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Appendicies: 

OBSERVATION / FIELD NOTES

Appendix 1: 

	Date and time, year group:
26.09.22 – Morning Session 10:00 - Year 2 (38 Pupils)  


	Where and When: Context of the observation – subject/AOLE, general classroom context

Pupils: 
· Year 2 (38 Pupils) – Each year group at the school had two classrooms with Year 2 being the smallest cohort in the school at present. 
· Class A – 20 Pupils (1 ALN Physcial Disability) 
· Class B - 18 Pupils (1 ASD, 1 on the pathway for diagnosis for ASD)

Context: 
Where: 
· The critical incident was observed in in Class B with pupils from both Class A and B presen and sat on the capet.
Who: 
· 36 pupils in class that day as 2 were absent
· 2 class teachers one from Class A and the other from Class B – Both leading the class discussion to begin with and then one left which left Class A teacher to lead the session. to both classes being year 2 classes, the teachers plan their lessons together and will mix both year 2 classes (Class A and B) in order to give them an opportunity to both mingle with their peers of the same age group as well as allow the teachers to more effectively group the pupils to complete more adult let differentiated tasks.
· 1 LSO who supports both classes.  
· Due 2 student teachers observing inclusing myself. 
What: 
· Class introduction to daily timetable and tasks 
· Class lesson where teacher read the Gruffalo book which related to work they’d been completing since the beginning of term and preparing them for a trip to the Gruffalo trail later in the week. (The pupils were on the carpet for 30 minutes)
· AOLE:
· Language and Literacy (Listening, reading), 
· Expressive Arts: Acting 
· Health and Wellbeing 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
This one lesson comprised of two incidents both interrelating. 
Incident 1: 
All of the 36 pupils were sat on the carpet in Class B. 
Teacher A and Teacher B were both taking it in turns to explain the tasks that they have set for the pupils for the day. 
The Teachers both have a specific teacher led task that they focus on for that day/week usually numeracy and literacy and then the LSO will also take a group to do a teacher led task. 
3 groups have adult led tasks and 3 groups doing ‘darpariaeth parhaus’. 
They explained in ‘now and next’ terms such as “bydd grwp….yn wneud adio gyda (Teacher C) a wedyn darpariaeth parhaus” - Iclusive practice suited to children that age and the pupil with ASD in the class. 
During the ‘daily timetable’ part of the lesson two children at the back of the class Child A and Child B were unengaged. Both children were playing with each others hair, laughing, moving around and not genreally not listening. There was also another unengaged child (Child C) that was sat in the front also playing with their hair. There was no adult intervention during this time. However, when the teachers changed the topic to their class story the ‘Gruffalo’ their attention was now engaged and focussed on the story. Teacher A initiated an activity during their story time, where the pupils were all encouraged to stand up and act like the Gruffalo. Every time the word/name Gruffalo came up in the story the children all stood up and did a Gruffalo impression. Therefore, all of the pupils were now engaged and listening to the story waiting for the key word ‘gruffalo’ to show up. 

Incident 2: 
Child A has a physical disability (Hereditary Spastic Paraplegia) in which they have weakness in their leg muscles causing difficulties with walking, standing and general day to day movement. Child A has a walking frame to help them manouver. During the story activity the teacher announced that all the children could ‘sefyll’ and do their Gruffalo impressions. Once the activity started the teacher realised that Child A might struggle and suggested that they could sit on their walking frame to do the activity. Later on, in the activity It was clear that Child A was struggling with the activity (getting up and down to impersonate the Gruffalo) as they appeared to be getting tired from pulling themselves up and down. However, it was clear the child was getting enjoyment from the activity and joining in with their peers. The teacher later noticed that more than one pupil appeared a tired from all the sitting and standing and said that they could sit down and make the nose/hand movements instead. Despite this, Child A continued to sit and stand even when other children had chosen to stop standing because they appeared tired. Child A was very engaged and was laughing and smiling during the activity and completely stopped playing with their peers hair. 



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
· Levels of engagement when sat on the carpet 
· How long a teacher should keep pupils on carpet engaging 
· How long children 6/7 years old are able to focus for 
· Mainstream education and environment and its suitability for children with physical disabilities (inclusive education and practice)
· Funding for adapting educational environment to suit pupil with physical disabilities. 
· Grouping children by ability to differentiate – differentiation
· Use of ‘darpariaeth parhaus’ to engage learning 
· Appropriate lesson planning to accommodate to pupils with Additional Learning  Needs
· Seating plans for carpet time 

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· It was a Monday morning – Therefore pupil engagement could be lower due to tireness levels.
· There were a lot of pupils in a relatively small space – they filled the entirety of the classroom floor space and child A and B were very close to a storage unit at the back of the class.




