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AI Acknowledgement
I acknowledge the use of Chat GPT (chatgpt.com) on 27/04/2025 to research for my assignment. I used the prompt(s): 
1. What theorists talk about community?
2. What could be some aims of my initiative? 
3. Could you find research to support this?
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 

I acknowledge the use of Grammarly (https://app.grammarly.com) on 05/05/2025 to check punctuation of my work. I used the prompt(s):
1. Please check the following text for readability, grammar and syntax. 
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 













Targets from my previous assignment

	Target
	How I have addressed it in this work

	
Avoid over reliance on websites - try to use the recommended reading list and look for academic papers that have been peer reviewed.

	
I tried to use more academic sources to make my work more reliable. 

	
Use your professional standards and relevant literature to guide next steps. What impact will your findings have on your own future teaching practice? 

	
I did not find this relevant for this assignment but this will be considered for future practice. 






Create a community profile for your PTE1 school. Using relevant literature, suggest ways in which the school could make use of its location and community to support pupil learning.
The importance of community engagement within schools and education has been widely recognised, particularly in the context of schools in Wales (Sarjeant and Egan, 2023). A community is a group of people with similar characteristics or interests and can be classified by geographical location, age, race, ethnicity, occupation, and shared interests or beliefs (NICE, 2017).  This proposal aims to bring schools and the community closer together, creating opportunities for collaboration and shared learning. By encouraging active involvement from everyone, we hope to build stronger connections and create a more supportive environment for students, families, and residents (Armstrong, 2015). This also falls in line with the Welsh Government’s Community Focused School guidance (2022) which aims to increase community, family, and school involvement to help students and overcome gaps in education (Welsh Government, 2022b). 
The proposed initiative, Library Walks, involves fortnightly walks to the local library where learners choose their books to read in the library, in school and take home with them. The school on which this is based doesn’t partake in library walks, however, there is a local library a short walking distance from the school, approximately 10 minutes each way. Furthermore, families of the learners would also be invited, further enriching their experience. This initiative should increase pupil engagement with literature, eliminate barriers to learning and allow students to access valuable and reliable learning materials (Teachwire, 2024). The school where this initiative is based is a state school that has approximately 360 students and is well-regarded for the progress learners make in developing their reading skills. However, some learners are still experiencing the effects of COVID-19 on their reading abilities. As research suggests state school students were not offered the same resources as those in private school students through lockdown (Anders, 2022). Throughout the proposal, the school will be referred to as School A to follow BERA guidelines (Bera, 2019). 
In recent years, the Welsh Government has brought attention to the importance of schools engaging with the community. The Community Focused Schools guidance (2022) highlights how collaboration between educators, families, and community organisations is essential in meeting the needs of individual learners. Effective strategies involve engaging multiple agencies, bringing services together in one location, and building trust to foster an inclusive environment. Schools use local resources and involve parents to adapt support and improve the learning experiences of children. The guidance also states how this aligns with the 4 purposes of preparing learners to become ambitious, capable, ethical and healthy (Welsh Government, 2022).  
This has been supported by Estyn (2020), who found that community schools that work closely with families and the community improve the learner’s prospects in life by being aware of the social and economic challenges they may encounter. These schools prioritise family and community involvement as they understand the importance it has on raising student achievement and well-being. Within their research, Estyn has compiled multiple case studies, highlighting the significance of community involvement on learners’ attainment. An example of this is Ysgol Golwg Y Cwm, a primary school located in a remote and underserved area in Swansea, which has cultivated a cohesive, trusting relationship with families by providing parents with unrestricted access to discuss issues with staff members. The school has formed strong partnerships with local organisations, including a domestic abuse support agency, healthcare providers and social services. These collaborations have enabled the school to offer vital support to both learners and their families. Estyn found that this approach has increased student well-being and literacy skills. Also, vulnerable parents have become more confident in their ability to learn and find work, and parent satisfaction has increased (Estyn, 2020). This highlights the benefits of family involvement in schools and how it impacts the well-being of pupils. 
However, despite the potential benefits of community schools, several challenges can hinder their implementation and effectiveness. According to Heers et al. (2016), parental engagement remains a significant challenge, as some families may be unwilling or unable to participate actively in their children's education. Additionally, community schools often require staff with diverse skill sets, complicating recruitment and professional development efforts. The effectiveness of these schools also varies widely depending on local contexts and available resources, making standardised outcomes difficult to achieve (Heers et al., 2016).
To better understand the interactions between schools, families, and the wider community, Bronfenbrenner’s Ecological Systems Theory provides a useful theoretical lens. His theory suggests that human development is shaped by a series of interconnected environments, each having its influence. These environments are organised in layers: the microsystem, which includes the person’s immediate surroundings (family, school, and peers); the mesosystem, which refers to the connections between these immediate settings (family-school partnerships); the exosystem, which includes external factors (such as parent's workplace); the macrosystem, which is the broader cultural and societal influences; and the chronosystem, which focuses on how time and life changes impact development. The theory emphasises that development happens through the ongoing interactions between an individual’s characteristics and these different levels of influence. Understanding these systems can encourage schools to work with families, local organisations, and community leaders, creating a supportive network that enhances the learning experience and addresses the diverse needs of students. By doing so, schools can leverage the broader community to positively influence the educational and developmental outcomes of students (Guy-Evans, 2024). 
