Evie Divetta: 2100114

A critical evaluation and the Word count (or Equivalent to 5000 identification of next teaching equivalent): words and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.


Introduction:

This assignment sets out to evaluate a critical incident observed by drawing upon wider literature in order to engage in reflective practice and develop professional pedagogy. This critical evaluation begins the development of personal teaching philosophy and encourages an understanding of the connection between incidents and reflection to the teaching standards. This assignment will focus upon learning theory and behavioral management strategies which provide explanation as to why child A may have found themselves disengaged within the classroom, and consequentially engaged in adverse behaviors. This essay utilizes existing literature that can provide meaning to what was observed and touch upon contrasting and complementary information. By engaging with theory, next steps in my personal teaching practice will be presented, highlighting the lessons learned that will inform my own philosophy. Additionally, recommendations as to how child A could be given opportunity to evidence some of the curriculum purposes that they seem to lack in are presented. Tripp (2012) defines a critical incident as being anything that typically occurs within the classroom but has underlying meaning and depth to discover, which can provide understanding of the motives of the event and form the basis for further reflection. It is the investigation into why the event occurred and contemplating surrounding literature and theory which makes the event ‘critical’. A critical incident can often be identified as a turning point within the classroom dynamic, or an occurrence that brings with it some consequential action.


Role of critical reflection: 

Zwozdiak-Myers (2012) terms critical reflection as being the process in which teachers re-evaluate or begin to further evaluate their actions and ideologies that inform their teaching philosophies for the purpose of developing professionally. They provide a framework of reflective practice which encompasses nine dimensions that integrate the ideas of key theorists such as Dewey (1933) and Brookfield (1995) cited in McGregor and Cartwright (2011). Dewey (1933) identified three attributes of a ‘thinking teacher’ which are open mindedness, whole heartedness, and responsibility which when practiced together create a reflective practitioner. Additionally, Brookfield (1995) provides an alternative ‘lenses’ model in which classroom occurrences can be viewed through the differing perceptual lens of oneself, the learner, colleagues, and academia to gain a holistic understanding of the experience. Furthermore, some reflective models complement each other and draw on similar stages such as Kolb (1974) cited in McLeod (2017) and Tripp (2012). Both utilize four stages and firstly acknowledge the importance of seeing an event and describing what happened, then consequently analyzing these observations using own understanding and wider reading/perspectives to make sense of the event. Next you take what you learned from the experience by planning new strategies until you finally put them into practice and continue to develop professionally. 
As is evident, there are numerous methods that can conceptualize incidents and can be applied to inform reflective teaching practice; however, Tripp (2012) and his critical incident methodology is utilized within this assignment to provide a basis for reflection. As touched upon, Tripp believed critical reflection takes place via two main stages within a four sectioned model and allows teachers to gain an understanding of the motives and structures behind occurrences in the classroom. It firstly begins with identifying ‘what’ is happening and then investigating ‘why’ it could be happening. Through the analysis of existing literature, alternative theories and underpinnings of events can be explored, resulting in plans to be made that can help develop and progress teaching practices and professional judgement. By practicing critical reflection teachers are broadening their ability to recognize, describe, and understand events in the hopes to exploit the strategies that work and consider alternatives for those that do not, a skill set he termed ‘diagnostic teaching’. Reflecting on experiences in the classroom is pivotal as it allows teachers to share their findings with one another and provide differing interpretation and advice. These experiences lend room for implementing new techniques that provides evidence of the innovative and collaborative elements of teaching standards in Wales. Furthermore, Zwozdiak- Myers (2012) highlights how engaging in reflection allows the transition of acquired pedagogical knowledge into practice, by becoming an effective decision maker informed by wider readings and research. This again advocates the teaching standards of pedagogy, leadership and professional learning. Reflection is a vital concept that is mentioned continuously within the new curriculum for Wales legislation, particularly in relation to teaching standards. Teachers are expected to show evidence of reflective practice within their professional learning passport, to uphold reflection on the latest theories to inform practice, and to reflect on their own values and feedback from colleagues and pupils (Welsh Government, 2017). Therefore, being a skilled reflective practitioner is very much relevant to the teaching profession. 



