The aim of this assignment is to propose, carry out, and critically assess a close-to-practice research project that centres on the transformative teacher model for creating a curriculum that benefits all learners. My research question was “What are the different strategies used in schools to support the emotional well-being of children aged 7-11?” which focused on children’s emotional well-being in the primary setting and the strategies implemented to support individuals and groups. I chose this area because of my classroom experiences and also my interest in the research that informed the inclusion of Health and Wellbeing in the Curriculum for Wales. During my previous placements I worked closely with children who were experiencing low levels of emotional well-being. However, I felt unequipped, inexperienced and was unable to offer the correct support at the time. Therefore, I decided to research this area in order to further develop my knowledge and ability to support children and their emotional well-being during my future practices. My study was carried out in a school that had 549 students enrolled, ages 3 to 11; the nursery class consisted of 24 full-time and 60 part-time students. There are 19 classes within the school, as well as two extra learning centres, a nurturing class, and a nursery (Estyn. 2019). The school recorded that 55% of their pupils have one or more Advance Childhood Experiences (ACEs) and that a further 34% of pupils have 3 or more ACEs. A child's future physical and mental health may be impacted by experiencing ACEs (Merrick et al., 2017, pp. 10–19). According to studies, 1 in 3 documented mental health illnesses in adulthood are directly related to ACEs, and children with ACEs are more likely to develop mental health issues including anxiety, depression, and post-traumatic stress disorder (Webster, E.M., 2022). Having identified high levels of ACEs, the school have nine trained Emotional Literacy Support Assistants (ELSAs) in order to support pupil well-being. My research focused on pupils from years three, four, five and six because 54% of Key Stage 2 pupils (149) accessed one or more wellbeing intervention last year​. The school has a variety of support strategies available to the students and they openly access them. This ensured that I could gather valuable data on these strategies, how they are used, and the impact they have on pupil well-being.  Conducting this research project allowed me to continue to develop my professional practice and gain the valuable knowledge and experience to support pupils.  Title: Research Project: Case Study based on an Electives Experience. 


Approximately three students in each primary school classroom, or more than one in ten, have a diagnosable mental health illness (Barry, etal.,2017, p. 434–451). Developing healthy emotional well-being at an early age establishes an essential foundation for mental well-being throughout childhood and into adulthood, according to a 2006 research study (Moore, 2006). However, rates of poor well-being have been shown to rise as children grow up, suggesting that a need for early intervention is essential to providing an optimal start in life for young people. In order to promote children's mental health, primary schools must provide them with the skills they need to identify and manage their emotions as well as encourage those who find it particularly difficult to accept the support they need (Barry, etal.,2017,p.434-451). Improving emotional well-being involves creating and maintaining environments that encourage the growth of healthy mental and physical health. Research indicates that fostering healthy mental health and wellbeing in children and young adults is most successful when initiated at an early age (Robson, 2023). There is enough data to conclude that students learn more efficiently when they are content with their work, have confidence in themselves, and interact well with adults. However, children are exposed to circumstances outside of school that can impact their emotion well-being (Robson, 2023). The ecological model developed by Bronfenbrenner in 1992 is a useful tool for analysing the several aspects that might impact the wellness of pupils (Bronfenbrenner,. 1992). According to this model, a person is situated inside concentric domains that all inform and impact on one another.  The Bronfenbrenner model draws attention to the environmental factors that educators should be aware of as they may have an impact on a student's well-being. These factors include the communities' beliefs and values, as well as the availability of supportive and loving social relationships, food, shelter, and transportation (Brown, 2022). Furthermore, the House of Commons Health Committee (Dorrell, 2014) and the Pursuit of Happiness report (Centre Forum Commission, 2014, p. 36) recommend that educational staff receive training in child mental health, to enable them to recognise vulnerable pupils at risk in schools.  Although teachers are not trained in mental health, the Centre Forum Commission acknowledged that they should be able to identify mental health issues, know where to get support, and know when to send students to Child and Adolescent Mental Health Services (CAMHS). However, the reports written in 2014 made other recommendations, such as mandating that lessons on enhancing resilience and mental health in children and adolescents be included in the National Curriculum. Since then, following The Successful Futures report, a new Curriculum for Wales has been designed. It focuses on promoting the “spiritual, moral, cultural, mental and physical development of pupils at school” (Donaldson, G., 2015). The Curriculum for Wales also recognises the importance of a child centred approach, which is widely known of the humanistic approach, developed by Carl Rogers in the 1950s (Rogers,1957). In a Welsh Government report on “Person-centred practice in education” (2015) it suggests that students will learn more efficiently if a person-centred approach is adapted across a school or institution because their education will be tailored to not only their academic needs but also their social and emotional development (Welsh Government. 2015). For all children, especially the most vulnerable and at risk, the school environment offers an invaluable opportunity to safeguard mental health and improve overall wellness (Robson, 2023). Encouraging children's emotional and mental well-being is becoming a more crucial role for all schools. Consequently, in order to guarantee that each child has the resources and methods necessary to reach their full potential, it is imperative to promote and encourage good wellbeing.
