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APPLICATION FOR ETHICAL APPROVAL





In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

Delete the Guidance Notes at the end of the form BEFORE submitting your application


SECTION A: About You (Principal Researcher)
	Full Name:
	Shauna Hawker

	Tick all boxes which apply:

	Member of staff:
	☐
	Honorary research fellow:
	☐

	Undergraduate Student
	☒	Taught Postgraduate Student
	☐	Postgraduate Research Student
	☐


	Faculty/School/Centre:
	Centre of Childhood, Youth and Education
Canolfan Plentyndod, Ieunectyd a Addysg


	Campus:
	
Swansea

	E-mail address:
	2108848@student.uwtsd.ac.uk


	Contact Telephone Number:
	


	For students:

	Student Number:
	2108848

	Programme of Study:
	Addysg a Gofal Blynyddoedd Cynnar: Statws Ymarferydd Blynyddoedd Cynnar

	Director of Studies/Supervisor:
	Jessica Pitman






SECTION B: Approval for Research Activity
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	Date

	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	Faculty Research Committee
	☐	

	
	Other (write in)

	☐	Jessica Pitman



SECTION C:  Internal and External Ethical Guidance Materials
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	UWTSD Research Ethics & Integrity Code of Practice

	☒
	
UWTSD Research Data Management Policy
	☒

	
BERA Ethical Guidelines for Educational Research 2018
	☒



SECTION D: External Collaborative Research Activity
	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	☒

	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person and confirmation this person has consented to their personal data being shared.as part of this collaboration.

	Institution
	


	Contact person name
	


	Contact person e-mail address

	

	Has this individual consented to sharing their details on this form?
	YES
	☐
	NO
	☐

	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	Is your research externally funded
	YES
	☐
	NO
	☐

	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	
	Employed
	YES
	☐
	NO
	☐

	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	Permission to undertake the research has been provided by the partner organisation
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation




SECTION E: Details of Research Activity
	Indicative title:
	Social stories supporting children with ASD in reducing negative target behaviour and increasing positive communication and social skills

	Proposed start date:
	September 1st, 2022
	Proposed end date:
	April 1st, 2023

	Introduction to the Research (maximum 300 words)
Ensure that you write for a Non-Specialist Audience when outlining your response to the three points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	Purpose of Research Activity

According to Kuoch and Miranda (2003) individuals with ASD experience social challenges throughout their life, from childhood to adulthood, and Kouklari (2018) and Ruble (2001) agrees that social behaviour impairment is the main problem. This behaviour impairment then effects everyday tasks and engagement with their surrounding peers notes Bozkurt and Vuran (2014), such as conversations, greetings, interactions, and play (Autism Wales, 2010 and Wright and McCathren 2012). Social skills, including positive behaviour, are important for all aspects of life, and improving social functionality within ASD children is paramount says Heward (2013). 

According to Sansosti (2004) there is a need for more evidence-based strategies that can be used to increase social communication and decrease behavioural concerns with children with ASD. There have been many strategies designed to support children with ASD according to NAC (2009) and Rust and Smith (2006), but which ones should be used in our Welsh settings and why? If behaviour deficits cannot be cured (Johnson 2015), rather be changed notes National Institute of neurological disorders and stroke (2014) and Wright and McCarthen (2012), then surely the question we should be asking ourselves is, ‘In what way, and to what extent, can target behaviour and social skills within ASD children be positively changed?’ (Mckenzie, 2007).


Written/picture social story scripts:
According to Bozkurt and Vuran (2014), social stories have become a well-used intervention within ASD and are primarily aimed at developing ASD children’s social skills. According to Gray and Arlington (1996) and Gray and Garand (1993) Social Story interventions were created to provide ASD individuals with any missing information about social situations and social expectations, helping them to foster positive social communication and social behaviour. Gray (2002) Bozkurt and Vuran (2014) and Saad (2016) say they are written as short, instructional stories, from the student’s perspective using first-person language, providing description and explanation for appropriate behaviour, whilst providing examples of appropriate responses. They are written in specific steps, often used with picture cues notes Gray (1998) and Gray (2004). According to Glaeser et al (2003) ASD children who have limited verbal skills benefit from visuals. McClannahan and Krantz (2005) believe to get the best out of a social story script it must be aligned with the child’s needs, social and communication skills, and environment, whilst reflecting the child’s interests. Research on the use of social story scripts suggests that children have improved in social skills, such as, social and play interactions, communication with friends and peers, and more frequent positive behaviour choices (Conallen and Reed, 2012).

