	Targets from last module feedback.
	How have you worked on this?
	An example can be found…

	6007 - Sometimes less is more, don’t overcomplicate things. 
	Converging my points more. Summarising, rather than blathering.
	Throughout the essay.

	6008 - Proofread all written work with greater care. Careless punctuation and expression errors do detract from overall clarity.
	Carefully checking through work thoroughly.
	Throughout the essay.

	7004 - Keep points on track. Don’t jump from point to point. Potentially consider small headings when writing.
	Including sub-headings whilst I write and then deleting them before submission to ensure flow. 
	Throughout the essay.



Title: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. (2,500 words)

More than 25% of schools in Wales were believed to have been able to improve on the creation, implementation and self-evaluation of their School Development Plan (SDP) (Welsh Government, 2014). This led to education ministers in Wales creating the ‘Educations Regulations Act 2014’. This act provided a base for all schools in Wales to create a uniform and cohesive ‘SDP’ across the country and eradicate any confusion regarding the design and what to include. The Welsh Government (2014) describes an SDP as a continuous means of planning, managing and measuring annual progression in as many aspects as possible. However, schools are encouraged to hone in and self-reflect on themselves, to set priorities that are not broad or generic but tailored and paramount to them. Moreover, an SDP can keep a school on track with its own goals, as progress reviews are undertaken throughout the year, such as every half-term (School A, 2023).

School A will be the subject of scrutiny and evaluation, in relation to the goals and priorities within its SDP. The school in question is situated in a reasonably ethnically and economically diverse area that is not affluent, nor impoverished (Estyn, 2013). A total of 345 pupils aged three to eleven are enrolled in the primary school and just under 10% of these have entitlement to free school meals (FSM). Furthermore, School A (2023) states that approximately 90% of pupils speak English as their first language and 14% have an additional learning need (ALN). The headteacher at School A exhibited endless belief in her staff’s abilities to cater to all pupils’ needs but also illuminated the need to continue with this and improve on it by placing wellbeing at the forefront of every decision they make (School A, 2023). Therefore, it is fitting that Priority A on their SDP was the ‘evolution and improvement of a whole-school approach to mental and emotional wellbeing’. The upcoming writing will focus on the goals or ‘priorities’ that School A outlines in their SDP but specifically their highest priority, post Covid-19, which is to ‘adopt a whole-school approach to monitoring and improving mental and emotional wellbeing’ (School A, 2023). 

Indeed, within Wales, an SDP's vital purpose is improving outcomes for all stakeholders, such as governors, parents, practitioners and primarily, children (Welsh Government, 2014). However, although schools are responsible for manufacturing their own plans and priorities, the Welsh Government (2014) encourages social and academic mobility, by emphasising improvement in literacy and numeracy as a prerequisite priority. To accentuate the point, all relevant parties in the school should agree and understand the SDP so the vision and attainment are clear and consistent throughout the institution. 

It could be said that the significance placed on SDPs by the government throughout the 2010s was in preparation for the programme ‘Schools as Learning Organisations’ (SLO) (Welsh Government, 2021). This project was set up to support the implementation of the Curriculum for Wales in 2022 and also acted as a figment of support and practise before SDPs were introduced (Donaldson, 2015). The similarities are notable between both, for example, both include enhancing the academic experience for educators and pupils (Welsh Government, 2021).

To support and smoothen this congruent implementation, the ‘four-stage cycle’ was put in place by the government in Wales so schools had an outline of what should be included when creating their SDP (Welsh Government, 2014). The first stage is self-evaluation and inward reflection, in order to identify any possible areas for improvement. Secondly, strategic planning is put in place to try and combat or tackle any areas identified as needing improvement. Stage three takes place throughout the year and puts stage two into fruition, whilst stage four takes place towards the end of the year and critically reviews the efficacy of the SDP, for example, what went well and what could be improved on next year (Welsh Government, 2014). 

It was clear from the SDP, that the improvement of measures put in place to assist mental, emotional, physical and social wellbeing should be an integral target, especially since Covid-19 (O’Toole and Simovska, 2022). Concerning School A, mental and emotional wellbeing is a prime concern regarding their SDP. They look to follow their own ‘intuition’, children’s concerns from questionnaires and advice from the Department of Health and Social Care (2021). In addition to this body of evidence for mental and emotional wellbeing almost having to be a priority, School A also critically reflected on the last three years of their SDP implementation. Although School A (2023) believed they were hitting their targets of improving mental and emotional wellbeing in the school, they decided that further development of wellbeing should be continuous, as, without a sound state of mind, learning can prove to be challenging (Elliot and Hollingsworth, 2020).

