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Supporting your discussion with theory, research and practice, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to learning during one transition period (horizontal or vertical).
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This assignment focuses on a child and their specific learning barriers that will affect their learning and development during a transition period and how a practitioner can support them. The child I have chosen will be referred to as ‘Child X’ to maintain their confidentiality and anonymity following the BERA Ethical Guidelines (BERA, 2024). It is important to note for the context of this assignment that the scenario and the strategies have already been used with Child ‘X’ by the writer who is mentioned as the one-to-one Teaching Assistant (TA) and will be written about using both past and present tense. Child ‘X’ is a Year Two pupil who was known to be very caring, gentle and intelligent. Child ‘X’ is a child of Jamaican heritage adopted at eighteen months old by a white British couple. It is important to note that no information regarding the first eighteen months of Child ‘X’s’’ life was provided but may have contained possible adverse childhood experiences. He has always known that he was adopted and never previously displayed any want to get in touch with his Jamaican heritage. Despite this, Child ‘X’s’ mother arranged a meeting between Child ‘X’ and his biological father. This was a one-time event. Following this meeting, Child ‘X’ began displaying severe attachment issues to his mum as well as severe anger issues. This consisted of throwing tables and chairs, regressing and going entirely non-verbal during these fits of aggression, and went to the extent of physically harming other children. This led to Child ‘X’ being removed from the classroom for a period of time, therefore having to be reintegrated into the classroom. This is the transition period the assignment focuses on.
A barrier to Child ‘X’s’ development and learning is his lacking sense of belonging and place, also known as Cynefin (Chapman et al, 2023). From observing Child ‘X’ he is unsure of who he is and may be having an identity crisis. His behaviour appears to have been triggered by the meeting of his biological father during the school holidays and is affecting his home life as well as his school life. Meeting his biological father is likely to have unlocked an insecurity in who Child ‘X’ is and his sense of belonging and identity. Identity is the idea of how one perceives themselves and how they believe others see them, one can develop ideas of their identity over the course of their life (Facing Ourselves and History, 2021). A person’s identity is made up of a variety of components. These components are mental, social, cognitive, cultural, emotional, spiritual and physical (Eaude, 2021). Eaude (2021) argues that a young person’s identity must be versatile enough to allow them to adapt as time goes on. This suggests that the child must be secure enough within themselves to be open and willing to the idea of change, whether it is in their routine or the people they meet. It is important that within transracial adoptions that the child gets to have cultural experiences to further define their own identity. This is supported by Brodzinsky (2021) who argues that the adoptees holistic wellbeing and identity is a direct result of the parents’ ability to provide those culturally appropriate experiences. Child ‘X’ has spent most of his life surrounded by his white British adoptive family and has been placed in a mostly white British primary school. By being introduced to his biological father of Jamaican heritage, he may have become aware that he is ‘different’ to his family and peers. Therefore, affecting his racial identity. As previously mentioned, Child ‘X’ had never displayed any interest in meeting his biological parents and yet he did so anyway. The behavioural response that was triggered within Child ‘X’ shows that it may be possible that he simply wasn’t ready on an emotional and cognitive level. There appears to be a possibility of jeopardising an individual’s wellbeing when bringing biological families together when one party isn’t ready. Especially as we are unaware as to whether Child ‘X’ was the subject of abuse, neglect or another form of Adverse Childhood Experience (ACES). This is supported by O’Niell (2005) who argues that the adoptee may be put at risk by having contact initiated and can feel traumatised.
Another barrier to Child ‘X’s’ development is his possible attachment issues to his adoptive father. From observing Child ‘X’, it has been noted that he has never mentioned his adoptive father, the father has not been to any school drop offs or pickups and has not attended any meetings regarding Child ‘X’s’ behaviour. Child ‘X’ may have an insecure disorganised attachment to his adoptive father. This is defined as “Conflicted, disoriented and fearful behaviour; an inability to maintain behavioural organization when distressed, a momentary breakdown due to both wanting to approach and avoid” (Turner et al, 2019, no page number provided).
This coincides with the behavioural patterns that was observed of Child ‘X’. Turner et al (2019) also argues that whilst a child can have an insecure attachment to one parent, they can have a secure attachment to the other. Child ‘X’ has a secure attachment to mum yet appears to have an insecure attachment to dad. As it appears that Child ‘X’s’ behaviour was triggered by the meeting of his biological father, it is possible that he is becoming reactive over who his father is.