Observation school context:

This observation took place in an English medium primary school in a small village in the Bridgend area, which is home to approximately 400 pupils aged from 3-11 and which serves a varied catchment area. The school was rebuilt recently in a different area from its previous site which only had half of the pupils it does currently. No pupils within the school have a statement of additional learning needs, however 16% of pupils receive extra support for additional learning needs following changes to the ALN reform. The school also has a 35% proportion of children entitled to free school meals which is considerably higher than the primary average of 22.9% in Wales (Welsh government, 2021). The school comprises of 12 single age classes, and 4 mixed age classes made up of nursery/reception and year 5/6.



Critical incident:

Upon child A’s return into class from their CAMHS intervention, they became distressed when doing their mathematics work at the table, huffing and puffing and sighing out loud. Another child’s 1:1 provided help, however, child A remained disengaged, rolling a piece of blue tac and a pencil in their hands. The child shortly became tearful and shouted ‘’I don’t know’’, ‘’it’s too hard’’ then pushed their seat and walked to sit in the story corner alone. The child was left to calm down without addressing their behavior, and upon return was given lots of praise and encouragement. This incident specifically links to the ‘ambitious and capable learners’ purpose of the curriculum (Donaldson, 2015), as this child was not able to display understanding or interpretation of mathematical concepts, nor did they enjoy the challenging work set for them. In addition, it did not seem that they could effectively communicate their feelings of this frustration either. Additionally, the purpose ‘healthy, confident individuals’ holds association as the child did not appear to show confidence or resilience. They did not seem to acquire the skills to overcome their challenge effectively or independently, and their ability to form positive relationships could be questioned due to the way they responded to the teaching assistant and the negative environment they created for their peers. Furthermore, this led to further investigation into why the child did not engage with their work and why this resulted in inappropriate behavior. Consequently, discussion of alternative strategies for this child who is already understood to have some mental health issues is considered, as well as what other behavioral strategies exists and could be effective. Moreover, through Investigation into different areas of learning and behavioral strategies, what could be implemented to enable this child to show evidence of these purposes they possibly struggle with is debated.