Video-modelling social stories:
Gul (2016) points out that video-modelling branched from the Observational Learning theory and is used to model and teach new behaviours or to encourage changes in existing ones. Hart and Whalon (2008) believe it is a good strategy to use with children with ASD because a video can keep the child’s attention and can help them to focus on their specific target behaviour in isolation. In addition to, Delano and Stone (2014) say that watching videos can be a favoured activity for ASD children. Like Scripts, it must align explicitly with the child, modelling specific language, social situations and honing in on a target behaviour (Barnett 2018 and Sensosti and Powell-smith 2008 and Schneider and Goldstein 2010).   According to Hanline and Riggie (2014) it is vital to check the child has comprehended and understood the video, and that opportunities are given for them to apply the new behaviour and responses. Bellini et al (2007) claims that video-modelling has had positive effects on multiple skills, including social communication, self-monitoring and overall functioning skills.


Baron-cohen et al, 1985 and Leekman and Ferner 1991, and Beh-Pajooh 2011 believe that social stories strategies are based on theory of mind and the weak central coherence theory. To put it simply, children with ASD struggle to understand people’s emotions and beliefs, and to connect circumstantial dots (Bah-Pajooh, 2011). Because of these impairments research has addressed specific target behaviours that children with ASD struggle with, such as; 

Difficulties keeping eye-contact when in conversation (Willemsen-Swinkles et al 1998), 
Difficulties initiating social interactions (Hauck et al 1995, and Hagiwara and Myles,1999),
Difficulties when greeting others (Hansen et al 2014 and, Reichow and Sabornie, 2009), 
Difficulties in sharing enjoyment and interests with others (Wetherby et al 2004), 
Difficulties sharing in and understanding conversation and/or humour (Tagar-Flusberg 2005, and Sansosti and Powell-smith, 2008). 

These behaviours can trigger outbursts of crying, screaming, hitting and other distracting noises (Adams, Gouvousis, Vanlue, and Waldron, 2004), which can then lead to high levels of aggression, unsafe behaviour, and obsessional behaviour (Smith 2010).

A study by Agosta, Graetz, Mastropieri and Scruggs (2004) believe they saw a decrease in challenging/targeted behaviour by reading individualised social stories to the children. Behaviours such as loud screaming, yelling and humming were all reduced. A study by Adams et al (2004) agreed. However, Watts (2008) studied and analysed the use of social stories with 6 participating children, and the strategy only seemed to reduce targeted behaviour in one child. We may never know the definitive reason, but according to Graetz (2003) social story interventions reduce challenging behaviour in some children and not in others. 
Due to research already completed regarding the limitations and benefits of Social story strategies, I propose a non-participant observational study, collating data through a version of the ABA Scale and TSSA scale, and analysing whether these strategies reduce negative target behaviours within early years children with ASD and whether they increase positive social and communication skills.




	Research Question

Do social story strategies reduce negative target behaviours in children with ASD, whilst positively effecting their overall social and communication skills?


	Aims of Research Activity


To observe early years children with ASD and analyse whether there is a decrease in negative target behaviour.

To observe early years children with ASD and analyse whether there is an increase in positive social and communication skills.

To analyse which of the social story strategies were most successful by achieving the aims. 



	Objectives of Research Activity


To distinguish a negative target behaviour in each child, and their social and communication skills level through interviewing parent/caregiver and practitioner.

To observe child in setting prior to implementing social story strategy to understand social and communication levels and target behaviour. 

To implement social stories twice daily.

To observe and scale target behaviour and social and communication skills to analyse whether there is an increase and/or decrease in positive/negative behaviour.



	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed.

