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A proposal for a school community project.

Introduction
This assignment includes a proposal for a school community project outlining the focus and the aims of the project. School A, which is the target for this project is a Church school in Wales. It is a very small school, housing approximately 150 students, whereby the Christian values are incorporated into the learning within the school. This school is a pioneer school and teaches according to stage rather than age which is seen to be beneficial for the individual learners and their progression through the curriculum. School A’s development plan shows that the school aim to improve the school in six different areas. These are called the six essential targets, the target that this project relates to is ‘Curriculum for Wales’ which also incorporates the four purposes into school life. 
The four purposes in education in Wales aim to shape children to become ambitious capable learners, enterprising creative contributors, ethically informed citizens and, additionally, healthy and confident individuals. The focus for the school community project proposal is a child-led research project to compare the similarities and differences with their school and other schools in their community. This involves the opinions and thoughts of the whole school community. However, the project will be carried out by all pupils from Year Five and Six and they will be designated the role of project leaders. This project has been chosen as it links to the four purposes and the new curriculum in Wales to produce enterprising and creative contributors alongside the children becoming ethically informed citizens. 




Main body 1
	In order for a school to develop a School’s Development plan (SDP), everyone that is involved with writing it, must be aware of what is going on within the school and the areas that need improving. Creating a SDP involves: listening to children reading, teachers carrying out subject reviews, questionnaires to both pupils and parents and headteachers observing lessons and progression throughout workbooks. It also involves planning ahead, knowing what is coming into place, for example the new curriculum in 2020. School A produced their SDP alongside Governors, parents and staff. They were able to agree on six essential targets for the SDP, any other areas that required monitoring are distributed between staff and monitored individually. 
Within the School’s Development Plan (SDP) one of their six essential targets is to work in line with The Curriculum for Wales developed by the Welsh Government. The new curriculum document is made up of six areas of learning and there are progression steps instead of levels. This aims to teach primary school children on a stage of learning basis rather than teaching according to their age. School A is a pioneer school which teaches children by stage not age, for example, those in the Foundation Phase: Year One and Two, are set into groups for each lesson based on their abilities. This Government document influenced the project proposal as the Curriculum for Wales outlines the Four Purposes in Education (Welsh Government, 2015) which are to enable all pupils to be ambitious capable learners, enterprising, creative contributors, healthy and confident individuals and also ethically informed citizens. The Four Purposes influenced this project as the children will be encouraged to become ambitious and capable learners through setting themselves high standards and seek challenges whilst also building upon their knowledge and developing an understanding of different contexts. In addition, the children will become enterprising and creative contributors as they will be connecting and applying their knowledge and skills to generate ideas and products, which aims to create a foundational level of knowledge to build upon throughout their education (Welsh Government, 2015). 
	The United Nations Convention on the Rights of the Child (UNCRC) have produced a document of forty-one rights to advocate for children. These rights protect children across the whole world, and they have these rights set out until they are eighteen years old. This document has influenced the proposal for this school community project as right number thirteen states that ‘you have the right to find out information and share your ideas through writing, speaking, drawing or any other way.’ This particular right relates to the school community project as the children will be finding out information about themselves, their school and also their community. By utilising this right in a method of active participation, the pupils are therefore able to learn about the information relevant to this project and communicate it in varying ways.
	School A already has links with the community, the local Church work closely with the school for school fates, school concerts, Church services and school discos are held at the Church hall regularly. The Vicar also comes into the school once every week to hold an assembly with the children and share Bible stories with the children. This helps the children build a relationship with the Church community whilst continually tying in the Christian values into their learning and school life in a methodology that may be more appealing to children of this age range. This inspired the focus for the project proposal as the children are aware of their Christian values and the way their school functions, but they may not be aware that other schools’ values are different to theirs. This is an interesting way for the children to get involved with their own learning and explore the community. 
	A similar study was carried out by a school in Hampshire in 2009, entitled ‘What differences do we celebrate, tolerate or find difficult across the Local Authority.’ This case study involved three primary schools and two secondary schools working together to research the similarities and differences between each of their schools. This study influenced the proposal for the school community project being conducted as the Curriculum for Wales 2020 aims for children to be ethically informed citizens and it is important for children that live in the same community to learn, understand and respect other people’s cultures and ways of life (Welsh Government, 2015). By understanding the different cultures that make up an ethnically diverse area, tolerance and understanding develop and racial issues tend to be reduced, as prejudicial levels have been researched to be reduced through cross-cultural education (Pettijohn & Walzer, 2008 p. 459-468). 