The main research aim was to gather information on the different strategies used in schools to support the emotional well-being of children aged between seven and eleven. This was done using a mixed-method approach, as an exploratory case study. An exploratory case study is defined by Yin (1994) as “an empirical inquiry that investigates a contemporary phenomenon within its real-life context, especially when the boundaries between phenomenon and context are not clearly evident” (Yin, R.K., 2009). It is evidence-led, research-based, and accommodating of many methodologies. The main goal is to provide a thorough understanding of a particular subject, programme, policy, institution, or system in order to produce knowledge and/or provide guidance for the formulation of policies or professional practices (Simons, 2009, p.11). The strengths of this approach have been highlighted throughout literature, with Dyer (1995) concluding that the case study methods are thorough, descriptive, and include quantitative, subjective, and objective data (Dyer, C., 19950). The case study method was selected for this research because it aligns with the instrumental method definition, which is the analysis of a particular scenario to provide insight into the issue in question (Stake, 2005). However, the reliability of this method is questioned by researcher Gerring (2004). Gerring noticed an anomaly and suggested that a case study approach exists in a "strange, curious methodological limbo", which he implies is caused by a lack of understanding surrounding the use of this method (Gerring 2004, p. 341). Another major drawback is the existence of bias among researchers, which highlights how simple it is to draw participants' attention to specific beliefs and opinions (Nisbet & Watt, 1984: Denscombe, 2017). This can tamper with the results of the study, hence reducing the validity and trustworthiness of the findings. Thus, in order to enhance the reliability of responses and data, certain beliefs and leading questions should be restricted to prevent potential researcher bias while still allowing participants to participate freely in the study (Nisbet & Watt, 1984: Denscombe, 2017).
A pragmatic approach was used to conduct the research project, implying that the researcher acquires a deeper comprehension of the phenomenon under investigation by combining different methods including questionnaires, interviews and observations (Clark, A. 2005).
The semi-structured interviews included a series of open-ended questions (see appendix C) along with the opportunity to probe more into specific themes or answers with follow-up questions. Three distinct focus group interviews with students in years three, four, five, and six were conducted as part of the study. I chose to audio record the interviews so that I could concentrate on listening, questioning, following up, and keeping eye contact with the children I was interviewing in order to gather sufficient evidence. I created a transcript of each interview and highlighted the main ideas and supporting details that addressed the questions in order to assess the qualitative data that had been gathered. Qualitative data retrieves non-numerical information, such as words and sounds (Mcleod. 2023). The discipline of social science research has long recognised the significance of interviews, which is why I chose to employ them as a research technique. Since they frequently provide "extensive accounts of people and events in their natural surroundings," interviews have thus always been seen as an essential part of the research process (Weiss, 1995). Furthermore, Kvale (Kvale, S. 1996, p. 2006) presents a convincing case that talking to others is one of the best methods to learn about and explore various topics. More precisely, because they are interactive, interviewers may probe for considerate, in-depth responses and inquire about any possible new topics. Since interviewing is a less structured and more practical method of data gathering, it is anticipated that it will enhance understanding of the persons under investigation (Kvale, S. 1996, p. 2006).  In addition, according to Dörnyei (Dornyei, Z., 2007), having an interviewer present may guarantee mutual comprehension since they can reiterate or clarify any points the interviewees were unable to comprehend. This will enable the collection of higher-quality data and the subsequent generation of more accurate statistics. Walford contends, however, that "interviews alone are an insufficient form of data to study social life" (Walford, G., 2007, p.145-577). This is due to the possibility that both the interviewer and the interviewee have insufficient or erroneous information about the subject matter being covered. This enables researchers to evaluate if carrying out interviews alone is an effective method to obtain information (Potter, J., etal. 2005, p. 281-307). Furthermore, because interviews need to be transcribed, categorised, and sometimes translated—as was the case in this study—they have been criticised (Robson, C., 2002) for being time-consuming in terms of gathering and analysing data. 