Appendix 2:

	Date and time, year group:
· 26.09.22 (pm) - 2:50-3:20 last session – Year 1,2 and 3


	Where and When: Context of the observation – subject/AOLE, general classroom context

Where:
· the ‘studio’ room in the school which is the smaller assembly room 
Who: 
· Approximately 180 pupils in the hall (year 1,2 and 3)
· 1 teacher and 2 LSO’s
· 1 student observing – myself
What: 
· Year 1, 2 and 3 were having a singing session together.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The first song they sang was “Mae gen I het dri chornel” which was a song that year 2 and 3 were very familiar with and year 1 had learnt since being in year 1 over the last 2/3 weeks. Year 2 and 3 also know movements to the song and therefore the aim was to teach Year 1 the moves as they went along. The strategy used to do this was year 3 (who were the mature students in this case) were asked to model the movements to the rest of the pupils. The teacher asked for volunteers from year 3 to stand at the front with another member of staff to model the movements to the rest of the pupils in order to help remind year 2 of the movements and to try and teach the year 1 pupils them.  5 pupils from year 3 were happy to volunteer themselves to do this and confidently stood in front of their peers to help them. Therefore, the pupils were used as an education tool to model the appropriate behavior as well as the dance moves.



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
· Learning from your peers 
· Learning from older more mature learners (scaffolding)
· Pupil and teacher led activities  
· Mixed ages group activities 
· Use of movements to help with learning 
· Different ways of choosing students to participate – including all pupils of all abilities



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
Busy environment with a lot of pupils 
· Behaviour management with a lot of pupils – all children were sat nicely and smartly ‘yn dangos 5’ (this is the schools way of reminding pupils to sitting smartly, quietly, looking at the teacher, finger by lips ?). Positive reinforcement for pupils who were ‘Dangos 5’.
· They sang: ‘Poru mae yr Asyn’ and ‘Mae gen i het dri chornel’.






Appendix 3:

	Date and time, year group:
26.09.22 – Morning Session and session between play and lunch - Year 2 (38 Pupils)  


	Where and When: Context of the observation – subject/AOLE, general classroom context

Where: 
· The critical incident was observed in and around Class A and Class B including the school hallway
Who: 
· 36 pupils in class that day as 2 were absent
· 2 class teachers one from Class A and the other from Class B 
· 1 LSO who supports both classes.  
· Due 2 student teachers observing including myself. 
What: 
· Class carousel tasks (6 groups doing different things): Describing their character; making music to go with the Gruffalo characters; addition; bee bot app; ‘darparhiaeth parhaus’ e.g build a Gruffalo den, Gruffalo small world; make a Gruffalo in the sand. 
· AOLE:
· Language and Literacy (darllen, Gwrando), 
· Expressive Arts: Music 
· Mathematics and Numeracy 
· Digital competence 

	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)
Accessibility issues for pupil with physical disability (Child A) to do transitions between activities:
· Getting in and out of the class to access the yard. – There’s a Steep ramp to get onto/off the yard: The pupil struggled to get the strength to get themselves up there and also allows themselves to ‘roll’ down the hill to get into class. On one occasion they lost their balance so just dragged their feet behind themselves allowing the walking frame roll. 
· Couldn’t open a door to access her class music task with teacher B. Was attempting to open door and hold onto their walking frame but not being able to do it effectively. I intervened to open the door for the child as Teacher B didn’t realise that the entire group wasn’t there yet.
· being unengaged with ’darpariaeth parhaus’ complaining they were unwell. It was observed that they couldn’t access all areas of the ‘darpariaeth’ or struggled to do the more physical activities such as outdoor play and building activities due to the need to manoeuvre to collect items. 
· Child A wasn’t engaged at all in the music lesson as they couldn’t get up and carry different instruments to experiment with them like other children did. They were wandering around and looking through the door window distracting other pupils who were doing their independent task. 
· Pupils helping Child A put shoes on, manoeuvre around class, and helping them collect objects needed for lessons. 



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
· Mainstream education and environment and its suitability for children with physical disabilities (inclusive education and practice)
· Funding for adapting educational environment to suit pupil with physical disabilities. 
· Grouping children by ability to differentiate – differentiation
· Use of ‘darpariaeth parhaus’ 
· Appropriate lesson planning to accommodate to pupils with Additional Learning  Needs



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
