	
This primary research will take place in a variety of mainstream primary school settings throughout the whole of Wales for the duration of 12 months, and the participants will be children aged between 4-8 years, parents and early years practitioners. The expected numbers to participate will be 50 children within early years classrooms (Nursery to Year 2), 50 parents of the early years children, and a closely linked early years practitioner to the child, whether that be a teacher, LSO or SENCO staff member. The headteacher of each school participating will be the designated gatekeeper, granting permission for the research to take place (McFadyn and Rankin 2016 and Oliver 2010). 

This primary research will consist of a combination of both qualitative and quantitative research methods. This is known as triangulation. It is by analysing and comparing the findings of the mixed methods used that will enrich data results, giving the research validity and credibility (Roberts-Holmes 2018). However, the disadvantages of using triangulation may be the difficulties of meshing both qualitative and quantitative data together accurately, and it may be more time consuming when analysing (Malina, Norreklit, and Selto 2010).
Prior to implementing either social story strategies, observations of each child will be completed every day (Monday -  Friday) for the duration of a month, during work times, play times, lunch times, and break times. This will help identify social and communication skills level and target behaviour.

The methodologies used within this research will consist of semi-structured 1:1 interviews with practitioners and parents, prior observation of children before implementing social story strategy, non-participant observations of children proceeding implementation of social story strategy, and a scale-based behaviour questionnaire completed weekly.

Semi-structured 1:1 interviews will be used to question the chosen practitioner and caregiver on separate occasions to discuss in detail the child’s ASD diagnoses, main disruptive target behaviour, for example aggression, inability to play with peers, when and where they are most triggered, and overall social and communication abilities. Lambert (2019) notes that this method will enable extensive qualitative data to be gathered which can give deeper insight and understanding into the interviewee’s experiences and perspectives, whilst revisiting points and asking further secondary or supplementary questions to gain clarification or increase understanding (Silverman 2017). Lambert (2019) says this method can stabilise a good rapport between interviewer and interviewee which is beneficial when sharing honest thoughts and opinions. Though this method is subjective, Bell (2014) believes it creates room for quality, rich data that may not be gathered by a more structured interview. 

A Scale Assessment loosely derived from the ABA (Applied Behaviour Analysis) and the TSSA (Triad Social Skills Assessment) will be completed weekly alongside the non-participant observation method (Golzari et al 2015). Both scales are based on the science of learning and behaviour, and it will assess the children’s social and communication skills, alongside their target behaviour (Autism Speaks, 2022). This Assessment will rate the child’s ability to perform each behaviour using a 4-point Likert scale (1 = Not very well, 4= Very well) with additional boxes to write specific, detailed information. 

The Non-participant Observation method involves observing the child without actively participating. This gives the researcher access to a particular situation whilst remaining separated (Lambert 2019). Liu & Maitlis (2010) notes that this method used alongside other methodologies can capture more dynamic data and information. However, some limitations may be the presence of the observer influencing participants actions and behaviours due to being watched says Baker (2006), the observer not having the capacity to see all aspects of the child’s day which in turn reduces the accuracy of the information, and ethically should the voice of the observer have greater authority than that of the participant? However, due to prior interviewing of the practitioner and caregiver and prior observation of the child, the observer is gaining an inside perspective which could potentially bring about new in-depth understanding of the research at hand (Patton 2015).

The Research will adhere to the University of Wales Trinity of St. David’s Research Ethics and Integrity code of Practice (2017-2020). It is vital to gain informed voluntary consent from all participants including practitioners, caregivers, and children. However, gaining consent from ASD children may be more difficult due to their potential cognitive level. According to Masson (2004) children who had the ability to verbally consent could do so, alongside parental consent, though Hill (2005) suggests that children 9 years and under would need a more individualised approach for gaining consent. Loyd (2012) notes that children should have a clear understanding of the research and their involvement. Participants will be clearly informed of their rights to withdraw from the research at any time, and it will be vital children’s behaviour and unwillingness to engage in the research is considered if observed. The Ethical Research Involving Children Framework (2022) discuss the importance of respecting the rights, dignity and wellbeing of all children involved in research, not dependent on context, whilst keeping all aspects of research ethical, lawful and fair by complying with General Data Protection Regulations (2022). This study will also follow the guidance of BERA Ethical Guidelines for Educational Research, fourth edition (2018).