Literature review:
Literature suggests that a reason children disengage in their work may be due to a lack of understanding. Constructivist Piaget (1970) cited in Schunk (2012) believed that learners solely construct their own learning experiences, and that learning takes place when pupils can contextualize topics to fit with pre-existing understandings. He believed that this understanding involves mental structures called schemas, which are these pre-existing pieces of knowledge that need to be continuously added to in order to progress intellectually and make sense of new information. When the process of ‘accommodation’, by which schemas are broadened is not functioning, then children do not retain new information as it isn’t fitting with their existing knowledge of the topic. Piaget believed the more experiences you have, the more information you construct. This suggests that if a child experiences disruption to their learning experience, then this could result in gaps in their schemas, resulting in a barrier to acquire new knowledge which subsequently would cause confusion and possibly emotional responses. 
Alternatively, social constructivist Vygotsky (1978) cited in Taylor and MacKenney (2008) suggests that a child’s lack of engagement and understanding is not due to internal cognitive processes but is instead a consequence of them not working within the zone of proximal development (ZPD). The ZPD is the stage at which a child can do work with the help of a more knowledgeable other (MKO) and is considered the point where learning will most effectively occur. Above or below this ZPD will be either too challenging or not challenging enough, which both hinder a child’s ability to learn. To summarize, this suggests that if a child is receiving help from a MKO but is still unable to do the work, then they have not understood the prior lesson in order to move on and are not in the ZPD in relation to the topic. This could suggest that the work is not suitable for the child’s academic ability. This idea contradicts thoughts of Piaget as he believed that work must be challenging for children so as they can learn by making sense of it themselves, and that learning is a lone process. In contrast, Vygotsky believed that learning is a social event whereby children co-construct their learning together, suggesting that collaborative work is a great teaching technique to allow children to better understand their work. 
Additionally, the humanist school of thought would in fact argue that setting work that is too challenging can have a hindering effect on children’s learning which will be discussed later. Holt (1984) challenges Vygotsky’s notion of a MKO, suggesting that over-helping from staff and an over dependency on adult approval can result in children becoming interdependent and more opportunity for failure. However, if schools were to adopt this way of thinking, then it is possible that children who receive a lot of support in other areas of their life, may find this transition of independence in the classroom difficult which may manifest itself in disruptive behaviors. Holt also addresses how children have a fear of failure, and that schools can instill this fear by putting pressure on children that can take the form of overly challenging work, which results in disinterest in learning and a lack of confidence. He also touches upon that when a child in unable to adapt to their environment it causes emotional instability. This would suggest an ever-greater effect on someone who already suffered with emotional and behavioral issues. When faced with work, a child in this instance is said to display one of two potential outcomes. They either become withdrawn and avoid engagement or they lash out in anger and protest. Either way the learning experience and confidence of the child is damaged. 
An additional possibility for a child’s disengagement and distress in class is due to developmental delay. Aubrey and Riley (2016) present how Piaget discovered that children who were unable to understand the concept of conservation (volume, mass and number) also struggled to multi-task. Furthermore, additional learning needs such as attention deficit hyperactivity disorder (ADHD) correspond significantly with disengagement. ADHD encompasses symptoms such as inattentiveness, restlessness, hyperactivity, and underdeveloped social and learning skills. Pritchard (2009) states that children with ADHD may fidget, are easily distracted, and get out of their seats and walk around the classroom. All of which result in hindrance to their learning and were features of the critical incident observed. 
A child’s disengagement can be further understood by a lack of motivation and interest in the classroom topic. Piaget believed that a child’s curiosity is the driving force of learning. This suggests that for a child to be fully engaged in their work they must be interested in it and have a desire to learn more for their own benefit (Mooney, 2000 cited in Aubrey and Riley, 2016). This point additionally links with Glasser (1998) cited in Mustafa and Mustafa (2016) who highlighted that children’s freedom to have input in their own learning is pivotal, likewise to the central principle of humanistic learning theory, choice (Johnson, 2014). Glasser (1998) believed within his choice theory, that children are motivated by five needs that must be met in order to attain good behavior and attitudes in the classroom. In addition to freedom, power is an important element to give over to children in their learning. Giving them opportunities to be in control of activities within the class and making them feel they have an important role is said to promote their engagement in lessons. Additionally, the need for lessons to be fun, promoting laughter, collaboration, and a desire to be involved is believed to be crucial in children’s learning experience. This theory suggests that if lessons lack these features, then higher levels of disengagement and unwanted behavior are more probable. 
Moreover, considering Glasser’s notion of unwanted behaviors lends reasoning to suggest that children may engage in adverse behaviors towards work depending on the effectiveness of classroom behavior strategies. In other words, they may become disengaged because they can get away with doing so. This critical incident highlights a behaviorist approach to behavior management, whereby focus is put on recognizing and praising positive behavior whilst ignoring the disruptive behavior. Applied behavioral analysis (ABA) provides rationale for this approach and is based upon the premise that if you show attention to unwanted behaviors then they will continue. Therefore, instead good behaviors are only shown acknowledgment in the hopes the child will recognize that positive behavior is paired with positive reinforcement, and positive outcomes are better than engaging in adverse behaviors (Barbera, Rasmussen and Sundberg, 2007). This pairing of positive reinforcement is one avenue of operant conditioning, whereby a behavior is reduced or excelled depending on the consequence applied to it (Staddon and Cerutti, 2002).  In addition, this idea of ignoring the bad behavior and rewarding the good links to Canter (1989) who termed the assertive discipline model of behavior management.  He believed that to ‘catch students being good’ and to reinforce good behavior before punishing the bad was a sign of effective teaching. He too agrees with the ABA principle that to focus solely on negative behavior teaches pupils that being bad gains you attention, and so should be used as a last resort. 
However, Canter (1989) equally acknowledges that when a child is ignoring warnings and the rules of the classroom discipline plan, then consequences to behavior are appropriate and things cannot be ignored. This suggests that to solely use positive reinforcement may not necessarily address the problem behavior. If a child is receiving no punishment for their bad behaviors, but is rewarded when they exhibit good, is this stopping the bad behavior? Therefore, a need to provide consequence/punishment to initial behaviors could be necessary to maintain pupils’ engagement and keep poor behaviors to a minimum. Canter (1989) believes that it is vital a classroom has an established discipline plan created by the teacher, so that children are made aware of the clear expectations in the classroom, as well as the appropriate consequences of misbehaving. He expresses the difficulty of thinking on the spot of an effective strategy if you have nothing to refer to, as well as the probability of being inconsistent which may result in consequences becoming meaningless. Therefore, another reason a child may not be engaged with their work or misbehave, is because they are not aware of the rules of the classroom or what is expected of them by the teacher to succeed. However, the appropriate consequence and process of creating classroom rules contrasts between many approaches to discipline, allowing for questioning of their effectiveness. In opposition to assertive discipline theory, reality theory by Glasser (1998) cited in Louis (2009) highlights how children should be involved in making choices in a variety of contexts within the class, including setting expectations and boundaries. In additional contrast, Canter (1989) suggests that a classroom should operate with a maximum of five consequences for behavior ranging from warning to timeout, to calling parents. However, logical consequence model termed by Dreikurs (1968) cited in Soheili et al (2015) would not agree with this effectiveness and argues that for a consequence to be impactful it needs to be specifically related to the behavior exhibited and not just a blanket punishment.  He too, like Glasser (1998) believed that choice should be implemented into routines, and so reasonable consequences for behaviors are said to be discussed with pupils in order to achieve positive relationships and good behavioral standards, both of which support children’s engagement in class.