This theory supports the rationale for schools working collaboratively with families, local agencies, and community leaders to create supportive networks that enhance learning and well-being. Stanley and Kuo (2022) reinforce this, noting that the theory is used in schools to evaluate and enhance the influences of family, community, and environmental factors on student learning. Additionally, the theory guides partnerships among schools, families, and universities to improve collaboration, address diverse needs, and create supportive learning environments (Stanley and Kuo, 2022). 
While Bronfenbrenner offers valuable insight into structural influences on development, Christensen (2016) critiques the theory stating that it insufficiently addresses individual circumstances, and the agency people possess in shaping their development outcomes. Additionally, Christensen argues that the framework tends to focus predominantly on the adverse effects of disadvantage, offering little insight into the role of resilience and how individuals from marginalised backgrounds can still succeed (Christensen, 2016). 
The proposal provides an opportunity for learners to strengthen their language and literacy skills, particularly considering the setbacks many have experienced in their learning due to the impact of COVID-19. Pascal et al. (2020), from the Sutton Trust, found that 65% of families that were home-schooling during lockdown felt stressed and overwhelmed (Pascal et al., 2020) while one-third of parents felt “out of depth” as children faced challenges in learning during lockdown (Action for Children, 2020). Pascal et al (2020) further highlight the importance of children attending early years setting for children’s holistic development. The lack of access to these settings during the lockdown has likely contributed to a widening attainment gap and has significantly hindered children's development (Pascal et al., 2020). An Education Endowment Foundation (EEF) study (2022) found that pupils were approximately three months behind expected levels for reading (EEF, 2022) which is supported by the National Literacy Trust (2022) that found the expected standard of reading in Key Stage 1 had fallen from 75% to 67% between 2019 and 2022. However, the article also states that the ‘Covid gap’ had closed by 2023 (National Literacy Trust, 2022). Thomas Kane disagrees with this, stressing that the effects of COVID-19 still impact families and education. Kane argues that, while some schools are doing better than others, on average, learners have fallen behind by half a grade in math and a quarter of a grade in reading (Kane, as cited in Perfas, 2024). This is further supported by the Welsh Government’s personalised assessments in Reading and Numeracy which highlighted how, in the 2022/23 academic year, pupils’ average attainment in English Reading was lower than in 2020/21, with the decline equivalent to approximately four months of lost learning (Welsh Government, 2024). As school A is a state school, the learners may have faced more challenges with their learning due to financial struggles compared to others. This is highlighted in the Institute for Fiscal Studies (IFS) report (2021) in which they found that 74% of private school pupils were receiving full days of education during the pandemic, compared to 38% of state school pupils. They further demonstrate how, during the first lockdown, children from higher-income families were more likely to receive online lessons from their schools, spend a lot more time learning at home, and have better access to resources like a private study space (Blundell et al., 2021). However, Estyn (2020) have expressed how state schools worked with the communities and families during the effects of COVID-19. Estyn states that the education community’s response to COVID-19 has demonstrated the capability of collaboration among schools. Teachers across Wales strengthened their partnerships with parents to support home learning and schools have teamed up with various organisations to provide hub services for children of critical workers and vulnerable students. Staff in schools and local authorities ensured that children eligible for free school meals received food, collaborating with food banks to deliver parcels to at-risk families and distributing IT devices where needed (Estyn, 2020). 
In response to the educational impacts of COVID-19, library walks aim to provide a dynamic way to develop the Language, Literacy and Communication (LLC) skills of learners. To do this, learners must re-engage with literature and rebuild their confidence in independent reading. The National Literacy Trust (2023) states visiting local libraries can help boost children's confidence with books and library use, while also encouraging the development of their reader identities and greater enjoyment of reading (National Literacy Trust, 2023).  To encourage learners to read and improve their LLC skills, they need to choose material that they find interesting. Research by Cremin and Scholes (2024) found that allowing learners to choose what they want to read is key to their enjoyment of reading, allows them to see themselves as readers and they are more likely to stay engaged. They also found that access to a wide range of reading materials, which can be limited by family income, is important for supporting learner’s choices and encouraging a love of reading (Cremin and Scholes, 2024). This is further supported by local libraries by allowing free access to books and no charge for late returns on children's books (Libraries Unlimited, 2022). 
A further aim of the initiative is to strengthen the link between home, school and community. To do this families are invited on the trips to use resources provided by the community to create a shared learning experience, enhance educational outcomes and support the local community. The EEF has found that parental engagement with student learning can create an additional five months of additional learning in literacy (Education Endowment Foundation, 2021). Research by Campana et al. (2020) has found that visiting local libraries provides families with access to diverse resources that support children's learning and literacy. Libraries serve as "resource brokers," connecting parents and caregivers to early learning information and community organisations, fostering family engagement. Additionally, collaborative activities, such as story times and arts and crafts, promote active learning and enhance relationships among families, primary schools, and libraries (Campana et al., 2020). By inviting families along to the library with the school, the initiative encourages shared learning experiences, strengthens home-school communication, and builds lasting connections between families and community literacy resources.
