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Additional Learning Needs Report

Part 1

The Additional Learning Needs Code (2021) states that ‘A person has additional learning needs if he or she has a learning difficulty or disability (whether the learning difficulty or disability arises from a medical condition or otherwise) which calls for additional learning provision.

The aim of this assignment is for the author to demonstrate how a teacher can accommodate additional learning requirements within the post-16 classroom setting. To achieve this, the author will explore the regulatory and legal requirements surrounding this topic and draw upon relevant policies. Legislation, both Institutional and National, will be considered which include the Equality Act (2010) and the Additional Learning Needs and Education Tribunal (Wales) Act 2018.  The discussion will be linked to practice and consider how additional requirements for a student may impact their educational experience.

A significant piece of legislation in the UK that consolidates and simplifies previous equality laws is The Equality Act (2010). It covers nine protected characteristics, including age, disability, gender reassignment, race, religion or belief, sex, sexual orientation, and pregnancy and maternity. The Act prohibits various forms of discriminatory conduct, such as direct and indirect discrimination, harassment, and victimization. 

The Equality Act (2010) acknowledges that certain students face disadvantages due to social or economic reasons related to their protected characteristics or past discrimination. To address these disparities, the Act includes positive action provisions (Equality and Human Rights Commission, 2012). These provisions empower education providers to take specific actions to tackle disadvantage by addressing the specific disadvantage faced by particular student groups.  These provisions allow for targeted provision or resources to benefit a particular disadvantaged student group (Equality and Human Rights Commission, 2012). For instance, this could include support for students experiencing financial hardship.  The University Wales Trinity St David (UWTSD) has developed a Strategic Equality Plan (2024) where the main aim is to demonstrate how it will meet its commitment to equality and the legal obligations set out in the Equality Act (2010).
The Additional Learning Needs (ALN) system in Wales replaces the Special Education Needs and Learning Difficulties and/or Disabilities systems, supporting individuals aged 0-25. The ALN legislative framework, including the ALN Act (2018) and ALN Code (2021), ensures learners with ALN overcome barriers to learning. Key features include a unified legislative framework for children of compulsory school age and an integrated process for assessment, planning, and monitoring support (Welsh Government, 2022). Some may argue that although this legislation states that it supports young people up to the age of 25, most of the guidance and advice is centred around children and care plans directed at them through primary and secondary school education.
The Tertiary Education and Research (Wales) Act, 2022 is responsible for the strategy, funding and oversight of further education, higher education research, adult education, and apprenticeships and training.  This sets Wales apart as the only recognised UK nation to manage all post-16 education under one system.  The principles are based on the Well-Being and Future Generations (Wales) Act (2015), which aims for a more equal, prosperous, healthier, resilient Wales.  There are 11 Acts set out by the commission to include promoting lifelong learning and equality of opportunity, however, it does face some barriers and challenges to the implementation such as policy coherence, multi-system collaboration, time and financial implications (Tertiary Education and Research (Wales) Act, 2022). 
Adult learners with additional learning needs face unique challenges that can significantly impact their educational experiences and outcomes.  The pressure of navigating educational systems, dealing with learning differences, and societal expectations increase their susceptibility to mental health problems and can lead to anxiety, depression, and other related conditions (Barden and Caleb, 2019).  It is, therefore, imperative that the student can gain support from their educational institution, tutors, and teachers.  

A teachers role extends beyond content delivery; it encompasses creating an inclusive, supportive, and empowering learning environment for all students (Knowles, 2018). The professional Standards for Further Education (Welsh Government, 2023) are a series of personal commitments that aim to promote professionalism. Valuing and promoting diversity, equality of opportunity and inclusion whilst supporting and empowering learners to take ownership of their education are just two examples. 

Through their use of pedagogical knowledge and skills a teacher can utilise lots of practical ways in which to support their students (Race, 2020).  Creating individualised learning plans with the adult learner ensures the student is receiving individualised support. The teacher should aim to adopt inclusive teaching practices that benefit all students (Race, 2020). These strategies may include the use of varied materials, flexible assessment methods or differentiated instruction. Some students may prefer to learn through background reading or through visual aids, interactive games, such as quizzes and videos (Landers, 2014). The student may benefit from the teacher opening the lesson plans/PowerPoint online 24hrs before the lecture. This would allow students to prepare in advance. The teacher may also include digital technology within the classroom to facilitate engagement and participation without fear of judgement for the student when playing along anonymously (Landers, 2014). 

A good teacher will collaborate with other professionals (such as learning support staff) to ensure a holistic approach to supporting the student.  Regular communication with the student is crucial. This includes discussing progress, adjustments, and any challenges faced. At UWTSD the student support and well-being team are readily available and extremely equip at supporting students through many different hardships. It is an easy process to make a referral via the university intranet and the teacher can either advocate for the learner by making that referral or they can aim to empower the student to take some ownership of their needs by signposting them to the relevant support (UWTSD, Student Services HWB, 2024).
In conclusion it has been established that ALN can mean different things to different people and affects people in different ways. This assignment has identified policy and legislation that supports individuals with additional learning requirements to live equally and fairly and achieve their full potential.  The author highlights the responsibility of the teacher to provide support and inclusivity within the classroom for all students, regardless of need, and has identified how institutional and national policy can facilitate this.  
Although there is evidence identified to support students with additional learning requirements in further education, within the Additional Learning Needs and Education Tribunal Act (2018) Wales, much of the legislation is aimed at younger people within primary and secondary schools’ settings.  It is apparent that the post-16 sector could benefit from more strategic guidance and legislation to assist institutions and its staff with supporting and protecting adults with additional needs in further education, thus, ensuring their needs are being met fully.



















