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According to Bromley (2019), storytelling is a vital component within the developmental process of children’s literacy skills and should be utilised within the classroom consistently. Through the application of storytelling within the classroom, children are provided opportunities to improve and develop their language and cognitive skills (Bromley, 2019). Furthermore, Bromley (2019) discusses how storytelling also encourages the development of imagination, cultural awareness and teaches moral lessons. The act of traditional and digital storytelling within the classroom setting can also provide routine when done so at a specific time daily which can be comfortable and consistent for children. This analysis examines three distinct storytelling approaches observed during both a traditional and digital storytelling activity, specifically the use of onomatopoeic words in "We're Going on a Bear Hunt," pointing techniques during the reading of "Elmer," and questioning strategies throughout narrative engagement. By comparing these methodologies, one can gain a better understanding of how different storytelling techniques promote children's oracy, reading, writing, and digital literacy skills.
Onomatopoeic Words
The use of onomatopoeia in Michael Rosen's "We're Going on a Bear Hunt" exemplifies a highly interactive and multisensory approach to storytelling. This technique involves rhythmic, repetitive sound words such as "swishy swashy," "splash splosh," and "squelch squerch" that mirror the physical actions and environments encountered during the bear hunt narrative. The onomatopoeic approach creates what Bruner (1986) termed "narrative scaffolding," where children actively participate in constructing meaning through sound production and movement.
Research by Meek (1988) demonstrates that repetitive, rhythmic language patterns support phonological awareness development, a critical element to reading success. The onomatopoeic words in this text serve multiple pedagogical functions such as, encouraging sound-symbol relationships, developing listening discrimination skills, and creating memorable associations between words and their meanings. Furthermore, the nature of this storytelling approach aligns with Vygotsky's (1978) sociocultural theory, wherein children learn through collaborative engagement with more knowledgeable others and peers. For example, when the children collectively say the repetitive words all together during storytelling. 
[bookmark: _Int_jYGS9V0O]Children who may struggle with traditional text based instruction often thrive when stories incorporate movement, sound, and dramatic expression (Goswami and Bryant, 1990). Goswami and Bryant (1990) emphasize that phonological awareness is strengthened through activities that make sound patterns explicit and enjoyable. The repetitive structure also provides predictability, allowing children to anticipate narrative sequences and participate confidently, even if their language skills are still developing. This builds what Clay (2001) describes as "emergent literacy behaviours," where children begin to understand that text carries meaning and that stories can follow predictable patterns.
Pointing 
The pointing technique observed during "Elmer" storytelling represents a more visually focused, dialogic approach that emphasizes picture reading and visual literacy. David McKee's "Elmer" books, with their vibrant patchwork elephant provide rich detailed illustrations and invite extended visual exploration. When practicioners point to specific elements within the illustrations, they direct children's attention, model close observation skills, and create opportunities for descriptive language development.
This approach contrasts significantly with the kinesthetic methodology during the digital storytelling video of "We're Going on a Bear Hunt." While the bear hunt story prioritizes auditory and physical engagement, the pointing technique throughout the “Elmer” traditional storytelling activity emphasizes visual discrimination and detailed observation. Arizpe and Styles (2003) argue that picture books serve as complex visual texts requiring sophisticated interpretive skills. By pointing to illustrations, practitioners scaffold children's ability to "read" images, notice details, and make inferences based on visual information.
The pointing strategy also facilitates what Whitehurst and Lonigan (1998) term "dialogic reading," where adults use prompts and questions to engage children actively with texts. However, the physical act of pointing extends beyond questioning because it provides a shared focus of attention, establishes joint reference, and makes abstract concepts concrete. For example, pointing to Elmer's different coloured squares can introduce colour vocabulary, counting opportunities, and pattern recognition. This technique is particularly effective for children learning English as an additional language, as it reduces reliance on verbal explanation and provides visual context for new vocabulary.
The book "We're Going on a Bear Hunt" has minimal illustrations and relies heavily on rhythmic, repetitive text, naturally lending itself to oral performance. "Elmer," conversely, features intricate, colourful illustrations that reward sustained visual attention. Practitioners can adapt their storytelling methods to maximize each book's unique strengths, demonstrating professional judgment in selecting pedagogically appropriate strategies. This flexibility reflects Rosenblatt's (1978) transactional theory of reading, which recognizes that meaning emerges from the interaction between reader, text, and context.
Asking Questions 
Asking questions throughout storytelling represents a cognitively demanding strategy that promotes critical thinking and dialogic interaction. This technique interrupts the narrative flow intentionally to create spaces for children to predict, explain and connect story events to their own experiences (Crystal, 2016). This questioning approach differs markedly from both previous methods. Unlike the participatory performance of “We’re going on a bear hunt” or the visual focus of pointing during the reading of “Elmer”, questioning prioritizes metacognitive development and comprehension monitoring. Wells (1986) found that children whose practitioners engaged them in sustained dialogic exchanges demonstrated significantly stronger language and literacy outcomes. Questions scaffold children's thinking, encouraging them to move beyond literal comprehension toward interpretation and analysis (Anderson & Krathwohl, 2001).
According to Dickinson and Porche (2011), not all questions serve equal pedagogical purposes. Closed questions such as "What colour is Elmer?" require simple recall, while open ended questions such as "Why do you think Elmer wanted to be grey?" demand reasoning and personal response. Research by Dickinson and Porche (2011) demonstrates that cognitively challenging conversations during shared reading predict children's later vocabulary and comprehension abilities. Effective questioning strategies balance these question types, providing scaffolding for diverse learners while challenging all children to think deeply (Dickinson and Porche, 2011).
