passion and enthusiasm which stimulates and engages learners (Learning Wales, 2016). 
In addition to a positive and lively demeanour, the Welsh Government (2012) suggest that teachers use games and rewards as a way of getting children’s attention and reinforcing desirable behaviour. The rhythm game is a game, suggested by the Welsh Government (2012), that involves the teacher clapping out a rhythm when they want to gain the children’s attention which the children must copy (Welsh Government, 2012). When the teacher stops clapping all children must be looking at the teacher and not talking (Welsh Government, 2012). The Welsh Government (2012) suggest that the teacher uses token rewards for every child that successfully completes the task to reinforce the desirable behaviour. This is a behaviourist approach to classroom management which uses classical conditioning, developed by Pavlov and operant conditioning, developed by Skinner (Kyriacou, 1997). Classical conditioning involves pairing two types of stimuli together (Kyriacou, 1997). In this case the clapping has been paired with the children’s attention. Over time the children will be conditioned to associate the teacher’s clapping with the need to pay attention (Kyriacou, 1997). The second conditioning is operant conditioning which involves rewarding the children for behaving in a desirable way (Kyriacou, 1997). In this case the teacher uses tokens as rewards which Skinner refers to as positive reinforcers (Kyriacou, 1997). Skinner believes that positive reinforcers increase the likelihood of desirable behaviours being repeated (Kyriacou, 1997).  
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