Questionnaires (see appendix D) were another tool utilised in the study to collect data. This involved sending questionnaires to members of staff who worked in KS2, of which five responded. The questionnaires aimed to gather relevant information in order to inform the research question "What strategies are used in schools to support the emotional well-being of children?” Quantitative data was gathered, which was examined through creating tables and graphs, highlighting important details, and evidence that answered the questions. Quantitative data analyses numerical data using statistical methods, thus providing genuine, empirical data that can be measured and expressed mathematically is the aim. It is frequently applied to forecast, identify trends, and test theories (Mcleod, 2023). I chose to employ questionnaires as a research method since conducting a validated survey can save costs and time, allow data from other studies to be compared, and possibly make it simpler to publish the findings (Boynton, P.M. etal, 2004, p.1312–1315). In addition, compared to interviews, a well-crafted questionnaire can produce high-quality, useful data and reasonable response rates, all of which encourage more open and honest replies. Therefore, bias could be decreased (Williams, A., 2003, p. 245-252). However, a questionnaire's primary drawback, is that it may only be useful to responders who are well-versed in the subject. A sizable portion of the responders are individuals that have little time in their day to do questionnaires. Surveys are therefore not always an appropriate technique to gather data (Prasanna, 2023). Adding to the previous issue, questionnaires do not provide for the same face-to-face interaction as interviews do. In the absence of an associate, those filling out the questionnaire have no one to clarify any technical terms or questions they don't understand with.  It is therefore stated that the best approach to accomplish the purpose and objectives of the study is through in-person conversations, because ensuring that the respondents complete the questionnaire to their full potential may be challenging in the absence of a genuine human connection (Prasanna, 2023). Teacher work load was a factor to consider when using questionnaires as a research tool. I was aware that having a sufficient amount of time to complete the questionnaire might affect the credibility of the responses. 
Observations were the third and last research approach employed in this investigation. One of the earliest and most basic research methodology approaches in qualitative research is observation. This approach, according to McKechnie (McKechnie 2008, p. 573), involves using one's senses to collect information, especially via seeing and hearing in a deliberate and meaningful way. Similarly, Adler & Adler (Adler, etal.,1994, p. 389) state that observations form the "fundamental basis of all research methods" in the social and behavioural sciences. I had the opportunity to observe an ELSA session while conducting my research project. In this session, I saw the ELSA guiding a small group through a discussion and identification of their feelings through the use of picture cards. Part of the research involved completing an observation schedule. However, due to the sensitive nature of the topic being discussed during the ELSA session, I was asked to avoid noting any specific detail, due to the importance of confidentiality and safeguarding. 
When using alternative techniques, such as questionnaires and interviews, the researcher must rely on the respondents' information. Since these are indirect approaches, the investigator lacks the tools necessary to verify the validity of the information they have been provided. However, through direct observation, the observer may verify the accuracy of the observation. Therefore, information gathered through observation is frequently more trustworthy than information gathered through questionnaires or interviews (Barker., 1980). Furthermore, unlike other approaches, the observation method of data collecting does not introduce any artificiality and accurately represents the observed phenomenon. They provide an accurate description of the phenomena as it happens in the natural research context (Prasanna. 2023). However, collecting data in the natural research environment can prove challenging, because it can be difficult to control any variables (Delve.,2020). Furthermore, another issue that may arise with the use of observations is that they may require an extensive amount of resources and planning (Prasanna. 2023). Observations require a significant investment of one’s time and focus, which can prove to be problematic. Insufficient time for research execution may result in unreliable data emerging from the observation, which lowers the standard of the data gathering procedure and negatively affects the analysis (Asudani, etal.,2013). 