Part 2
Iwan

Iwan and has been studying with you since the beginning of term, he has been struggling with finances and he's worried about his studies. Iwan explains that he comes from a deprived area of Wales and is the first person from his family to study in the post compulsory sector.  He has spoken to his parents, but they are not able to help him anymore with money as they are struggling themselves.  Iwan has a part time job but this still does not cover all his outgoings.  He has been offered more work but is worried that this will impact his study further, he is already falling behind.
			

My role within UWTSD is a lecturer on the Health Care certificate Programme, level 4. I currently teach the professional and academic development module. This entails students learning essential skills required throughout their further education and professional careers, such as Harvard referencing, academic writing skills, conducting presentations, reflective practice etc. 

There are many ways in which having financial worries may affect Iwan’s ability to engage with his studies. The main issue would be his ability to concentrate when his mind is otherwise occupied by his financial stressors. His concentration is severely hindered by the fact that he is overwhelmed with worry about how he will live. These worries are valid and relevant and would take priority over anything else.  Addressing his financial problems are his main focus as income directly impacts his ability to have the basic necessities in life.  As outlined by Maslow’s hierarchy of need (Musikanski et al, 2020), on a basic level, these include shelter, warmth, food.  If these areas are not fulfilled then nothing else in his life will be possible, including his studies. 

To support Iwan to be able to continue his studies, I have a duty of care towards him as his lecturer. The Equality Act (2010) protects people from discrimination, and this includes housing and education, with his financial instability I believe that Iwan could be at risk of this if his concerns are not addressed adequately.  My role is to support him and signpost to the relevant teams within the university that would be able to give him specific and targeted financial advice and possible solutions to his financial issues (UWTSD, finance support, 2024).

I would start by talking with Iwan in person. I would allow him to outline his worries in confidence and without judgement. I would be empathetic and show understanding to his situation (Gravells and Simpson, 2012). I would then find practical solutions that may benefit him. With Iwan’s consent I could refer him on to financial services as well as student support. Financial services could offer practical advice, whilst student services could offer well-being support. I would also offer to check in with Iwan weekly via email and explain that I have an open-door policy, which means, he can come to speak to me at any time within a professional capacity for advice or guidance, within working week hours. 

The well-being team state that “whether you are experiencing a short-term issue with stress, a longer lasting complex issue, or if you are struggling but are not sure what to do then the Wellbeing Service is here to support you. You can access our free service at any time during your studies” (UWTSD, Well-being support, 2024).

The financial support team are committed to supporting students through times of financial difficulty as they understand that this can have a significant effect on a student’s experience and achieving their academic goals (UWTSD, financial support, 2024). Areas in which they can provide help include, applying for bursaries, cost of living support as well as budgetary advice (UWTSD, 2024).  Iwan may be eligible for the UWTSD student financial support fund. This is an additional source of financial support available to students who are suffering from unexpected financial hardship (UWTSD, financial support, 2024). The UWTSD Student Union is also a great source of support and advice for numerous area’s including finance, all of which is free (UWTSD, student union, 2024).

If the financial stress is causing him to fall behind with deadlines, then he could apply for extenuating circumstances and/or differentiated deadlines via student support (UWTSD, student support, 2024). This would allow him extra time to complete his assignments whilst he focuses on resolving the financial issues. I would ensure that Iwan is aware of this service and that this is something he could consider applying for.



Megan

Megan has applied to study a programme during the next academic year and has declared mental health support needs although she does not have an official diagnosis. She's attended an interview and has outlined that she struggles with speaking up in class as she suffers with anxiety issues and has done since childhood and finds it difficult mixing with new people. Megan has also advised that during her school studies she often found it hard to concentrate in class and wasn't always able to maintain attention on the information being presented during taught sessions and is worried about this for her new programme and tells you that the previous tutors commented that she may have dyslexia.


As Megan embarks on her preparation to possibly commence my programme within UWTSD, studying the Health Certificate, level 4, it is my duty as her prospective lecturer to provide the information and outline the support that is accessible to her for her mental health and learning needs.  It is imperative that I am up to date with current legislation and institutional policy for me to signpost Megan to the right support teams (Barden and Caleb, 2019).  This would ensure she is able to participate fully like any other student within the course, without feelings of prejudice or discrimination as defined within the Equality Act (2010). 