	Location of research activity
Identify all locations where research activity will take place.

	
This research will take place in varied primary schools throughout the whole of Wales, within early years classrooms.

	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants.

	
Not Applicable




	Use of documentation not in the public domain: Are any documents NOT publicly available?   

	NO
	☒

	
	YES
	☐

	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with prevailing data protection law of the country in question and England and Wales.



(this box should expand as you type)





SECTION F: Scope of Research Activity
	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	☒
	☐

	Use of interviews?
	☒
	☐

	Use of diaries?
	☐
	☒

	Participant observation with their knowledge?
	☒
	☐

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording?
	☐
	☒

	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box
For example, ‘focus groups’. Please indicate the type of data collection method(s) in this box and tick the accompany box.
	☐
	☒

	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 



SECTION G: Intended Participants
	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	☐
	☒

	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	Vulnerable adults?
	☐
	☒

	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify specifically any group who may be unable to give consent) please indicate here and tick the appropriate box.

	☐
	☒

	Other – please indicate here:



(this box should expand as you type)
	
	



	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	How many participants are expected?

	
Practitioners over 18- 1 adult per child
Parents over 18 – 1 adult per child
Children 4-8 years old- 50 individuals

(this box should expand as you type)

	Who will the participants be?

	
Practitioners over 18 years
Parents over 18 years
Children 4-8 years old



(this box should expand as you type)

	How will you identify the participants?
	
50 school settings will be identified and the researcher will work with the gatekeeper’s (Head of school) to identify the children and practitioners to work with.


(this box should expand as you type)





	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	Will you obtain written consent for participation?
	☒
	☐
	☐

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	If NO to any of above questions, please give an explanation 

	


(this box should expand as you type)



	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	☒
	☐

	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	If YES to any question, please provide full details 

	


(this box should expand as you type)





SECTION H: Anticipated Risks
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

	Yes 
	☐

	
	No
	☒

	Risks to participants
For example: emotional distress, transfer of personal data, sensitive organisational information

	Risk to Participant:

There is a risk that the presence of the researcher could make both children and practitioners uncomfortable, causing emotional distress, as they will be a new and unknown addition to the setting (NSPCC Learning, 2020). 


There is a risk that children and practitioners might feel uncomfortable due to being observed. This could also impact on emotional wellbeing (Perlman, 2000).


There is a risk that parents/caregiver and practitioners may feel a level of distress and anxiety when being interviewed, fearing they are being judged, and/or if they are given the “correct” answers (Chew-Graham, May and Perry, 2002).


Written and/or typed information could be lost, causing a GDPR risk (GDPR.EU, 2022 and Wilkinson et al, 2016).


There is a risk that the researcher might act inappropriately or unprofessionally, for example, inventing, manipulating, appropriating information, and failing to meet ethical, legal and professional obligations, causing harm, stress or anxiety to all involved; children, practitioners and caregivers (UWTSD Research Ethics and Integrity Code of practice, 2017-2020)


There is a risk that children being observed could feel targeted, causing emotional distress such as fear or frustration (National library of medicine, 2004).

	How will you mitigate the Risk to Participant:


The researcher will have good knowledge and understanding of early years and children with an ASD diagnoses. They will work professionally and friendly whilst using positive body language with all participants involved (Abdulai and Owusu-Ansah, 2014).

The researcher will always communicate openly, honestly and with integrity with all participants throughout the 12 months so that they have a sense of involvement. The researcher will also be available to take any questions as and when necessary about the research. This will build trust between researcher and participants (Research Ethics and Integrity Code of Practice 2017-2020). 

All information and data recorded will remain on a UWTSD computer device. Anything manually recorded will be uploaded to a UWTSD computer and the paper copy will be shredded within University grounds (Osborne, 2021).

The researcher will have regular supervisions with tutor to talk through data so that there is a level of accountability.