Also, School A’s most recent SDP states that they will continue to proactively develop ways to promote carers and guardians’ ability to help them promote their children’s wellbeing. Contrarily, it was also highlighted that apart from parent’s evenings, School A does not currently offer additional opportunities for carers or guardians to partake in workshops or sessions on topics or strategies regarding their children’s wellbeing (School A, 2023). This approach seems slightly counterintuitive in that it is labelled as a ‘priority’ by the school yet fails to offer as many workshops or meetings surrounding wellbeing as possible. However, it could still be seen as foresightful and progressive that School A has chosen to involve and collaborate with outside stakeholders like carers and guardians to increase healthy wellbeing in as many guises as possible for the benefit of its pupils. Indeed, a child’s life at home and in school can play a vital role in their academic growth and development of their mental, emotional and physical wellbeing too (Ryan and Deci, 2000). Although this point of view could be seen as outdated, the principle of home and school life being pivotal to a child’s development should not be underestimated, regardless of the period in time (Snell, 2017).  

Perhaps an option to improve a child’s wellbeing outside of the classroom could be to provide a counsellor for all parents and families to meet with, removing the financial and possibly socially unacceptable label a counsellor may carry (Department for Education, 2016). Moreover, an in-school counsellor may be a helpful option for a whole-school strategy, allowing staff, students, and parents to all gain from the knowledge a counsellor would have to provide, particularly in the wake of a global epidemic. Although budget can be a defining factor in schools’ decisions, the enhancement of wellness and the beneficial effects on students should be taken into account. This kind of help can be provided by schools with some financial assistance from the respective local education authorities. Unfortunately, an issue with this could be the taboo of seeing a 'counsellor' and having what could be seen as 'therapy'. However, a way to combat this would be for the senior leadership to make sessions compulsory, as this could ease any anxiety or apprehension towards the utilisation of a school counsellor.

It could be fair to say that literature supports the notion and correlation between consistent parental involvement and a child’s academic, mental and emotional wellbeing, at home and school (Epstein et al, 2018).  It is obvious that the last two years have been difficult for family wellness. Research has also indicated that many parents could not obtain childcare during the Covid-19 pandemic and had to turn to educational institutions as childcare facilities to continue working (Southall et al, 2021). Roper & Shaw (2020) discovered that carers and guardians were also under great stress due to the worry that their children, or other family members would become infected with Covid-19. Indeed, it seems that a range of literature offers even more evidence to the compiling litany of reasons why School A places so much emphasis on pupil wellbeing (Purves, 2021). Therefore, the encouragement of increased guardian involvement in the educational environment to boost all round wellbeing could prove to be highly beneficial to all parties involved, especially for the children of School A (Bell et al, 2020).
Several strategies have been included in the SDP to improve School A's essential wellbeing programme (School A, 2023). Each phase has a ‘champion of wellbeing’ who oversees the implementation of the ‘whole school approach’ to wellbeing across the year groups they are responsible for (School A, 2023). The whole school approach ensures that the school follows the same strategies, in order to have a continuation of learning for pupils and a feeling of comfort through association when moving up through the year groups (School A, 2023). These strategies include; calming music on the entrance to classrooms, classroom interventions, like daily check-ins, calm down flowers, mindfulness and meditation videos and generally talking with a calm demeanor (Izard, 2016). These have been recognised as ways to enhance wellbeing throughout the school (School A, 2023). Another change that School A has agreed to is to make sure that staff training is appropriate, timely, engaging and tailored to the school. Examples include positive play, mindfulness and meditation training, restorative behaviour practices and bereavement training, amongst others (School A, 2023).

With schools having to do a self-assessment based on the government’s SDP framework, an evaluation, including areas for improvement and accountability, has to take place to follow the structure effectively (Welsh Government, 2021a). In School A’s case, a successful self-evaluation involves the entire school staff, not just senior leadership. This can help to give a well-rounded insight to recognise the school's strengths and weaknesses from an apt viewpoint (School A, 2023). However, this is not the only involvement the practitioners have in the SDP; as per the ‘School Improvement Guidelines’, it is a transient, evolving document that is not visited once but aims to improve the school continuously over the year (Welsh Government, 2021a). In addition to practitioners playing such a significant role in the creation and ongoing evaluation of the SDP, the document also proudly states that the entire school community was somewhat involved in the creation of the plan. This ‘community’ includes students, their caregivers and guardians, all school staff and governors from their local education authority (School A, 2023). This could help ensure a greater likelihood of success in achieving targets, as all involved collectively and collaboratively work towards a common goal together (Sherley, 2015).