Within the interview process it would be important to address Megan’s mental health and possible learning needs and establish how this may impact her ability to engage with the programme.  It is important to demonstrate how these could be supported when she starts the course. It also gives me the opportunity to demonstrate that as a university we are committed to providing an on-going support programme of care that meets the needs of the individual and allows them to engage, participate and enjoy all aspects of their learning experience.  These views are also supported by Tertiary Education and Research (Wales) Act (2022), which aims to provide a lifelong learning system that support’s it’s learners and is accessible to all, where individuals can make informed decisions about their education and future.  Having all this information available during interview can help Megan make her decision on whether the course/university is right for her.

The ways in which I will aim to support Megan if she were to study at UWTSD on my course can be seen below;


1) I will signpost Megan to the Student Hwb webpage. Here individuals can access numerous practical and professional services.  Information, advice, guidance, opportunities and support around safeguarding, money, well-being, and careers can be found here (UWTSD, Student Support and Well-Being, 2024).  

2) I will show Megan how to access well-being support for her anxiety and mental health. They have lots of resources such as offering and providing counselling sessions with professional counsellors and more practical help like supporting students to complete forms such as extenuating circumstances or help to access differentiated deadlines for assignments if these are required (UWTSD, Student Support and Well-being, 2024).

3) I will provide support within classroom- Megan will know that I am aware of her problems and can relax in the knowledge that she is understood and supported discreetly and confidentially within the classroom setting.

4) 
5) I will endeavour where possible to incorporate digital technology within the classroom. E.g word clouds, quizzes, where all students can remain anonymous. This could alleviate the anxiety that Megan feels when speaking out in class but allows her to participate freely.

6) I will open PowerPoints and lesson information 24hours before for all students. This may abate potential anxiety of the ‘unknown’ and all students, including Megan can prepare both mentally and practically for the upcoming lessons (Barden and Caleb, 2019).

7) I would suggest and refer Megan for a learning needs assessment via student support if this is something Megan agrees to. This would explore possibility of additional learning needs Megan may have, such as dyslexia and possibly ADHD as Megan has suggested that she struggles to concentrate in class and struggles to maintain attention on the information presented in class.  The British Dyslexia Association (2024) would also be a great source of information for her to look at and get some factual guidance.   

8) Student support could provide practical support to Megan if assessments are positive for an additional learning need diagnosis (UWTSD, learning support, 2024).  A laptop for use within class could positively aid Megan with any issues surrounding dyslexia.  Megan could potentially use dictation within Microsoft word rather than typing. This could also help with spelling and grammar using spellcheck.



Alys

Alys is a second-year student on your course and has begun the new academic year and has discovered that she is pregnant. She's indicated that she wants to continue to study her studies as much as she can and has asked for her options in supporting it to do this during her pregnancy as well as after the birth.


The fact that Alys has felt comfortable disclosing such private information to me as her lecturer and personal tutor within the Health Certificate, level 4 programme, demonstrates the confidence she has in me to support her.  It also shows the positive, professional rapport that we have built up over the past year.  As Alys is now in second year she will be familiar with student HWB, however, she has no idea who or where to turn to with regards to support during pregnancy and thereafter. It is my duty and legal obligation as a lecturer and member of staff to signpost Alys to where she can find out what support she is entitled to with regards to pregnancy and all things relating to maternity leave/care, prenatally and postnatally (UWTSD, 2024). 

Alys is worried that her pregnancy may affect her ability to engage with the programme. Some of these worries relate to, missing class due to antenatal appointments. Having morning sickness and/or fatigue which may prevent her attending class. Needing time off to have her baby. Having to return to her studies when she has a new baby. Worried about how she will be able to continue breastfeeding once she has returned.

There are both institutional and national legislation that supports the needs of women when pregnant or breastfeeding and what they can expect from employers/educational settings. These include the Equality Act (2010) where pregnancy is one of its 7 protected characteristics and the UWTSD clearly states this within their Student Pregnancy, Maternity, Paternity and Adoption Leave policy. This can be found by looking at the University websites government and management, strategies, and policies file (UWTSD, 2024).

The UWTSD Student Pregnancy, Maternity, Paternity and Adoption Leave policy (UWTSD, 2024), clearly outlines, and specifies what Alys can expect to receive in terms of support during her pregnancy and post-natal time. 

The ways in which I will support Alys with her studies during this time would include opening the lesson plan/content/PowerPoint 24hrs on our internet platform Moodle in advance so that all students can see.  This will give Alys the opportunity to not miss what has been taught within the class.  This may be the case due to attending appointments or sickness reasons.  I will let Alys know that I offer an open-door policy. She will be able to contact me to discuss anything relating to her coursework or assignments. She can also discuss any worries or concerns she may have with anything else, such as her well-being and I will endeavour to assist with support and guidance and signposting as best I can, within a professional capacity and within my working hours.

If she returns to the classroom after she has given birth and is breastfeeding, then I will make her aware that she is legally allowed to leave the class when needed to either feed her baby or express milk and I will support her with this.  The university also has an obligation to provide Alys with a clean, private, comfortable room in which she can do this as well as providing a fridge for her to store her milk.  However, the University does not allow for babies or children to be brought into the classroom setting. This is due to both lesson disruption reason’s as well as health and safety concerns.  (UWTSD, health and safety policy, 2024).
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