To understand the effectiveness of a fortnightly library visit, it is essential to establish clear methods for measuring impact and making sure the aims and objectives are being achieved. To do this, reading records would be used to track learner’s reading in school and at home. Reading records are commonly used in primary schools to allow feedback to be shared between the teacher and the parents and guardians of the learner (Dawes, 2023). The EEF (2020) have supported the idea of using resources such as reading records as it allows for metacognition and self-regulated learning (SRL) which, as their research suggests, raises attainment and academic achievement. Their study found that by using metacognition and SRL, learners become more aware of their reading habits and strategies, allowing them to track progress and adjust for better learning outcomes (EEF, 2022a).  However, according to Foorman et al. (2016), reading records increased stress and pressure, therefore learners who maintained a reading record made less progress in reading than those who did not (Foorman et al. 2016, as cited in Tolkien, 2023). 
To further measure the impact of library walks, a case study from Tudor Grange Primary School demonstrates how library walks have benefited their learner’s reading ability and well-being. A teacher from Tudor Grange Primary School expresses how their trips to the library have developed “their knowledge and understanding of the world by visiting a place in their local area alongside promoting independence” and how it supports their curriculum in meeting the literacy strands. They continue to express how the partnership between the school and the local library demonstrates how resources from the community can be used for the benefit of young people and their education (Worcestershire County Council, 2024). 
To assess the potential success and challenges of the Library Walks initiative, a SWOT analysis (appendix 1) was conducted. This analysis evaluates the strengths, weaknesses, opportunities, and threats associated with implementing the project. By identifying both internal and external factors, this analysis provides a comprehensive overview of the key elements that could impact the initiative’s effectiveness and sustainability. 
One strength of the library walk initiative is that it promotes reading among young learners. Regular access to books encourages reading habits and improves literacy. The National Literacy Trust (2019) found that learners with library access show higher reading enjoyment, confidence, and attainment (National Literacy Trust, 2019). Another strength is its support for differentiated and independent learning. Students can choose books suited to their reading levels and interests, promoting autonomy. Research by Cents-Boonstra et al. (2021) shows that choice boosts engagement and supports self-directed learning (Cents-Boonstra et al., 2021). Similarly, Pozas et al. (2021) found that tailored instruction improves student outcomes, particularly when aligned with individual readiness and interests (Pozas et al., 2021). Overall, the initiative enhances both literacy and learner engagement through student choice and access to diverse reading material.
However, the initiative also comes with its weaknesses such as lack of pupil engagement and time constraints. Lack of pupil engagement reduces the effectiveness of fortnightly library trips, leading to wasted learning time and minimal educational benefit. Research by Soulen and Tedrow (2021) found that schools have not sufficiently addressed the decline in students’ library engagement since COVID-19, revealing a weakness in promoting the academic value of libraries to learners (Soulen and Tedrow, 2021). This is supported by the Department for Education’s research (2012) which found that public library use drops significantly as learners get older, with only 63% of Key Stage 2 students continuing to use them (DfE, 2012). This lack of engagement would consequently lead to the library trips becoming an inefficient use of time. With the rise of the internet, many believe that information can be accessed more quickly and conveniently online, making physical libraries less relevant and unproductive (Clark and Teravainen-Goff, 2018). 
On the other hand, the library walks initiative presents itself with various opportunities for the learners, families and the community.  The 20-minute walk to and from the library offers both physical and mental health benefits for young people (Movewell, 2023). Inviting families can also encourage learning at home. Đurišić and Bunijevac (2017) found that involved parents are more likely to create structured home environments, helping close the post-COVID attainment gap. The initiative also supports the local library. Due to funding cuts, over 180 UK libraries have closed since 2016, resulting in 2,000 job losses (Lynch & Hattenstone, 2024). By using the library, School A strengthens community ties and demonstrates its value, potentially supporting future funding through active engagement.
Finally, a key threat to the library walks initiative is safety, particularly when escorting large groups of children near busy roads. Supervision challenges and traffic hazards raise legitimate concerns. According to the Royal Society for the Prevention of Accidents (RoSPA) (n.d.), pedestrian safety is a leading concern in school-related travel, emphasising the need for adequate adult-to-child ratios and clear risk assessments (RoSPA, n.d.). Additionally, severe weather conditions can significantly disrupt the library walk initiative. Bad weather, such as heavy rain, snow, or extreme temperatures, may make walking unsafe or uncomfortable, leading to missed opportunities for the students. According to the MRC Epidemiology Unit (2024), adverse weather conditions are a barrier to outdoor activities, and studies have shown that poor weather reduces physical activity levels among children. This could force School A to find indoor alternatives, which may not provide the same level of engagement or benefit as visiting the library in person, ultimately affecting the initiative’s success (MRC Epidemiology Unit, 2024).
In conclusion, the Library Walks initiative offers a valuable strategy for supporting pupils' academic progress in Language, Literacy, and Communication, promoting reading engagement, and strengthening connections within the wider community following the disruption caused by COVID-19. By integrating these visits into the school routine, the initiative not only enhances access to diverse reading materials but also creates a culture of reading for pleasure which is an essential factor in raising literacy levels and creating lifelong learning (DfE, 2012). Furthermore, by inviting families on these trips, the link between home, school and the community is further strengthened as shared experiences in the library create stronger relationships, promote parental involvement in learning, and encourage continued reading and engagement beyond the classroom (Campana et al., 2020).  Considering the challenges many pupils faced during the pandemic, such as disrupted learning and limited access to reading materials, this initiative provides a targeted approach to restoring reading habits, bridging attainment gaps, and re-engaging students with literacy. 
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INTERNAL
(within the school)