Throughout the school community, different stakeholders go through different processes. Each ‘Headteacher's Report’ and governors help to evaluate, revise yearly and provide updates on progress made in relation to the plan (School A, 2023). The Governing Body and every member of the school are also given copies of the SDP in simplified terms to make sure the plan is understood and accessible for everyone. Additionally, other stakeholders can also get a summary of the SDP if requested (School A, 2023). Furthemore, the ‘Feel Good Friday’ project (a ‘Senedd’ initiative) was used to promote student input, in which once a month, the ‘school council’ and ‘champions of wellbeing’ meet to discuss developments and progression in their respective phases. Afterwards, the headteacher receives the information gained from these sessions and a school assembly is arranged to share the discussions as a school. This aligns with the SLO model's goal of creating a shared vision that puts the learning of all students first (Welsh Government, 2021). However, the fact that decisions are still influenced by the results of the most recent inspection, despite the fact that School A was last examined in 2013, raises the possibility that Estyn are inadvertently involved in the school and communities creation of the SDP (Estyn, 2013). Additionally, any SDP will consider the provisions of the UN Convention on the Rights of the Child (UNCRC, 2022). 

In addition to the ongoing participation of multiple stakeholders in the development of an SDP, School A also employs the Red, Amber and Green rating system to analyse the information and suggestions gathered (Hollnagel, 2017). This system helps School A keep on track with their SDP priorities and allows them to calculate their current progress and proactively create more effective practices for the future. Using the editable Microsoft Forms, all practitioners within the school are encouraged to update the SDP and the opportunity is offered to provide their thoughts on what is going well, or areas of further improvement (School A, 2023). In addition to this, School A implemented the ‘Boxall’ evaluation, an online tool that assesses students' social, emotional, and cognitive development. This analysis tool offers practitioners a view of the students' abilities and any mental and emotional challenges that might prevent them from being the best they can be (NurtureUK, 2023). Based on these findings, this data analysis tool also offered School A the kind of assistance each individual student may need, offering practical, doable methods and strategies within the classroom, such as daily check-ins and mindfulness and meditation videos (School A, 2023).

It is evident from an analysis of School A's SDP that making welfare and wellbeing a ‘key priority’ is crucial, especially after the impact Covid-19 had and continues to have on the world (Kafa and Pashiardis, 2020). According to the United Nations (2020), Covid-19 may have caused almost 70 million children to live in extreme poverty. Also, the consequential stress from the pandemic may have raised the chance of unhealthy domestic conditions for certain families, which may have had an adverse effect on children's wellness and academic advancement (Bell et al, 2020). Indeed, issues like an increase in worry and anxiousness, too much screen time, less play, a lack of social scenarios and blended learning are all things that almost certainly would have impacted the wellbeing of children across the globe (Montacute, 2020). Strengths of the SDP also come from the staff mindfulness training, as this is a crucial tool kids may utilise after Covid-19, whilst making sure wellbeing is worked on every day. Additionally, mindfulness can help those with additional learning needs (ALN) too because it enables feelings to be accepted and understood restoratively, without ridicule. Also, it can help children think with more composure and maturity before acting and introduce self-regulation into thought processes and actions (Bishop et al, 2004).

Furthermore, to guarantee that staff participate in the training, they must comprehend why it is being given. In light of the research study, the significance of wellbeing as a whole school strategy has been emphasised and carried over into any upcoming careers in education, regardless of whether they are covered by the SDP. Also, it is crucial to understand that wellbeing encompasses all facets of a child's existence, including their social life, resilience, academic life, home life and relationships in general (Brussoni et al, 2015). This goes beyond education. A child's growth in an educational setting can flourish by safeguarding and encouraging their welfare in all spheres (Donaldson, 2015).

As a result of reading and analysing School A's SDP and existing literature surrounding the contemporary features within it, it can be concluded that the creation of an SDP can prove to be invaluable (Welsh Government, 2014). It would almost certainly ensure that progress is coordinated and successfully tracked if all staff members who helped create it, also supported the SDP throughout the academic year. The likelihood of reaching the predetermined priorities, in the case of School A (2023), is likely. However, it will take a co-ordinated, competent and harmonic team of stakeholders to adopt and implement the whole school approach to mental and emotional wellbeing successfully.  
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