Main body 2
	The overarching aim of this project is to equip the pupils with the skills and knowledge that will be useful for them when they move through education. The skills that are being focussed on within the scope of this project are researching and refining information. This information will be primarily in relation to their school and also other schools within the community. The project also involves one other school within the community (School B), who’s participation is aimed at enabling the children to build friendships, bonds and enhance their social skills. The outcome of this project will be a presentation held by both primary schools in the local University to present their findings to both primary schools, staff and members of the local authority. The intended impact for this project is for the children to gauge an understanding of their own school values and also the values of other schools in their communities and wherein the differences lie. 
	No extra members of staff are required for the project as all visits and activities within the project will be monitored by the class teachers. There will not be a need for extra funding for visits to School B or the local Church as they are both within reasonable walking distance from School A. The project aims to stick to as low a budget as possible, as most of the activities can be done within the school. The only cost that the project will require is transportation to the local University for the final conference. 
	The project will need to be completed through various activities. Both School A and School B will need to collect information about their school and any questions that they may want to ask the partner school. School A will do this by having each class work together to produce an A3 sheet of paper with key information about their class and their school values. Each class will also produce a set of questions that they want to find out about School B to compare them both. The project leaders will then collect all this information and start to build a portfolio of their school. 
	To incorporate the project into the curriculum, the children will take part in various visits to help them gather information about their school. One educational visit will involve visiting the local Church, this will help the children to gain a more in-depth understanding into the Christian values of their community. The Foundation Phase will visit the Church in the morning, where they will meet with the Vicar and have a tour of the Church and a brief explanation of the different areas and their functions. In the afternoon, Key Stage 2 will visit the Church and have a tour and additionally will have a question and answer session with the members of the Church to gather more information. This will help the children to compare their school with School B as one is a Church School and one is a Community School. 
	Another visit will involve the Year Five and Six pupils from both School A and School B swapping school environments for the day to gather information about the partner school to evaluate the similarities and differences within the school day and the structure of the school during the swap. Once all the information is gathered, the project leaders will put together a presentation to then present to the groups present at the local University. 
	It is important for children to take part in educational visits as they provide information and experiences that simply cannot be provided within the classroom. It is expected to be an enjoyable experience that the children will be able to remember, whilst they have developed their critical thinking and their understanding of the ‘real world’ through the application of learned knowledge into a more ecologically valid environment. Research has noted that not only do pupils have more enhanced learning experiences, but improved pupil-teacher interactions (DeWitt and Hohenstein, 2010 p. 454). There is much evidence regarding the use of school trips to external environments to benefit learning (Allen, 1975; Falk and Dierking, 2010). Research has linked cognitive benefits (Anderson, 1999) and higher affective gains from an external learning environment (Rix & McSorley, 1999); however, we must not disregard the need for structured learning and the need for task-related direction, which can sometimes be negatively impacted by the external environment provided by a school trip (Falk, Martin and Balling, 1978 p.130).
	Whole school philosophy is a term used within education to identify beliefs, values and also understanding of an individual or group. .. there are many philosophical beliefs about Education and they are organised into three categories; Teacher centred, Student-centred and also Society-centred. One belief about education is the Ethno-nationalism, this belief ties in the interests or symbols of one’s ethnic or racial group. This belief relates to the school-community project as it focuses on personal beliefs and the children from School A follow the Christian values and ways of life. This will help School B to understand and gain more knowledge about the Christian community. 
	When considering learning theories, there are many different approaches to learning, this includes facts that the children learn and know, opinions and ideas that they themselves believe, social positions which can be the ability to distinguish the relationship between their friends and teachers. Learning also includes emotions and being able to distinguish between each emotion and how they perceive their own self-image; which is what the pupil believes about themselves, what kind of pupil they are.
	One learning theory was produced in the early 20th Century by B.F Skinner an American psychologist. His work cast forward the new idea surrounding the theory of operant conditioning, this theory is based on the idea that behaviour is determined by its consequences, by either reinforcements or punishments. Skinner was not interested in the hidden internal process of behaviour but more in the observable, quantifiable events and behaviour.  Throughout the project, pupils will be taking part in visits to the local community, the pupils understand that specific behaviour needs to be demonstrated relating to where they are. 
	Jean Piaget (1896-1980) a Swiss biologist developed the theory that learning is a result of the child’s exploration of and interaction with the learning environment. Piaget suggested that the child develops mental structures- schema through exploration of the environment and this happens through three processes: assimilation, accommodation and equilibrium.  Assimilation is the process whereby children take in new experiences and add to the increasing store of memory and understanding. This links to the community project as the children will be on educational visits which in some cases will be a first time visit for many pupils. Accommodation is the process where a new experience which does not fit in with existing understandings. Therefore, within the child’s mind, adjustment must take place. This also fits in with the project as children will encounter experiences that they are not used to with visiting other schools and learning about School B and their experiences. Piaget believes that the learner is active in the learning process and is labelled the ‘lone scientist’ as they are exploring the world to make meaning for themselves. The project aims to provide the pupils with the opportunity to explore the world around them- especially their school and learning environment.  
	Equilibrium is the third stage of Piaget’s theory, equilibrium is the force that moves development along. He believed that cognitive development progressed in leaps and bounds rather than at a steady rate. 