Reflection:

Engaging in Tripp’s (2012) critical incident methodology phases of observation, analysis, plan and develop, allows for further reflection into the events that unfolded during my observation. Specifically, how wider literature is relevant to what I witnessed and what could be done differently to try to support the child to achieve the 2 of the 4 purposes identified that they seem to struggle with.  Firstly, this CI relates to Piaget (1970) and his work on schemas as child A misses the first 30 minutes of their numeracy lesson twice a week to attend CAMHS interventions, which means they encounter gaps in their knowledge. A recommendation moving forward could be for the teacher to alternate the structure of their days. This would mean the child is not repetitively missing the same AOLE which is leading to frustration upon their return. This has highlighted the possible pitfalls of sticking to a strict daily structure, as well as the importance of obtaining understanding within pupils so that pre-existing knowledge can be applied to different context, advocating an ‘ambitious and capable learner’.  I do however disagree with Piaget’s notion of challenge being fundamental in learning, as this observation lends evidence to its hinderance to a child’s well-being and confidence. In my opinion, focus needs to be on realistic expectations that gently push children’s progress. This approach may have facilitated a better understanding of mathematical concepts and problem-solving skills in the child to again work towards the 4 purposes of the curriculum.

Secondly, I believe there is overlap as opposed to contrast between cognitive structure reasoning, and environmental reasoning as to why the child was not engaged. Drawing upon Vygotsky (1978), child A was not engaging in appropriate work to facilitate learning as they could not focus even with the help of a teaching assistant. This suggested to me that the work may need further differentiating as the child was at a clear lower ability to their peers. Recaps of previous learning objectives may be beneficial as they may require a slower pace to progress. If implemented this could promote confidence as well as eventual enjoyment in attainable challenge. Differentiation is something that will be of focus within my own teaching philosophy, as it is evident the scope of abilities one class can contain. I also agree with Vygotsky that to provide opportunity for collaboration amongst pupils deepens learning experience and enthusiasm. It is also more likely that Glasser (1998) need for fun will be achieved when children are working together. Perhaps the teacher could have utilized various strategies such as pair and group work. Additionally, In my judgement, Holt’s comment of overhelping encouraging dependency as a means of explanation for the CI is not as relevant to child A. I believe the issue may instead be that they cannot adapt to the transition of receiving so much support in their intervention time, to then the expectance of independent working. This frustration then manifests itself into the lashing out and defeatist behavior. Upon reflection, the teacher could ask the class LSO to provide support to the child for the first 15 minutes once they have returned, in hopes to close the abrupt gap between dependency and independency. This highlighted to me that not all children can be expected to learn in the same way. Additional support is critical for this child to gain resilience and to support effective communication of their feelings, so as they are working towards being ‘healthy, confident, and capable’.