[bookmark: _Hlk155515992]In order to report, analyse and interpret the data gathered during the study, the information from the questionnaires was represented using graphs. The display of statistical data often involves the use of diagrams. Geometric shapes such as squares, circles, bars, and lines are the sole elements that make up a diagram. It is suggested that when it is presented diagrammatically data is easier to interpret and understand (Stapleton, etal., 2017). The ability to track trends is one of the main advantages of using graphs to display data. Graphs are intended to assist, track and recognise trends, which supports the researcher in identifying possibilities for expansion or unsuccessful sectors (Booth,etal., 2012). Furthermore, graphs make it easier to store and arrange large amounts of data. For organisations who are unable to consistently monitor the data being gathered, this method is extremely useful. By utilising the facts to create a chart or graph, the researcher will have an improved understanding of the topic being studied (Lacerda., 1986). However there are certain disadvantages that come with using graphs to display data. One of the primary drawbacks is that, in the event that they are improperly created, labelled, or understood, they may be misleading unclear, or inaccurate. Due to the fact that the researcher may alter the data or the visual components to highlight or conceal particular findings (Khan, etal., 2011). Additionally, graphs can also distract or overwhelm readers, if  too many, too complex, or too colourful graphs are used (Kuznetsova, etal., 2004). For this particular project, using Microsoft Forms to create the graphs benefitted and supported the aims of my research study. Once the staff members had completed the questionnaire, their responses were automatically displayed in the from of a graph. This made analysing the data less time consuming and more efficient. 
In order to report, analyse and interpret the data gathered during the study, the information from the interviews were transcribed. Research interview transcription is a sufficient technique to use when recording data. When qualitative research uses transcripts of interviews, the responses gathered may be examined in more depth as often as required (Alsaawi., 2014). They can be read aloud to researchers, who might then highlight key words or phrases and look for themes and trends. By identifying important points, this technique can aid in the development of insightful findings (Poland., 2003,p.267-287). Furthermore, researchers can minimise mistakes and misinterpretations by using interview transcription to verify that their interpretation of the discussion is accurate. In addition, the interview is permanently documented in the transcription, which means that other individuals may consult it in the future to verify the results (MacLean, etal., 2004,p.113-123). However, there may be certain disadvantages to transcribing, including issues with ethics, quality, and accuracy. The details, emotions, and context of human speech may be lost, particularly in situations when the audio quality is low, the speakers have accents, or the subject matter is complicated. Errors introduced by using technology to transcribe  include mispronouncing words, punctuation, or names, as well as deleting portions of speech (Widodo, H.P., 2014).
It was crucial that any potential ethical issues were considered before planning the research study and that it adhered to all British Educational Research Association (BERA) guidelines. In order to safeguard the dignity, rights, and well-being of study participants, an ethics form (see appendix A) and a consent form (see appendix B) were produced and distributed to the participants (BERA 2018). The ethics form is detailed to ensure that the researcher and the participants are both protected during the research study. I acknowledged that the participants may feel under pressure to give the correct answers during the interview process. In order to overcome this risk the participant were made aware of the fact that there would be no consequences for open and honest answers. Staff and students were informed that they were free to leave the study at any time. The students were allowed to indicate that they would no longer desire to engage in their interview by holding up a red flag, and the staff could end by leaving the questionnaire (BERA 2018). Safeguarding was also crucial when carrying out the study, as it assures the safety and well-being of all students, staff and the researcher (Tes Marketing. 2023). Before carrying out the project I recognised the risk of accusation of fabrication or falsification of data. Suggesting that I could have possibly be accused of favouritism by those not involved in the research project. In order to prevent this issue from arising, I followed the Universities and BERA (2018) ethical guidelines when conducting my primary research in school. I also treated each pupil equally in accordance to the schools’ guidelines. 
The literature makes the case that minors have the right to be heard and to express their opinions, which should be taken into account based on their age, level of development, and wisdom. This claim is based on international ethical standards. The United Nations Convention on the Rights of the Child, which was adopted on November 20, 1989 (United Nations. General Assembly, 1989), expresses the growing recognition that minors have rights and the ability to make their own decisions. Nonetheless, the vast majority of parents and professionals feel that most children will have difficulty making decisions. To account for these limitations, the term "informed assent" provides a broader perspective on the ability for decision-making. It acknowledges that children are entitled to take part in research without fully understanding the implications or fulfilling all requirements of full consent (Cotrim, etal., 2021). The assent process is intended to be an ongoing, interactive conversation between the research team and the child throughout the research project (Ericsson, etal., 2017). Another one of the foundations of research ethics is informed consent. Its objective is for the research participants to be able to freely (voluntarily) participate in research after being fully informed about the implications of doing so and having given their agreement before beginning the study (University of Oxford. 2021). In order to ensure that I follow the guidelines, I conversed with my professional tutor and lecturer and informed them of the research, providing reason and rationale. In addition to this the school was contacted and parental consent was sought (see appendix b) ensuring that the child’s informed consent was given, whilst also asking for their ongoing consent throughout the research project.