	Bronfenbrenner’s Ecological Systems Theory (1979) argues that a child’s development is influenced by a child’s environment. This consists of their immediate and everyday interactions (microsystems) as well as things outside of the immediate environment such as culture(macrosystems) (Guy-Evans, 2024). Child ‘X’ is currently going through a large change in his life in meeting his biological father. His microsystem may be causing him confusion leading into his macrosystems. Meeting his biological father may have caused him to question who his true family is as well as having opened the door to his Jamaican heritage, making him question his sense of belonging at home and in school. As the child is questioning his identity, it is possible that the dyadic relationship between himself and his mother has been damaged in the process. The dyadic relationship is arguably a pivotal aspect of child development as it provides the foundation for a child to want to learn. This is supported by Wendolowska et al (2022), who argues that dyadic relations strengthen one’s self-esteem and confidence. From this, one should examine Bowlby’s Theory of Attachment.
	Bowlby argues that a child is born with the knowledge and ability to be able to form an attachment to their caregiver and in removing this attachment, even at a very young age, can cause emotional and behavioural issues in the later future (Fardal, 2009). In removing a child from his maternal attachment within the first two years of the child’s life can cause the child to develop an increase in aggression and “affectionless psychopathy” the lack of concern for his peers. This is due to maternal deprivation (Fardal, 2009). However, Schaffer and Emmerson’s attachment theory suggests that once a child reaches eighteen months, the same time that Child ‘X’ was adopted, children can form multiple attachments to anyone who responds positively to them (Cornelius-White and Test, 1964). There is the possibility that one of Child ‘X’s’ ACES is moving around different foster families before being adopted. If this happened, then Rutter et al (2007) argues that the quality of attachments is more important than the number of attachments. If his previous quality of attachments were not high, then he is prone to present attention seeking behaviour whether that is positive or negative. From this, one should consider Maslow’s Theory of Motivation (1943).
	Maslow’s Theory of Motivation (1943) suggests that there is a hierarchy of needs. If the baseline needs are not met, then it will be more challenging to meet the needs higher up. Observations have shown that Child ‘X’s’ physiological needs as well as his safety and security are being met. However, his need for love and belonging are not fully. This may stunt his holistic development as if this is not satisfactorily met then neither will his needs of self-esteem and self-actualization (Maslow, 1943). In contrast to this however, it is possible that the other needs of a child can be met despite the lacking attention on one. This is supported by Max-Neef (1991) who argues that there may not be a specific hierarchy of needs. It is suggested that within Max-Neef’s theory multiple needs can be satisfied at once or even have needs prevented from being met (Ruby, 2008).
The chosen transition period is reintegrating Child ‘X’ back into school after being excluded for physically hurting another child and hospitalising them. It had been decided by Child ‘X’s’ team of staff that time away from school may be beneficial to support his mental health and deal with the stress of meeting his biological father. However, Power and Taylor (2018) mention that exclusion from school can come across as a form of rejection instead of support.  The chosen period was originally four weeks. This then became two weeks after mum contacted the school saying she needed some respite. Child ‘X’ had to come back to school, as his behaviour extended into his home life. It is without a doubt that support is going to be required to reintegrate Child ‘X’ back into school and amongst his peers. It is important to note that before the exclusion, early intervention had already been put in place. This is supported by Child Law Advice (2012) who argue that early intervention should be considered before exclusion. The school placed Child ‘X’ under the support of a one-to-one teaching assistant (TA) from an external agency that specialises in behavioural and Additional Learning Needs (ALN) support. Following the exclusion, it was vital that a meeting was held with the child, mum, outside agencies such as the educational psychologist and the one-to-one TA, the headteacher, the main class teacher and the Additional Learning Needs Co-Ordinator (ALNCO). The use of external and internal support will provide opportunities for everyone, including the child, to have a say in what the next steps should be. However, the challenges currently in place are that the staff are unaware of any previous trauma he may have endured therefore are limited in ways to fully support him. It may be the case that mum has not passed along all the information, or she may also be unaware of the events within the first eighteen months of Child ‘X’s’ life.
Following the meeting, one supporting strategy that was implemented was the continued use of a one-to-one support TA. The TA took the lead in working closely with the child and mum to support the child’s holistic development, starting with focusing on who Child ‘X’s’ safe people are at home and in school. Child ‘X’ was given the opportunity to draw pictures of his identified ‘safe people’ and discuss with the TA why they were safe and how they can support him. This would help develop the Health and Well-being Area of Learning and Experience (AOLE), focusing on the Description of Learning “Healthy relationships are fundamental to our well-being” (Welsh Government, 2019). The focus would be on progression steps one and two, focusing on and recognising the different types of relationships and identifying carers. Observations showed that this activity allowed for the child and his team to be reminded of who his safe people are and look at his current relationships. 