Moreover, Piaget’s (1970) notion of an inability to multi-task can be applied here as the child may not have been able to focus after part taking in emotion evoking activities and discussion within their CAMHS time. Additionally, child A was scheduled for observation by the ALN and behavior teams, so the concept of ADHD is very plausible. If they did receive a diagnosis, then a specific timetable would be beneficial for this child. They could take part in shorter, 20-minute focused tasks followed by allowance into the calm corner or to play learning games so as they are not overloaded. Additionally, in my experience, maintaining eye contact, keeping instructions short and utilizing a consistent behavior plan would be vital. Moving forward I will ensure I have a calm corner within my classroom so that pupils who need time out can do so and feel safe. I will also remain vigilant to the needs of my children, and if I feel someone may benefit from additional intervention, I will ensure I enquire about possible support. Furthermore, In terms of behavior plans, I will utilize a combination of assertive theory and choice theory in my own practice, so the children feel they have invested into the classroom expectations. The behaviorist technique adopted by the staff did not seem to be effective in reducing the problem behavior. Therefore, in hindsight I would recommend drawing upon a logical consequence approach (Dreikurs, 1968), whereby the teacher can discuss with the child fair consequences, and what could be put in place to help them when they feel themselves getting distressed. This will promote effective communication of feelings and positive relationships to again get a step closer to becoming a ‘healthy, confident’ individual.  
Conclusion:

This experience has presented how it is imperative as a teacher that we engage in reflection as it is easy to become complacent with your strategies, and not realize they have lost their effectiveness. Welsh Government (2017) highlights how self-reflection is pivotal in professional learning to push yourself as a teacher and to create an optimal learning environment for pupils. Reflection is found within all the teaching standards. When collaborating about new classroom techniques, when using new resources to promote innovation, when trying different assessment strategies within your pedagogy, and when fostering the school’s vision within your role as a leader. By observing this CI and engaging in Tripp (2012) reflective process, I have obtained the understanding that children may become disengaged and exhibit challenging behavior due to many explanations, all of which seem to overlap in this instance. For this reason, it could be suggested that teaching is a profession based upon trial and error. Children have individual needs and so techniques need to be adapted in accordance, which means that there may not be a ‘blanket’ approach to take in every classroom. However, having knowledge of the theories and evidence that exists allows for you as a teacher to try different techniques, until your classroom is operating as you would like. I believe this essay’s reflection sub section has highlighted the importance and affects of reflecting. Taking the time to evaluate the event allowed for possible alternative recommendations, so as the child may better evidence 2 of the 4 purposes of the curriculum focused upon. The main points I have taken from this reflection to move forward in this profession are the importance of differentiation and knowing your pupils’ circumstances, and the asset of giving power to children so they have a say in how the classroom operates and choice in what they learn. Also, to use a mixture of a generic discipline plan as well as one with specific consequence to behaviors so children understand what is expected, and most importantly to not be afraid to try new approaches to improve the teaching experience. 
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Appendices: 


Record 1
	Date and time, year group:  22.09.21, Blwydden 4


	Where and When: 
· In the morning after the child’s CAHMS Intervention.
· Maths lesson on ‘one less than and more than’.
· In the classroom, working at tables.
· Independent working



	What happened:

Upon child As return into class, they became distressed when doing their mathematics work at the table, huffing and puffing and sighing out loud. Another child’s 1:1 provided help, however, child A remained disengaged, rolling a piece of blue tac and a pencil in his hands. The child shortly became tearful and shouted ‘’I don’t know’’, ‘’its too hard’’ then pushed his seat and walked to sit in the story corner alone. The child was left to calm down without addressing his outburst, and upon return was given lots of praise and encouragement. 




	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

What can learning theories tell us about why child A became distressed and engaged in poor behaviour? How can this be avoided? How could this disruption effect the child’s Learning?