The researcher will explicitly explain to all participants about the research and all that will be involved, but they will act in a non-intrusive manner the best they can when observing the children (Department for education, 2020).







	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	


(this box should expand as you type)

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	Risk to Investigator:


When working with and researching early years children there is potential risk for accusation, particularly if the researcher does not know the child/ren and practitioner well (Gov Wales, 2014).



The researcher could witness poor practice, which could be breaking Childcare standards, which in turn causes anxiety to the researcher (Children’s Act, 2004 and Gov Wales, 2015).



If data and information is lost, or confidentiality and anonymity is not understood and maintained it could become a legal matter towards the researcher (Novak, 2014).


The researcher’s role could be conflicting with the practitioners’ role. It is important that each role is understood by everybody participating in the research (BERA, 2018)



There could be a potential risk of aggressive physical behaviour from the child towards the researcher (Thinking Autism, 2021).











	


It is vital the researcher is aware of school policies, and best practice, and they must have an up-to-date DBS. When beginning the research, it is important in-depth discussion takes place with the gatekeeper (head-teacher) to talk about policies and procedures so that professional alignment and trust with the setting is maintained. The researcher will never be left alone with children she is observing (NSPCC, 2012 and UWE Bristol, 2017).

Within the forms and verbalisation of consent it is important to discuss the fact that if any breaches are made towards any policies, such as, Standards of Care Inspectorate Wales, National Minimum standards, Safeguarding, and any other Childcare policies, it will be reported immediately following the correct procedures. Discussion and guidance from the University will also be sought (ERIC, no date and CIW, 2019 and Education Act, 2002 and Children’s Act, 2004) and Stuart and Barnes, 2005).


All paper data and research information will be stored in a locked cabinet, in a locked room. All digital data and research information will be stored on a protected, password access only and encrypted University computer. Once paper data has been transferred on to the computer it will be shredded on University grounds (UWTSD, 2021)


The researcher will be available for any questions and discussions regarding the study, whilst child-care, personal care and daily planning will be maintained by the practitioner (Department for education, 2017).


It is important the researcher is not considered as part of the child-practitioner ratio and is not asked by any member of staff to be involved in any de-escalation processes with the children. The researcher is an observer only (Gov Wales, 2013).

	University/institutional risks
For example: adverse publicity, data protection

	Risk to University:

There is a risk of negative reputation and association with the University if the researcher has not adhered to policies and procedures professionally and appropriately (UWTSD, 2020/2021)



There is a risk of negative reputation and association with the University if the researcher does not maintain confidentiality, anonymity and does not protect data collected (UWTSD, 2020/2021)



	How will you mitigate the Risk to University:

It is vital the researcher is aware of school policies, and best practice. When beginning the research, it is important in-depth discussion takes place with the gatekeeper (head-teacher) to talk about policies and procedures so that professional alignment and trust with the setting is maintained (NSPCC, 2012 and UWE Bristol, 2017).


All paper data and research information will be stored in a locked cabinet, in a locked room not accessed by others. All digital data and research information will be stored on a protected, password access only and encrypted University computer. Once paper data has been transferred on to the computer it will be shredded on University grounds (UWTSD, 2021 and UWTSD Research Data Management Policy, 2022).






	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐





SECTION I: Feedback, Consent and Confidentiality
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
Data collected and analysed will be shared with all participants on a monthly basis. This will also give opportunity for discussion and questions on all current information. Once the 12 month research is completed entirely a meeting will be held for the researcher to explain all information and share the final data analysis of study.

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
Receiving informed consent from all participants involved in the research is vital in adhering to ethical research standards (Health and Care Research Wales, no date). The parents of and practitioners will have letters of consent to sign, this will ensure participants are giving direct consent to be involved in the research. The consent letter will have in-depth detailed information on what the research is, why we are doing it, what methods will be used, the duration of the research and data protection. A meeting will be held for all participants to discuss the research and to answer any questions. This will be the time we gather the children’s assent (consent) through discussion time with them and monitoring their body language and expressions. If they appear to be distressed or are showing signs of wanting to withdraw, they will be removed from all further research, and any information collated up until that point will be destroyed through the university. The consent letters will also include information on the right to withdraw from research at any time, information regarding the professionalism and role of the gatekeeper in the research, noting that taking part or withdrawing from the research will not impact on the level of care and education the child receives. Any data and information collected will adhere to GDPR standards, Data protection Act 1988, and all information will be securely held on a university computer or in a locked cabinet in a locked room on university grounds (ERIC, no date and NIH, 2020 and Department for Education, 2017 and Oliver 2010 and BERA, 2018).