Main body 3
	Prior to the project launch, the project leaders in Year Five and Six will construct both a questionnaire to send out to parents and a questionnaire for their peers throughout the school. The Foundation Phase classes will need extra support here to help the children complete the questionnaires.  This questionnaire will be used to identify the level of knowledge and understanding that the children and parents have regarding their local community and the values that they hold. The results of this questionnaire will help the pupils to structure their project around the information people want to find out. After the children have completed the project and they have had the final conference at the local University, they will then have the opportunity to send out another questionnaire to identify the level of knowledge and understanding that children, staff and the parents now have. This will help to measure the impact of the school community project, thus ascertaining whether this project was successful in achieving its aims. 
	The children will show the impact of this project through their presentation at the conference. They will be able to share their ideas, their similarities and differences through their chosen means to their school, School B, teachers, parents and the Governors. At the end of the presentation it is with hope that both schools will have recommendations to improve their school life based on what they have learned from their partner school. 
	
	Pupil voice is an important part of school community links as this motivates the children to make consistent progress throughout their learning as they have an element of control over what they learn and how they learn it, especially during this project as it is predominantly pupil-led. Estyn (2019) produced a report where School C incorporated the children in the planning process of the curriculum, this information was sorted into four umbrellas of categorisation and then it was expanded upon during further sessions. This ensured a rich and exciting curriculum for both the children and staff that was also current and relevant, and within each topic there lies potential skill bases for the children to master. Following a visit to School D, School C then changed the learning methods; particularly in the afternoons which meant that Key Stage Two pupils engaged in a task which was an independent challenge for them to complete. This practice provides rich learning experiences for the children that are based upon the children’s views and ideas and follow on from research conducted into external learning environments producing cognitive boosts to pupils (Rix & McSorley, 1999). The themes are exciting and will engage the children and motivate them to progress throughout their time in education. Estyn reported that when undertaking tasks that are of an exciting nature, pupils gain a sense of pride and they are able to present their ideas in creative ways. A diligent atmosphere is present in all classrooms as a result of the children being able to choose their learning activities. This enables the children to become motivated and stimulate them to be conscientious. 
	