Another supporting strategy that that was implemented was a child-led activity with the TA, looking at what makes a good day and what makes a bad day. This activity focuses on what is important to the learner, things they like and don’t like about everyday situations such as waking up late. The Welsh Government (2015) argue that this can be used to develop whole class expectations and rules and help the school day run more smoothly. This activity can also be placed into the child’s one-page profile and be updated as needed. Allowing the child to identify possible issues that may come up within their day can help develop the sense of self-awareness and help them figure out how they can manage those situations. This is supported by Palphreyman (2024) who argues that it supports them in developing their emotional literacy.
A third supporting strategy that Child ‘X’s’ team implemented was a home to school communication book. It was discussed that within this book, teachers and TA’s will write in it daily, recording what time and why he may have sudden fits of aggression. Recording these may show a pattern in behaviour and develop a greater understanding of possible triggers. Also, importantly staff would also be able to record the positive moments in school. This book would be sent home at the end of the day for mum to see and respond to as well as record his behaviour at home. An increase in home to school communication can greatly help strengthen the support system that surrounds the child, increasing the level of support that is available. This is supported by the Department of Education (2015) who argue that whilst some of the conversations may be difficult to have between parents and teachers, it is vital to the child’s developmental action plan. However, in doing so it remains vital that parent-teacher expectations need to remain clear to avoid conflict and therefore affecting the child’s development (Zou, 2023).
Another strategy that had been discussed was implementing Lego Therapy for Child ‘X’ to rebuild relationships with his peers. Lego therapy has been used as means of initiating communication and motivation to build a relationship. It encourages patience, taking turns, communication and following societal expectations, therefore introducing the behaviours that is to be expected in a classroom environment (Baron-Cohen et al, 2014). Whilst the benefits of Lego Therapy are strong, the limitations would arise when carrying out the therapy. One limitation would be the group sizes, it was found that many parents were hesitant to have their children participate in Lego Therapy with Child ‘X’ due to his aggressive history and it was a struggle for those who did participate in it to wait their turn. Observations showed that both Child “X’ and his peers grew frustrated with each other. These limitations are also supported by Barr et al (2022) who argues that a positive attitude towards the activity will make the delivery more effective. However, for this to work it remains imperative that it is a long-term fixation which also proves to be a limitation due to scheduling conflicts within a school as supported by Barr et al (2022).
	As previously mentioned, a variety of outside agencies and stakeholder collaboration have been used in the hopes of supporting Child ‘X’ in overcoming his ACES. In developing stakeholder collaboration with Mum, the learner, teachers, an educational psychologist and a specialist teaching agency; each individual stakeholder has one main goal. This goal is to see Child ‘X’ thrives in school and develops holistically. As everyone has the same common goal, this greatly increases Child ‘X’s’ chances of receiving the correct support. Everyone should lay out their expectations clearly and work together to provide the support (NEA, 2020). This is supported by Vanclooster et al (2018) who argues that for stakeholders to work efficiently for the development of the child, all knowledge and experiences of the child needs to be provided from all parties involved. Unfortunately, with Child ‘X’ this only goes so far as the first eighteen months of his life is unknown to the stakeholders involved. However, Vanclooster et al (2018) also argues that a systematic monitoring of the child’s reintegration can lead to positive outcomes, this requires all parties to simultaneously work together.
	Overall, Child ‘X’ has experienced a variety of ACES that need to be tended to. He is a young and impressionable child who has become confused over who he is and where he belongs because of a mixed-race adoption and the meeting of his biological father. It is important that he redevelops his sense of self-awareness and security so that he can thrive in school and at home as well as developing healthy attachments. It is vital that the stakeholders (parents, practitioners, outside agencies and the child) continue to work together to ensure the ongoing development of the child. If time was not as limited as it was, the TA would have recommended a sit down with the child and adopted parents to create a “My Life Story” book, in which an in-depth conversation, with pictures, would be used for the child to know exactly where he came from and who has been a part of his life. In writing this assignment, gathering research and observations, it has become apparent just how important home to school communications are and how important it is to maintain these communications at a high standard to benefit the family, no matter what their circumstances.
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