	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
No school settings or participant names will be recognisable or identifiable in any description or in any publications. Confidentiality and anonymity will be maintained through recruitment, data collection, the use of and analysis of data collected, the dissecting of findings, the storage and retention of data, and the disposal of any records (Research Ethics Board, 2017 and Allen, 2017 and Wiles et al, 2013).







SECTION J: Data Protection and Storage
In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	X
	☐

	If YES, provide a description of the data and explain why this data needs to be collected:

	The film and voice recordings collected could be used to identify individuals recorded.


(this box should expand as you type)

	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	
☐
	
x

	If YES, provide a description of the special category data and explain why this data needs to be collected:

	


(this box should expand as you type)


	
Will the research activity involve storing personal data and/or special category data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☒
	☐

	University computers?
	☒
	☐

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☐
	☒

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	“Cloud” storage or websites?
	☐
	☒

	Other – specify:

	☐
	☒

	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:

	
All data written manually will be stored in a locked cabinet, in a locked room, on the University grounds. This room and cabinet cannot be accessed by other people. All data will be transferred to a University computer in which is password protected and encrypted. Once information is transferred it will be destroyed on the University grounds (Osborne, 2021 and GDPR.EU, 2022 and UWTSD, 2021 and Data Protection Act, 2018 and UWTSD Research Data Management Policy, 2022).

)

	All Data Storage

	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☒

	Sharing of data with others at the University?
	☐
	☒

	Sharing of data with other organisations?
	☐
	☒

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	Publication of data that might allow identification of individuals?
	☐
	☒

	Use of data management system?
	☐
	☒

	Data archiving?
	☐
	☒

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):

	


(this box should expand as you type)

	List all who will have access to the data generated by the research activity:

	
The researcher Shauna Hawker named in this form and her tutor Jessica Pitman

(this box should expand as you type)

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
The researcher – Shauna Hawker and the tutor Jessica Pitman if required. 

(this box should expand as you type)

	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
All data written manually will be stored in a locked cabinet, in a locked room, on the University grounds. This room and cabinet cannot be accessed by other people. All data will be transferred to a University computer in which is password protected and encrypted. Once information is transferred  to the computer it will be destroyed on the University grounds. The data will be stored for 5 years on the University grounds and will be deleted after this timeframe. (Osborne, 2021 and GDPR.EU, 2022 and UWTSD, 2021 and Data Protection Act, 2018 and UWTSD Research Data Management Policy, 2022).





	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
No

(this box should expand as you type)

	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)

	YES
	☒

	
	NO
	☐

	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒

	
	NO
	☐





SECTION K: Declaration
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant:
	SMH
	Date:
13th May, 2022



For STUDENT Submissions:
	Director of Studies/Supervisor:
	
	Date:

	Signature:
	

	



For STAFF Submissions:
	Head of School/Assistant Dean:
	
	Date:

	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.

	☒

	I have deleted the guidance notes before submitting the PG2 for consideration






	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.



STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.

This form is available electronically from the Academic Office web pages: http://www.uwtsd.ac.uk/academic-office/



Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the University Ethics Committee via the Academic Office (pgresearch@uwtsd.ac.uk).   Staff research directly in relation to personal study for taught undergraduate or Masters programmes should be submitted via the Faculty procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within Faculties.  Faculties will provide details of the specific processes for this.  Where the Ethical issues within any single ethical application are of particular concern the Faculty will refer these to the University Ethics Committee.   Any student activity that involves the collection of primary data needs to undergo Ethical approval, this includes assignment work as well as dissertations.   
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