Main body 4
	Within the project there are strengths, weaknesses, opportunities and also threats (appendix 1). The project has many internal strengths, as the pupils will be able to learn new skills through the skill-based activities of researching, refining and presenting information. The project is predominantly pupil led, and therefore this provides the children with independence to cater the project to their own opinions and their own questions whilst staying within the brief. In addition, this project provides the children with an element of control over their own education, they are able to ask questions, find out relevant information and also present their ideas in any format that they want to. This will make it more interesting for the children that are involved and aim to pique their interest throughout the entire project. Another strength of this project is that the children are able to build friendships within their local community and they are able to mix with individuals from a variety of backgrounds and ethnicities which in turn will help them to become ethically informed citizens. This also links back to Pettijohn and Walzer’s (2008) work on the reduction of racism and sexism through cross-cultural education. In addition, by taking part in this project the children have the opportunity for a more ‘hands on’ approach to learning as appose to sitting in the classroom. The educational visits provide the children with the opportunity to step outside the classroom environment and learn about their community through exploration. 
	As well as the internal strengths, there are also external opportunities, this project enables the children to develop a bond with the local Church and the individuals that are involved with the Church. The project also aids the development of the Four Purposes in education which are the focus for the Curriculum for Wales 2020. Another opportunity of the project is that the children are able to explore their local community safely, which they may be unable to do from home without the support of the teachers within this safer environment. 
	As the project presents strengths and opportunities, it also presents weaknesses. One of the weaknesses to this project is staffing, during the educational visits and the final conference there may be a higher volume of staff members required to cover the staff to pupil ratio, especially if there are staff needed for children who require one-to-one support. Another internal weakness is pupil engagement, there may be some pupils within the school that are not interested in this project and they may not see the benefits of it. Also, the project may take longer than expected to finish due to constraints within the learning curriculum; whereby teachers may not be able to spare the class for the trip. This would mean that time is taken away from other areas of school life which will have an impact on the children’s progress. Therefore, the teachers may be under pressure to catch up following the trip to the external venues.
	In addition, there are also threats to this project, the main threat is lack of engagement from the partner school, this would hinder the progress of the project as School A will need to find another school to partner with for this project, this could be very time consuming. Another threat to this project is the school budget, although the project does not require a lot of financial support, the final conference is not being held close enough to the school for everyone to walk, therefore buses will need to be booked. 

Conclusion
	To conclude, community cohesion is important for all individuals involved as everyone shares a common vision and there is also a shared sense of belonging which is appreciated and valued by all members of the community. The school community project that is proposed within this assignment aims to not only provide pupils with the opportunity to build relationships with other pupils from the community, but it also aims to draw together good practice initiatives. With the project being pupil led, this also provides the children with a greater sense of independence. Working within the community, the pupils are able to gain an understanding of where they come from and their own school values.
	If carried out effectively, this project will enable the children to have learning experiences outside of the classroom, providing them with a memorable and more exciting approach to their education. Whilst the project demonstrates weaknesses and threats, the strengths and opportunities that the children receive from this project will outweigh these negatives. 
	The project will also fall in line with the reformed Qualified Teacher Standards (QTS), the specific standards are pedagogy (advancing)- the student teacher demonstrates an understanding of the use of real life, authentic contexts for learning being provided as a natural part of the learning experience. This extends the learner’s cultural, linguistic, religious and socio-economic experience and illustrates applications of concept and abstracts in practice. This QTS relates to the project and can not only help the pupils with their knowledge and understanding but it can also help the staff involved to develop their understanding of different cultures and the ethos of other schools.
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HELPFUL HARMFUL
INTERNAL Strengths ‘Weaknesses
(within the school)

“This project can provide the children with new skills such as
researching and refining information in different ways.

Staffing- during the educational visits, there may need to be more
members of staff present to cover the staff to pupil ratio.

“The children build relationships within their community | Pupil engagement- There may be some pupils that will not want to
but with pupils in different schools. participate in this.

Itis an alternative way for the children to learn about ther area and
their school values and als to learn about the differences between
their school and other schools.

EXTERNAL Opportunities Threats
(outside the school)

Strengthen the relationship between the school, the community and
the local Church.

Aids the development of the four purposes and the new upcoming
curriculum.

The pupils get to see the community and their surroundings
especially if they able to get out and do so with their families.

Budget- the school may not have the money to fund the journey to
the University for the final conference.

Lack of engagement- parents may not want their children to be a
part of the project.

Lack of engagement from the partner school, they may not be able
to work this project into their curriculum. |
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