Strengths

Promotes Reading: Encourages students to read more
regularly by making books easily accessible.

School Engagement: Creates a positive relationship between
students and their education by introducing reading as an
enjoyable activity.

Family Involvement: Engaging families in the initiative
creates a supportive and collaborative school culture.
Differentiated Learning: the library offers access to wide
range of books at various reading levels.

Weaknesses

Time Constraints: Allocating time for the walk might detract
from classroom learning or other school activities.

Staffing Requirements: Additional staff may be needed to
supervise the walk and manage safety concerns.

Pupil Engagement: Not all students may be enthusiastic
about the walk or may not actively engage in reading once
at the library.

EXTERNAL
(outside the school)

Opportunities

Community Collaboration: The initiative can deepen the
relationship between the school and the local library,
potentially leading to future events or resources.
Increased Library Usage: can promote its services to the
broader community.

Parental Support: Families can take part, potentially
strengthening literacy efforts at home and supporting the
school’s goals.

Partnerships for Enrichment: Opportunity to collaborate
with local organisations, authors, or community leaders for
special events or reading sessions at the library.

Physical Activity: The walk to the library promotes physical
exercise for students.

Safety Concerns: Walking with large groups could raise
safety issues, especially on busy streets.

Community Support: Not all families or community
members may have the resources or willingness to
participate.

Weather Impact: Severe weather could result in missed
opportunities or require finding indoor alternatives, which
might not be as effective.

Resource Limitations: Limited funding or support from the
school or library could hinder the initiative’s growth or
sustainability.