· Humanism: HOLT: A fear of failure= unable to adapt to environment= emotional instability- Child A did 1 of 2 things, he acted out as a result of not being able to complete the work. If this behaviour was repetitive for this child, then his learning and understanding is going to be hindered in class. 
· Humanism: Believe that over-helping of teachers encourages dependency- Perhaps this is happening too often with child A, and they are becoming so reliant on the help of others that they lose their patience when they are asked to work independently. 
· Constructivism: Vgotsky: A child should be working within the ZPD for effective learning- Child A didnt seem to be able to do the work even with a MKO. This could suggest he was working at a level too challenging for him, which led to frustration.
· Constructivism: Piaget: schemas = understanding- Perhaps there is a lack of understanding with the child because they have not developed their schemas inolving the maths topic. Failure of accomodation of new information, would lead the child to be confused by their work as they can’t make sense of it. They may be unable to make connections with their pre-existing knowledge and new information given to them. As the child has meetings for 30 mins in the morning twice a week, they often miss out on their maths lesson- explains a lack of understanding as they aren’t present.

What can behaviour theories tell us about why child A may have engaged in poor behaviour?

· Glasser’s reality theory: 5 needs- The child expressed no power or freedom when it came to this maths work. They were not asked what they wanted to engage in or giving responsibilities to provide incentive. It is additionally questionable if the activity could be considered ‘fun’, as for alot of children maths is not considered fun. The task also involved them sitting down at the table quietly doing continuous writing of equations. Potentially 3 of the 5 needs were not met in this activity, and Glasser says this will result in poor behaviours occuring.
· Assertive Discipline theory (Lee Canter)- The child did not recieve a reaction from the TA at his initial behaviour, she just let him walk away. Upon his return he was given praise. This alligns with this theory. Is it possible that with this child, there may be a need to respond to the primary behaviour in order for it to stop? If the child knows that he can be defiant and will not recieve reprussions aslong as he comes back to his work, then this may be why he continues to do so. This could lead on to questioning/researching if there are alternative behavioural strategies that would be more appropriate?


From this literature made me think : Does this child recieve enough support within their class? What other provisions could be in place to help manage his emotional instability/behaviour? Research into CAHMS/ ELSA and other behavioural management? 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Child is potentially going to be observed for multiple ALNs as well as behavioral issues. 
Child goes twice a week -only support he receives 
Does not have a 1:1 behavioural support.











Record 2
	Date and time, year group: blwydden 4,  22.09.21

	Where and When: Context of the observation – subject/AOLE, general classroom context

· Afternoon, after dinner
· In the classroom 
· Children had been engaged in science AOL.

	What happened: 

The classroom was very noisy as they came to the end of their task. They were asked to tidy up but not everyone listened. The teacher then shouted “Owls, Owls!”. To which the class responded “Yes, yes!”




	Areas of possible exploration: 

How did the teacher get their attention? How did the children know what to say?
This links to Behavourism and Behaviourist behaviour management- 
Look into conditioning- the teacher at one point must’ve paired the phrases together aswell as being quite and giving her their attention. 
Does the classroom adopt a behavourist school of thinking?- examples of positive reinforcement throughout the day e.g. superstars that get to play interactive games & secret student where one person is chosen at the beginning of the day, their behaviour is monitored throughout the day to see if they deserve to choose a prize, so it suggests they do!

Possible research into strategies that teachers can utilise to get children’s attention and establish routines. What other behavioural theories exist that may contradict bxh theory, and could be effective to implement in own philosophies?
Including: reality theory, assertive discipline & logical consequence


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)














Record 3
	Date and time, year group:. Year 4, 23.09.21


	Where and When: Context of the observation – subject/AOLE, general classroom context
· Literacy lesson after breaktime
· In the classroom doing whole class activties.



	What happened: 

A child was about to shout out the answer during their English lesson. The teacher could see this behavior about to happen, therefore, they stopped it by saying “I know you know the answer, and well done you’re so clever, but I’m going to ask someone else because we don’t shout out do we?”. 


	Areas of possible exploration: 

The teacher was asserting her position in the classroom. She was promoting a hands up approach in the classroom, and promoting their class rules. – evidence of: assertive discipline behavioural approach.
Questioning the advantages of having set rules defined by the teacher- is this approach adopted by all?- No- reality theory supports the idea of children being involved in making the rules. Again- what does evidence suggest is the most effective classroom behavioural  strategy?

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
