Anonymity in research refers to the inability of any person, including the researcher, to recognise individual study participants. This implies that in an anonymous study, no personally identifying data may be  shared with outside stakeholders. Confidentiality, on the other hand, means that the participants can be identified, but their identities are not revealed to anyone outside of the study (Wiles, etal., 2008). In order to ensure anonymity and confidentiality throughout my research project no names were recorded, and no individual data was made available to schools/parents etc.
From conducting this research project and analysing the data, I was able to collect a sufficient amount of data to assist in answering the overall research question. 
The questionnaires began by asking the staff members “How do you identify children who are in need of additional support with their emotional well-being?”. Each response (see appendix e) gave a variety of strategies in which they use to identify the pupils, although the “check in” strategy was one that emerged throughout each response. This implies that this method is consistently used throughout the school, ensuring a whole school approach.  Children can ask themselves how they are feeling by participating in an emotions check-in. Daily emotional check-ins can be incorporated into the day to assist in ensuring that each learner's needs are fulfilled. Children may encounter obstacles or issues that teachers are unaware of at times. Frequently, these difficulties affect pupils throughout the school day. A check-in can facilitate understanding of these challenges by providing an opportunity for students to discuss their feelings (pathway2success. 2022). The questionnaire also looked into the strategies used currently in the school to support emotional well-being. By analysing the responses (see appendix f) it is clear that the school have employed a variety of strategies to support their pupil’s emotional well-being, specifically ELSA sessions. The staff have praised this intervention and find it useful when the “ELSA provider gives feedback after certain sessions to discuss development/responses of the children”. ELSA assists in helping children acquire essential skills and has a beneficial influence on their emotional development (Bowerman, etal. 2018). Suggesting that when this intervention is used throughout the school, teachers are able to gain further insight into the feelings, opinions and needs of their pupils. 
The interviews with the pupils also played a crucial role in identifying the strategies used in order to support emotional well-being. The interviews aimed to gain a better insight into the pupils’ perceptions of well-being and if they felt supported in managing their emotions (see appendix f). From interviewing the pupils it was clear to see that well-being was a topic of conversation throughout their educations. One child stated that “ I can go to the reading corner if I'm upset”, suggesting that they are aware of their emotions and understand how to seek help and support. The use of a worry monster was also acknowledged by one of the pupils as being a useful tool for managing emotions, “ I like using the worry monster in my class to talk about how I feel”. The concept is that they write down their worries on paper and feed the monster their worry. The teacher will then check to see if a pupil has interacted with the monster and if so the teachers will speak to individual children about their worries. This encourages children to talk about their worries, as they do not have to directly speak to anyone in order to access support (Kurniawan, etal., 2012).
The aim of this study was to investigate the different strategies used in schools to support the emotional well-being of children aged 7-11?. Following on from the literature review, it became clear that building a strong psychological foundation in childhood serves as a vital means of maintaining mental health throughout adulthood (Moore, 2006). However, it is noted that rates of poor well-being have been shown to rise as children develop. This further emphasises the importance for early interventions in primary schools, to ensure that children develop the critical skills and techniques to support their well-being. In terms of this particular project the interviews were an extremely valuable tool for collecting data. The audio evidence method allowed the interviewer to put the interviewees at ease, maintain eye contact and provide a warm, nurturing environment. The reactions to some of the more sensitive questions could be gauged by the interviewer and adaptions could be made (Kvale, S. 1996, p. 2006). The questionnaires however were less effective due to the lack of responses. Although as previously mentioned, teacher work load was a factor to consider when using this research tool and as the researcher, I was aware that not having a sufficient amount of time to complete the questionnaire might affect the credibility of the responses. During my next teaching practice, I would like to look further into the use of ELSA sessions as an interventions for managing emotions. By observing sessions, I will be able to build up a broad repertoire of tools and techniques, helping to further improve my ability to support pupils’ emotional well-being. By continuing to “engage in small scale action research, alone or in collaboration with peers, to examine learning in depth” (Welsh Government. 2019), I will be further developing my professional learning, specifically with professional networks and communities. Researching an important topic has positively impacted on my own professional practice and I am now aware of the impact that low emotional well-being can have on children’s day to day lives and academic success. 
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