The questioning approach could be integrated with both previous methodologies. Questions during “We’re going on a bear hunt” might focus on prediction and sensory description, while questions during the reading of “Elmer” might emphasize visual details and emotional understanding. 
Differences in Storytelling Approaches 
These three approaches differ primarily in their mode of engagement kinaesthetic/auditory, visual, and cognitive respectively. These differences reflect intentional pedagogical choices based on several factors such as the nature of the text itself, children's developmental needs, and learning objectives. "We're Going on a Bear Hunt" naturally invites participation through its rhythmic structure, making the onomatopoeic approach appropriate. "Elmer's" complex illustrations warrant visual focus and pointing and questioning can accompany any text but requires careful implementation to avoid disrupting narrative flow or overwhelming young listeners.
These varied approaches also accommodate diverse learning preferences. Gardner's (1983) theory of multiple intelligences suggests that children demonstrate different strengths. By employing varied storytelling techniques, practicioners provide multiple entry points to literacy, ensuring that all children can engage meaningfully with stories regardless of their dominant learning style.
Promoting Oracy, Reading, and Writing
Each approach promotes literacy development differently. The onomatopoeic method develops oracy through repetition, rhythm, and sound play, building phonological awareness essential for decoding. Children learn that spoken language comprises discrete sounds that can be manipulated, segmented, and blended which lead to the development of foundational skills for reading (Goswami, 2015). The participatory nature can also build confidence in oral expression and public speaking (Goswami, 2015).
The pointing approach promotes reading by teaching children that illustrations carry meaning, that visual details provide comprehension clues, and that "reading" encompasses interpretation of multiple symbol systems. This visual literacy transfers to conventional reading as children learn to attend to print features, notice details, and construct meaning from both words and images (Kress & Van Leeuwen, 2006).
The questioning approach promotes all three literacy domains simultaneously. Orally, children practice articulating complex thoughts, using expanded vocabulary, and engaging in turn taking dialogue. For reading, questions develop comprehension strategies that proficient readers use automatically. Furthermore, within writing, questions model the kinds of critical thinking that underpin effective composition, considering audience, purpose, structure, and meaning.
Promoting Digital Literacy Skills
The digital storytelling activity represents a crucial pedagogical tool in early years education, bridging traditional narrative structures with the multimodal literacies children require within today’s modern age. The animated story of "We're Going on a Bear Hunt" exemplifies how digital formats democratize access to high quality literature, making engaging stories available to children regardless of geographic location, economic circumstances, or literacy levels. This accessibility is particularly significant for disadvantaged communities where book ownership may be limited (Marsh et al., 2005).
The animated audiobook format provides consistent, professional narration that models expressive reading, proper pronunciation, and narrative pacing which is invaluable for children learning English as an additional language or those with limited exposure to oral storytelling traditions (Myers, 2009). The synchronized audio and visual elements support comprehension, accommodating diverse learning preferences and abilities (Mayer, 2009). For children with visual impairments, auditory processing difficulties, or dyslexia, the combination of spoken word, moving images, and text supports multiple entry points to meaning making.
Furthermore, digital storytelling prepares children for the screen based reading they will inevitably encounter throughout their educational and personal lives. Understanding how digital texts combine sound, movement, image, and print to construct meaning represents a fundamental literacy competency (Kress, 2003). The "We’re going on a bear hunt" animated story introduces children to digital narrative conventions within the safe, familiar framework of a beloved traditional story. This combination of the known and the new reduces cognitive load while building digital confidence and competence, essential foundations for lifelong learning in an increasingly digital world (Kress, 2003).
During the digital storytelling of “We’re going on a bear hunt”, there was the inclusion of description as to what the practitioner was doing on the laptop during the playing of the video. The explanation of where to locate the touchpad on the laptop and how to navigate it promotes children's knowledge of digital devices and improves their ICT skills. Therefore, contributing to the children’s digital literacy skills.
Digital literacy extends beyond computer operation to encompass multimodal communication, critical evaluation of information, and collaborative creation of digital texts (Kucirkova, 2019). Each storytelling approach contains areas of digital literacy development. The onomatopoeic method's emphasis on sound could extend to digital sound recording, audio book creation, or multimedia storytelling applications where children add sound effects to digital narratives. However, the pointing approach in the instance where it is being applied to the reading of a digital device directly relates to touchscreen interaction, where pointing and tapping navigate digital texts. Interactive e-books often require children to touch images to activate animations or sounds, mirroring the pointing technique. This physical interaction with digital texts helps children understand interactivity as a text feature (Kucirkova, 2019).
Conclusion
This analysis has drawn upon a comprehensive range of scholarly sources to examine digital and traditional storytelling approaches in early years education. Foundational literacy theorists including Vygotsky (1978), Clay (1979, 2001), and Wells (1986) provided essential frameworks for understanding how children develop literacy through social interaction and guided participation. Other literacy scholars, particularly Kress (2003), Kress and Van Leeuwen (2006), and Pahl and Rowsell (2012) illuminated how meaning making extends beyond print to encompass visual, gestural, and digital skills. Research on digital literacy by Marsh et al. (2005), Buckingham (2003), and Livingstone et al. (2017) established the critical importance of preparing children for screen based communication.
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